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ABSTRACT

Enrollment management is a major component within the organizational structure of
most four-year universities today. However, this is not necessarily the case with community
colleges. With the continual decrease in public funding and increased competition with private
colleges and universities, public community colleges are now being forced to recognize the need
for managing their enrollments more closely. This study examines administrators’ perceptions of
enrollment management practices at the comprehensive public associate’s colleges in Alabama.
This study surveyed administrators from 21 comprehensive community colleges within the state
of Alabama. Participants surveyed included presidents, chief student affairs officers, chief
academic officers, chief financial officers, directors of admissions, registrars, directors of
financial aid, directors of recruitment, directors of counseling/advising, public relations officers,
institutional researchers, and enrollment managers.

The survey collected data that pertained to activities related to various elements of
enrollment management: marketing, recruitment, academic advising, career services, learning
assistance, institutional research, orientation, financial aid, retention, and student services. The
questions surveyed the availability and importance of a particular activity and the effectiveness
of the component at their respective institutions. The final portion of the survey instrument
gathered information concerning the organization of enrollment management structures. And,
lastly, the remaining open-response question asked for any perceived barriers to developing or

implementing an enrollment management plan at their respective institutions.



Results indicated that most enroliment management components identified within this
study were available, important, and effective. However, significant findings indicated that
retention and academic advising were two integral components that were lacking in many of the
respondents’ institutions. In addition, it was determined that only about a half of all respondents
indicated that their institution had a formal enroliment management plan. Given the future
consequences of an unmanaged enrollment, community colleges in the state of Alabama, and
across the country, must recognize the importance of enrollment management concepts and
practices in order to be successful in the coming future.

Appendices include the raw data, which includes the Carnegie geographic classifications

(rural, suburban, and urban).
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CHAPTER 1
INTRODUCTION

The term “enrollment management” has become an all-encompassing buzzword for many
educational administrators within, and outside, higher education. The concept of enroliment
management began to develop during the 1970s and 1980s at a time when enrollments were
declining, along with educational funding from the federal government. This decline in revenue
caused many postsecondary institutions to rethink their business practices and, more importantly,
their bottom lines. In turn, this created the need for administrators to reevaluate the entire student
enrollment process.

As the idea of managing enrollments spread throughout the higher education community,
so did the development of research into enrollment management concepts. The initial
development of the study of enrollment management has grown to become so prevalent that
higher education research journals focus on all or part of enrollment management components.
Journals exclusively oriented toward enrollment management include Enrollment Management
Journal and Enrollment Management Report. Others, such as Retention and Student Success in
Higher Education, Journal of College Student Retention, Journal of Student Financial Aid, and
Journal of Marketing for Higher Education, focus on common components of enrollment
management. In addition, most popular higher education periodicals, such as the Chronicle of
Higher Education and the Journal of Higher Education, which many top-level administrators

and presidents subscribe to and read, typically contain several articles pertinent to



enrollment management. Most have become at least somewhat familiar with the concepts in
question simply through casual exposure. The extent of their familiarity, however, is unknown.
Most four-year colleges and universities have developed enrollment management
divisions that focus on a multitude of areas affecting all aspects of student enroliment. These
organizational structures vary from the very loose coordination of a few departments to a highly
structured, multi-level, well-defined division. Through the years, two-year institutions have not
been as responsive as their four-year counterparts in adopting many of the concepts and formal
organizational structures developed by institutions through enrollment management research.
While many community colleges may use terminology associated with enrollment management,
I suspect that many in Alabama have yet to develop a formalized enrollment management plan,
and of those who have developed plans, many are not fully implemented.
Enrollment management is often considered as an institutional concept. Hossler (1990)
described it as an
organizational concept and a systematic set of activities designed to enable educational
institutions to exert more influence over their student enrollments. Organized by strategic
planning and supported by institutional research, enrollment management activities
concern student college choice, transition to college, student attrition and retention, and
student outcomes. (p. 5)

As public financial support decreases and competition increases, enrollment management will be

essential for community colleges to thrive in the 21st century.

Statement of the Problem
At the time of this study, the Alabama Community College System did not have a
statewide formalized enroliment management plan or a set of recommendations established to

assist the colleges within its system. In addition, informal communications with other registrars



across the state indicate that many Alabama community colleges do not have established
enrollment management plans.

Decades of research has shown how the development of enrollment management plans
enable institutions to make more educated decisions about enrollment activities. As competition
increases with for-profit institutions, along with decreases in public financial support,
community colleges will be faced with many unknown enrollment challenges that must be
addressed. Establishing and implementing a comprehensive enroliment management plan can

assist in addressing many of these future challenges.

Purpose of the Study

The purpose of this study was to determine the perceptions of administrative staff
members who are actively involved in enrollment management activities at their respective
community colleges within the Alabama Community College System (ACCS). The research
identified current administrators’ perceptions of enrollment management components being used
at their respective institutions at the time of this study. Participants surveyed included presidents,
chief student affairs officers, chief academic officers, chief financial officers, directors of
admissions, registrars, directors of financial aid, directors of recruitment, directors of
counseling/advising, public relations officers, institutional researchers, and enrollment managers.
Each was surveyed to determine their perceived level of implementation and type of enrollment
management model being utilized.

Most research on enrollment management has been conducted on four-year institutions.
The intent of this study was to contribute to the research of enroliment management within

community colleges and to share the results with all Alabama community colleges.



Significance of the Study

This study was intended for community college administrators who are actively involved
in enrollment management functions at their institutions. The research questions that were
presented to the participants included enrollment management components that have been
identified within the review of the literature as being major components within enrollment
management. As the participants responded to each of the items within the survey, each
participant was required to assess their individual roles and their respective area’s role in the
enrollment management process.

This study identified areas for improvement in enrollment management efforts at the
comprehensive community colleges within Alabama. The results indicated that there is a lack of
shared understanding of particular enrollment management activities that take place within the
colleges. Additionally, it is the intent of this study to encourage those institutions that do not
have a formal enrollment management plan to create one.

This study also identified the four major organizational structures of enrollment
management that can provide the participants with an idea of how their organization is
structured. It also may provide them with information that could lead them to develop a different
organizational type that may be more conducive to their respective institutional needs.

The research can also be replicated by other enrollment management practitioners in
other states across the nation. This would allow states to measure the perceptions of enrollment
management administrators and provide them with an introspective assessment of their
enrollment management organizations. These results could be compared with this study and

other similar research on the perceptions of enrollment management practices.



Research Questions
The current study was conducted in order to explore the following research questions:
1. What is the perceived availability of the following components of enrollment
management within the comprehensive community colleges in Alabama?

marketing
recruitment
academic advising
career services
learning assistance
institutional research
orientation

financial aid
retention

student services

T rmSe@ e o0 o

2. What is the relative availability of each component of enroliment management within
the comprehensive community colleges in Alabama?

3. What is the availability of each component of enrollment management based on type
of institution within the comprehensive community colleges in Alabama?

4. What is the perceived importance of the following components of enrollment
management within the comprehensive community colleges in Alabama?

marketing
recruitment
academic advising
career services
learning assistance
institutional research
orientation

financial aid
retention

student services

—mSe@ e o0 o

5. What is the relative importance of each component of enrollment management within

the comprehensive community colleges in Alabama?



6. What is the importance of each component of enrollment management based on the
respondent’s position at the institution within the comprehensive community colleges in
Alabama?

7. What is the perceived effectiveness of the following components of enroliment
management within the comprehensive community colleges in Alabama?

marketing
recruitment
academic advising
career services
learning assistance
institutional research
orientation

financial aid
retention

student services

s ST@ e o0 o

8. What is the relative effectiveness of each component of enrollment management within
the comprehensive community colleges in Alabama?
9. What are the perceived barriers to developing and/or implementing an enrollment

management plan within the comprehensive community colleges in Alabama?

Assumptions
This research was based on the following assumptions:
1. All survey respondents were employed and working within one of the colleges
included in the survey population, at the time of this study.
2. All survey respondents were truthful in their responses to questions and items posed
within the survey.
3. All survey respondents were involved in or responsible for, in some way, enrollment

management functions within their respective institutions.
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4. The survey instrument used in this study was reliable and valid.
Delimitations
This study included only persons employed at the chosen community colleges who
somehow were involved in or responsible for enrollment management activities for their
respective colleges. Surveys were administered only to participants within the 21 colleges

identified by the Alabama Community College System as comprehensive community colleges.

Limitations
The following limitations were acknowledged a priori in this study:
1. The results of this study cannot be generalized to other types of institutions or
community colleges outside of Alabama.
2. The survey instrument required enrollment management administrators to self-report
survey answers through an online survey. Participants unable to access the online survey were

able to request a paper version be mailed to their institution.

Organization of the Study
This dissertation is organized into five chapters. Chapter 1 contains the introduction and
overview of the study, including the research questions. Chapter 2 presents a review of the
relevant literature and related research. Chapter 3 describes the methodology and procedures
used for data collection and analysis and information regarding the survey instrument. Chapter 4
provides an analysis of the data and the research findings. Chapter 5 summarizes the results of
the study, draws conclusions based upon those results, and offers recommendations for future

research.



CHAPTER 2
LITERATURE REVIEW
Introduction
This chapter presents a review of literature related to the concept and the components of
enrollment management programs within higher education institutions. Each section of this
chapter represents a major component within an established enrollment management plan.
Topics presented within this chapter include: marketing and recruitment, student retention and

attrition, pricing and financial aid, and the classification of community colleges into institutional

types.

Enrollment Management

Emergence of Enrollment Management

Enrollment management concepts began to slowly emerge during the mid-1970s due to
the declining numbers of college-going students in the United States. Colleges and universities
had experienced unprecedented growth during the postwar surge of the late 1940s, 1950s, and
1960s (Coomes, 2000; Dolence, 1993). This growth was fueled by the Serviceman’s
Readjustment Act in 1944, or the GI Bill of Rights, which provided financial assistance to
returning World War 1l veterans enrolling in higher education to provide them with the training
and skills necessary to re-assimilate them into a peacetime society (Witt, Wattenbarger,
Gollattscheck, & Suppiger,1994). Many higher educational institutions were not prepared for this

unprecedented growth.



In 1947, President Truman established the President’s Commission on Higher Education,
which would recommend a massive expansion of higher education (Witt et al., 1994). It would
recommend “removing all barriers to educational opportunity by doubling college enrollments
within a decade” (Coomes, 2000, p. 8). The Commission popularized the term “community
college” by encouraging states to offer free public education through the 14th grade (Coomes,
2000; Witt et al., 1994). An additional proposal from the Commission was the creation of a
national scholarship program to make education available to non-veteran students (Brubacher &
Rudy, 1997, as cited in Coomes, 2000). These initiatives all contributed to the enrollment boom
for higher education.

In the 1960s, institutions of higher education began to recognize the effect of the postwar
baby boom population (Dixon, 1995). Enrollment in public two-year colleges doubled during
this decade (Cohen & Brawer, 2003). With the educational legislation enacted during the 1960s,
such as the Educational Opportunity of 1964, which created the College Work Study program,
and the Higher Education Act of 1965, which guaranteed subsidized loans for students, access to
higher education was becoming available to those who had previously been denied due to
financial constraints (Coomes, 2000). The demographic makeup of college-going students was
changing dramatically as well. Opportunities to enroll in institutions of higher education were
becoming more available for more women and minorities (Coomes, 2000). By 1970, colleges
had over 8 million students enrolled, which was an increase of 120% over enrollment numbers in
1960 (Coomes, 2000). To meet the growing demand, more than 500 new colleges were opened
during the 1960s (Snyder, Hoffman, & Geddes, 1996). However, this exponential growth of

student enrollment and institutional facilities came to an end by the 1970s.



During the mid to late 1970s, college admission offices were projecting enrollment
shortages due to the declining number of high school graduates nationwide. Enroliments had not
continued to increase at the rates seen directly after World War 11 (Coomes, 2000). Along with
the predicted decline of high school graduates, the economic hardships of the 1970s heightened
the concerns of admissions officers about decreased college enrollments (Kinzie, Palmer, Hayek,
Hossler, Jacob, & Cummings, 2004). The rising costs of college began to outpace federal and
state-supported grants for students (Coomes, 2000). Allocations for student financial aid were
being reduced due to competition for funding from the healthcare sector and national security
(Hossler & Bean, 1990). Many students were being forced to bear more of the financial
responsibilities of college expenses, and therefore, were becoming more reliant on student loans.
The reduced federal funding to colleges and universities led institutions to become more
dependent on student tuition (Kinzie et al., 2004). This dependency on student tuition, along with
concern for enrollments, led institutions to focus more on the recruitment of new students in
order to increase student enrollment and generate more revenue. These concerns led college and
university leaders to recognize the need to manage their student enroliments more closely.

The term enrollment management, which was first coined by Jack Maguire of Boston
College in 1976, was used to describe how marketing, recruitment, funding, and retention efforts
within institutions were organized together to influence student enroliment. This new
organizational idea of combining these functions into a single comprehensive institutional plan

ignited the enrollment management concept that remains today.
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Enrollment Management Defined

Enrollment management is a concept meant to encompass all aspects of a college’s
enrollment processes. There are almost as many definitions as there are enrollment management
theorists and practitioners (Dennis, 1998). Even though there are many definitions of enrollment
management, there are several that are routinely referenced in enrollment management literature.

The first notable enrollment management definition originated from Jack Maguire, at
Boston College, in 1976. Maguire (1976) stated that enroliment management is a process that
brings together the often disparate functions of recruiting, funding, tracking, retaining, and
replacing students as they move toward, within, and away from the university. His definition
identified the need for institutions to organize the fragmentation of enrollment functions by
systematizing and integrating these into one grand design.

Over a decade later, Hossler (1986) attempted to refine Maguire’s definition. He defined
enrollment management as a process or activity influencing the size, shape, and characteristics of
a student body by directing institutional efforts in the areas of marketing, recruitment, and
admissions, as well as pricing and financial aid. In addition, the process exerts a significant
influence on academic advising, the institutional research agenda, orientation, retention, and
student services. This definition expanded on the professional perspective of enroliment
management as it pertained to the overall institution. These organizational areas were identified
as being the core areas of the enrollment management structure.

Hossler joined forces with Bean and others in 1990 to provide a definition that
emphasized the organizational concepts and influences that all areas of the institution contribute
to the overall enrollment management process. It stated,

Enrollment management as an organizational concept and a systematic set of
activities designed to enable educational institutions to exert more influence over

11



their student enrollments. Organized by strategic planning and supported by

institutional research, enrollment management activities concern student college

choice, transition to college, student attrition and retention, and student outcomes.

(Hossler, Bean, & Associates, 1990, p. 5)

Dolence (1993) expanded the concept of enrollment management to include strategic
enrollment management (SEM). His definition emphasized the need for institutions to identify
optimal goals within enrollment management strategies. He defined strategic enrollment
management as a comprehensive process designed to help an institution achieve and maintain the
optimum recruitment, retention, and graduation rates of students, where “optimum” is defined
within the academic context of the institution. The academic context emphasizes the importance
of involving the academic enterprise in enroliment management (Henderson, 2005; Kalsbeek,

2006). Dolence (1993) continued to add that SEM is an institution-wide process that includes

virtually all aspects of an institution’s function and culture.

Goals of Enrollment Management

All of the aforementioned definitions contained consistent elements of an enrollment
management plan. All draw attention to the importance of achieving a certain level of enroliment
growth through strategic enrollment management. Dixon (1995) stated that there are four
primary goals of enrollment management to achieve a stable level of enrollment: to define the
institution's characteristics and market the institution accordingly, to include the campus
community into all relevant activities in order to realize the institutional goals are met, to
strategically determine the amount of financial aid needed to attract and retain students, and to
commit to providing the appropriate resources to enrollment management. According to Penn

(1999), enrollment management appears to have three general goals: to increase enroliment, to
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enroll students whose characteristics meet the goals and needs of institutional policy makers, and
to improve graduation rates.

In order to achieve the goals listed above, an enrollment management plan must be
implemented. The success of any enrollment management plan typically results from various

offices and areas throughout the college working together toward one common goal.

Components of Enrollment Management

Dixon (1995) identified a laundry list of functions and offices that make up an ideal
enrollment structure. They included admissions, registrar’s office, financial aid, bursar’s office,
orientation, academic advising, campus activities, residence life, minority-specific advising
offices, advising offices for nontraditional students, women’s support centers, student
employment, career planning and placement, learning assistance center, alumni affairs, public
relations and publications, institutional research, faculty development, and academic planning
and development. Many of these functions may be within the same organizational unit, while
others may not. While it may not be essential that these functions report to one single enrollment
manager, it is important that those areas be included within the overall enrollment management
process.

Bontrager (2004a) identified three types of enroliment management organizations: basic,
expanded, and comprehensive. Basic enrollment management organizations usually include
admissions, financial aid, orientation, registration and records, institutional research, and
retention. This structure typically groups basic services provided to students and does not extend
beyond those services. The expanded organization is comprised of those components of the basic

structure in addition to pre-college programs, academic support programs, academic advising,
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and career services. Finally, the comprehensive enrollment management organization is the most
highly developed, including the components of basic and expanded organizations and extending
its reach into institutional research, marketing, community relations, and alumni relations.

Bontrager illustrated the composition of enrollment management organizations (Table 1).

Table 1

Enrollment Management Organization Models

Basic Expanded Comprehensive

e Admissions e Pre-College Programs e Institutional Research
e Financial Aid e Academic Support e Marketing
e Orientation Programs e Community Relations
e Registration and e Academic Advising e Alumni Relations

Records e Career Services
e Enrollment Research
e Retention

Source: B, Bontrager (2004). Enrollment management: An introduction to concepts and
structures, College & University Journal, 79, 15.

Models of Enrollment Management

Kemerer, Baldridge, and Green (1982) introduced four models of enrollment
management coordination, which Hossler (1990) later expanded upon. These basic frameworks
can be used by institutions when implementing an enroliment management system. Hossler
(1990) stated that these models should not be considered as blueprints for individual institutions,
but rather as, points of departure for a model that will fit the conditions on different campuses.
These models may also serve as phases that institutions experience as they develop their own
unique organizational structure. The four models include the following: the enrollment
management committee, the enrollment management coordinator, the enrollment management
matrix, and the enrollment management division. These models vary from being loosely
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coordinated and structured, wherein no organizational changes are required, to creating a new
division, wherein major restructuring within the institutional organization is required.

The first model is the enrollment management committee (Hossler, 1990), and it is
viewed as the initial attempt to raise campus awareness of issues related to enrollment, primarily
marketing and retention. The committee usually consists of faculty, mid-level managers, a senior
administrator, and, sometimes, students. The benefits of this model allow a large number of
people to be involved and become educated about marketing and retention. It can also help build
support for enrollment management across organizational lines by exposing various areas
throughout the entire campus to the enrollment management process. There is usually not much
resistance to its creation because it does not garner any authority, does not require any financial
investment to operate, and only serves to raise awareness related to student marketing,
recruitment, and retention (Vander Shee, 2007). The disadvantage of this model can be that these
committees have little influence in creating policy and implementing strategies that it may
develop. This model is a good starting point but is not a long-term solution for managing
enrollment (Dixon, 1995).

The second model presented by Hossler (1990) is the enrollment management
coordinator. This person is usually a middle-level administrator whose primary responsibility is
to oversee the recruitment and retention activities of the institution. This model requires the staff
coordinator to be an effective communicator and facilitator who can influence other unit leaders.
Similar to the enrollment committee, this position typically does not possess adequate authority
(Bontrager, 2004a) and therefore is unable to implement real change for enrollment management.
In addition, this model does not require any organizational restructuring (Black, 2004). The

success of the enrollment management coordinator depends on the person holding the position.
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The coordinator must possess a complete understanding of enrollment management techniques
and have good interpersonal skills in order to invoke cooperation from independent
organizational units within the institution. This model can be effective if the coordinator is
influential and can garner support across organizational units. However, the coordinator model
shares the same disadvantages as the enrollment committee model. An ineffective coordinator
may fail to gain support from constituents and not be able to influence policy with top
administrators (Black, 2004).

The third model is the enrollment management matrix (Hossler, 1990). This structure
requires all enrollment management activities and, more importantly the unit leaders, to report to
one senior-level administrator who coordinates the enroliment management process. Many of the
units involved include recruitment, admissions, financial aid, the registrar, student affairs, and
other enrollment functions of the institution. The units maintain their existing reporting structure
but must also be accountable to the designated chief enrollment officer. The advantage to this
structure is that it elevates the importance of enrollment issues to the senior administrative level
of the institution (Black, 2004). Unlike the previous two models, this model allows for an
increased possibility of influencing policy. One of the disadvantages of the matrix model may be
that the senior administrator does not have the expertise required or the time necessary to be
effective (Hossler, 1990).

The final model is the enrollment management division. It is the most centralized of all of
the models (Dixon, 1995). This model typically establishes a senior level administrative position,
usually a vice president, who reports to the president and whose primary function is to coordinate
all enrollment management efforts. Organizational units involved in enrollment management are

brought together in a new division that often includes recruitment and marketing, admissions,
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financial aid, academic advising and career advising, institutional research, orientation, retention
programs, and student services. With this model, all concerns of the organizational units are able
to go directly to the senior administration of the college. However, this model of coordination is
the most costly and challenging to implement. Hossler (1990) stated that “most existing
successful enrollment management divisions were put in place during a crisis or developed
slowly over several years” (p. 51).

Penn (1999) illustrated the differences relating to the models of coordination for
enrollment management (Table 2). Each enrollment management model typically requires a level
of restructuring within the institution. It ranges from minimal or no restructuring for the

committee model to the restructuring of organizational units within the entire campus.

Table 2

Difference in Enrollment Management Organization Models

Model Degree of restructuring necessary Authority
Committee Low Influence
Coordinator Some Networks
Matrix Moderate Cooperation
Division High Direct

Source: Penn, G. (1999). Enrollment management for the 21st century: Delivering institutional
goals, accountability and fiscal responsibility. George Washington University, Graduate School
of Education and Human Development. Washington, DC: (ASEHE-ERIC Higher Education
Report Volume 25, No. 7).

Again, there is no one best model of organization for enrollment management for all
types of institutions. Much depends on institutional preferences and climate. Some large
universities may have several models in place at one time, while others may choose one or a

combination of the four models described above. Hossler (1990) proposed that “community
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colleges may find it easier to develop a centralized enrollment management division because
they traditionally have had stronger administrative leadership than four-year institutions” (p. 51).
Regardless of the structure chosen, the most important aspect for success is the
relationships between the unit leaders and the abilities of those units to contribute to the
enrollment management process (Hossler, 1990). How the organization is structured will not be

as important as how an institution effectively implements the enroliment management plan itself.

Strategic Planning and Enrollment Management

In order to implement any enrollment management (EM) program within an institution,
there must be an effective and comprehensive plan in place. Successful strategic planning must
include the entire campus community in order to gain support and buy-in from all areas of the
institution. This inclusion must reflect the support of the president, administrative staff, and all
levels of faculty, including part-time faculty members, who often comprise a large percentage of
the teaching positions at the community college staff (Cohen & Brawer, 2003). Without total
institutional buy-in and support, there will be gaps within the enrollment management
organization that can negatively affect the success of any enrollment plans and activities.

