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ABSTRACT

The use of the strategic abandonment technique in educational strategic planning was
investigated through a qualitative research design that explores the use of a researcher-developed
rubric prototype in current educational strategic planning processes. School districts could
benefit from a purposeful method for abandoning what is and what is not working to
benefit the organization and remove doubts and ambiguity. School districts engage in
continuous strategic planning processes, including program evaluations, like other organizations;
however, school district strategic planning differs from business planning in that the desired
outcomes depend on the growth of children. The purpose of this study is to develop a strategic
abandonment rubric tool to aid educators in the process of strategic planning, so that school
district leaders can consider when to abandon a program/strategy to move forward in educational
planning and thinking. Strategic abandonment is the process of eliminating what is no
longer needed in an organization.

This study was designed to interview respondents pre- and post-use of the strategic
Abandonment rubric prototype, focusing on the lived experiences of a purposeful sampling of
central office respondents in school districts in Alabama. The study findings demonstrate a
strong need for a strategic abandonment tool at the school district level for the collaborative use
for strategic planning and conversations with guidance on how to use the rubric in the
educational setting. Recommendations are for research in the use of the abandonment technique
in the educational setting, even at the school-level to connect to the district use of the tool for

vertical planning conversations, as research literature was limited in the educational scope.
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CHAPTER 1 - INTRODUCTION TO STUDY OF STRATEGIC ABANDONMENT

School systems are no different from other organizations in that change in the educational
sphere is inevitable. Constant adaptation and growth require school systems to learn and plan for
organizational effectiveness; however, school systems must keep student learning as the main
priority in this planning process. Educational settings need a process that doesn’t bypass human
idiosyncrasies and innovative thinking in classrooms to simply systemize system goals through a
strategic plan. School systems need a strategic process that produces a different response to
constant federal, state, and local turbulence associated with the educational field that is capable
of filtering through reactive management, survival thinking, short-range planning, and lack of
attention to innovation. According to Gulick and Urwick (1937), planning is one of the seven
essential roles of a school administrator, as planning is a significant piece of optimum
performance of a school organization. Strategic planning is neither an easy process nor a linear
process that is immaculately conceived. In the school setting, strategic planning pushes
administrators to articulate existing vision and purpose, connect learned insights captured from
all sources, experiences, and data, and synthesize and abandon any old philosophy and
methodologies into a direction that the school system can pursue to increase student
achievement.

A common pitfall to the strategic planning process for educators is the ability to see the
strategic planning process as simply a constant-moving forecast that needs an often-undefined
strategic abandonment process to remain current and forward-thinking. Learning and doing are

commonly separated into two different acts, especially when working through a planning



process; however, they are not two processes—simply one, and this is where strategic
abandonment came to be a key factor. Strategic abandonment connects learning and doing by
forcing educators to choose between what they have done in the past to what they need to
eliminate to move forward. The elimination of a given practice or program requires action. John
Holt (1976) states, “We learn to do something by doing it. There is no other way” (p. 13).
Strategic abandonment, as a piece of the strategic planning process, allows school administrators
to stop and think about what they need to let go to grow.

Strategic abandonment refers to the process of separating strategic thinking and strategic
planning into strategic doing through the elimination of what is not currently working, and by
adapting the idea that more than likely, there is more than one right answer to be discovered
through the strategic planning process. However, a pitfall of strategic planning is excluding the
thought process that true strategic change in an organization, especially a school system, will
require the invention of new classifications and removal of old ones instead of simply
rearranging the old classifications. School systems must be willing to question vision and
purpose to synthesize insights and abandon what is no longer needed. It is a known fact that
strategic planning is predicated on strategic predictions; however, the connection between
strategic planning and strategic abandonment is not as often highlighted due to the tough
conversations needed to eliminate current and prior mindsets and actions. By ignoring strategic
abandonment in the strategic planning process, school systems will fail to immerse themselves in
the details of what is truly their strategic message.

Purpose of Study
The purpose of this qualitative dissertation is to focus on and develop on the use of a

strategic abandonment tool in the educational setting to aid district school leaders in the strategic



planning process. Strategic planning without strategic abandonment is painting a big picture
with big strokes—one is unable to decipher the underlying reason behind the lack of details. It is
a deliberate approach that lacks the emergent data and patterns that need adjusted or abandoned
for progressive measures. The very essence of learning hinges on a person’s ability to try things
and experiment with what works and doesn’t work to turn this information into a viable learning
process—it makes sense to take this same application of learning and apply it to the strategic
planning process for educational settings through the use of commonly-used tools in education,
the rubric. School systems need people to bring order to the messiness of education through
strategic planning as well as challenge the conventions used to plan that no longer work by using
the strategic abandonment approach.