Wilkinson et al. (2007) outlined a six-phase process for developing an enrollment
management plan. The five phases include 16 steps necessary for the successful implementation
of the plan. Phase I is the Plan to Plan, Phase Il is Establishing the Institutional Framework,
Phase 111 calls for the performance of a SWOT Analysis, Phase 1V establishes the EM Vision,
Phase V identifies and sets the goals, and finally Phase V1 is where commitment to planning is

established and the actual planning process is developed.
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Phase | of the planning process, the “plan to plan,” includes efforts to gain institutional
support, form and involve the planning committee, design the planning process, set timeframes,
and confirm resource commitment. At this point, the institution is committed to the process;
there is institution-wide ownership; there is a process to follow with responsibilities, goals, and
timeframes; and sufficient resources have been committed to ensure its successful completion
(Wilkinson et al., 2007).

Phase 11, the “institutional framework,” consists of identifying all formal requirements,
informal expectations, philosophical underpinnings, and an institutional mission statement.
Phases | and Il prepare the planning committee to begin the actual process of strategic planning.
It is also important, once these phases are complete, to review all of the work completed up to
that point (Wilkinson et al., 2007).

Once Phases | and 11 are complete, Phase 111, performing a SWOT analysis, must occur.
Identifying the strengths, weaknesses, opportunities, and threats provides the institution with an
environmental scan. Wilkinson et al. (2007) believed that with the completion of Phase I11, there
will be an institution-wide commitment to strategic enrollment management planning, an
understanding of the institution’s legal requirements and informal expectations, an agreed upon
mission statement, a clear understanding of institutional strengths and weaknesses, and a good
view of the major threats and opportunities. The work to this point moves from agreement to
plan to the development of comprehensive understanding of the institution and its relationship
with its external environment.

Phase 1V, “establishing the vision,” focuses more on opening dialogue rather than the
vision statement itself. All members of the planning team should conduct brainstorming

activities that elicit creative and divergent thinking to help identify what the institution wants to
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achieve (Wilkinson et al., 2007). These collective ideas are shaped into a common vision
statement to which all must agree. Along with establishing the vision and the mission statement,
it is equally important to have clear understanding and support from the group that will be
responsible for setting the institutional mission (Bontrager & Moore, 2009). Clear mission and
vision statements will help guide the institution throughout the enroliment planning and
enrollment management process (Wilkinson et al., 2007).

Once the mission and vision have been clearly established, Phase V, “developing
strategic goals,” will occur. All of the phases and steps up to this point are used to develop an
action plan that will establish the enrollment management goals for the institution and identify
those staff members who will be responsible for implementing them. The assignments are
essential in establishing accountability and can send a clear message of the importance of the
overall strategic plan (Wilkinson et al., 2007). Once the plan has been completed, operational
action plans with related budgets and performance indicators should be developed. These action
plans should be tied to the SEM plan and the overall institutional strategic plan.

The final phase, Phase VI, is implementing the operational plan. All of the work up to
this point is useless if the plan is not actually implemented. Wilkinson et al. (2007) claimed that
a successful operational plan should include clearly defined goals, objectives, strategies,
timeframes for completion, staffing needed, performance indicators, and the resources necessary
to carry out the tasks. The support of everyone involved, especially from the president, must
continue through the implementation process. A lack of executive sponsorship and buy-in from
all stakeholders within the college can be detrimental to the success of achieving the college’s

desired goals (Jones, 2003).
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Marketing and Recruitment

The success of any enrollment management plan is partially measured by how well it
influences students to enroll, persist, and graduate from their institution. A student’s choice to
attend a particular institution is typically influenced by the marketing and recruitment activities
conducted in conjunction with admissions offices. These functions and activities are considered
the most essential parts of the enrollment management process: “The admissions office, through
its marketing and recruiting activities, is the first point of contact between the student and the
institution in an enrollment management system” (Hossler & Bean, 1990, p. 8). According to
Hossler and Bean, the admissions office is typically responsible for the recruitment activities that
identify and eventually influence prospective students to inquire, apply, and enroll at their
institutions. Huddleston (2000) noted that,

the admissions office is responsible for a variety of activities including generating interest

in the institution by creating a comprehensive student profile, identifying and contacting

the potential pool, converting prospective students in to applicants, maintaining

consistent contact with the applicants to sustain their interest in the institution,

coordinating programs and activities to help sustain that interest through the application

process, hosting yield enhancement activities to encourage enrollment, providing quality

customer service, and maintaining and developing constituent relations with various
community leaders. (pp. 67-68)

Student Choice

In order to establish marketing and recruitment strategies as part of an effective
enrollment management plan, institutions must become fully aware of the process students use
when deciding where to attend college (Hossler, 1999). The process and factors pertaining to
college choices on the part of student experiences have been studied extensively since the
enrollment management movement began in the late 1970s (Hoyt & Brown, 2003). Enrollment

managers must be keenly aware of the factors affecting a student’s choice of a particular college
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(Braxton, 1990). Being aware of the factors that may influence a student’s choice process can
assist institutions in attracting individuals to their campuses.

College choice, according to Braxton (1990), is a complex, multistage process during
which an individual develops aspirations to continue formal education beyond high school,
followed later by a decision to attend a specific college, university, or institution of advanced
vocational training. Simply stated, college choice is the process a student experiences when
transitioning from high school to college. The three stages that students experience during the
college choice process are predisposition, search, and choice (Braxton, 1990; Hossler &
Gallagher, 1987).

The predisposition stage is the earliest stage of the choice process. It is the developmental
stage that traditionally occurs in roughly Grades 7 to 9 (middle school) and wherein the student
will decide whether or not to his continue formal education after high school (Hossler & Stage,
1992). This stage of the decision process is influenced, directly and indirectly, by a number of
factors. Some of the factors include parental encouragement and involvement, parental collegiate
experience, socioeconomic status, student achievement, ethnicity, and gender (Braxton, 1990;
Cabrera & La Nasa, 2000). Each of these factors affects a student’s decision to continue their
education and begin the formal choice process (Hossler & Stage, 1992).

The second stage of the college choice process is the search stage, involving the
accumulation and assessment of the attributes of various postsecondary institutions. The
assessment includes consideration for socioeconomic status, occupational aspirations, and
educational aspirations that assist the student in the evaluation of institutions that could be a

good fit (Cabrera & La Nasa, 2000). Generally, the college search occurs in Grades 10 through
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12 (high school). This stage allows the student to begin to make a stronger commitment to
college attendance.

The third and final stage of the college choice is the actual choice stage. This stage
involves developing and narrowing choices to the college that the student will ultimately attend.
However, in some cases the choice may be to not attend any college at all. This choice is usually
made in Grades 11 and 12 with decisional emphasis made in Grade 12 (Cabrera & La Nasa,
2000). The determination of which institution to attend is usually based on a multitude of factors.
Braxton (1990) identified the following factors as influencing student choice: family
socioeconomic status, student academic ability, educational level of the students’ parents and
their degree of encouragement for college attendance, institutional characteristics, costs,
financial aid, geographical location, and academic quality. Students from high socioeconomic
families, whose parents are more educated and who have advanced academic backgrounds are
more likely to choose more selective and out-of-state institutions. The opposite is true for
students who come from middle- or low-income families, whose parents do not have a high
degree of educational attainment, and those with lower achievement. Those types of students
tend to choose less selective, in-state institutions (Braxton, 1990). Students also are influenced
during the choice stage by various institutional characteristics (Braxton, 1990). Braxton lists
academic programs, tuition costs, availability of financial aid, reputation, and geographical
location to be the primary institutional characteristics most students consider during their choice
stage.

Absher and Crawford (1996) identified 29 classifications of influence variables in the
selection of a college. A study was conducted in four community colleges located in north

Alabama to identify the most important factors that influence student choice. The top five
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highest rated factors were as follows: overall quality of education, types of academic programs
available, tuition/fees at college, overall reputation of college, and faculty qualifications.
However, in a study conducted by Noel-Levitz (2007) of first-year students from over 200
institutions nationwide, the three factors that were considered most important to students were
the overall cost of attending the institution (including tuition, housing, and related costs),
financial aid and scholarship availability, and the academic reputation and accreditation status of
the institution.

Marketing, recruitment, and the awarding of financial aid are enrollment management
activities used on to influence prospective students’ enroliment decisions (Braxton, 1990). At
each stage of the choice process, marketing and recruitment strategies should be designed to
attract students to their respective institution. Market research should be used to determine
factors affecting student choice and should be coupled with a sound marketing approach to

enable enrollment managers to exert more influence over student enroliments (Braxton, 1990).

Marketing

Kotler and Fox (1995) defined marketing as analysis, planning, implementation,
and control of carefully formulated programs designed to bring about voluntary
exchanges of values with target markets to achieve institutional objectives. Marketing
involves designing the institution’s offerings to meet the target market’s needs and
desires and using effective pricing, communication, and distribution to inform, motivate,
and service these particular markets (Kotler & Fox, 1995). Dolence (1993) simplified the
definition of marketing as putting the right product before the right audience at the right

price. In order to develop the right product, identify the appropriate audience, and
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determine the right price, sound research and planning must take place. Armstrong and
Kotler (2003) recognized four basic principles of marketing: analyzing markets; selecting
target markets; developing a market mix; and planning, implementing, and managing the
marketing effort.

Prior to developing a strategic marketing plan, an institution must conduct a
market analysis in order to identify factors that affect both the prospective student and the
institution. One of the first steps is identifying issues related to the institution and the
environment in which it operates. Kotler (1979) identified the following questions that an
institution must ask, and answer, in order to conduct an analysis prior to developing a

marketing plan (Table 3).
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Table 3

Issues in Market-Oriented Institutional Planning Facing Colleges and Universities

Market Analysis
1. What important trends are affecting higher education? (Environmental
analysis)
2. What is our primary market? (Market definition)
3. What are the major market segments in this market? (Market
segmentation)
What are the needs of each market segment? (Need assessment)
How much awareness, knowledge, interest, and desire are there in each
market segment concerning our college? (Market awareness and attitude)
6. How do key publics see us and our competitors? (Image analysis)
7. How do potential students learn about our college and make decisions to
apply and enroll? (Consumer behavior)
8. How satisfied are current students? (Consumer satisfaction)

SRR

Resource analysis
1. What are our major strengths and weaknesses in faculty, programs,
facilities, etc.? (Strengths/weaknesses analysis)
2. What opportunities are there to expand our financial resources? (Donor
opportunity analysis)

Mission Analysis

What business are we in? (Business mission)

Who are our customers? (Customer definition)

Which needs are we trying to satisfy? (Needs targeting)

On which market segments do we want to focus? (Market targeting)
Who are our major competitors? (Competitor identification)

What competitive benefits do we want to offer to our target market?
(Market positioning) (p. 39)

SRS ECINE .

Source: Kaotler, P. (1979). Strategies for introducing marketing into nonprofit organizations.
Journal of Marketing, 43, 37-44.

Kotler (1979) described market-oriented institutional planning as being more than mere
promotion. It requires institutions to research their target markets to gain a better understanding
of their student population, evaluate their own resources available for implementation, and
conduct a mission analysis in order to guide marketing plan development.

As Kotler (1979) noted above, one of the first steps in conducting a market analysis is for

institutions to perform a mission and vision analysis. Institutions must identify and define their
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mission and vision clearly in order to establish a direction for any further planning. As with the
overall strategic enrollment management plan, marketing activities are also mission-driven.
Institutional missions provide guidance concerning which segments of prospective student
markets the institution should pursue (Bontrager, 2004a). The core mission and the vision of the
institution must be clearly defined in order to identify factors that will contribute to the
marketing plan. Sevier (2009) stated that a clear vision for the institution reduces the level of
organizational conflict and provides direction, even in the absence of physical leadership, to
everyone involved. Ward (2005) stated that one way of knowing if your institution has a clearly
defined vision statement is to see how well staff members can describe the way their work
contributes to the vision’s achievement.

Once the mission and vision have been clearly identified and conveyed to the
campus community by the president, the institution is then ready to begin analyzing its
place and direction in the educational marketplace (Sevier, 2009). Sevier continued to
state that it is the president’s responsibility to assess the campus opportunities and
obstacles in order to guide the institution. This guidance should provide the entire campus
with a clear sense of purpose and direction.

After the markets have been analyzed and the desirable characteristics have been
identified, selecting the appropriate target market is the next important step in the
marketing process (Hossler, 1999). This process allows institutions to evaluate the market
segment’s demand and identifies market segmentation and positioning (Kotler, 1986).
This is essential in identifying different groups which may require unique sets of services.
Marketing to these varying groups requires a mixture of services that appeal to their

specific characteristics. For example, institutions in rural geographical areas may have
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transportation limitations, whereas urban institutions may not. Each institution may have
varying characteristics that will need to be indentified during this process.

The “marketing mix” is a concept in modern marketing. Academically, it is referred to as
the set of controllable tools that the institution blends to produce the response it wants in the
target market, so it consists of everything the institution can do to influence the demand for its
product (Kotler & Armstrong, 2004). The marketing mix is the combination of the elements of
marketing and the roles each element plays in promoting your products and services and
delivering those products and services to your customers (Duermyer, 2009). Clark and Hossler
(1990) described the marketing mix with the four P’s of marketing. The four P’s, established in
1960 by Jerome McCarthy, are product, price, place, and promotion (Clark & Hossler, 1990;
Kotler & Zaltman, 1971). The four come togther to form the institution’s marketing mix.

The first “P” is product. The institution’s product is not just academic offerings, it
is a set of opportunities sought by the student for intellectual and personal development
(Canterbury, 2000). Sevier (2009) defined product as the sum of the student’s academic,
social, physical, and even spiritual value experiences received at the college. Education is
considered by most to be an intangible product, due to the fact that the product that you
receive at the time does not necessarily pay off until some time in the future. Yudelson
(1999) attempted to redefine earlier definitions of product as being all the benefits that
the buyer or acquirer obtains from the exchange. He attempted to shift emphasis from
what is produced (institution) to what is obtained (student).

The second “P” is price. Price is considered as being the cost of attending the institution:
tution and fees, room and board, food, etc. However, price included not only the cost one

actually pays to attend, but also everything given up to attend the institution (Yudelson, 1999).
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As far as the institution is concerned, the price a student pays to the institution equates to
generated revenue. This revenue, along with other income sources, allows the institution to
function. Pricing also communicates a message to the consumers. Kalsbeek and Hossler (2008)
claimed there is a correlation between tution price and market position. They stated that the price
of tuition can affect market position. In some institutions, higher tuition equates to higher quality
and may elevate an institution’s reputation (Clark & Hossler, 1990). In other instances, it may
convey value. In either instance, pricing is an integral component in establishing an institution’s
marketing mix.

The third “P” is place. Sevier (2009) stated that research has consistently shown an
institution’s location to be a significant factor in a prospective student’s decision to attend. Many
institutions benefit from location simply due to the inability of students to travel to another
institution to attend school. In real estate, the expression, “location, location, location,” describes
the most important aspect of home buying, where the property is located. However, with higher
education institutions offering online courses and degrees, location is becoming less of an issue.
Students are able to stay at home and attend college without considering the actual location.
Place refers not only to location but also how the education is delivered, what medium is
available, and where it is available (Sevier, 2009).

The fourth and final “P” is promotion. Even though promotion is considered one of the
four P’s, its function is to market the other three “P’s”: product, place, and price (Sevier, 2009).
Promotion gets the information regarding product, place, and pricing in front of the consumers,
the prospective students. Kotler (1986) stated that promotion in the marketing mix includes
communication, selling, advertising, recruitment, and sales management. However, institutions

tend to view marketing as simply using various forms of promotion to attempt to lure potential
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students to enroll. Institutions that do not have a complete understanding of the concept of
marketing will simply expend large amounts of money and resources on promotion (Clark &
Hossler, 1990).

Recent literature has challenged the long standing four P’s. The four C’s, customer, cost,
convenience, and communication are considered to reflect the perspective of the consumer
audience instead of the institution (Sevier, 2009). The four C’s reflect more of a consumer-
focused approach that moves its view of marketing from mass marketing to more of a
segemented marketing approach. “Product” is replaced with customer to reflect a change in
emphasis from what is provided, to what is obtained. Cost refers to all of the costs of attending
the institution, such as tuition and fees, room and board, food, etc., and not simply the “price” of
tuition. The “place” of the four P’s is replaced with convenience. Convenience stresses the
notion of providing access to the products and services in the necessary quantitites and locations.
And finally, replacing promotion with communication represents the shift from selling a product
to providing information that positively influences consumer perception of the benefits to be
obtained through the exchange (Yudelson, 1999).

The final step in the marketing process is to develop a plan. Sevier (2009) preferred a
written plan providing a detailed guide of what will be done, by whom, and when. He believed
that a written plan provides a plan for action for everyone involved in the process. The written
plan will clearly clarify the institution’s mission, goals, and those responsible for its
implementation (Sevier, 2009). This is a guide to putting the marketing plan in action in order to

begin the recruitment process.
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Recruitment

Recruitment is defined as the active process undertaken by an institution to favorably
influence a prospective student’s decision to attend the institution (Dolence, 1993). Institutions
utilize a variety of activities to entice prospective students to their campus (Hossler & Bean,
1990). Students, parents, and other influencers receive many kinds of information to help
determine the best fit for their student. Bontrager (2004b) stated that the “primary goal of student
recruitment is to determine student-institution fit, that is, the degree to which a student’s
academic preparation, educational goals, career aspirations, and personal preferences are in line
with what an institution has to offer” (p. 9). Market research, coupled with a well-developed
marketing plan, is essential to an institution’s successful recruitment efforts. Bontrager further
explained that “market research allows the institution to address the critical issue of student-
institution fit by identifying those places where institution mission, institutional expertise,
student interest, and societal needs converge” (p. 11).

Once an institution develops a marketing plan, it can then begin the process of recruiting
students. In order to attract and enroll the desired number, profiles, and mix of students,
institutions must be able to segment student markets and execute appropriate marketing and
recruitment activities (Hossler & Kalsbeek, 2008). One of the most difficult challenges in
developing an institutional SEM plan is establishing clear goals for the number or “mix” of
students the institution wants (Bontrager, 2007). To determine the appropriate “mix” of students,
the enrollment management plan should include a recruitment plan that works in conjunction
with the college’s marketing plan.

Hossler (1999) simplified the recruitment process into two interdependent stages:

developing the applicant pool and converting applicants to enrolled students. However, the
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process of recruiting, marketing, and retaining students has traditionally been characterized in
more detail as an enrollment funnel, with larger numbers of prospective students narrowing
through successive stages to a smaller number of enrolled, retained, and graduated students
(Bontrager, 2004b). There are several common components of an institution’s enrollment
process. Most consist of prospects, inquiries, applicants, accepts, enrolled, retained, graduates,
and alumni. During all of the stages, recruitment and marketing strategies are developed and
implemented for each stage to help build relationships between the institution and the
prospective student (Hossler, 1999).

During the prospect stage, marketing efforts are generalized and focus on enhancing the
institution’s visibility and brand awareness (Hossler, 1999). An institution’s image is
communicated to the general target audience and is intended to generate inquiries from
prospective students. It is during this initial stage of the decision-making process when student
decisions are emotional (Copeland, 2009). Students are looking at institutions from a broad
perspective. They are identifying institutions based on name recognition, location, and the
availability of specific majors (Sevier, 2000). The student weighs all of the information in the
educational marketplace and begins to form initial opinions about particular institutions. Most
communications between the student and institution during this period include general mass
mailing, advertisements on billboards, brief conversations at college fairs, local visits to high
schools, and the institution’s normal presence on the internet (Bontrager, 2004b). Sevier (2000)
claimed that the institution’s website is one of the most important screening tools for students at
this stage. Up to 90% of students and parents utilize a college’s website to gather information

during the choice process (Noel-Levitz, 2008). Once the student has collected some amount of

32



information on several colleges, they will move into the inquiry stage to obtain more
information.

At the inquiry stage, students begin to show interest in several institutions. Their lists of
prospective colleges and universities begin to narrow to only those with which the student plans
to initiate some form of communication. Institutions begin to collect this information on
prospective students, organize the students within specific market segments, and then begin
efforts to establish personalized communications. Noel-Levitz (2007) identified several forms of
action that students expect during the search process. The institutions typically send a brochure
or letter in the mail, send an invitation to visit the campus, email general information about the
school, email personalized brochures, and call the students with various personalized
information. In addition to receiving information, students begin to seek more information on
their own. They seek input from their parents, high school counselors, and teachers, and they
begin to visit campuses for tours to determine the fit.

As the student learns more about the institutions, they then begin the application process.
Students will submit applications to multiple institutions while continuing the selection process.
It is at this time that institutions implement their plans for converting the applicant pool:

Although institutional recruiting still includes the staples of direct mail, visits to high

schools, college fairs and campus visits, colleges and universities have adopted more

sophisticated marketing and recruiting strategies. New marketing media and techniques
such as CD-ROMs, electronic mail distributions, permission marketing and the World

Wide Web altered the way colleges and universities communicate with prospective

students. (Kinzie et al., 2004, p. 33)

The internet and other forms of electronic communicaton have enabled institutions to continue to
personalize and individualize the recruitment process while reducing costs for their institutions

(Grandillo, 2000). During the application process, institutions continue to focus on developing

relationships between the student and the institution in attempts to enroll the student. Once the
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student chooses to attend, the institution seeks to facilitate the transition from potential student to
enrolled student at their campus. Institutions do not stop cultivating their relationships with the
students. It only seeks to enhance the relationship. Institutions go from focusing on attracting the
student to retaining the student through matriculation and, ultimately, graduation. Recruitment

ends and retention begins once the student enrolls (Dolence, 1993).

Retention and Attrition

Retention programs may be one of the most vital components of an institution’s
comprehensive enrollment management plan. Even though marketing and recruitment efforts
attract and, ultimately, can be a factor in luring the students to enroll, retention plans ensure that
the student stays enrolled. Bean (1990) asserted that it is more cost-effective to retain a student
than it is to recruit a new student. More than 40% of all students who start at a four-year college
do not earn a degree, and nearly 57% of all dropouts from four-year institutions leave before the
start of their second year (Tinto, 1996). The financial impact of losing a student within the first
year is a discernable financial loss of 3 or 4 years’ tuition, fees, and related revenues for
baccalaureate institutions, which is comparable to three to five semesters in a two-year
institution. However, many institutions continue to focus more on recruitment and marketing

rather than retention, which can be a costly financial mistake (Swail, 2004).

Retention Defined
Retention and persistence are commonly used terms containing broad meanings for many
institutions. “Persistence” is the term used when describing the student’s continuation of

enrollment, and the term “retention” is used to describe the student’s continuation of enrollment
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from the perspective of the institution (Levitz, Noel, & Richter, 1999; Mortenson, 2005). In
essence, students persist and institutions retain. Dolence (1993) defined retention as “the
maintenance of students’ satisfactory progress toward their educational objectives until they are
attained” (p. 18). Berger and Lyon (2005) defined retention as “the ability of a particular college
or university to successfully graduate the students that initially enroll at the institution” (p. 3).
Most early definitions for retention-related terms were developed by theorists focused on
four-year institutions (Metz, 2004; Pascarella & Terenzini, 1998). These definitions normally
applied to traditional college-going students who intended to graduate with a degree within 4
years. However, these definitions do not necessarily apply to non-four-year institutions such as
community colleges, technical colleges, and proprietary institutions. For community colleges, the
traditional definition is troubling, due to the characteristics and goals of the varied community
college student (Wild & Ebbers, 2002). MclIntosh and Rouse (2009) found that community
college enrollment reflects a wider range of socioeconomic groups, changing demographics, age
ranges, and academic goals, including course-only and short-term programs. Graduation is not
necessarily the goal and intent for the typical community college student (Wild & Ebbers, 2002).
Many community college students have work and family responsibilities, therefore, they often
take more than 2 years to complete an associate degree or certificate, and sometimes they do not
complete the degree at all (Cohen & Brawer, 2003). Crawford (1999) defined retention from a
non-traditional view when he stated that persistence is the maintenance of enrollment for two or
more semesters before the student completes the program or transfers to a four-year college. Due
to the diverse population of students who attend community colleges, Tinto (1993) believed that

retention strategies must address the special needs of community college students, and many of
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the initiatives must be addressed through orientation, academic advisement, and course

placement.

Retention Research

Student retention has been one of the leading topics of research in higher education
(Berger & Lyon, 2005; Tinto, 2006). Researchers have been interested in retention and attrition
and how it affects students and colleges since the 1970s. Since that time, numerous theories have
been developed to attempt to describe why students stay or leave a particular institution. Most
initial theories have been identified and developed from the study of typical four-year institutions
(Metz, 2004). Two-year institutions have only more recently been included. This inclusion has
led researchers to redefine their theories and definitions of retention. Students attending four-
year institutions tend to have more consistent graduation goals as compared to students attending
two-year institutions (Wild & Ebbers, 2002). Those attending a community college, for example,
tend to enroll for various reasons. Those reasons may include attending single or multiple
classes, short-term training, long-term training, completing a degree or certificate, or taking
classes to transfer to a four-year college or university (Kasper, 2002). As with all types of
institutions, there are numerous variables that contribute to retention and attrition. The
demographics of students entering college have changed through the years and have altered the
ways institutions approach retention and persistence. There have been many retention models
and theories developed through the years aimed at identifying the factors that affect retention and

student persistence.
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Retention Models and Theories

One of the earliest concepts of college dropout was developed by William Spady in 1970.
His model was built on socialization, whereby student behavior was dependent on academic
performance (Metz, 2004). Spady (1971) compared the drop-out process of students to that of
Durkheim’s (1953) suicide model, which attributed suicide to the lack of social integration. Each
of these models explained that people withdraw from society due to a lack of shared values or
normative support (Hossler & Bean, 1990). This research, which identified a correlation between
lack of social integration and withdrawal from a social system, served as the foundation upon
which retention research was built.

Possibly the most recognized early pioneer of retention research was Vincent Tinto. His
research in 1975, built on Spady’s theory, emphasized the longitudinal nature of the attrition
process and indicated the importance of background factors in affecting attrition decisions (Bean,
1990). Tinto (1975) described his theoretical model of dropout as,

a longitudinal process of interactions between the individual and the academic and social

systems of the college during which a person’s experiences in those systems (as

measured by his normative and structural integration) continually modify his goal and
institutional commitments in ways which lead to persistence and/or to varying forms of

dropout (p. 94).

Tinto’s multivariate student integration model explained the processes of interaction between the
individual and the institution that lead students to drop out. The theory asserts that the matching
between the student’s motivation and academic ability and the college’s academic and social
environment help shape a student’s commitment to their educational goal and to remain enrolled
in the institution (Cabrera, Nora, & Castaneda, 1993).

The departure decision model developed by Tinto, which is widely recognized by the

educational community, included the student’s pre-entry attributes (prior schooling, skill and
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ability, and family background), goals and commitments (student aspirations and institutional
goals), institutional experiences (academics, faculty interaction, co-curricular involvement, and
peer-group interaction), integration (academic and social), goals and commitments (intentions
and external commitments), and outcome (departure decision--graduate, transfer, dropout)
(Metz, 2004). Tinto (1975) asserted that departure occurs when the student’s pre-entry attributes,
goals, and commitments conflict with their ability to integrate academically and socially into the
formal and informal systems of the institution. This, in turn, affects a student’s decision to depart
or persist. The core of the departure decision is ultimately determined by the person-environment
fit (Pascarella, Terenzini, & Wolfe, 1986).

Bean (1980) developed a model of student departure that was analogous to turnover in
work organizations. He proposed that students leave institutions for similar reasons that
employees leave jobs. His study examined how organizational attributes and reward structures
affect student satisfaction and persistence. Bean (1990) identified several categories of variables
that contribute to the retention and attrition of students. They include background variables,
organizational variables, academic integration, social integration, environmental pull, attitudes,
and intent to leave. Each of these characteristics, separately or collectively, can influence a
student’s decision to stay or leave an institution.

Later, Bean and Metzner (1985) focused on the non-traditional student and proposed a
new model of attrition for adult students. These non-traditional students tend to be older,
part-time, commuter students. The difference in persistence between traditional and non-
traditional students is that nontraditional students tend to be affected more by external factors
than by the normal social integration variables that affect traditional students. Their non-

traditional model posits that the student dropout decision is based on four primary sets of
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variables: academic performance as measured by grade point average; intent to leave, which is
influenced primarily by psychological outcomes and academic variables; background and
defining variables, primarily high school performance and educational goals; and environmental
variables, which are expected to have substantial direct effects on dropout decisions (Bean &
Metzner, 1985).

Bean (1990) found that nontraditional students usually have limited interaction with other
members of the college community. This limited involvement is a major factor in dropout
behavior. He concluded that nontraditional students were influenced more by environmental
factors, which include the student’s family, friends outside of school, and people at work.

Astin’s (1984) student involvement theory stated that students learn more when they are
more involved academically and socially in the collegiate experience. Astin defined student
involvement as the “the quantity and quality of the physical and psychological energy that
students invest in the college experience” (p. 307). He stated that a “highly involved student is
one who, for example, devotes considerable energy to studying, spends much time on campus,
participates actively in student organizations, and interacts frequently with faculty members and
other students” (p. 297). Astin’s theory reinforces the need for institutions to measure the
effectiveness of their own policies that directly affect student involvement.

Pascarella and Terenzini (1980) expanded on the theories of previous retention
researchers. They focused on how persistence was tied to the relationships that existed between
students and faculty. They identified that the more time spent interacting with faculty, the greater
the increase in student persistence. Later, they recognized the limitations of previous retention
research during the years that student demographics were evolving. According to them, most

early research was based “on samples of ‘traditional,” white undergraduate college students ages
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18-22 who attended four-year institutions full-time, who lived on campus, who didn’t work, and

who had few, if any, family responsibilities” (Pascarella & Terenzini, 1998, p. 152).

More recent research has focused on organizational cultures and how college

environments impact student outcomes and retention. Kuh (2001) believed that institutions that

create campus climates in which students feel they belong and are valued and accepted by their

peers and instructors will improve persistence and graduation rates. Berger (2001) identified

practices for institutions that promote student success:

1.

2
3
4
5.
6.
-
8
9.
1

Provide students with information and clear lines of communication about campus
goals, values, policies, and procedures.

Provide opportunities for students to participate in organizational decision-making.
Provide a campus environment characterized by fairness toward students.

Provide balance between structure and responsiveness.

Actively engage students in political activity on campus.

Provide students with advocates.

Build shared meaning through authentic symbols that are used with integrity.

Pay attention to structural and symbolic connections with the external environments.
Understand the nature of the organizational environment on campus.

0. Assess student perceptions of organizational behavior on campus. (pp. 14-19)

Kuh (2001) also studied how organizational culture affected student persistence. He proposed the

following organizational practices for promoting student success and persistence:

1.

w

5.
6.

Clarify institutional values and expectations early and often to prospective and
matriculating students.

Conduct a comprehensive examination of the student experience inside and outside
the classroom

Consistently use good practices in teaching, learning, and retention programs.
Intentionally tie the curriculum to students’ lives outside the classroom to bring
students into ongoing contact with one another and with campus resources, especially
after the first year of study.

Remove obstacles to student success associated with disciplinary cultures.

Determine the effects of proximal peer groups on persistence decisions. (pp. 32-36)

Kuh (2001) admitted that organizational culture is difficult to define. However, he described an

institution’s culture as the *“collective, mutually shaping patterns of institutional history, mission,

physical settings, norms, traditions, values, practices, beliefs, and assumptions that guide the
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behavior of individuals and groups within an institution” (p. 25). The cultural norms and
traditions of an institution are believed to influence how students perceive and understand the
institution (Berger). A student’s better understanding of the institutional environment can affect
the student’s ability to be successful academically and socially (Kuh, 2001).

Tinto’s (1998) recent work supported organizational theories related to learning
communities. He encouraged institutions to organize academic structures that foster active
learning among students. In order to implement learning communities, institutions need to
“reorganize their curriculum into learning communities that enable students to share learning
across the curriculum; second, they would reorganize their classrooms to promote shared,
collaborative learning experiences within the classroom so that students learn together rather
than apart” (p. 170). O’Banion (1996) coined the term “learning college” to describe the
comprehensive nature of community colleges that have adopted practices of learning
communities and identified six key principles of the learning college:

1. The learning college creates substantive change in individual learners.

2. The learning college engages learners as full partners in the learning process,
assuming primary responsibility for their own choices.

The learning college creates and offers as many options for learning as possible.

4. The learning college assists learners to form and participate in collaborative learning
activities.

5. The learning college defines the roles of learning facilitators by the needs of the
learners.

6. The learning college and its learning facilitators succeed only when improved and

expanded learning can be documented for its learners. (Learning Colleges section,
para. 1)

w

The learning community concept within colleges focuses on creating new cultures and
structures of education where the learner is the center of everything that occurs during the

educational process (O'Banion, 1996). This approach of creating learning-centered
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institutions increases the opportunity for students to integrate academically and socially,
which is essential for student retention.

The aforementioned retention researchers have been instrumental in developing retention
theories and models throughout the past 50 years (Kiser & Price, 2007). As stated previously,
most studies focused on the “traditional” student attending a four-year university. Pascarella and
Terenzini (1998) recognized this flaw, stating that their book, How College Affects Students,
should have been titled “How Four-Year Colleges Affect Students.” This recognition has led
researchers to expand their research to include the other 44% of higher education students, those
enrolled in community colleges (American Association of Community Colleges, 2009).

Retention research and literature has evolved through the years due to the constant
change in higher education (Berger & Lyon, 2005; Metz, 2004). Early studies focused primarily
on single institutions and simply sought to recognize causes of attrition and identify suggestions
for retention (Berger & Lyon, 2005). Today, studies focus on multiple variables and factors
across multiple campuses and for long periods of time. However, there are numerous factors and
variables that affect various types of students. Some of the student types included in more recent
research includes minority students, commuter students, graduate students, two-year college
students, transfer students, nontraditional students, and adult students (Wild & Ebbers, 2002).

Bean (n.d.) described the student profile of a hypothetical student in which retention efforts
are based. He stated,

The characteristic profile of a student likely to remain in college and graduate in four to

five years is implicit in this description of institutional retention rates. A typical retained

student will enroll in college directly after high school (at age eighteen or nineteen); will

attend, full-time, a selective four-year residential private college or university seeking a

bachelor's degree; will come from a white or Asian family with educated parents with

relatively high incomes (high socioeconomic status); and will have attended a high

quality high school, taken college preparatory courses, received high grades in high
school, and scored well on standardized tests. In addition, the student will intend to
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graduate, have a major and career goals clearly in mind, participate in numerous campus

activities, enjoy being a student, feel that he or she fits in at school, and will have a

positive attitude toward the school, the faculty, the courses taken, and the academic and

social life of the college. The effects of these characteristics or circumstances are
cumulative. The fewer of these attributes a student has, the greater the chances of the
student withdrawing from college. (A Profile of Successful Institutions and Students

section, para. 3)

Enrollment managers will need to integrate retention policies and programs throughout
the enrollment process in order to fully recognize their effects. Bean (2005) claimed that
institutions should be cognizant of the factors influencing student retention as they move through
the recruitment process. Many of the characteristics related to student persistence are the same
factors that attempt to match the institution’s target market with those identified in prospective
students.

Tinto (1990) may have summarized retention best when he stated that there is no great secret
to successful retention programs. Although being successful does require some skill and effort, it
does not require sophisticated machinery. Institutions can be successful only if they give serious
attention to the character of their educational mission and the responsibility it requires. Tinto

(1990) continued by stating that “successful retention is no more than, but certainly no less than,

successful education” (p. 47).

Community Colleges and Retention

Retention research within the community college setting has been limited throughout its
history. Most retention research conducted in this environment through the years has been based
on the models of Tinto and Astin that studied academic and social integration and involvement

of full-time, residential, traditional-age university students (Wild & Ebbers, 2002). However,
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community colleges serve a more varied demographic range of students and tend to have broader
missions than most four-year universities (Roman, 2007).

Mohammadi (1996) identified two primary reasons why community college student
characteristics differ from those of the traditional university student. The first difference pertains
to varying demographic and socioeconomic backgrounds. Community college students tend to be
older, attend part-time, commute to campus, possess lower levels of goal attainment, interact
with students less outside of class, have lower grades, have lower income, be employed for more
hours, have more family responsibilities, and are typically less involved in student activities
(Mohammadi, 1996). The second relates to external forces. These external forces may include
community and geographic influences such as the way a community college’s service area
affects the institutional environment. Mohammadi (1996) stated that the combination of these
issues tends to complicate how institutions attempt to define and measure student retention and
attrition due to the diverse population enrolled at community colleges. A study conducted by
Cope and Hannah (1975) found that the attrition rate for students at community colleges is
higher than the rates at four-year institutions. This can be attributed to the high number of
commuter students who attend community colleges.

Tinto (1993) suggested that community colleges develop retention plans that address the
commuter student who does not have as much of an opportunity to integrate into the campus
environment. The majority of interaction between the student and the campus community outside
of the classroom is usually limited to orientation and academic advising, especially during the
first semester. Therefore, community colleges must develop strategies that are integrated into

classroom activities in order to stimulate student involvement.
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For many community college students, graduation is not necessarily the goal (Wild &
Ebbers, 2002). Many students’ goal for enrolling in community colleges may be simply to
complete one course for personal interest or take only a few classes to gain the desired training
needed for their job. For many of the early leavers, their reason for exiting an institution was the
fact that they attained their goal (Cohen & Brawer, 2003). Therefore, the way retention is defined
or compared to four-year institutions does not necessarily reveal a true picture of student
persistence. Walleri (1981, as cited in Wild & Ebbers, 2002) stated that for community colleges,
retention should be measured by determining whether or not students are meeting their
individual student objectives. Crawford (1999) defined retention as “maintenance of continued
enrollment in classes throughout one semester” (p. 13). However, attainment may be a better
description in describing retention for community colleges. Terenzini (1987) defined an attainer
as “a student who leaves prior to certificate or degree completion, but after achieving a personal

goal (for example, completion of a particular course, or acquisition of a particular skill)” (p. 22).

Financial Aid

Financial aid has become an essential part of the enrollment management plan at most
institutions. Hossler and Bean (1990) identified that “developing appropriate marketing and
pricing strategies through research” (p. 5) is a key element of enrollment management. Kalsbeek
and Hossler (2008) believed that integrating financial aid into the institution’s comprehensive
enrollment plan ensures a tight coupling of the recruitment and admissions and financial aid
processes and integrates them with retention. Financial assistance can complement the
recruitment and admissions process by providing access for students who normally would not be

able to afford college. This access to aid for those who otherwise could not afford the cost of
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college also helps the institution fulfill its desired “mix” of students, where enrollment goals and
revenue goals are met (Kalsbeek & Hossler, 2008).

Institutions are using various forms of financial aid and pricing to influence enrollment
behavior (Hossler, 2000). Enrollment managers are utilizing financial aid resources in the
recruitment process to entice new students to enroll and, once they are enrolled, to influence
persistence for continued enrollment (Hossler, Bean, & Associates, 1990; St. John, 2000).
Initially, financial aid was developed to promote access and equity for those students who could
not normally afford the expense of college. However, institutions are now recognizing
opportunities that aid can provide in shaping the institution’s enrollment profile (Kalsbeek &
Hossler, 2008).

Financial aid, along with tuition prices, is considered by many to be an essential element
in influencing new students to enroll and remain enrolled (St. John, 2000). Those institutions that
are able to use this influence can help shape the demographics of the student body and create the
desired “mix” to achieve stated goals. Since the emergence of enroliment management in the late
1970s, advocates have stressed the need for integrating financial aid into the institution’s

comprehensive enrollment management plan (Kalsbeek & Hossler, 2008).

History of Financial Aid

Student aid was initially created to increase student access to higher education among
low- and moderate-income families (Hossler, 2000). Cofer and Somers (2001) identified two
pieces of federal legislation that played a significant part in providing support for financing
higher education. The first were the Morrill Land-Grant Acts of 1862 and 1890, which provided

public land to each state for the establishment of colleges in agricultural and mechanical arts
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(Coomes, 2000). This provided direct support to states, and indirectly for students, for the
construction of colleges and universities around the nation. The second historic step was the
establishment of the Servicemen’s Readjustment Act of 1944. Better known as the Gl Bill, this
provided returning servicemen from World War Il with financial assistance to attend
postsecondary institutions by paying tuition to the schools and providing returning veterans with
unemployment benefits. The legacy of this program was that it provided benefits directly to the
students without any regard to gender, ethnicity, creed, or religion (Cofer & Somers, 2001).

The first large-scale student loan program was provided by the passage of the National
Defense Education Act (NDEA) of 1958 (Cofer & Somers, 2001). This was in response to the
launch of Sputnik | by the Soviet Union in 1957. There was a heightened concern, especially
during the Cold War era, that the United States was falling behind other countries in areas of
science and technology (Coomes, 2000). The NDEA program was considered as major education
legislation by emphasizing quality education and providing student aid directly to the student
instead of the institution. In addition, improvements in analyzing the need for student financial
aid fostered the development of financial aid offices which were responsible for establishing
eligibility standards, awarding funds, and monitoring the aid process (Coomes, 2000).

During the 1960s, several federal aid programs were developed to aid students and
institutions; the Higher Education Act of 1965, the Educational Opportunity Grant (EOG), and
the Guaranteed Student Loan (GSL) (Cofer & Somers, 2001). These programs increased access
to higher education for poor and talented students by providing funds directly to institutions
based on student headcount and providing loans to middle-class students and grants to the poorer
students (Cofer & Somers, 2001; Heller, 1999). The Higher Education Act of 1972 was intended

to broaden access and choice by providing direct portable aid to students through the need-based
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Basic Educational Opportunity Grant (BEOG) program, now referred to as Pell Grants (Cofer &
Somers, 2001; Heller, 1999). It was not until this time, with the passage of the BEOG program,
that the majority of community colleges organized financial aid offices (Cohen & Brawer, 2003).
The culmination of these federally sponsored programs and subsidies enabled institutions to keep
public tuition rates relatively low for all students (Heller, 1999).

Over three-fourths of federal student aid during the 1970s was in the form of grants. The
remaining fourth was in student loans. Institutions used grants during this time to attract diverse
student populations and provide access to a variety of students (Kurz, 1995). However, by the
mid-1980s, student aid programs had slowed under the conservative Reagan administration
(Coomes, 2000). The ratio of grants to loans had nearly reversed. Student loans accounted for
nearly 67% of federal financial aid (Cofer & Somers, 2001). Institutions had shifted recruitment
practices from creating a diverse student body to recruiting for financial stability (Kurz, 1995).
This began the trend of self-reliance for institutions and forced students to bear more of the costs
of college (Coomes, 2000).

Coomes (2000) describes the decade of the 1990s as follows:

as one that has emphasized student consumerism, public skepticism about the value of

higher education, institutional concerns for fiscal and enrollment viability, and calls for

reform of undergraduate education. All these factors would influence student aid policy

and ultimately enrollment management decisions (p. 14).

Continued from the 1980s, student loans prevailed in the 1990s. Along with student loans, the
federal initiatives of the 1990s included tuition-tax credits, the Hope Scholarship, and Lifetime
Learning Credits (Coomes, 2000). These tax credit programs provided assistance directly to the
students rather than through postsecondary institutions. Additional programs in the 1990s, the

Unsubsidized Stafford Loan and the Parent Loan for Undergraduate Students (PLUS), removed

income limits to qualify for loans in order to allow parents to borrow additional amounts of
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money, up to the cost of attendance, to cover costs that the student’s financial aid package did
not cover. However, the increase in unsubsidized borrowing substantially increased student loan
debt (Heller, 2008), mostly for middle- and upper-income students (College Board, 2000).
Unfortunately, research has indicated that the tax credits have not increased access to higher
education and that many low-income students typically do not qualify for the benefit (Long,
2006).

During the 2000s, more of the financial responsibility for the costs of college continued
to be placed on families. Student loans increased approximately 70% during the decade from
1997-1998 to 2007-2008 (College Board, 2008). In 2007, President Bush signed into law the
College Cost Reduction and Access Act (CCRAA). This Act increased the amount of Federal
Pell Grant awards for students, established the Teacher Education Assistance for College and
Higher Education (TEACH) Grant Program, lowered the interest rates on some types of student
loans, expanded the loan repayment options for some borrowers, and established a loan
forgiveness plan for public service employees (H.R. 2669--110th Congress, 2007). The College
Board (2009) reported that in 2008-2009, 65% of the $180 billion spent on student aid came
from the federal government in the form of grants, loans, and work-study programs. This amount
increased from 58% the prior year. The Board also stated that federal grant aid was up 11% from
the previous year while the average tuition increased 6.5% for four-year public colleges, 4.4%
for private colleges, and 4.7% for community colleges. The College Board (2009) also reported
that the published tuition and fees at public four-year institutions rose at an average annual rate
of 4.9% per year beyond general inflation from 1999-2000 to 2009-2010. This rate of increase

for the decade is more than either of the previous two decades.
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Institutional Aid

According to Hossler (2000), public institutions began to award institutional scholarships
during the 1980s as a way to help generate new enrollment due to the increased competitiveness
between institutions. Historically, public institutions had relied on low tuition and federal aid to
cover the costs of attending college. As the costs of tuition began to continually rise, other aid
benefits in addition to federal or state aid were needed for institutions to compete in the
educational marketplace. Institutional aid, grant aid awarded from the college’s own resources,
has enabled enrollment managers to shape the enrollment goals for their respective institutions
(Hossler, 2000).