The study will need to examine strategic planning for organizational learning by
determining whether a relationship exists between strategic planning and strategic abandonment
in identified school districts using a developed strategic abandonment rubric tool. The study will
identify how school districts are using the strategic planning process to develop a strategic
abandonment tool to aid educational leaders in the strategic abandonment process of strategic
planning.

Context of the Study
Strategic Planning: Meaning, Essence, and the Description of Stages

Strategic planning provides progressions. Progressions, in turn, provide definitions and
clear visions of where the organization is moving, how it will get there, as well as how the
progressions include stakeholders in a continuous process (Blanchard, 1997). Strategic planning
is not typically a direct, linear process, due to its penchant for involving nebulous phases that

lead participants to experience cyclical patterns of development (Abdallah & Langley,



2014). Participants might find themselves right back at the beginning of the process by simply
moving through the planning process. Strategic planning provides time for reorientation if
necessary. Strategic planning will incorporate innovative strategies to be birthed, tried, applied,
and modified to try again in an organization’s growth processes.

McCune (1986) developed a widely used definition for strategic planning in research for
the Association of Supervision and Curriculum Development (ASCD):

Strategic planning is a process for organized renewal and transformation. This process

provides a means for matching services and activities with changed and changing

environmental conditions. Strategic planning provides a framework for the improvement
and restructuring of programs, management, collaborations, and evaluation of the

organization’s progress. (p. 36)

Barbu and Ionescu (2012) posit that strategic planning decisions in the business world
should be born from a common goal that integrates many ideas into one by working through
bottom-up planning, utilizing the primary levels of the organization to the corporate level, where
most strategic decisions are finally taken. This strategic planning approach allows for the
inclusion of stakeholders in all phases of the strategic planning process, which can provide useful
information about services wanted, quality of services, and plans for future needs and
services. It is important to note the value of marketing the strategic planning process to others so
that persons involved buy into the bottom-up planning processes and aim to eliminate
inconsistencies between the operational and corporate levels of business, which could include the
formation of work teams, data collection, calculated alternatives, and final, best choices.

Strategic planning can also be used for quick learning so that learning can be applied in

practical situations. Bolman and Deal (1997) urge leaders to explore the piece of the puzzle



where participants in the strategic planning process “let go” of or “abandon” ideas or activities
through this learning process to move forward with another thought or activity.

Strategic planning has almost become a ubiquitous practice in organizations because
strategic planning is viewed as a method that typically “works” from all angles in an
organization, even though it is neither a direct nor a linear approach. Strategic planning almost
pushes an organization to commit to new learning on a long-term scale to seek true
organizational transformation. If an organization expects quick results in the strategic planning
process, it is doomed to be disappointed in the process (Deming, 1982). Ekmekci (2012)
emphasizes a long-term commitment from organizations to the strategic planning process to
provide sufficient time to cultivate necessary relationships with employees, who will assist in the
reconfiguration process. Change in an organization is inevitable; therefore, organizational
leaders need to be mindful that the visions and missions of organizations must change as well
due to different interpretations of transitioning employees.

Strategic planning transitions through specific phases. The beginning of strategic
planning simply entails identifying the position of the strategic issue to be addressed with a key
group or planning team. The planning team typically develops a schedule and a timeline for
work to be addressed and begins to gather documents for work. Questions are asked that include
data, customer insights, employee inputs, and possibly a SWOT (strengths, weaknesses,
opportunities, and threats) analysis. The planning team will continue to work together to develop
a core purpose and identify core beliefs within the organization. The team might even address
what is the organization’s competitive advantage to think through the organization’s approach
toward developing long-term objectives while working on a forecasting model. Again, the team

may review the SWOT analysis as they begin to develop the plan that will include organizational



goals and key performance indicators. At this point, budgets might be addressed as well. The
planning team then moves into more of a “doing” phase where they manage performance
through a constructed “rollout” communication plan to the entire organization with set schedules
that can be adapted and modified as needed. Strategic plans should be reviewed
annually (Drucker, 1994).