Most all four-year and two-year institutions provide various forms of scholarships and
grants. The types of scholarships vary from institution to institution, but most fall in the
categories of merit-based or need-based. Need-based grants are awards that are given to students
who have financial needs, and merit-based grants are typically awarded to students who
demonstrate a particular attribute the institution is seeking to attract (Kurz, 1995).

Since the authorization of the Higher Education Act of 1965, most grant aid awarded to
higher education students has been in the form of need-based grants. However, in recent years,
the awarding of grants based on need has decreased in favor of merit-based awards (Baum &
Lapovsky, 2006). During the span from the 1995-1996 to the 2003-2004 academic years, the
percentage of merit (non-need) grants increased from 29% to 52% for community colleges, 45%
to 62% for public four-year institutions, and 35% to 54% for all sectors (Heller, 2006). Research
has shown that merit aid is more likely to be awarded to students who are White and are from

higher income families (Heller, 2006). Likewise, need-based grants benefit lower-income and
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minority students (Heller, 2006). Heller claimed that if these trends continue, underrepresented

student populations will be receiving proportionally less financial aid in the future.

Financial Aid and New Students

Financial aid has historically been utilized to provide access and equity for students who
otherwise could not afford college. Today, aid is used in a variety of ways, not only to provide
access to those who are from low-income families, but also for institutions to achieve their
diverse enrollment goals. Coomes (2000) stated that “Governmental policymakers, college
administrators, students, and their families all recognize that student aid plays an important role
in assisting both students and institutions in meeting their enroliment goals” (p. 5). In many
institutions, these goals may pertain to the institution’s enrollment size, diversity of the student
body, academic profiles, geographic mix, residential mix, and many other factors (Kalsbeek &
Hossler, 2008). Most institutions’ strategic enrollment management plans include financial aid
packages designed to attract and recruit new students (Hossler, 2000).

Financial aid packages are utilized in different ways by enrollment managers to recruit
new students to their respective institutions. Institutional characteristics such as selectivity,
reputation, and the depth of the institution’s applicant pool influence financial aid packages
offered to students (Hossler, 2000). Elite universities with large application pools typically do
not have to offer as much aid as most public four-year universities. Therefore, financial aid
packaging will differ depending on the institution’s enrollment goals. Most institutions are now
able to assess what their students are willing to pay and then develop an aid package that entices
the student to enroll. Kurz (1995) identified several factors that determine the family’s

willingness to pay, including,
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the distance between the student’s home and the institution, where the institution falls on

the student’s preference list, the aid packaging policies of the other schools to which the

student has applied, and the academic program of interest to the student. . . . (p. 34).
Enrollment managers who use precise segmentation of student populations are able to determine
the amount aid needed to achieve a desired level of enrollment yield for any given segment. This
method of segmenting the student population can be used to profile a group of prospective
applicants and calculate the statistical likelihood of students enrolling at the institution (Kalsbeek
& Hossler, 2008).

St. John (2000) identified three principles that should guide the use of aid to attract
students to enroll. First, it is important to recognize that student aid makes a difference in
affordability in all types of institutions. With college tuition outpacing government aid,
institutions must find more institutional sources to supplement aid packages. Second, budgeting
and aid-packaging strategies must be linked closely when used in the recruitment process.
Institutions must be careful to make sure they can afford to serve the students they attract. Lastly,
it is important that institutions are flexible in adjusting aid awards when funding and public
policies are changed.

Research indicates that there are a number of factors that students consider when
choosing a college to attend (Chapman, 1981). As identified previously, the cost of attendance is
one of the major considerations when students are evaluating colleges during the choice process
(Cabrera, Nora, & Castaneda, 1993). The utilization of financial aid within the recruitment
process is essential to any institution’s enrollment strategy for attracting new students and
generating tuition revenue (Hossler, 2000). Enrollment managers are keenly aware of this and
are constantly attempting to find new methods for utilizing financial aid to influence that choice

(Somers & St. John, 1997).
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Financial Aid and Persistence

Hossler (2000) claimed that determining how financial aid influences student persistence
is more complex than how it influences a student’s decision to initially enroll. This complexity
may be attributed to the frequent changes in federal, state, and institutional financial aid policies.
These continuous changes have prevented enrollment managers from being able to consistently
measure student retention (Gross, Hossler, & Ziskin, 2007; Hossler, 2000). Prior to the 1990s,
research indicated that student aid appeared to have been positively associated with persistence
(Astin, 1975; St. John, 2000). Since then, research has discovered that while student aid may be
sufficient to attract the student to enroll, it may not be sufficient promote student persistence (St.
John, 2000).

Researchers through the years have identified differing conclusions regarding the effects
of financial aid on persistence (St. John, 2000). St. John claimed that, historically, most studies
have found that student aid has been positively associated with persistence. However, more
recent studies have indicated that this may not be the case (Pascarella & Terenzini, 1991).
Paulsen and St. John (1997) conducted a national study that determined, for public colleges,
grant aid was not sufficient or was negatively associated with persistence, while for private
colleges, grant aid was adequate or was neutral or positively associated with student persistence.
These results were due to the fact that as tuition increased, private colleges were able to
supplement the amount of aid necessary from their own resources for student persistence,
whereas public colleges could not (Gross, Hossler, & Ziskin, 2007; St. John, 2000).

St. John (2000) identified three effects of student aid on persistence. First, many students
use finances as an excuse for dropping out of school even when it may be due to other reasons

(St. John & Starkey, 1994). Tinto (1993) agreed with this by stating that finances were a polite
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excuse for students who dropped out of college. Second, student aid has not been adequate to
promote persistence in public colleges due to the continual increases in the costs of attendance
(Paulsen & St. John, 1997). A package that is sufficient to attract a student to an institution may
not be sufficient to keep her or him there once faced with the realities of the cost of living at the
college (St. John, 2000). Third, students are aware of financial constraints, and it can affect their
academic and social experiences once they enroll (Cabrera et al., 1993).

St. John and Starkey (1994) used the National Postsecondary Student Aid Study
(NPSAS) of 1987 to examine the influence of costs and cost subsidies on the persistence of
traditional-aged students in community colleges. They found that tuition and student grant aid
did not promote persistence. They proposed that this could possibly be attributed to the lack of
sufficient aid needed to support persistence. Hippensteel, St. John, and Starkey (1996) also
conducted research using the NPSAS study of 1987. They examined adult community college
students and the effects of financial aid on within-year persistence. Their research found that
adult two-year students were tuition-price sensitive. For those students who received any
combination of aid (grants, loans, or any aid packages), there was a negative association with
persistence. They concluded that for each $100 of tuition differential, the probability that
traditional-aged college students would persist decreased by 1.4%. This is compared with 0.5%
for traditional students in four-year colleges.

Dowd and Coury (2006) also used data from the NPSAS to measure the effects of
financial assistance on persistence. Their research concluded that community college students,
who received loans, whether or not they received need-based grants or work-study, had a
negative impact on their persistence toward degree attainment. They claimed that community

college students were averse to student loans due to the students’ negative association with using
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loans to attend community colleges. This negative association comes from a theoretical
proposition that community college students who receive student loans will not place a high
value on the education being received and will become dissatisfied with their college investment
and withdraw from school (Doud & Coury, 2006).

More recent research has identified that factors other than aid affect persistence more
than aid by itself. Hossler (2000) stated that the effects of financial aid are not as apparent as
other factors may be. He claimed that academic and social integration continues to influence
persistence more than financial aid. Herzog (2005) studied first-year persistence at a public four-
year university and found that for middle-income students most likely to obtain student loans,
persistence was attributable to academic preparedness and performance rather than financial aid.
Other studies, such as a study conducted by St. John, Paulsen, and Carter (2005) using the 1987
NPSAS, found that African American students persisted more than white students due to placing
a higher value on financial aid offers. However, they did note that a large portion of the African
American students in the NPSAS data set came from high-income and high-education families,
which may have been the underlying reason for persistence.

Most studies reported that more research is needed to determine how to promote student
persistence (St. John, 2000). Enrollment managers must consider the benefits of using financial
aid in their predictive models when developing their institutional goals (Hossler, 2000). A better
understanding of the costs associated with improving persistence is essential in the overall

development of a successful enrollment management plan (Hossler, 2000).
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Institutional Types

The structure of enrollment management systems within colleges and universities vary
from institution to institution. The various models of enrollment management structure are as
follows: the committee, the coordinator, the matrix, and the division can be dependent on the
amount of resources that are available and can be allocated to support the organizational
structure (Hossler & Bean, 1990). These resources are typically limited by the location, type, and
size of an institution. As one would expect, larger colleges typically receive more funding for
support staffing and student services. This usually dictates the type of enroliment management
models that can be supported (Hossler & Bean, 1990). The type of institution, as classified by the
Carnegie Classification System of Institutions of Higher Education, may also provide insight into
the types of enroliment management systems that have been implemented.

In 1973, Clark Kerr developed a classification system for higher education institutions for
the Carnegie Commission on Higher Education to support the Commission’s research and policy
analysis. In 1987, there were five major institutional categories for higher education institutions:
Doctoral-Granting Institutions, Comprehensive Colleges and Universities, Liberal Arts Colleges,
Two-Year Institutions, and Specialized Institutions (Katsinas, 1993). Each of these, excluding
the Two-Year Institutions category, had subcategories, which grouped institutions by
institutional selectivity, number and level of degrees awarded, type of degree awarded, and
function and purpose (Katsinas, 1993). The Two-year Institutions category was not divided into
subgroups but rather lumped together as one category (McCormick, 2003). Katsinas pointed out
that there were 1,367 institutions labeled as Two-Year Institutions and 1,380 four-year
institutions. One could presume that the lack of a more detailed two-year category was due to the

fact that the primary focus of the research being conducted was on four-year institutions instead
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of two-year institutions during the early stages of the development of the Carnegie Classification
System. It was not until 2005 that the Katsinas, Lacey, and Hardy 2005 Classification System for
Associate’s Degree-Granting Institutions classification model provided multiple classifications
for colleges offering the associate degree (Hardy & Katsinas, 2007). This model divided all two-
year associate degree-granting colleges into two major categories: publicly controlled and
privately controlled institutions (Hardy & Katsinas, 2007). The privately controlled category
includes private, nonprofit junior colleges and proprietary institutions. The public category
includes several categories grouped primarily by location and size. The public category includes
rural-, suburban-, and urban-serving institutions along with the two-year colleges under four-year
institutions and special-use institutions. The rural-serving classification includes subcategories of
rural small, rural medium, and rural large. The suburban-serving and urban-serving colleges both
contain subcategories designated as single campus or multi-campus. The final category separates
those two-year institutions that are governed by four-year universities.

The 2005 Basic Classifications for public associate’s colleges emphasized that its
classifications were based on geographic location and institutional complexity. Hardy and
Katsinas (2007) noted that nearly all public community colleges are place-based institutions that
primarily serve students from urban, suburban, and rural areas. Another distinction is that, in the
classification of public two-year colleges, annual unduplicated headcount is used rather than the
full-time equivalent (FTE) students count used by universities to classify enrollment. This was
done to reflect a more appropriate representation of the student enrollment patterns of two-year

students versus those of universities.
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Summary

The purpose of Chapter 2 was to review the literature and research related to the
concepts, practices, and major components of enrollment management. Five sections were
reviewed which included enrollment management, marketing and recruitment, retention and
attrition, financial aid, and institution types. Each of these sections provided essential
information as it pertains to this study.

The first section, enrollment management, introduced the concept of enroliment
management by describing the emergence of enroliment management as a field of study.
Definitions of enroliment management given by researchers through the years reflect the
continual adjustments made as research evolved. Common goals of many enrollment plans were
presented, along with the four models of enrollment management structure. Lastly, examples of
strategic planning and models of implementing enrollment management strategies were
provided. The second section included marketing and recruitment. The components of
educational marketing identified the stages of student choice and discussed the process for
developing a marketing plan. The section for recruitment included the process of recruitment and
marketing by describing the recruitment process as students move through the enrollment funnel,
from prospects to enrolled students to active alumni. Retention and attrition theories were
discussed in the third section of Chapter 2. Retention was defined and several models and
theories of retention were presented. Retention research as it pertains to community colleges
identified several of the issues uniquely associated with two-year institutions due to their large
percentages of commuter students. The fourth section discussed was the history and development
of financial aid programs for higher education. The use of financial assistance, as it pertains to

attracting new students and the retention of existing students, and the research associated with
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student persistence, was discussed in the remainder of this section. Finally, institutional types
were explained. The 2005 Basic Classifications for public associate’s colleges were presented to
describe the geographic location and institutional complexity of colleges that were used in this
study.

Chapter 3 will describe the research design and methodology used for this study. Topics
to be presented include the study’s research questions, the selection of the site and participants,
the instrumentation that was used, the method for data collection, the informed consent, and the

method used for data analysis.
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CHAPTER 3
RESEARCH DESIGN AND METHODOLOGY
Introduction

The purpose of this chapter is to provide an overview of the methodology, design, and
procedures used for this study. The collection and analysis of the survey data is used to
determine the perceptions of enroliment management practices within the 21 Alabama
comprehensive community colleges. The survey instrument is a slightly modified version of the
survey instrument used by Williams (2001), which was adapted from surveys used by Webber
(1988) and Fuller (1998) for similar studies.

The purpose of Williams’ (2001) study was to provide research on enrollment
management practices at the state technical colleges of Georgia. The study measured the
perceptions of administrators and the level of implementation of enrollment management
practices currently being used at their respective institutions. In addition, it identified the type of
enrollment management model preferred by the administrators. The perceptions were related to
the need, availability, and effectiveness of specific elements of enrollment management within
the colleges.

This study utilizes methods defined by Gall, Gall, and Borg (1999) as descriptive
educational research. Descriptive educational research “focuses on making careful, highly
detailed observations or measurements of educational phenomena” (Gall, Gall, & Borg, p. 4).
The design of this educational research survey is a cross-sectional design. A cross-sectional

design is used by researchers to collect data at one point in time, all at the same time (Creswell,
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(2005). Data captured through the survey provides a cross-sectional snapshot of the variables that
will be evaluated and measured. Several advantages of using cross-sectional designed surveys
include being able to capture data on many variables, from a large number of subjects, and on
attitudes and behaviors. Cross-sectional surveys also help answer the “who, what, when and
where” of the featured study (Creswell, 2005). The design of this survey enabled the researcher
to capture the data needed to evaluate the perceptions of those college staff members who were

actively involved in enrollment management activities at their respective institutions.

Research Questions

The purpose of this study was to determine the perceptions of administrative staff
members who were actively involved in enroliment management activities at their respective
community colleges within the Alabama Community College System (ACCS). The research
questions below guided the exploration of administrators’ perceptions of effective enrollment
management components currently being used.

The research questions are as follows:

1. What is the perceived availability of the following components of enrollment
management within the comprehensive community colleges in Alabama?
marketing
recruitment
academic advising
career services
learning assistance
institutional research
orientation
financial aid

retention
student services

T STe e o0 o
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2. What is the relative availability of each component of enroliment management within
the comprehensive community colleges in Alabama?

3. What is the availability of each component of enrollment management based on type
of institution within the comprehensive community colleges in Alabama?

4. What is the perceived importance of the following components of enrollment
management within the comprehensive community colleges in Alabama?

marketing
recruitment
academic advising
career services
learning assistance
institutional research
orientation

financial aid
retention

student services

T rmSe@ e o0 o

5. What is the relative importance of each component of enrollment management within
the comprehensive community colleges in Alabama?

6. What is the importance of each component of enrollment management based on the
respondent’s position at the institution within the comprehensive community colleges in
Alabama?

7. What is the perceived effectiveness of the following components of enroliment
management within the comprehensive community colleges in Alabama?

marketing
recruitment
academic advising
career services
learning assistance
institutional research
orientation

financial aid
retention

student services
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8. What is the relative effectiveness of each component of enrollment management within
the comprehensive community colleges in Alabama?
9. What are the perceived barriers to developing and/or implementing an enrollment

management plan within the comprehensive community colleges in Alabama?

Site and Participant Selection
For the purposes of this study, participants were chosen from the 21 two-year institutions
within the Alabama Community College System designated as community colleges. The choice
to use these institutions was based on the fact that the 21 community colleges are more
comprehensive in nature and tend to have similar functions. The comprehensive community
colleges chosen for this study offer both academic transfer and technical programs, unlike those
omitted, which offer only technical education programs. Table 4 presents the 21 institutions

included in the study population and their 2005 Carnegie Basic Classifications.
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Table 4

Names and Carnegie Classifications of Public Associate’s Colleges

Institution Location Carnegie Classification
Alabama Southern Community College Monroeville Rural-serving Small

Bevill State Community College Sumiton Rural-serving Medium
Bishop State Community College Mobile Urban-serving Multi-campus
Central Alabama Community College Alexander City Rural-serving Medium
Chattahoochee Valley Community College Phenix City Rural-serving Medium
Enterprise-Ozark Community College Enterprise Rural-serving Medium
Gadsden State Community College Gadsden Rural-serving Large

George C. Wallace Community College Dothan Rural-serving Large

George C. Wallace State Community College Hanceville Rural-serving Large

George C. Wallace State Community College Selma Rural-serving Large

James H. Faulkner State Community College Bay Minette Suburban-serving Multi-campus
Jefferson Davis Community College Brewton Rural-serving Small
Jefferson State Community College Birmingham Urban-serving Multi-campus
John C. Calhoun State Community College Decatur Rural-serving Large

Lawson State Community College Birmingham Urban-serving Multi-campus
Lurleen B. Wallace Community College Andalusia Rural-serving Small
Northeast Alabama Community College Rainsville Rural-serving Medium

Northwest Shoals Community College
Shelton State Community College
Snead State Community College

Southern Union State Community College

Muscle Shoals
Tuscaloosa
Boaz

Wadley

Rural-serving Medium
Rural-serving Large
Rural-serving Small

Rural-serving Medium
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Participants were selected from the Alabama Community College System’s 2009 College
Directory and identified as the individuals occupying one of the following positions within their
college: president, chief student affairs officer, chief academic officer, chief financial officer,
director of admissions, registrar, director of financial aid, director of recruitment, director of

counseling/advising, public relations officer, institutional researcher, and enrollment manager.

Instrumentation

The revised instrument used for this study was adapted from a study performed by
Williams in 2001. Her instrument was adapted from earlier studies conducted by Webber (1988)
and Fuller (1998). The first portion of the survey instrument collected general participant
information, which included current position, title of supervisor, and the positions of those who
are responsible for enrollment management at the institution. The next portion of the survey
collected data that pertained to activities related to various elements of enrollment management:
marketing, recruitment, academic advising, career services, learning assistance, institutional
research, orientation, financial aid, retention, and student services. The questions required the
participant to assess the availability and importance of particular activities and the effectiveness
of the enrollment management components at their respective institutions. The availability of
each activity contained responses of Yes, No, or Don’t Know to indicate if the activity currently
exists. The importance of each activity used a 4-point Likert-type scale of Very Important,
Somewhat Important, Somewhat Unimportant, and Very Unimportant. The third question
pertaining to the enrollment management components used a 4-point Likert-type scale of Very
Effective, Somewhat Effective, Somewhat Ineffective, and Very Ineffective as the choices. The

next section of the survey instrument gathered information concerning the organization of
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enrollment management structures at the participant’s college. And lastly, the remaining open-
response question asked for any perceived barriers to developing or implementing an enrollment
management plan at their respective institutions.

This particular survey instrument was chosen due to fact that its design fit well with the
research questions being explored in the current study. Williams’ (2001) study measured
administrators’ perceptions of enrollment management practices at technical colleges in Georgia.
In that study, the survey was sent to presidents, vice presidents of instructional services, vice
presidents of student services, and admissions directors of 33 state technical colleges of Georgia.
William’s permission to replicate her study in part or whole is included in Appendix F.
Williams’ instrument was modified from a study conducted by Fuller (1998), who studied the
administrators’ perceptions of enrollment management at public colleges and universities in

West Virginia. The modified survey used in this research is included in Appendix C.

Data Collection

Participants were contacted via email (Appendix A) and invited to complete the survey
online using Survey Monkey®. A second email request (Appendix B) was made within 1 week
for those who did not respond to the first email request. At the end of the second week, telephone
requests (Appendix D) were made to those who failed to respond to the previous email requests.

Data for the survey were collected from all participants by utilizing a web survey
administered via Survey Monkey®. One of the advantages of using a web survey is that it is able
to reach a large number of participants in a short period of time (Wortsman & Upcraft, 2001). In
addition, web surveys can be administered less expensively than paper surveys. The costs

associated with web survey services, such as Survey Monkey®, are minimal compared to the
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expense of paper, envelopes, and stamps involved with mailing paper surveys (Dillman, 2007).
However, in order to ensure that technological barriers did not lead to non-participation,
participants unable to access the online survey were able to request a paper version to be mailed
to their institution.

Wortsman and Upcraft (2001) noted that one of the possible disadvantages of web-based
research is that not all participants may have internet access. However, Dillman (2007) estimated
that nearly two-thirds of U.S. households have Internet access in their homes. Dillman asserted
that most everyone who works in education, especially in colleges and universities, have web
access and the ability to respond to web questionnaires.

A link to the survey was emailed to each of the designated participants. Participants were
able to access the survey by clicking on the provided link or entering the supplied web address.
The survey guided the participant in providing responses to demographic questions, Likert-type
scale questions, and multiple choice questions. The survey took approximately 15 to 20 minutes
to complete. Once the surveys were completed by all participants, data were exported from

Survey Monkey® and entered into Microsoft® Excel for computation.

Informed Consent and Data Security
Invitations were administered via email, which included a cover letter providing
introductory information and instructions regarding the study. The survey was administered
online through a secure website and data collected were stored securely by the researcher.
Respondents were informed that their participation was voluntary and that their responses were
confidential. Once the participant accessed the survey within Survey Monkey®, the user was

required to select yes or no to indicate their consent to complete the survey. If the participant
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selected yes, then the participant was allowed to continue with the survey. If the participant
selected no, the user was directed to a webpage thanking them for their time and was not allowed
to complete the survey. Approval of the survey (Appendix E) was obtained from the Institutional

Review Board of The University of Alabama.

Data Analysis
Once the timeframe for the submission of survey responses ended, the web-based survey
instrument, administered via the Survey Monkey®, was disabled. Data from the survey were
downloaded and imported into Microsoft® Excel and organized for analysis. Standard
calculations were used to provide descriptive statistical information which included frequencies,

percentages, rankings, and data distributions. The data are presented in Chapter 4.
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CHAPTER 4
DATA ANALYSIS AND RESULTS
Introduction
This chapter presents the data collected by the researcher based on the research questions
presented in this study. Information presented within Chapter 4 includes a description of the

sample, data related to each of the research questions, and the chapter summary.

Description of the Sample

Participants were selected from one of the 21 community colleges listed in the Alabama
Community College System’s 2009 College Directory. Only colleges that were identified as
comprehensive community colleges were selected. The choice to use these institutions was based
on the fact that the 21 community colleges are more comprehensive in nature and tend to have
similar functions. The comprehensive community colleges chosen for this study offer both
academic transfer and technical programs, unlike those omitted. The four colleges omitted from
this study primarily offer technical programs, and do not offer academic programs that transfer to
four-year universities. Approximately 190 participants were selected from the 21 comprehensive
community colleges and asked to participate in this study. Of the 190, 124 completed the survey
for a response rate of approximately 65%. The number of respondents from each institution is
listed in Table 5. As can be seen, multiple responses were received from each of the 21 colleges

included in the study’s institutional population.

69



Table 5

Institutional Respondents

# # % % of Total
Institution Invited Responded Responded Responses
Alabama Southern Community College 8 6 75 4.8
Bevill State Community College 9 8 89 6.5
Bishop State Community College 9 4 44 3.2
Central Alabama Community College 11 10 91 8.1
Chattahoochee Valley Community College 6 3 50 2.4
Enterprise-Ozark Community College 9 6 67 4.8
Gadsden State Community College 7 4 57 3.2
George C Wallace Community College- 10 6 60 4.8
Dothan
George C Wallace State Community 9 9 100 7.3
College-Hanceville
George C Wallace State Community 10 7 70 5.6
College-Selma
James H Faulkner State Community 11 5 45 4.0
College
Jefferson Davis Community College 10 6 60 4.8
Jefferson State Community College 9 5 56 4.0
John C Calhoun State Community College 9 5 56 4.0
Lawson State Community College 10 6 60 4.8
Lurleen B Wallace Community College 11 9 82 7.3
Northeast Alabama Community College 8 5 63 4.0
Northwest Shoals Community College 8 4 50 3.2
Shelton State Community College 9 7 78 5.6
Snead State Community College 8 2 25 1.6
Southern Union State Community College 9 7 78 5.6
Total 190 124 65 100.0

Within each institution, participants were identified and selected by virtue of occupying
one of the following positions within the college: president, chief student affairs officer, chief
academic officer, chief financial officer, director of admissions, registrar, director of financial
aid, director of recruitment, director of counseling/advising, public relations officer, institutional
researcher, and enrollment manager. Of the 124 respondents identified in Table 6, only 13

indicated that their current position was not one of the 12 choices available. The “Other”
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positions were indicated to include director of technology, assistant to the dean of students,
testing coordinator, academic advisor, admissions assistant, director of institutional services,
associate dean of institutional advancement, associated dean of students, associate dean of
instruction, assistant dean for student services, counselor/testing coordinator, director of

institutional effectiveness, and recruiter.

Table 6

Position of the Respondents

Position N %

Presidents 10 8.1
Chief Student Affairs Officer 16 12.9
Chief Academic Officer 17 13.7
Chief Financial Officer 10 8.1
Director of Admissions 4 3.2
Registrar 8 6.5
Director Of Financial Aid 12 9.7
Director of Recruitment 8 6.5
Director of Counseling/Advising 3 24
Public Relations Officer 9 7.3
Institutional Researcher 8 6.5
Enrollment Manager 6 4.8
Other 13 10.5
Total 124 100.0

The majority of the administrators report directly to the president of the institution or to

their respective dean. Table 7 reflects the titles of the supervisor of the respondents.
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Table 7

Title of Supervisor of Respondents

Position N %

Chancellor 10 8.1
President 52 41.9
Vice President 15 12.1
Dean 44 35.5
Director 3 2.4
Total 124 100.0

Over 60% of the respondents indicated that the Dean of Student Affairs/Services was the
person responsible for enrollment management at their respective institution. The “Other”
position category included director of student recruitment, enrollment & retention, admissions
specialist, associate dean of student services, associate dean of students, dean of administrative
services, dean of business office affairs, enrollment specialist, and unknown. When grouped by
institution type, the urban-serving institutions appear to be more evenly distributed on how the

enrollment management structure is organized. Table 8 lists the responses.

Table 8

Person Responsible for Enrollment Management

Position Rural Suburban Urban N %

President 2 0 0 2 1.6
Director/Dean/VP of Enrollment Services 17 0 4 20 16.1
Director of Admissions 13 0 4 17 13.7
Dean of Student Affairs/Services 64 5 5 75 60.5
Dean of Academic Affairs/Services 0 0 1 1 0.8
Other 8 0 1 9 7.3
Total 104 5 15 124 100.0
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Table 9 displays the number of institutions that have formal enrollment management
plans. Approximately 51.6% of the respondents indicated that their institution has a formal
enrollment management plan, with approximately 46.8% stating that a formal plan does not
exist. When grouped by institutional type, the rural (51%), suburban multi-campus (40%), and

urban multi-campus (52%) indicated there institutions had formal enrollment plans.

Table 9

Presence of a Formal Enrollment Management Plan

Response N %

Yes 64 51.6
No 58 46.8
Did not indicate 2 1.6
Total 124 100.0

Organizational Structure

The respondents were asked to identify one of the four enroliment management structures
as described by Kemerer, Baldridge, and Green (1982) that was most similar to the one utilized
by their respective institution. The enrollment management structures included the committee,
coordinator, the matrix, and the division. Table 10 identifies how each of the respondents
identified with one of the four organizational structures. Most respondents identified their
institutional structure with the EM Committee and the EM Coordinator, 30.7% and 29.8%,
respectively. Only 19 out of 119 respondents indicated that their institution consisted of an EM

Division organizational structure.
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Table 10

Organizational Structure by Institution

Position Rural  Suburban  Urban N %

EM Committee 32 0 6 38 30.7
EM Coordinator 28 3 6 37 29.8
EM Matrix 21 2 2 25 20.2
EM Division 19 0 0 19 15.3
No Response 4 0 1 5 4.0
Total 104 5 15 124 100

Availability of Enrollment Management Activities
Research Question 1
The information presented in this section pertains to Research Question 1: What is the
perceived availability of the following components of enrollment management within the
comprehensive community colleges in Alabama?

marketing
recruitment
academic advising
career services
learning assistance
institutional research
orientation

financial aid
retention

student services

T rmSe@ e o0 o

For Research Question 1, the respondents were asked to indicate the availability of each

of the 57 activities. The available responses were Yes, No, or Don’t Know.

Marketing. Table 11 identifies the responses for each activity within each of the 10

respective enrollment management components. Overwhelmingly, the respondents indicated that
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goals and mission statements (93.5%) was the most available marketing activity. The least
available activity was the use of market surveys to determine the institution’s competitive
position (33.6%). Of the number of responses to items related to marketing, 67.7% were

indications that specific activities making up that component were available.

Table 11

Availability of Marketing Activities

Yes No Don’t know
Total
Activity # Activity responses f % f % f %
1 Market Surveys 122 41 33.6 57 46.7 24 19.7
2 Specifically 122 94 770 15 123 13 10.7
developed media
strategies
3 Goals and mission 124 116 935 4 3.2 4 3.2
statement
4 Plan Outlining 120 67 558 29 242 24 20.0
enrollment
objectives
5 Institutional 124 91 734 14 113 19 15.3
Marketing Plan
6 Method of 122 88 721 19 156 15 12.3
coordinating
marketing efforts
Totals 734 497 67.7 138 18.8 99 13.5

Recruitment. The responses for the availability of recruitment activities are shown in
Table 12. The respondents indicated that participation in college nights and fairs (98.4%),
campus visits and tours by groups of prospective students (98.4%), and emphasis placed on
recruiters making high school visits (94.4%) were the most available recruitment activities. The

least available activity was the use of newsletters published for accepted (not yet enrolled)

75



students (18.7%). Of the number of responses to items related to recruitment, 73.8% were

indications that specific activities making up that component were available.

Table 12

Availability of Recruitment Activities

Yes No Don’t know
Total
Activity #  Activity responses  f % f % f %
7 Use of faculty in recruiting 123 97 789 15 12.2 11 8.9
8 Use of students in recruiting 122 102 83.6 13 10.7 7 5.7
9 Participation in college fairs 124 122 984 1 0.8 1 0.8
10 Campus visits and tours 124 122 98.4 1 0.8 1 0.8
11 Use of alumni contacts 124 55 444 41 331 28 22.6
12 Newsletters for accepted 123 23 187 77 62.6 23 18.7
students
13 Emphasis on high school visits 124 117 944 6 4.8 1 0.8
14 Emphasis on non-traditional 123 88 715 23 18.7 12 9.8
students
15 Personalized correspondence 123 93 75.6 16 13.0 14 114
Totals 1110 819 738 193 17.4 98 8.8

Academic advising. The responses for the availability of academic advising activities are

shown in Table 13. The most available activity indicated was that advising is stressed as being

essential for academic success (80.6%). The respondents indicated that the activities of faculty

who serve as academic advisors are given reduced teaching loads and the use of student peer

advisors were not available by 78.9% and 71.8%, respectively. Of the number of responses to

items related to academic advising, only 43.4% were indications that specific activities making

up that component were available.
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Table 13

Availability of Academic Advising Activities

Yes No Don’t know
Total

Activity #  Activity responses f % f % f %

16 Popular faculty are 122 76 62.3 37 30.3 9 7.4
advisors

17 Same advisor for each 122 63 51.6 46 37.7 13 10.7
student

18 Advising is essential 124 100 80.6 14 11.3 10 8.1
for success

19 Specialized training 123 58 47.2 44 35.8 21 17.1
for advisors

20 Reduced teaching 123 5 4.1 97 78.9 21 17.1
load for advisors

21 Use of student peer 124 18 145 89 71.8 17 13.7
advisors

Totals 738 320 43.4 327 44.3 91 12.3

Career services activities. Table 14 identifies the responses for each activity within the
career services component. There were four activities determined to be most available,
generating data on job placement of graduates (59.0%), resume writing workshops for students
(56.9%), assistance in locating full-time employment after graduation (56.1%), and providing
interview skills workshops for students (54.5%). The career services component was indicated as
being available for 52.2% of all respondents. The least available activity was offering credit
courses for entering students on career and educational planning (37.4%). Of the number of
responses to items related to career services, 52.2% were indications that specific activities

making up that component were available.
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Table 14

Availability of Career Services Activities

Yes No Don’t know
Total
Activity #  Activity Responses f % f % f %
22 Credit courses on career 123 46 374 53 43.1 24 19.5
planning
23 Resume writing workshops 123 70 56.9 30 24.4 23 18.7
24 Interview skills workshops 123 67 54.5 30 24.4 26 21.1
25 Assistance in job placement 123 69 56.1 34 27.6 20 16.3
26 Computerized employment 123 61 49.6 37 30.1 25 20.3
data
27 Data of graduate placement 122 72 59.0 23 18.9 27 22.1
Totals 737 385 522 207 28.1 145 19.7

Learning assistance. The responses for the availability of learning assistance activities
are shown in Table 15. The respondents indicated that academic support programs in math
(94.4%) were the most available learning assistance activity. Academic support programs in
reading and in study skills were readily available. The least available activity was tutors who are
faculty (mentor emphasis) (47.5%). Of the number of responses to items related to learning
assistance, 79.2% were indications that specific activities making up that component were

available.

78



Table 15

Availability of Learning Assistance Activities

Yes No Don’t know
Total
Activity #  Activity Responses f % f % f %
28 Academic math 124 117 94.4 5 4.0 2 1.6
support
29 Academic reading 124 107 86.3 12 9.7 5 4.0
support
30 Academic study skills 123 103 83.7 13 10.6 7 5.7
support
31 Faculty tutors 120 57 47.5 48 40.0 15 12.5
32 Student tutors 123 102 82.9 9 7.3 12 9.8
Totals 614 486 79.2 87 14.2 41 6.6

Institutional research. The responses for the availability of institutional research

activities are shown in Table 16. The top three available activities included utilizing institutional

research data for enrollment management decision-making (68.9%) and generating data on the

number of students enrolled compared with attrition by program (65.6%) and generating data on

the institution’s state-assigned service area (62.3%). The least available institutional research

activity was the use of an integrated (campus-wide) management system (54.2%). Of the number

of responses to items related to institutional research, 62.8% were indications that specific

activities making up that component were available.

79



Table 16

Availability of Institutional Research Activities

Yes No Don’t know
Total

Activity # Activity Responses f % f % f %

33 Integrated information 120 65 542 29 242 26 217
system

34 Coordination of 122 84 689 18 148 20 164
institutional research

35 Generating data on 122 80 656 18 148 24 197
attrition

36 Generating data on 122 76 623 25 205 21 172
service area

Totals 486 305 628 90 185 91 187

Orientation. Table 17 identifies the responses for each activity within the orientation
component. Two activities were adjusted to reflect the activities in which the research supports.
Research suggests that orientation is essential for new students entering college, and recent
trends show the move toward mandatory new student orientations and orientation programs
lasting a semester or longer. Therefore, it seemed appropriate to change new student orientation
is optional to new student orientation is mandatory (Activity 38) and orientation is a one day
event was changed to orientation is more than a one day event (Activity 42) and recode the data
appropriately. In addition, the activity of a combined orientation of new students and transfer
students was the complement of activity 40, so it was removed. There was one activity
determined to be available by over 80% of all respondents: new student orientation includes
registration for classes (84.4%). The least available orientation activity was providing a separate
orientation for students transferring to your institution (9.0%). Of the number of responses to
items related to orientation, 49.2% were indications that specific activities making up that

component were available.
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Table 17

Availability of Orientation Activities

Yes No Don’t know
Total

Activity #  Activity Responses f % f % f %

37 Orientation for special 123 72 58.5 41 33.3 10 8.1
populations

38 New student orientation 122 93 76.2 26 21.3 3 2.5
is mandatory

39 Orientation includes 122 103 84.4 18 14.8 1 0.8
registration

40 Separate orientation for 122 11 9.0 100 82.0 11 9.0
new and transfer students

42 Orientation is more than a 123 22 17.9 99 80.5 2 1.6
one day event

Totals 612 301 49.2 284 46.4 27 4.4

Financial aid. The responses for the availability of financial aid activities are shown in

Table 18. The respondents indicated that an established local scholarship program (84.4%) was

the most available financial aid activity and that assistance in locating part-time employment

while is school was the least available (48.8%). Of the number of responses to items related to

financial aid, 66.5% were indications that specific activities making up that component were

available.

Table 18

Availability of Financial Aid Activities

Yes No Don’t know
Total
Activity # Activity Responses f % f % f %
43 Local Scholarships 122 103 84.4 11 9.0 8 6.6
44 Assistance with part-time 123 60 48.8 39 31.7 24 195
employment
Totals 245 163 66.5 50 20.4 32 13.1
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Retention. The responses for the availability of retention activities reflected in Table 19

indicate that an effort is made to generate an institutional commitment to student retention
(79.7%) was the most available retention activity. The least available retention activity was

following up on student who previously dropped out (39.8%). Of the number of responses to

items related to retention, 56.4% were indications that specific activities making up that

component were available. It is also important to note that for each retention activity there were

relatively high percentages of those who indicated “don’t know”.

Table 19

Availability of Retention Activities

Yes No Don’t know
Total
Activity #  Activity Responses f % f % f %
45 Efforts for commitment 123 98 79.7 16 13.0 9 7.3
to retention
46 Faculty instructed on 123 70 56.9 27 22.0 26 21.1
retention roles
47 Staff instructed on 123 79 64.2 29 23.6 15 12.2
retention roles
48 Follow-up on dropouts 123 49 39.8 44 35.8 30 24.4
49 Retention investigated 121 50 41.3 37 30.6 34 28.1
Totals 613 346 56.4 153 250 114 18.6

Student services. The responses for the availability of student services activities are

shown in Table 20. The respondents indicated that GED testing is available on campus (99.2%)

and GED test preparation classes are available on campus (96.7%) were the most available

student services activities. The least available was an on-campus child care center (15.4%). Of

the number of responses to items related to student services, 67.6% were indications that specific

activities making up that component were available.
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Table 20

Availability of Student Services Activities

Yes No Don’t know
Total

Activity # Activity Responses f % f % f %

50 Child care on campus 123 19 154 102 82.9 2 1.6

51 Evaluation of student 123 68 55.3 29 23.6 26 21.1
activities

52 Student activities for 123 107 87.0 10 8.1 6 49
day students

53 Student activities for 123 57 46.3 53 43.1 13 10.6
evening students

54 Office of veterans’ 121 86 711 31 25.6 4 3.3
affairs

55 GED testing on 122 121 99.2 1 0.8 0 0.0
campus

56 GED preparation 123 119 96.7 1 0.8 3 2.4
classes

57 Services for non- 119 83 69.7 28 23.5 8 6.7
traditional students

Totals 977 660 676 255 26.1 62 6.3

Research Question 2

The information presented in this section pertains to Research Question 2: What is the
relative availability of each component of enroliment management within the comprehensive
community colleges in Alabama?

For Research Question 2, the availability of each component, marketing, recruitment,
academic advising, career services, learning assistance, institutional research, orientation,
financial aid, retention, and student services was determined. The relative availability of each of
the components is presented in rank order in Table 21. The values used to determine the rank
order were derived by calculating the mean percentage of all yes indications for all of the

activities combined within each of the 10 components of enroliment management.
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There were only two components that were indicated as being available for over 70% of
all respondents. They were learning assistance and recruitment. The component that was

identified as being the least available was academic advising.

Table 21

Availability of Enrollment Management Components

Rank Component Component Mean %
1 Learning Assistance 79.2
2 Recruitment 73.8
3 Marketing 67.7
4 Student Services 67.6
5 Financial Aid 66.5
6 Institutional Research 62.8
7 Retention 56.4
8 Career Services 52.2
9 Orientation 49.2

10 Academic Advising 43.4

Research Question 3

The information presented in this section pertains to Research Question 3: What is the
availability of each component of enroliment management based on type of institution within the
comprehensive community colleges in Alabama?

The availability of each of the components based on type of institution is presented in
Table 22. The mean number of respondents who indicated that the component was available is
calculated. Institutions were grouped according to their institutional classification, using the
2005 Carnegie Basic Classifications. They include 17 public rural-serving institutions, 3 public
urban-serving multi-campus institutions, and 1 public suburban-serving multi-campus institution.

There were 104 respondents from public rural-serving institutions, 15 respondents from public
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urban-serving multi-camps institutions, and 5 respondents from public suburban-serving

multi-campus institution. For rural-serving institutions, learning assistance for students was

reported as being the most available enrollment management component. The availability of

recruitment activities was greatest for the urban-serving multi-campus types of institutions.

Student recruitment was reported as the most available component within the suburban-serving

multi-campus institution.

Table 22

Availability of Enrollment Management Components Based on Institution Type

Associate’s--Public
Rural-serving

Associate’s--Public Urban-
serving Multi-campus

Associate’s--Public Suburban-
serving Multi-campus

Institution Type % Yes % Yes % Yes
Marketing 67.3 62.1 72.9
Recruitment 71.9 775 80.5
Academic 42.0 44.8 52.3
Advising

Career Services 51.1 39.9 65.1
Learning 79.2 56.4 77.5
Assistance

Institutional 62.5 35.0 74.6
Research

Orientation 52.5 63.3 65.1
Financial Aid 67.2 60.0 64.3
Retention 56.0 36.0 66.7
Student 66.1 75.0 75.7
Services
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Importance of Enrollment Management Activities
Research Question 4
The information presented in this section pertains to Research Question 4: What is the
perceived importance of the following components of enroliment management within the
comprehensive community colleges in Alabama?

marketing
recruitment
academic advising
career services
learning assistance
institutional research
orientation

financial aid
retention

student services

T mSe@ e o0 o

For Research Question 4, respondents were asked to rate the importance of each of the 57
activities. The rating scale included 4 = Very Important, 3 = Somewhat Important, 2 = Somewhat
Unimportant, and 1 = Very Unimportant. The mean value for all responses for each activity was
calculated. Because not every respondent answered each question, the number of individual

responses varied between 117 and 119.

Marketing. Table 23 describes the marketing enrollment management activities perceived
as being important. Three items, a goals and mission statement (3.86), a plan outlining short and
long-term enrollment objectives (3.87), and method of coordinating campus-wide marketing
efforts (3.61), were identified as being the most important activities. Market surveys to determine
the institution’s competitive position (3.52) were perceived as being the least important. The

mean for the entire marketing component was 3.74.
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Table 23

Importance of Marketing Activities

Activity # Activity n Mean
1 Market Surveys 118 3.52
2 Specifically developed media strategies 118 3.69
3 Goals and mission statement 119 3.86
4 Plan Outlining enrollment objectives 119 3.87
5 Institutional Marketing Plan 119 3.87
6 Method of coordinating marketing efforts 119 3.61
Mean 3.74

Recruitment. Table 24 describes the recruitment enrollment management activities
perceived as being important by college administrators. The most important activities identified
were emphasis placed on recruiters making high school visits (3.89), participation in college
nights and fairs (3.86), and campus visits and tours by groups of prospective students (3.85). The
least important recruitment activity was newsletters published for accepted (not yet enrolled)

students (3.10). The mean for the entire recruitment component was 3.66.

Table 24

Importance of Recruitment Activities

Activity # Activity n Mean
7 Use of faculty in recruiting 119 3.61
8 Use of students in recruiting 119 3.71
9 Participation in college fairs 119 3.86
10 Campus visits and tours 119 3.85
11 Use of alumni contacts 119 3.30
12 Newsletters for accepted students 118 3.10
13 Emphasis on high school visits 118 3.89
14 Emphasis on non-traditional students 119 3.82
15 Personalized correspondence 118 3.81
Mean 3.66
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Academic advising. Table 25 describes the perceived importance of academic advising
activities among the administrators. The respondents indicated that faculty who are given
specialized training to be academic advisors (3.72) and advising is stressed as being essential for
academic success (3.86) as being the most important aspects of student advisement. The
activities perceived as least important were the use of student peer advisors and providing a

reduced teaching load for faculty advisors. The mean for the academic component was 3.39.

Table 25

Importance of Academic Advising Activities

Activity # Activity n Mean
16 Popular faculty are advisors 119 3.53
17 Same advisor for each student 119 3.55
18 Advising is essential for success 119 3.86
19 Specialized training for advisors 119 3.72
20 Reduced teaching load for advisors 119 2.85
21 Use of student peer advisors 119 2.80
Mean 3.39

Career services. The perceptions of the administrators as to the importance of career
services activities are presented in Table 26. Career services activities that were determined to be
most important were generating data on job placement of graduates (3.57) and providing
assistance in full-time job placement after graduation (3.52). The least important was offering
credit courses on career and educational placement for new students (3.15). The mean for the

entire career services component was 3.42.
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Table 26

Importance of Career Services Activities

Activity # Activity n Mean
22 Credit courses on career planning 117 3.15
23 Resume writing workshops 119 3.45
24 Interview skills workshops 119 3.45
25 Assistance in job placement 118 3.52
26 Computerized employment data 119 3.38
27 Data of graduate placement 117 3.57
Mean 3.42

Learning assistance. Table 27 describes the perceptions of the importance of enrollment
management activities involving learning assistance. Three activities, academic support
programs in math (3.89), reading (3.88), and study skills (3.86), were rated as being very
important by the respondents. Using faculty tutors (3.46) were considered the least important.

The mean for the learning assistance component was 3.73.

Table 27

Importance of Learning Assistance Activities

Activity # Activity n Mean
28 Academic math support 119 3.89
29 Academic reading support 118 3.88
30 Academic study skills support 119 3.86
31 Faculty tutors 119 3.46
32 Student tutors 118 3.54
Mean 3.73

Institutional research. Table 28 describes the perceptions of important enrollment
management activities for institutional research. Utilizing institutional research data for

enrollment management decision-making (3.85) was identified as being the most important
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activity within the institutional research activities. The least important activity was generating
data on the institution’s state-assigned service area (3.70). The mean for the entire institutional

research component was 3.76.

Table 28

Importance of Institutional Research Activities

Activity # Activity n Mean
33 Integrated information system 117 3.72
34 Coordination of institutional research 118 3.85
35 Generating data on attrition 117 3.78
36 Generating data on service area 118 3.70
Mean 3.76

Orientation. Table 29 indicates the perceived importance of orientation activities. New
student orientation includes registration for classes (3.72) was the most important activity
identified. Having a separate orientation for students transferring to your institution (2.83) and
new student orientation is optional (2.57) were the least important activities. The mean rating

indicated by the administrators for the orientation component was 3.22.

Table 29

Importance of Orientation Activities

Activity # Activity n Mean

37 Orientation for special populations 118 3.52

38 New student orientation is optional 114 2.57

39 Orientation includes registration 119 3.72

40 Separate orientation for new and 117 2.83
transfer students

41 Combined orientation for new and 117 3.27
transfer students

42 Orientation as a one day event 118 3.38

Mean 3.22
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Financial aid. Table 30 describes the perceptions of the importance of financial aid
activities. Of the two financial aid activities, an established local scholarship program (3.79) was
more important than providing assistance in locating part-time employment while in school

(3.26). The mean for the financial aid component was 3.53.

Table 30

Importance of Financial Aid Activities

Activity # Activity n Mean
43 Local Scholarships 118 3.79
44 Assistance with part-time employment 117 3.26
Mean 3.53

Retention. Table 31 describes the perceptions of the importance of enroliment
management activities for retention. The most important activities for retention included an
effort is made to generate an institutional commitment to student retention (3.85) and instructing
faculty (3.85) and staff (3.82) on their roles in retention. Following up on students who
previously dropped out (3.70) was the least important activity. The mean rating indicated by the

respondents for the retention component was 3.80.

Table 31

Importance of Retention Activities

Activity # Activity n Mean
45 Efforts for commitment to retention 119 3.85
46 Faculty instructed on retention roles 118 3.85
47 Staff instructed on retention roles 118 3.82
48 Follow-up on dropouts 118 3.70
49 Retention investigated 118 3.79
Mean 3.80
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Student services. Table 32 describes the perceptions of the importance of enroliment
management activities for student services. Having GED preparation classes available on campus
(3.87) and GED testing on campus (3.89) were considered as the most important activities. The
least important was providing an on-campus child care center (2.82). The mean rating for the

student services component was 3.60.

Table 32

Importance of Student Services

Activity # Activity n Mean
50 Child care on campus 119 2.82
51 Evaluation of student activities 118 3.67
52 Student activities for day students 119 3.67
53 Student activities for evening students 118 3.43
54 Office of veterans’ affairs 118 3.60
55 GED testing on campus 119 3.89
56 GED preparation classes 118 3.87
57 Services for non-traditional students 118 3.81
Mean 3.60

Research Question 5

The information presented in this section pertains to Research Question 5: What is the
relative importance of each component of enrollment management within the comprehensive
community colleges in Alabama?

For Research Question 5, participants were surveyed about the perceived importance of
each component including, marketing, recruitment, academic advising, career services, learning
assistance, institutional research, orientation, financial aid, retention, and student services.

The relative importance of each of the enrollment management components is presented

in rank order in Table 33. Retention was identified as being the most important enrollment
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management component. The least important component was indicated by the respondents as

being student orientation.

Table 33

Importance of Enrollment Management Components

Rank Component Mean
1 Retention 3.80
2 Institutional Research 3.76
3 Marketing 3.74
4 Learning Assistance 3.73
5 Recruitment 3.66
6 Student Services 3.60
7 Financial Aid 3.53
8 Career Services 3.42
9 Academic Advising 3.39

10 Orientation 3.22

Research Question 6

The information presented in this section pertains to Research Question 6: What is the
importance of each component of enroliment management based on the respondent’s position at
the institution within the comprehensive community colleges in Alabama?

Each individual respondent indicated their answers for each of the 57 activities within
each of the 10 enrollment management components. Each question contained possible selections
that included the rating scale 4 = Very Important, 3 = Somewhat Important, 2 = Somewhat
Unimportant, and 1 = Very Unimportant. The responses recorded from each individual
respondent were grouped according to their respective position within their institution. The mean

rating was calculated for each position within each enrollment management component. The
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importance of each of the components based on the respondent’s position at the institution is
presented in Table 34.

The most important component for the presidents (Pres), chief student affairs officers
(CSAO), directors of financial aid (DFA), public relations officers (PR), and institutional
researchers (IR) was retention. Chief academic officers (CAO), directors of admissions (DA),
directors of advising/counseling (DC), and the “other” positions indicated that marketing was the
most important component. The chief financial officers (CFO), the registrars (R), and the
directors of recruitment (DR) reported that learning assistance was the most important. The
enrollment managers (EM) indicated that institutional research, along with marketing, were
important components within enroliment management. The least important component for the
presidents, chief academic officers, chief student affairs officers, chief financial officers,
directors of admission, directors of financial aid, directors of recruitment, public relations
officers, institutional researchers, enroliment managers indicated that orientation was the least
important enrollment management component. The registrars identified academic advising to the
least important while the directors of advising/counseling and the “other” positions indicated that

career services was the least important.
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Table 34

Importance of Enrollment Management Components by Position

Position Pres CAO CSAO CFO DA R DFA DR DC PR IR EM Other Mean
Marketing 385 3.76 3.72 363 392 370 382 368 378 391 372 397 379 3.79
Recruitment 3.66 3.69 3.65 352 361 362 372 379 348 383 346 378 360 3.65
Academic 3.28 3.30 3.35 339 383 331 332 333 333 365 333 356 3.36 341
Advising

Career Services 3.35 3.48 3.36 321 367 352 337 350 317 363 344 364 3.26 3.43
Learning 362 3.70 3.75 376 363 383 380 38 360 360 373 377 372 3.72
Assistance

Institutional 3.75 3.70 3.81 350 369 378 379 372 358 389 388 4.00 3.79 3.76
Research

Orientation 3.19 3.28 3.08 311 342 333 316 322 333 331 307 328 328 3.24
Financial Aid 3.60 3.43 3.38 317 354 343 363 381 367 378 350 375 346 3.55
Retention 3.88 3.73 3.84 367 375 377 397 363 347 39 390 393 374 379
Student Services 3,50 3.58 3.57 339 381 345 377 373 367 369 346 385 351 3.61
Mean 3,57 356 3.55 343 369 357 363 363 351 372 355 375 355

Research Question 7

Effectiveness of Enrollment Management Activities

The information presented in this section pertains to Research Question 7. What is the

perceived effectiveness of the following components of enrollment management within the

comprehensive community colleges in Alabama?

T Se P o0 o

marketing
recruitment
academic advising
career services
learning assistance

institutional research

orientation

financial aid

retention
student services
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For Research Question 7, the respondents were asked to indicate the effectiveness of each
of the 10 enrollment management components at their college. The available responses for each
component’s question were 4 = Very Effective, 3 = Somewhat Effective, 2 = Somewhat
Ineffective, and 1 = Very Ineffective.

Table 35 presents the cumulative mean responses for each enrollment management
component. Student financial aid rated as the most effective enrollment management component
followed by student recruitment. The least effective enrollment management component was

career services, followed by retention, academic advising, and student services.

Table 35

Effectiveness of Enrollment Management Components

Component N Mean
Marketing 121 3.33
Recruitment 121 3.43
Academic Advising 120 3.17
Career Services 121 2.55
Learning Assistance 121 3.28
Institutional Research 119 3.20
Orientation 121 3.36
Financial Aid 120 3.65
Retention 121 2.93
Student Services 121 3.18

Research Question 8
The information presented in this section pertains to Research Question 8: What is the
relative effectiveness of each component of enrollment management within the comprehensive

community colleges in Alabama?
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For Research Question 8, participants were surveyed about the perceived effectiveness of
each component including, marketing, recruitment, academic advising, career services, learning
assistance, institutional research, orientation, financial aid, retention, and student services.

The relative effectiveness of each of the components is presented in rank order in Table
36. Student financial aid, student recruitment, student orientation, and marketing were
determined to be the most effective components of enrollment management while career services

was identified as being the least effective component.

Table 36

Effectiveness of Enrollment Management Components by Rank Order

Rank Component N Mean
1 Financial Aid 120 3.65
2 Recruitment 121 3.43
3 Orientation 121 3.36
4 Marketing 121 3.33
5 Learning Assistance 121 3.28
6 Institutional Research 119 3.20
7 Student Services 121 3.18
8 Academic Advising 120 3.17
9 Retention 121 2.93

10 Career Services 121 2.55

Research Question 9

The information presented in this section pertains to Research Question 9. What are the
perceived barriers to developing and/or implementing an enroliment management plan within the
comprehensive community colleges in Alabama?

There were 74 responses submitted by the administrators concerning possible perceived

barriers to developing or implementing enrollment management plans at their respective
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institutions. The three most identified issues were lack of funding, lack of staffing, and lack of

communication. A summary of some of the comments are listed below:

Lack of funding

Lack of staffing

Lack of communication

Lack of enrollment manager

Lack of data driven decisions

Administration has not seen a need for enrollment management efforts in the past or
the importance of enrollment management and recruiting
Fear of change

Lack of release time for faculty

Very time consuming

Divisional units reporting to different people

Fear of increased work and responsibilities

Lack of clear goals and strategies

Lack of vision from the administration

Conclusion

Chapter 4 presented the data collected from the respondents and provided an analysis of

the data calculated pertaining to the research questions presented. Chapter 5 will provide a

discussion of the complete study. This discussion will include the findings, conclusions, and

recommendations for policy, practice and future research.
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CHAPTER 5
FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
Introduction

The purpose of this study was to determine the perceptions of administrative staff
members who are actively involved in enrollment management activities at their respective
community colleges within the Alabama Community College System (ACCS). The intent of this
study is to contribute to the research on enrollment management within community colleges, and
primarily, within the community colleges within Alabama.

The research identified current administrators’ perceptions of enroliment management
components currently being used at their respective institutions. Participants who were surveyed
included presidents, chief student affairs officers, chief academic officers, chief financial
officers, directors of admissions, registrars, directors of financial aid, directors of recruitment,
directors of counseling/advising, public relations officers, institutional researchers, and
enrollment managers. Each was surveyed to determine their perception of the availability,
importance, and effectiveness of 57 activities related to the 10 primary enrollment management
components that are commonly identified in enrollment management literature (Hossler & Bean,
1990).

In addition to identifying the perceptions of the availability, importance, and
effectiveness of the current enroliment management components within the community colleges
in Alabama, this study also sought to identify possible barriers that may exist in developing and

implementing enrollment management plans within institutions.
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Findings
Through the analysis of the data presented in Chapter 4, the following findings are

presented for each of the nine research questions included in this study.

Research Question 1
What is the perceived availability of the following components of enrollment management

within the comprehensive community colleges in Alabama?

Marketing. Overall, marketing was identified as being available by most respondents.
Marketing was ranked as the third most available enroliment management component with
67.7% of all respondents indicating that it occurred at their respective institutions. Among the
marketing activities, the existence of goals and mission statements (93.5%) was the most
available marketing activity. In addition, specifically developed media, institutional marketing
plans, and methods of coordinating marketing efforts exist at over 70% of the respondents’
institutions. Market surveys were indicated by only 33.6% of all respondents as being available
and having a plan outlining enrollment objectives were identified as being present by only

55.8%.

Recruitment. The results for the recruitment component indicate that recruitment
activities are perceived to be occurring at most, but not all, administrators’ institutions, with
73.8% of the respondents indicating that it was available. Within the recruitment component, the
activities that were most common, and indicated by over 90% of all respondents, were

participation in college fairs, campus visits and tours, and emphasis on high school visits. The

100



use of alumni contacts was only occurring at 44.4% of the respondents’ institutions and use of
newsletters for accepted students was reported by only 18.7% of respondents. An important

finding was the moderately low occurrence (71.5%) of an emphasis on non-traditional students.

Academic advising. Many of the academic advising activities were indicated by the
respondents as not being readily available at their institutions, with an overall mean of 43.4% for
the entire component. The most available activity indicated was advising is stressed as being
essential for academic success (80.6%). Popular and effective faculty members are assigned as
academic advisors (62.3%) and students are advised by the same faculty advisor each time
he/she registers (51.6%) were indicated by over half of all respondents as being available at their
institution. The least common activities were the use of student peer advisors (14.5%) and
faculty who serve as academic advisors are given reduced teaching loads (4.1%). Another

finding includes the low availability for specialized training for academic advisors (47.2%).

Career services. The career services component was indicated as being available by
52.2% of all respondents. This ranks ninth out of 10 of the enrollment management components
for availability. There were four activities determined to be most available: data on graduate
placement (59.0%), resume writing workshops (56.9%), assistance in job placement after
graduation (56.1%), and interview skills workshops for students (54.5%). The least available
career services activity was credit courses on career planning, which was indicated as being
available by only 37.4% of all administrators. A significant finding was the fact that 19.7% of
the respondents indicated that they did not know if some of the activities within the career

services component were available at their respective institutions.
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Learning assistance. The responses for the availability of learning assistance indicate that
learning assistance (79.2%) is available at most of the respondents’ institutions. The learning
assistance component ranked as being the most available of all 10 of the enroliment management
components. There were several activities identified as being available by over 80% of all
respondents. They were academic math support (94.4%), academic reading support (86.3%), and
academic study skills support (83.7%). The learning assistance component that was determined
to be least available was faculty tutors, which were reported to be available by 47.5% of all

respondents.

Institutional research. The study respondents indicated that institutional research related
to enrollment management is moderately available at their institutions, with 62.8% of all
respondents identifying the institutional research activities as being present. The top three
available activities included coordination of institutional research (68.9%) and generating data on
attrition (65.6%) and service area (62.3%). The institutional research activity that was least
available was the presence of an integrated information system at 54.2%. Another relative
finding is that 18.7% of the administrators indicated that they didn’t know if some of the
activities within the institutional research component were available at their respective

institutions.

Orientation. It is apparent that some sort of orientation exists at most institutions even
though the overall average mean availability for orientation was 54.4%. The primary reason for
the low average were the low availability of two activities, optional new student orientation

(21.3%) and separate orientation for new and transfer students (9.0%). There were two activities

102



determined to be available by over 80% of all respondents: orientation that includes registration
(84.4%) and combined orientation that is a one day event (80.5%). An orientation specifically for

special populations was reported as being available by only 58.5% of all respondents.

Financial aid. Financial aid oriented enrollment management activities are available at
most institutions surveyed. These financial aid activities were determined to be available for
66.5% of all respondents. The respondents indicated that providing local scholarships (84.4%)
was the most available financial aid activity while providing assistance with part-time

employment was reported being available by only 48.8% of the administrators.

Retention. The retention component activities ranked as the seventh most available out of
10 enrollment management component among administrators at 56.4%. The activity identified
by almost 80% as being most available was that there was an effort being made to generate an
institutional commitment to student retention. The other four activities, staff instructed on
retention roles (64.2%), faculty instructed on retention roles (56.9%), barriers to student retention
are quantified and investigated (41.3%), and follow-up on dropouts (39.8%) were all indicated as

being available by less than 65% of all respondents.

Student services. The responses concerning the availability of student services activities
reflected that GED testing on campus (99.2%) and offering GED preparation classes (96.7%)
were the most available student services activities. Student activities for day students (87.0%)
was another activity that was identified as being available at many of the administrators’

institutions. Services for non-traditional students were reported by only 69.7% of the respondents
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as being available. By far, the least available activity was the availability of child care on

campus. It was only indicated by 15.4% of the administrators as being available.

The summary of the availability of enroliment management, listed in Table 37, includes

the most common and least common activities for each component that were identified by the

respondents.

Table 37

Summary of the Availability of Enrollment Management Components

Component

Most Common

Least Common

Marketing
Student Recruitment

Academic Advising
Career Services

Learning Assistance
for Students
Institutional
Research

Student Orientation

Student Financial
Aid
Student Retention

Student Services

Goals and mission statement

Participation in college fairs and
campus visits and tours
Advising is essential for success

Resume writing workshops and
assistance in job placement
Academic math support

Coordination of institutional
research
Orientation includes registration

Local Scholarships

Efforts for commitment to
retention

GED preparation and testing on
campus

Market surveys
Newsletters for accepted students

Reduced teaching load for advisors
and the use of student peer advisors
Credit courses on career planning

Faculty tutors

Integrated information system
Separate orientation for new and
transfer students

Assistance with part-time
employment

Follow-up on dropouts

Child care on campus

Research Question 2

What is the relative availability of each component of enrollment management within the

comprehensive community colleges in Alabama?
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The findings for the relative availability of each of the 10 enrollment management
components indicated that learning assistance, recruitment, marketing, and financial aid were
considered the most available by the respondents. The least available were academic advising,
career services, orientation, and retention. Table 38 shows the availability of the enroliment

management components in rank order.

Table 38

Availability of Enrollment Management Components by Rank Order

Rank Component Component Mean %
1 Learning Assistance 79.2
2 Recruitment 73.8
3 Marketing 67.7
4 Student Services 67.6
5 Financial Aid 66.5
6 Institutional Research 62.8
7 Retention 56.4
8 Career Services 52.2
9 Orientation 49.2

10 Academic Advising 43.4

Research Question 3

What is the availability of each component of enrollment management based on type of
institution within the comprehensive community colleges in Alabama?

The availability of enrollment management components for rural-serving institutions is
listed in Table 39. Respondents from rural-serving institutions indicated that learning assistance
and recruitment were the most available enrollment management components. The least

available enrollment management component was academic advising.
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Table 39

Availability of Enrollment Management Components for Rural-serving Institutions

Rural-serving

Component Yes %
Learning Assistance 79.19
Recruitment 71.89
Marketing 67.26
Financial Aid 67.15
Student Services 66.10
Institutional Research 62.53
Retention 56.07
Orientation 52.50
Career Services 51.13
Academic Advising 42.03

The availability of enrollment management components for urban-serving multi-campus
institutions is listed in Table 40. Respondents from urban-serving multi-campus institutions
indicated that recruitment and student services were the most available enroliment management
components. The least available enrollment management component was institutional research

and retention.

Table 40

Availability of Enrollment Management Components for Urban-serving Multi-campus
Institutions

Urban-serving multi-campus

Component Yes %
Recruitment 77.50
Student Services 75.00
Orientation 63.33
Marketing 62.07
Financial Aid 60.00
Learning Assistance 56.41
Academic Advising 44.83
Career Services 39.93
Retention 36.00
Institutional Research 35.00
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The availability of enrollment management components for suburban-serving multi-
campus institutions is listed in Table 41. Respondents from suburban-serving multi-campus
institutions indicated that recruitment and learning assistance were the most available enrollment
management components. The least available enrollment management component was academic

advising.

Table 41

Availability of Enrollment Management Components for Suburban-serving Multi-campus
Institutions

Suburban-serving multi-campus

Component Yes %
Recruitment 80.51
Learning Assistance 77.46
Student Services 75.68
Institutional Research 74.55
Marketing 72.94
Retention 66.67
Career Services 65.12
Orientation 65.06
Financial Aid 64.29
Academic Advising 52.27

Research Question 4
What is the perceived importance of the following components of enrollment management

within the comprehensive community colleges in Alabama?

Marketing. Within the marketing activities, the three items were determined to be most
important were having a goals and mission statement (3.86), having a plan outlining enrollment

objectives (3.87), and having an institutional marketing plan (3.87). The most significant finding
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was that market surveys (3.52) were perceived as being the least important of all marketing
activities. Overall, the marketing component was ranked as being the third most important

enrollment management component after retention and institutional research.

Recruitment. Recruitment ranked as the fifth most important component with a rating of
3.66. The most important activities identified were emphasis on high school visits (3.89),
participation in college fairs (3.86), campus visits and tours (3.85), and personalized
correspondence (3.81). The least important recruitment activities were using newsletters for

accepted students (3.10) and the use of alumni contacts (3.30).

Academic advising. Academic advising was considered to be one of the least important
enrollment management components by the respondents. The mean for the academic component
was 3.39. However, several of the activities within the academic advising component rated high
for importance. They included specialized training for advisors (3.72) and advising is stressed as
being essential for academic success (3.86) as being most important aspects of student
advisement. The activities perceived to be least important were the use of student peer advisors

(2.80) and reducing the teaching load of faculty advisors (2.85).

Career services. Overall, the career services component was ranked eighth out of 10
enrollment management components in importance. Two activities within career services were
identified as being most important. They were having data on graduate placement (3.57) and
providing assistance in full-time job placement after graduation (3.52). Interview skills

workshops (3.45) and resume writing workshops were also determined to be important career
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services activities. The least important activity was offering credit courses on career planning

(3.15).

Learning assistance. Learning assistance was found to be important by the administrators
surveyed. The mean rating for the learning assistance component was 3.73. This ranked learning
assistance as the fourth most important enrollment management component. Three activities,
academic support in math (3.89), reading (3.88), and study skills (3.86), were rated as being very
important by the respondents. Faculty tutors (3.46) and student tutors (3.54) were considered the

least important, but still had fairly high mean scores across all respondents.

Institutional research. Institutional research was ranked as the second most important
enrollment management component with a mean rating of 3.76. Each of the activities within the
institutional research component was indicated as being very important. The coordination of
institutional research (3.85), generating data on attrition (3.78), maintaining an integrated
information system (3.72), and generating data on service area (3.70) were identified as being the

most important activities within this component.

Orientation. Orientation, with a mean score of 3.22, was ranked last in importance among
the 10 enrollment management components. The one activity that was perceived as being
important was including registration within student orientation sessions (3.72). Two orientation
activities, separate orientation sessions for new and transfer students (2.83) and conducting
optional new student orientations (2.57), were considered to be the least important activities by

the respondents.
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Financial aid. Overall, financial aid oriented enrollment management activities ranked 7
out of 10 in importance among the respondents. Of the two activities within the financial aid
component, providing local scholarships (3.79) was considered to be more important than

assisting students with part-time employment (3.26).

Retention. Within the retention activities, respondents indicated that all five activities
were important. The retention component was considered the most important of all 10 enrollment
management components. The mean rating for the retention component was 3.80. There were
three items that were determined to be most important. The highest rated activities for retention
included commitment to retention (3.85), instructing faculty on their retention roles (3.85), and
instructing staff on retention roles (3.82). Following up with college dropouts (3.70) and barriers

to student retention are quantified and investigated (3.79) were also perceived to be important.

Student services. Within the student services component, providing child care on campus
(2.82) and having a program of student activities (3.43) were deemed the least important
activities. Having GED preparation classes (3.87) and GED testing on campus (3.89) were
considered as the most important activities. Additionally, providing services for non-traditional
students (3.81) was rated as highly important. The mean rating for the student services
component was 3.60, making it sixth among the 10 enrollment management components.

A summary of the most and least important of enrollment management components are

listed in Table 42.
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Table 42

Summary of the Importance of Enrollment Management Components

Component

Most Important

Least Important

Marketing

Recruitment

Academic Advising

Career Services

Learning Assistance
Institutional Research
Orientation

Financial Aid

Retention

Student Services

Goals and mission statement, plan
outlining enrollment objectives, and
coordinating marketing efforts

High school visits, participation in college
fairs, and campus visits and tours
Specialized training for advisors and
advising is stressed as being essential for
academic success

Generating data on job placement of
graduates and providing assistance with
job placement

Academic support in math, reading, and
study skills

Coordination of institutional research
within the institution

Including registration within student
orientation

Local scholarships

An effort is made to generate an
institutional commitment to student
retention and instructing faculty and staff
on their retention roles

Having GED preparation classes and
testing on campus

Market surveys

Using newsletters for
accepted students

Use of peer student
advisors and a reduced
load for advisors

Offering credit courses on
career services

Faculty tutors

Generating data on
service area

New student orientation is
optional

Assistance with part-time
employment

Following up on dropouts

Providing child care on
campus

Research Question 5

What is the relative importance of each component of enrollment management within the

comprehensive community colleges in Alabama?

Of each of the 10 enrollment management components, respondents indicated that

retention, institutional research, marketing, learning assistance, recruitment, and student services

were considered the most important. The least important were financial aid, career services,

academic advising orientation, and orientation. Table 43 lists the enrollment management

components in rank order according to importance. As can be seen, however, there is not a wide
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range between the highest and lowest mean component scores, and respondents rated all

components as highly important.

Table 43

Importance of Enrollment Management Components by Rank

Rank Component Mean
1 Retention 3.80
2 Institutional Research 3.76
3 Marketing 3.74
4 Learning Assistance 3.73
5 Recruitment 3.66
6 Student Services 3.60
7 Financial Aid 3.53
8 Career Services 3.42
9 Academic Advising 3.39

10 Orientation 3.22

Research Question 6

What is the importance of each component of enrollment management based on the
respondent’s position at the institution within the comprehensive community colleges in
Alabama?

Retention was determined to be the most important component for the presidents (3.88),
chief student affairs officers (3.84), directors of financial aid (3.97), public relations officers
(3.96), and institutional researchers (3.90). Chief academic officers (3.76), directors of
admissions (3.92), directors of advising/counseling (3.78), and the “other” positions (3.79)
indicated that marketing was the most important component. The chief financial officers (3.76),
the registrars (3.83), and the directors of recruitment (3.85) reported that learning assistance was

the most important. The enrollment managers indicated that institutional research (4.00), along
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with marketing (3.97), were the most important components within enrollment management.
Additionally, and somewhat oddly, the directors of recruitment ranked the recruitment
component as being only the third most important component. Likewise, the directors of
advising/counseling ranked the importance of academic advising as being the seventh most
important of the 10 enrollment management components. The enrollment managers (3.75) and
public relations officers (3.72), on average, rated all 10 components higher than all of the other
administrative positions. The lowest overall mean rating came from the chief financial officers
(3.44). As it pertained to each of the 10 components, marketing and retention resulted in the
highest overall mean ratings, both at 3.79. The least overall important component was orientation
(3.24).

A summary of the importance of enrollment management components based on position
is provided in Table 44. There are several components that are identified by more than one
position and they include retention, marketing, learning assistance, and institutional research. Of
the least important components, orientation was identified by more than any other enrollment

management component.
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Table 44

Summary of the Importance of Enrollment Management Components Based on Position

Position

Most Important Component

Least Important Component

Presidents

Chief Academic Officers
Chief Student Affairs
Officers

Chief Financial Officers
Directors of Admissions
Registrars

Directors of Financial Aid
Directors of Recruitment
Directors of
Advising/Counseling
Public Relations Officers
Institutional Researchers
Enrollment Managers
Other

Retention
Marketing
Retention

Learning Assistance
Marketing
Learning Assistance
Retention
Learning Assistance
Marketing

Retention
Retention
Institutional Research
Institutional Research

Orientation
Orientation
Orientation

Orientation
Orientation
Academic Advising
Orientation
Orientation

Career Services

Orientation
Orientation
Orientation
Career Services

Research Question 7

What is the perceived effectiveness of the following components of enrollment

management within the comprehensive community colleges in Alabama?

The participants were surveyed to determine their perception of the effectiveness of each

of the 10 enrollment management components at their own institutions. The means of the

responses of all participants’ answers were calculated. The three with the highest ratings were

student financial aid (3.65), student recruitment (3.43), and student orientation (3.36), each above

a mean of 3.35 on of 4 point scale. The least effective components were identified as student

retention (2.93) and career services (2.55).
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Research Question 8

What is the relative effectiveness of each component of enrollment management within
the comprehensive community colleges in Alabama?

Concerning relative effectiveness of each of the 10 enrollment management components,
respondents indicated that financial aid (3.65), recruitment (3.43), orientation (3.36), and
learning assistance (3.28) were the five most effective. The least effective components were
institutional research (3.20), student services (3.18), academic advising (3.17), retention (2.93)
and career services (2.55). Table 45 lists the effectiveness scores of the 10 enrollment

management components in rank order by the mean rating.

Table 45

Effectiveness of Enrollment Management Components by Rank Order

Rank Component Mean
1 Financial Aid 3.65
2 Recruitment 3.43
3 Orientation 3.36
4 Marketing 3.33
5 Learning Assistance 3.28
6 Institutional Research 3.20
7 Student Services 3.18
8 Academic Advising 3.17
9 Retention 2.93

10 Career Services 2.55

Research Question 9
What are the perceived barriers to developing and/or implementing an enrollment

management plan within the comprehensive community colleges in Alabama?
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The administrators identified four primary barriers to developing and implementing
enrollment management at their institutions. Of the 73 administrators who responded to the
open-end question in the survey, almost half indicated that the lack of funding and the lack of
appropriate staffing present a challenge. Just over 15% of the respondents responded that
resistance to change was a barrier. And lastly, 9.6% of the administrators stated that enrollment
management plans would not be developed or implemented due to the lack of communication

within the institution.

Conclusions

Availability

Within in the comprehensive community colleges in Alabama, all of the components of
enrollment management were believed by a majority of study participants to be available.
Among all administrators who responded to the survey, learning assistance and recruitment,
indicated by 79.2% and 73.8%, respectively, were the most available components. In addition,
over 60% of all respondents indicated that marketing, student services, financial aid, and
institutional research were available at their institutions. Williams’ study in 2001 found that six
components were determined to be available by 80% of the administrators surveyed. They were
marketing, recruitment, career services, institutional research, financial aid, and student services.
The four components that were determined to be least available by the administrators were
academic advising, learning assistance, orientation, and retention. Webber (1988) and Fuller
(1998) both found that academic assistance and recruitment were most available in their studies.
The current study reinforces the findings of Webber (1988) and Fuller (1998) by also finding that

academic assistance and recruitment were most available enrollment management components.
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Those components that were reported within this study as being available by less than
60% of all respondents at their institutions were retention, orientation, career services, and
academic advising. Overall, the majority of the retention activities were indicated by less than
65% of the administrators as being available. Results also indicated that faculty and staff are not
adequately instructed on their roles when it comes to retention and that there is limited effort in
following up on dropouts and trying to determine their reasons for leaving the institution. It is
essential that faculty and staff are aware of their roles within the overall enrollment management
process and how they can facilitate persistence within their respective institutions (Tinto, 1990).

Most institutions included in the survey offer some form or orientation sessions for their
students. However, given the nature of the survey items regarding orientation, the overall
availability rating was somewhat low for this component. One activity in particular attributed to
the low rating, namely, having separate orientation sessions for new and transfer students. The
responses for this activity lowered the overall scored for this component since only 9% of the
respondents indicated that this occurs at their college. In addition, in a time where mandatory
new student orientation is becoming the norm, another surveyed activity, new student orientation
is optional, ranked low in availability, with only 21.3% indicating that this was is the case. One
of most significant findings was the lack of orientations for special populations. Over 40% of the
respondents indicated that these types of orientation sessions/programs were not available at their
institution. This is surprising given the diverse populations that community colleges serve. Many
adult learners at the community colleges need, and in fact, require special attention at the onset
of their academic careers. Well-developed orientations that address the needs of these special

populations could help these types of students be successful.
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Career services was indicated by the administrators as being one of the least available
enrollment management components. At most educational institutions, the primary goal is for
students to receive training and education in order to improve or obtain the skills and credentials
needed to for employment. It appears that not all of the institutions are assisting students with
one of the final steps in the educational process by helping them obtain employment. Given that
a primary mission of the community colleges in Alabama is workforce development, it should
also go without saying that these institutions should feel somewhat responsible for assisting
those students that are trained within its system to find employment. It is interesting to note that
almost one-fifth of the respondents indicated that they didn’t know whether or not career services
activities were even available at their institutions.

Academic Advising was ranked by the respondents as being the least available of all 10
of the enrollment management components. While over 80% of the respondents indicated that
advising is stressed as being essential for academic success, many of the advising activities were
indicated as not being readily available. In particular, there were two activities that were
indicated as being somewhat unavailable: specialized training for advisors and a student is
advised by the same faculty advisor each time the student registers. In many instances within
community colleges, advising is not adequate due to the limited number of designated advisors.
Many times the registration process includes very little advisement and primarily is a registration
event. The advisement structure, which may include faculty and staff, does not provide ample
time for the development of relationships between advisors and students, which can play an
integral role in the student’s academic and social integration into the college (Tinto, 1975). Many

advisors are only assisting in class selection rather than helping students with long-term
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academic planning. Additionally, an institution’s retention success is reduced when students are

not advised by well trained faculty and staff advisors.

Importance

Within the comprehensive community colleges in Alabama, all of the components of
enrollment management were indicated to be perceived by the respondents to be highly
important. The components that were ranked as the most important were retention and
institutional research. Other components that were considered as important components, those
receiving a rating over 3.50, were marketing, learning assistance, recruitment, student services
and financial aid. Williams (2001) identified marketing, career services, learning assistance,
institutional research, financial aid, retention, and student services as being the most needed.
Webber (1988) indicated that marketing, recruitment, academic assistance, institutional research,
retention, and student services were ranked high. Fuller (1998) stated that retention and
marketing was determined to be needed. Williams (2001) further indicated that academic
advising, recruitment, and orientation received low ratings, Webber’s (1998) study found that
financial aid and academic advising were lowest, and Fuller (1998) stated that career planning
and orientation were the lowest rated. The least important components as indicated by the
administrators within this study were career services, academic advising and orientation. This
study agreed with Fuller’s (1998), Webber’s (1998), and Williams’ (2001) studies by identifying
retention as the most important enroliment management component. Fuller’s (1998) and
Williams’ (2001) studies also agreed with this study by indicating that orientation was the least
important enrollment management components. In addition, Webber’s (1998) and Williams’

(2001) study, along with this study, identified academic advising as being low in importance.
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The collective mean score for career services activities resulted in this component as
being considered to be one of the least important of all of the enrollment management
components. These results align with the perceived availability of the career services activities,
which also was low. Obviously, given the perceived lack of importance indicated by the
administrators, it makes sense that it would be reflected in the availability of these activities.
However, preparing students for careers after college is important for the institutions and the
communities in which they serve.

Academic advising ranked ninth out of 10 enrollment management components in terms
of importance. While the respondents indicated that advising is essential for success, there were
several activities within the advising component that were indicated as being not as important.
Those that were indicated as the least important activities were providing a reduced teaching load
for advisors and the use of student peer advisors. These low ratings may indicate that the
respondents and the institutions do not value academic advising to the extent that they seek other
advisement alternatives or provide incentives for faculty to encourage their participation. A
comprehensive advisement program in many community colleges is dependent on faculty and
staff who are not full-time advisors or counselors. However, the literature shows that having
more knowledgeable advisors is essential to the overall success of the enrollment management
process.

The component perceived by the administrators as being the least important in enrollment
management was orientation. Offering separate orientations for new and transfer students was
one of the activities that was rated as being least important. However, given the diverse
populations of community college students, it may be beneficial to provide different orientation

sessions for the various types of students. Community colleges must find ways to engage
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students early in their academic careers. Orientation is one of the few limited opportunities that
can provide interaction between students, faculty and staff to develop relationships (Tinto, 1993)

and that can aid in an institution’s retention efforts.

Effectiveness

Within in the comprehensive community colleges in Alabama, most of the components of
enrollment management were indicated by the respondents to be relatively effective. The
administrators indicated that financial aid, recruitment, orientation, and marketing were the most
effective enrollment management components. These components were closely following by
learning assistance, institutional research and student services. Williams (2001) lists marketing,
career services, learning assistance, institutional research, orientation, financial aid, and student
services as being indicated to be effective in her study. Webber (1988) indicated that learning
assistance and institutional research were most effective, while Fuller (1998) also indicated
learning assistance along with recruitment to receive the highest effectiveness ratings. Williams
(2001) indicated that recruitment, academic advising, and retention were the least effective.
Fuller’s (1998) study also indicated that academic advising and retention were perceived to be
the least effective component of enrollment management. The three lowest ranking components
in the current study were academic advising, retention, and career services.

Academic advising was ranked as being the third least effective enrollment management
component of the 10. This is consistent with the low ratings for perceived availability and
importance. Research identifies academic advising as being an integral part of the overall

enrollment management process. The interaction between the student and advisor plays a central
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role in establishing a contact and the development of a relationship that most all community
college students need to remain academically and socially involved.

The effectiveness of retention was identified as being relatively low. The administrators
ranked retention as the second least effective enroliment management component. It is apparent
that the respondents identified the limited availability of retention activities, but recognized the
importance of retention activities by ranking it the most important enrollment management
component. As the competition for students continue, it is imperative that institutions seek ways
to retain the students that they already have. More importantly, recent accountability measures
that are currently being discussed among education leaders may tie funding to an institution’s
completion rates. Therefore, it will be more important than ever to retain students through

completion and that will require institutions to improve the effectiveness of retention programs.

Barriers to Enrollment Management Plans

The final question posed to the respondents within the survey asked about the possible
barriers to developing and/or implementing a comprehensive enrollment management plan at
their respective institution. Comments received from the respondents indicated that an overall
majority identified the lack of funding and staffing as being the primary barriers to developing
and implementing a successful plan. Many indicated that there is a limited number of staff who
are involved in enrollment management at the present time, and that it would be very difficult to
obtain additional staff that would be dedicated to enroliment management. In addition to the
perceived lack of staffing and financial resources, another reoccurring barrier was the perceived
lack of communication. Lack of clear and constant communication is thought to prevent the

successful development and implementation of an enrollment management plan (Wilkinson et
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al., 2007). | believe that many would agree with one of the respondent’s comment, which stated
that “the administration has not seen a need for enrollment management efforts in the past or the
importance of enrollment management. . . .” However, as the findings of this study indicate, it is
imperative that, for an enroliment management program to be effective, an institution must
commit the appropriate resources, financial and human, and maintain continuous

communications throughout the entire enrollment management process.

Responsibility for Enrollment Management at Institution

The study indicated that the dean of student affairs/services (60.5%) was the position that
most respondents indicated as being responsible for enrollment management at their institutions.
Only 16.1% of all administrators indicated that the director/dean/vp of enrollment services was
the primary person responsible for enrollment management. More importantly, of those 16.1%
who indicated their institution as having an enrollment manager, only four of the twenty-one
institutions had more than one respondent from the same institution indicate that the position
existed. These results indicate that most institutions have maintained the typical organizational
structure whereby the core offices of the registration process, recruitment, admissions, and
advisement, remain under the direction of student services. Only a few institutions seem to have

developed an enrollment management structure.

Organizational Structure
Of the four organizational structures presented, the committee, the coordinator, the
matrix, and the division, the structures that were indicated as being the most similar to the

administrator’s institution were the committee, 30.7%, and the coordinator, 29.8%. Williams’
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(2001) study concluded that the committee and the division were the most desirable enrollment
management structure. Fuller’s (1998) study determined that the committee was the most
popular structure, followed by the coordinator, the matrix, and finally, the division. This was the
same rank order as this study’s results. When categorized by institution type, the coordinator was
identified as one of the primary organizational structures most similar to their respective
institution’s structure. In addition, both the rural-serving and urban-serving multi-campus
indicated that the committee was similar to their structures. And lastly, when categorized by
position, the presidents, registrars, public relations officers, and institutional researchers
identified their structures most similar to the committee. The coordinator structure was stated to
be the enrollment management structure by chief academic officers, chief financial officers,
directors of recruitment, and enrollment managers. Chief student affairs officers identified most
with the matrix structure and the division structure was identified as the most similar structure by

directors of admissions and directors of counseling/advising.

Recommendations for Policy and Practice

Based upon the findings of the study, the researcher makes the following
recommendation for policy and practice:

1. Itis recommended that each community college in Alabama develop a formal
enrollment management plan. Results from the survey indicated that only 51.6% of the
respondents indicated that their institution had a formal enrollment management plan. An
enrollment management plan could be developed during the institution’s evaluation of its
strategic planning process that took into account each component to include but not limited to;

marketing, public relations, recruitment, retention, student engagement and student satisfaction
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surveys, adequate faculty professional development, and the role of the community within the
overall process. By doing so, each stakeholder and contributor could have the opportunity to
provide input into the purpose, efficacy, and overall evaluation of the enrollment management
process. Inessence, a formalized enroliment plan should help an institution increase enrollment,
enroll students whose characteristics meet the goals and needs of institutional policy makers, and
improve graduation rates (Penn, 1999).

2. Itis recommended that each community college in Alabama recognize and emphasize
the importance of academic advising by benchmarking best practices with other community
colleges within the United States.. This can be done through statewide and national advising
organizations. Students who are properly advised are more likely to persist for longer periods of
time and also earn higher grade point averages than those who register without adequate
faculty/advisor involvement. Students are also more likely to be engaged in college related
activities (on and off campus) if they form strong relationships with their faculty members and
advisors.

3. Itis recommended that each community college in Alabama recognize and emphasize
the importance of retention activities in order to improve completion rates. Anticipated new
accountability guidelines may make future funding of Alabama community colleges more
dependent on the number of “completers” that an institution produces. While the definition of the
term is somewhat vague as occasionally defined by federal and state funding authorities, the end
result is that colleges and universities will be held to higher standards of evaluating student
success and retention. This initiative can be especially perplexing to community colleges that
often have students who return to their campuses for a particular program, course, or even a

small portion of a class, in order to master a particular skill set. This will require institutions to

125



more closely monitor recruitment and enroliment while developing a focus on retention efforts
for all students through completion of their respective educational goals. If funding is based on a
given completion rate, it will be imperative that institutions retain current students through
completion. Focusing an institution’s efforts on retention will not only assist in improving
completion rates, but also retain the lost revenues from those students who leave the institution
prematurely (Swail, 2004).

4. 1tis recommended that each community college in Alabama address the barriers of
implementing an enrollment management plan prior to its development. Survey results within
this study identified three primary barriers to developing and implementing a successful
enrollment management plan. The three primary issues were funding, staffing and
communication. While each of these are important, it essential that the president, along with her
or his administrative council, dedicate and commit the appropriate resources and to developing
and maintaining an enrollment management process. Without proper commitments from the
administration, barriers such as these, will remain, and therefore, prevent successful development
and implementation of enrollment management processes. The removal of these barriers will
allow a more cross-sectional point of reference for the institution, which will help to merge the
various functions within the colleges to include student services, instructional services, and
administrative support functions. Colleges that are inclusive in their enrollment management
processes and teams, often yield greater levels of support and buy-in by the various entities that
at times, have been forced to only have limited responsibilities in this process (Wilkinson et al.,

2007).
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Recommendations for Future Research

Based upon the findings of the study, the researcher makes the following
recommendation for future research.

1. Future studies should compare the perceptions of top administrative positions with
those of the front line staff members. Perceptions may differ from those who work with students
on a day to day basis compared to those who do not. Perceptions of mid and upper level
administrators are not always congruent with those who actually serve the students at the front
line levels of the institutions. It is often the case that those who deal with the students face to
face on a daily basis, will be in a position to better make recommendations that are not only
insightful, but effective as well. Studies could be performed which would compare the solutions
to typical issues and challenges, as rendered by line level staff members in comparison to mid
and upper level managers. The results may be very different than what one might expect, as
based on the perspective of the staff members in question. A qualitative study would document
more detailed opinions of both the administrators and staff members and provide a more detail
comparisons of their respective views of enrollment management.

2. Future studies should compare those community colleges that are within commuting
distance of a four-year university compared to community colleges that are not. How does the
need for managing enrollments differ? Characteristics of those community colleges that are not
within commuting distance of four-year institutions may need to take a different approach to
recruitment, retention, and marketing than those colleges who are somewhat isolated and self-
contained within their own communities, regardless of whether they are rural or urban in setting.
Those community colleges within short distances from four-year universities have a larger pool

of potential students than those who are not geographically located near universities. Typically,
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community colleges that are located close to universities have a larger pool of potential students
and results in more healthy enrollments throughout the year and especially during the summer
term when enrollments are typically much lower. Those institutions that are not within
commuting distances of universities may have a more difficult task in growing enrollment, and
even sustaining their current enroliments.

3. Future studies should include perceptions of enrollment management practices of
community colleges outside the state of Alabama. Best practices from other, more successful
colleges and systems could yield valuable results, thereby eliminating the need to “reinvent the
wheel” when solutions to similar issues are already being addressed and possibly solved. Even
though student dynamics and demographics may vary from state to state and system to system,
there are inherent similarities that might exist between most, if not all, community colleges.

4. Future studies should focus on how the lack of appropriate child care and
transportation may affect enrollment and attendance. Does this vary by institutional type?
Research indicates that barriers for those students in rural areas may be unable to attend college
due to the lack of child care and reliable transportation. An assumption is that this would be more
of a problem for those who live in the more rural areas of the state than those living near more
populated cities. Research including the institutional types may provide valuable information for
community colleges within Alabama. Raw data are included in Appendix G.

5. Future studies should make improvements to the survey instrument used in this study to
better represent enrollment management activities specifically for community colleges? The
current survey instrument used in this survey was initially developed for four-year universities. A
future study would benefit by adding/updating/changing the activities used in this survey to

better reflect community college enrollment management practices. For instance, retention
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activities would reflect activities related to a more transient and non-traditional student
population. The financial aid component should include more activities to be surveyed since it

affects over half of all students enrolled in community colleges.

Conclusion

The survey results from the research conducted identified the administrators’ perceptions
of enrollment management practices within comprehensive community colleges in Alabama.
Results indicated that most enroliment management components identified within this study
were available, important, and effective. However, findings indicated that retention and
academic advising were two integral components that were lacking within many of the
respondents’ institutions. In addition, it was determined that only about a half of all respondents
indicated that their institution had a formal enrollment management plan. Given the future
consequences of unmanaged enrollment, community colleges in the state of Alabama, and across
the country, must recognized the importance of enroliment management concepts and practices
in order to be successful in the future. Institutions need, and benefit, by having an enroliment
management plan. A formalized plan serves as a guiding document that must be continuously
modified and shaped to meet the needs of the ever-changing student population that community
colleges serve. Institutions that do not manage their enrollments may not be as responsive in

today’s enrollment and financial challenges.
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To: [Email]

From: babston@sheltonstate.edu

Subject: Enrollment Management Survey

Body: Dear Colleagues,
I am Byron Abston, the Assistant Dean of Student Services/Registrar at Shelton State Community
College. I am conducting research pertaining to the perceptions of enrollment management
activities within the institutions of the Alabama Community College System. You have been
selected to participate in this survey due to your current position at your college. Given your
position, your participation in this survey will provide vital information that will allow the
researcher to conduct sound research that will benefit all ACCS institutions.

Please find attached the survey link and take a few moments to complete the questionnaire.
Your responses are anonymous in hopes of encouraging participation.

Thanks again for taking time to complete this survey and please feel free to contact me directly if
you have any questions.

Here is a link to the survey:
http://www.surveymonkey.com

This link is uniquely tied to this survey and your email address. Please do not forward this
message.

Thank you for your participation!
Byron Abston
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To: [Email]

From: babston@sheltonstate.edu
Subject: Enrollment Management Survey
Body:

Dear Colleague,

| am contacting you again in hopes that you will take a few moments out of your busy
schedule to assist me with a brief research study. | would greatly appreciate your participation.

Let me reintroduce myself. I am Byron Abston, the Assistant Dean of Student
Services/Registrar at Shelton State Community College. | am conducting research pertaining to
the perceptions of enrollment management activities within the institutions of the Alabama
Community College System. You have been selected to participate in this survey due to your
current position at your college. Given your position, your participation in this survey will
provide vital information that will allow the researcher to conduct sound research that will
benefit all ACCS institutions.

Please find attached the survey link and take a few moments to complete the questionnaire.
Your responses are anonymous in hopes of encouraging participation.

Thanks again for taking time to complete this survey and please feel free to contact me
directly if you have any questions.

Here is a link to the survey:
http://www.surveymonkey.com

This link is uniquely tied to this survey and your email address. Please do not forward this
message.

Thank you for your participation!

Byron Abston
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ROBLEMS

ONS OR P

QUESTI

IF [HAVE QU

LL

I1CA

) Yes

J e

For questions about this study, please contact me, Byron Abston, at (205) 394-0332 or byronabston@hotmail.com or David Hardy, at (205) 348-
1. Do you consent to cantinue?

6874 or dhardy@bamaed.ua.edu. If you have questions or complaints about your rights as a research participant, call Ms. Tanta Myles

Your participation is voluntary. If you start the study, you can stop at any time. However, your participation is very impartant to the success of
Research Compliance Officer of the University at 205-348-8461.

WHAT ARE MY RIGHTS AS A PARTICIPANT?
this researth study.

WHO 0O



Enroliment Managment

2. Enroliment Management Organization

1. Which title best describes your position at your institution?
:r. .1: President
e
"\ Chisf Stugent ARaIrs CfMcer
{7 chier Acagemic Ofcer
1 Chief Firancial Offiicer
() Director of Admissions
Y
) Regstrar
oy
{_ ) Director of Financial A
"} Directar of Recruiment
Directar of Counsal 'lg'Am'ls ng
.(- H" Publiz Relatlons Cificar
E-_j netitutlonal Researcher
Yy

L Enraliment Manager

Ofher (please specly)

2. What is the title of the person that best describes the person to whom you report?

P

L__.. President
P

I, ) Wice Presldant
{ ) Dean

R

{7 Director
oy

Ofher (please specly)
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Enroliment Managment

3. What is the title of the person with primary direct responsibility for enrollment
management at your institution?

: -:Z Dl rectorDean’s'F of Ermaliment Semvices

: / Diracior of Admissions

3:_-:.1 DiEan of Student ARaIrs/Sendces

o~
) Deanof Academic Affairs/Services

Ofher (please specily’]
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Enroliment Managment

3. Enroliment Management Plan

1. Does your institution have a formal enrollment management plan?®
!L. _:' fag

One
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Enrollment Managmenit

4. Availability of Activities

Indicate the awailability of the following activities based on your personal opinion. If you do not know if the activity is being

conducted at wour institugion, mark "Dont’ Know™.
1. Does the following aspect of enrollment management currently exist at vour
institution?

(=] 1] DionT Enow
Markst sunieys to oetermine tis Instiutions competitive postion ) (_'; (:_';
Specifically develzped media sirategles ) ) .
A goals and misslen staiement [:_: ':_j f_:;
A plan outiining shart and long-term enralimant objactives O O )
An Institubienal marketing plan [:_/ 9 (:_';
A methed of coord Inating campus-wde marketing eforts ) ) >
Use of f3cuisy In She recrulting process l':_/ C_} uf:_j
Use of cument studets In the recrulling prosess () I’:\ C:
Farlicipation In coliege nights ana falrs [:_/ o (_’_’;
CampLs visls and fours by groups of prospective students ) o .
Use of alumnl contacts (_; & .:_}
Newsletiers pubilshzd for accepted (ral yot enoiled) students |’: ) |’: ) C__j
Emphasls placed on recnuiters maiing Migh school visits (_z '.f_; ()
Empriasis placed on racruting nonradiional students () ) »
Personaiized comespondence ks Torwardad fo prospective students |:_/ |:_/ ()
Popular and efecilve faculy are asslgned as academlc adwlsors Ii_N1I Ii_N1I |:3
A student |5 advised by the same faculty advisar each fime ha/she reglsters |:_) |:_) G
Achizing |5 lressed a5 being essential for Acacemic SLGESS ) o .
Faculty are glven speclalized fralning to be academ ¢ advisors |:_/ |:_/ ()
Facully wha serve 35 50308mis Scvisars are given reduced leaching bads f:ﬁ‘ f:ﬁ‘ .'\_3
StuGent peer Adis0Ns ArE USed Tor academic sdvising @ () ()
Enttering stirdents are otfered credlt courses on caresr and educalional planning f:“‘ E_: ':3
F25umns witing workshops for shudznts |:_/ ':_/ C
Irserview skils warsshaps far siudents (“ {_: ui_:
Acsistance In lacasing Tull-ime employmant INer graduation |:_J |:_/ C_;
Computerized empigyment data Information 15 avaliable on campus (:‘ Q:_: u\__;
Generating data on job placement of gracuates ) |:_/ C_;
Academic SUPDON PrOgrams N man If_-\ f:_:} i-_:}
AEITETIE SUBDOT PrAOUEME I readng ) |:_/ }
ACEIEMIC ELPPOT Programs In study sulls ) () )
L -/ '\-_/ L/
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Tubars who are facully (mentor empnasis)
Tubars who are shudents (pesr emphasls]
An InZegrated (campus-whie) management system

Lzl ng Instihutional research data for ennoliment management declslon-making

Generating data on the number of students emrolled compared with attition by
program

Generaling data om the Instiution's state-3ssigned service area

New student orientation for non-fraditio nal or peclal populations

hew sludent orientation I optiona

New student orientation Includes reglstration for classss

A separate orentation for stugents Iransfering to your Instiution

A comibined orientation of new shudents: and transter stuoends

Maw siudent orentation Is a one-day event

An established local scholarship program

Asglstance In locating part-time employment whils In schoo

An effort Is made to generate an Institutional commitment to student rebention
Facully are Instrucked on thelr rode In retention

iStalt @re Instructed an thelr reie In retention

Foliow-up on students wha praviously dropped out

Barriers to stugent retention are quantifed and investigated

AN Om-Campals child care canter

Studznt activities are evaluated 1o determing thelr Impact on shadents; neass and
expeciations

Studen? aciiwiies for day siudents

Studant activilies for evering siudents

An ofMce of weteran's aftairs

GED 1esting |5 avallable on campus

GED nect preparation classes are avallabla on campus

Stugent senslces for non-tradiional sludents
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Enrollment Managment

5. Importance of Activities

Indicate the importance of the following activities based on your personal opinion.
1. How important do you believe that each of the following aspects of enrollment
management is?
viary Somewhat  Somewhat vary
impartant  Imparsat  Unimporzat Umimportant
Markat suneeys fo delermine BIE Instiusion's competitve postion \_:,I .i :‘n '; \_)
Specifically developed media slrategles ) )] ) O
A goals and mission statement :__:'J -f_:'n (:_; L_:]
A plan outiining short and long-term enraliment abjectves ) ) () ()
An Institutional marketing plan \_:I 4] [:_x \_:l
A melhod of coordinating camp us-wide marketing eforts ) D f:“‘ ”_:u
Lise «af aculty In the recrulting process \__:] 'Q [::_/ \_)
Usz of eument etuente Im iha reeruiting prossee O ) () O)
Partlclpaticn In coiage nights and fars () O () )
c . P il Il'"_"\ Fa
ampus vislls and ours by groups of prospective students ) ) () J
Lis2 af alumni cortacss \__:] -i_:‘l [:_/ \_:'
e ) . 'S ' /‘\
wElztiers pubilzhed Tor accegted (rat yet enoled) stusents ] L L )
Emphasls placed on recnulers masing nigh schost visis () O () ()
E - - P Fa Il'"_"\ Fa
thdE-E- F“aﬂEd Lalp |'E|:|'l.|.||'|g mor-trasdiional shudents I _/I '.\ _/,' W _/I
Pesonalized comespondence i Towarded fo prospaciive students \__:] -i_-:- (:_/ \_:'
Popuar 2 ) e s Ty I
pular and eMective aE-Llr!f ans 35\5|'gm[’ as academic advlsors I _) '.\ _/,' 4 _/I
A stiert |5 dvlsed by (he s3me faculty advisor each fme nelsha reglshes \__:I .i_':. (_/ \_:|
AdisIng |5 Btressed a5 being essantal for 303 temic SLCESS f__j {_;- f:“: f_:;J
Faculty are glven specialized training 1o be academic advisars 9, 4] ) )
Fal:l.lﬂy who serve a5 acagemic advisars ane y'ﬂEﬂ reduced teach hg lnads f__j i_::' (? i_j
Stutent peEr ABMS0NS ane USed for academiz advising () .:‘_. |:_/ \_:I
Entering students are offered credit coursss an canser and educational planning O ) ) O
FEEUME Witing werksnaps for shudzsnts ':_ -:I Oy 'i_/ ( -:I
Intreiew sklls workshops for stusents ) P, ) i
Asslziance In locating full-ime employment after graduation C j -i_j- |: /' L j
ComputErized MpQyMENt 4313 INMarmaban s aValabis on CATPLS O ) () (
Generating data an |ob placement of gracuates D 4] ) )
Academic Suppor programs in maih K__‘:J i__:' If__\ /__)
Academic Suppar programs in reading f -:] -::_} |f ) ":_-:]
ACa1ETIE 5UEDOTT DrOgraMs N Study salls C ) () C
-~ ~ =~ -~
\_(I I'\_,-'I I\. s M (I
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Enrollment Managmenit

Tubors who are Tacaully (meentor empnasis)
Tutars who e BIUCIEnts (Desr emphasis)
An Integrated [campus-wide) management system

Lillizing Inskiution al research data for enncliment management declslon-making

Generating data on the number of students enrolled compared with atir ton by
program

Generaling Jata on the Instiution's state-3ssigned service area

Wew siudent orlenZation for non-tradiienal or speclal popul atlons

Hew s1udent orlentation ks optiona

New student orientation Includes reglstration for classss

A separate orentation for stugents ransfering to your InsTution

A comibined orientation of new shudents and transfer stugemis

Mew giudent orientation |6 & ene-day ewvent

An establisned local scholarship program

Asglstanca |n locating part-time employment whils In schoo

An effort Is made to genarate an Institutional commitment bo student rebention
Facully are instractad on ther roke in rezenton

Staff are Instructed on thelr role In retention

Foliow-up on students who pravi ously dropped out

Barriers to stugent retentlon are quantted and investigated

Ar om-zampels chikd cane canser

Student activities are evaluated to geterming thelr Impact on shadents; neass and
expeciations
Stugent acthvilles for d!]-' =ludents

Studznt activiles for evening siudents

An ofMce of veteran's aftairs

GED iesting |5 avadlable on campus

GED test preparatkon classes are dvaliable on campus

Stugent senvices for non-tradifional sludents
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2. In your professional opinion, how effective is each component of emrollment

management at your institution?

Iarksting

Student Recrultment

Acaemic Advising

Caresr Flazement far Students
Learning Assistanoe for Students
Instibutional Researnc

Swudent Qrientatan

Student Financlal Al

Student Retentlon

Student Activiies and Organtzations

Other Student Services

Very Effective

[
WS

i,

P LN

AV TE
_J

A

=
N )
ANV

11
et

PN

e
LY )|
LN N

_.-'
b

Somewhat
Effaclive
st

Somewhat
Insffective

Enroliment Managment

very

neffeciive

Z\_
!
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Enrollment Managment

6. Enroliment Management Structure

1. Of the four organizational structures listed, which structure is most similar to the one
utilized by your institution?

(_ _) The Enrcliment Managemen: Committze - A commites Including a cross-section of 513 members consisting of mid-ewel managsrs

and faculty, from various areas of the college who Dyplcally serve In an agwisory role to Increase awareness of the college’'s marieting and
retention efforis. The director of admissions or shudsnt afairs agministrator usally chalrs thie commitze.

( ) The Enrsliment Managemsant Coondinator - &n adminlstrator, swch a5 a drecior or S=an of admisslons or ennoliment management,

Wha reports ta the president and coordinaies the aoministrative units such 3= markesing, admissions, inanclal 2id and retanion. This model
requires the stalt coordinator to be an effective communicator amd Tacliiaior who can Influence other unit leagears.

":_:' Thne Enroiiment Management Matrl - The gnouping of eproliment related functions, 35 opposed to adminstrative units, whers each
fupcian r2pons 12 an existing sanlar-lizvel sdminstratar, wplzally & vies presioent, who diresis the setivicizs invalved [n enrdimeant
management. The units maintain thelr existing reporing struciune but must alSo be 3ccountable to the designated chief enralimant officer.
The EM matrix does nok Invalve major rearganization.

( -> Tne Enroiimeent Managemeant Civislon - This moosl yplcally esiablishes 3 saplor l&vs] administratve position, Usually 3 vice
presigent, who reports to the president and whose primary functlon Is f0 coordinate all enraliment management efforis. Organizational unis

Irvedved In enrallment management are brought tosgether In a new divislon that often Indudes recrultment and markeding, admisslens,
tinamcla ald, academic Sdvising and career advising, Institutional rese@rch, orlentation, retention programs, and student ssrvices.
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Enroliment Managment

7. Barriers with Enroliment Management

1. What may be a barrier to developing and/or implementing an enrollment management
plan at your institution?

154



Enroliment Managment

8. Conclusion

This concludes the sureey. | want fo thank you for faking the time cut of your busy scheduls to complets this survey.

Results of this study should ke available this fall. f you would like a copy of the results you may email me at
byronabsion@hoimail com. Thanks again!
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PHONE INVITATION SCRIPT
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PHONE INVITATION SCRIPT
Hello, is this <PARTICIPANT>?

I am Byron Abston, the Assistant Dean of Student Services/Registrar at Shelton State
Community College. | am contacting you by telephone in hopes that you will take a few
moments out of your busy schedule to assist me with a brief research study.

Within the past two weeks, | sent out e-mail invitations to Alabama community college leaders
asking them to participate in a study that I am conducting pertaining to the perceptions of
enrollment management activities within the institutions of the Alabama Community College
System.

You are among those whose perceptions | wish to collect regarding this topic. It may well be
that the e-mail address that | had for you was incorrect, so | am calling you now directly to see if
you will be able and willing to participate. The survey is online and should only take about 20
minutes of your time to complete, so | hope that you will consider participating.

May | confirm your email address in order to email the survey to you?

If potential participant agrees to do the survey:

I will email you the invitation today.

I thank you for your participation, and look forward to receiving your completed survey. Have a
good morning/afternoon/evening.

If potential participant agrees to do the survey and give the same e-mail address as was
originally used:

That appears to be the same e-mail address that | used when sending out my original invitations
to participate. Do you have an alternate e-mail address that | can use?

If answer is “Yes”:

I will email you the invitation today.

I thank you for your participation and look forward to receiving your completed survey.
Have a good morning/afternoon/evening.
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If answer is “No”’:

Then let me give you the web address through which you can access the survey directly.
It is http://www.surveymonkey.com/XXXXXXXX

I thank you for your participation and look forward to receiving your completed survey.
Have a good morning/afternoon/evening.

If potential participant does not agree to do the survey:

Very well. I understand that you are very busy, and thank you for your time. Have a good
morning/afternoon/evening.
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June 14, 2010

Office b Beseack:— Byron Abston

Department of Higher Education Administration
College of Education
The University of Alabama

It ol Feewea Ao |
Protecton of Hume

- o Rer IRB# 10-0R-195 “Administrators” Perceptions of the Enrollment
THE UNMIVERSITY OfF Managemen! Practices at the Comprehensive Public Associate’s Colleges

ALA BAMA ir Alabama™

BOE Diear Mr. Absion:

The University of Alabama Institutional Review Board has granted
approval for your proposed research,

Your protocol has been given expedited approval according to 45 CFR
part 46, You have also been granted the requested waiver of written
documentation of informed consent. Approval has been given under
expedited review category 7 as outlined below:

(7} Research on individual or group characteristics or  behavior
fincluding, Dut wmot limited fo, research on perception,  cognifion,
mofivation,  idenrity, lomguage,  communication,  cwltural  beliefe  or
practices, and social behavior) or research employving survey, interview,
aral history, focus group, program evaluation, Fuiman factors evaluaiion,
ar qualily assurance mreilio fologies.

Your application will expite on Tune 10, 20011, If vour research will
continue beyond this date, complete the relevant portions of Continuing
Review and Closure From. If you wish to modify the application,
stucly closes, complete the appropriate portions of FORM: Continuing
Review and Closure,

Please use reproductions of the IRB approved informed consent form to
obtain consent from your participants

Should you need to submit any further correspondence regarding this
propesal, please include the above application number.

Good lieck with your research.

Singerely,

Carpaggato T, Myles, MSM, CIM
Dirzctor & Research C.‘nm]?f' e Officer
Office for Research Compliance
The University of Alabama
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INFORMED CONSENT
TO BE SENT TO POTENTIAL STUDY PARTICIPANTS

Wou are being asked to be in 2 research study ealled “Administratoss’ Perceptions of the Enroliment
Management Practices af the Comprehensive Public Assoclate's Colleges In Alabarma®. This study is
being administered by Byran Abstan, a Ph.D. student in Higher Education Administration at The
University of Alabama. This research is being conducted under the supervision of Dissertation Chair,
David Hardy, Ph.D. Dr, Hardy Is currently an Associate Professor in the Higher Education Administration

'ngram and the Associate Dean of Research and Service for tha College of Education at the University
of Alabama.

WHAT I3 THIS STUDY ABOUT?

The purpose of this study s to survey the perceptions of community college administrators within the 21
comprehenshve community calleges in the Alabama Community College System (ACCS) regarding the
availabifity, impartance, and effectiveness of enroliment management activities within their individual
colleges,

WWHY 5 THIS STUDY IMPORTANT?

The participation and results from this study will previde a heightened awareness of enroliment
management concepts and provide the needed motivation to apen dialog within the administratian to
adaress any deficiencies that may exist within each participants’ institution,

WHY HAVE | BEEM ASKED TO TAKE PART IN THIS 5TUDY?
fou have been asked to participate in this study because you have been identified as being 20 individual

whao is actively involved in the enroliment process at your institution,

HOW MARNY QTHER PEQPLE WILL BE IN THIS STUDY?
There will be approximately 190 participants at the 21 community colleges within the ACCS,

WHAT WILL | BE ASKED TO DO IN THIS STUDY?
Hyou agree to be in this study, you will be asked to complete a web survey Involving questions about

enrollment managament activities,

HOMW MUCH TIME WILL | SPEMD BEING IM THIS STUDY?
The survey should take approximately 15-20 minutes to complete,

WHAT ARE THE RISKS FRON BEING [N THIS STUDY?
There are no pereeived risks in participating in this study.

AMVERSTEY OF B
CONSENT FORM APPROVED: _g ~ /4" /20
EXFIRATION DATE:
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WHAT ARE THE BEMEFITS OF BEING IN THIS STUDY?
The benefils of pertivpating in this study are asssing the researcher gaining a better understanding of
administrators’ perceptions of enroliment management activities that can be shared with other

| P .

Institutions. Your participation will also heighten vour awaren ess of many of the elements and activities
that are, or may be, Included in the enrollment management process at wour institution,

WALL BAY PIUVACY AND CONFIDENTIALITY BE PROTECTED?

Yes. Your survey responses, aleng with all oth er respenses, will be summarized together as a whale.
Reports will not identify indlwidusl participants or institutionall responses, Survey results will be staned
securely by the administrator of this survey.

WHAT ARE MY BIGHTS A5 A FPARTICIPANT?
Your participation is voluntary. If you start the study, you can stop at any time. However, your
participation is very impartant to the success of this research study.

WHO DO | CALLIF | HAVE QUESTIOMS OF PROBLEMS?

Frr quastinns about this study, plasse contact ma, Byrom Abston, ok (205] 324-0322 or
byrenabsten@hatmail.com or David Hardy, at (205) 348-6874 or dhardy@bamaed.ua.edu. Fyou have
QueSTIONS O COMplaints about your rights as a research participant, call Ms. Tanta Myles, the Research
Campliance Officer of the University of Alabama at 205-348-8461,

Wrin Ay also ask guestions, make a suggestio n, or file complaints snd concems through the IRE
Qutreach Website at hitp://osp.ua_edu/site/PRCO_Weleome. htmi, After you participate, Yo Ere
EliuurEged Lo complets the Siervey Tor research pa rcipants anling at
http:/fosp.ua.edufsite/PROD_Survey. heml, You may alse e-mail us at
participantoutreachbarma, v a.edu.
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Byron Abston

Assistant Dean of Student Services & Registrar
Shelton State Community College

9500 Old Greensboro Road

Tuscaloosa, AL 35405

5210 Highland Lake Drive

Atlanta, GA 30349

December 10, 2009

Dear Mr. Abston:

You have my permission to use the survey instrument from my dissertation in whole or part.

I wish you much success in your educational goals.

Gail Y. Williafs, PhD

164


babston
Stamp


APPENDIX G

RAW DATA--DEMOGRAPHIC DATA, EM PLAN, ORGANIZATIONAL STRUCTURE,
AVAILABILITY, IMPORTANCE, EFFECTIVENESS, BARRIERS
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