Strategic Planning and Program Evaluation Processes

Strategic planning utilizes program evaluation processes. The problem with this piece of
strategic planning is that program evaluations are often associated with negative thoughts and
feelings within an organization. Program evaluations are threatening to others (Feinstein,

2012). This is to a great extent related to the anticipated use of evaluation for accountability,
which is often prioritized at the expense of using evaluation as a learning tool. However,
program evaluations should show continuous feedback on an implemented program or area
within an organization. Program evaluations can provide evidence to support or abandon initial
goals, processes, or actions of implemented programs. Persons completing program evaluations
simply need the knowledge to think through the issues or needs of a program when evaluating its
directions (Smith, 2001).

Formulating and revising policy and practice based on the best available evidence is
widely considered good organizational practice (Ghosh et al, 2014). Program evaluations seem
to be helpful when it allows organizations to understand and verify the impact of a program. It
can facilitate how an organization thinks about program performance, including noting goals that
have or have not been met. Program evaluations produce lots of data that can either verify or
nullify successes in a program. It can also provide valid comparisons between programs, which

can allow for discussions on the retention or abandonment of certain programs. Ultimately,



program evaluation provides information to an organization about what one needs to decide
(Larence, 2009).
Strategic Abandonment: Meaning and Relation to Strategic Planning
Strategic planning with the use of program evaluations provides organizations with the
opportune time to think through purposeful abandonment. Purposeful abandonment simply
means to figure out what to stop doing to stop making. Peter Drucker, considered to be a
management guru in the world of business, highlighted that the first step in a growing business
or organization is not to decide where and how to grow. Instead, it is to design what must be
abandoned. To grow, an organization must have a systematic method of getting rid of the
outgrown, the obsolete, or the unproductive—don’t tell what the organization is doing; tell what
the organization has stopped doing.
Strategic Planning and Strategic Abandonment in School Organizations

Strategic planning is not a new model in the business world (Bernhardt, 1994); however,
strategic planning did not become a common practice in government agencies, including schools,
until the mid-1970s (Herman, 1994). It is only recently that educators have begun to embrace
the lead of corporate America by using the strategic planning model to develop and implement
strategies to address their constantly changing environments and changing needs of their
customers—students. A proactive focus on planning for external and internal factors and
customers’ current needs signifies a paradigm shift for school leaders from the traditional
reactive focus that simply responds to the “in the moment” crisis.

School system planning cannot be an isolated process. It is a process that is interwoven
in all parts of the school system. It is noteworthy that school systems do not think—people do;

therefore, it is imperative not to make the strategic planning process so formal it cannot be



adapted or stopped to make the necessary changes to be successful. Strategic abandonment
needs to be a more defined and highlighted tactic in purposeful decision-making. Through the
strategic planning process, strategic abandonment can be more productive than passively
neglecting programs, projects, or issues that are not working. Deliberate abandonment can
eliminate the guilt and emotional energy of organizational workers by removing an itinerary
from their work schedule.

The Problem

There are many internal and external forces that affect the educational systems in
Alabama. Often, public schools are impelled to address issues that might not address student
learning, such as federal and state mandates. This predicament is depicted as attempting to do
something right rather than reaching the better goal of doing the right thing (Drucker,

1974). Well-defined and articulated strategic, educational plans can serve as a tool to answer
educational issues and concerns.

School personnel have felt the effects of federal and state legislation intended to increase
efficiency, improve teaching and learning, and promote accountability. In the report titled 4
Nation at Risk, planning was one aspect that was placed under scrutiny (1983, pg. 1). In this
report, it was noted that school officials had not planned well enough, which in turn affected
schools’ performance. Persons outside of education seem to assume that educators know what
their problems are, but that educators are organized enough to construct plans focused on the
problems.

Planning was also highlighted in the No Child Left Behind Act (NCLB) signed into law
on January 8, 2002. This act mandated that states establish core academic standards and measure

student progress via subgroups of established standards. The act also mandated that states



identify Academic Yearly Progress (AYP) goals to be met. Then, each school district was
required to publish an annual report card displaying AYP by student subgroups.

If the school district or school within the district fell short of the mandated AYP
percentage goals in two consecutive years, then the school district or identified school in the
system was classified as a failing school. Upon the completion of that process, parents were
provided the option of transferring their children to another school or receiving supplemental
services. The supplemental services could be transportation that would be paid for by the
categorized failing school. If the school system or identified school were unable to meet AYP in
three years, then other corrective actions were issued by federal mandates (U.S. Department of
Education, 2002).

Currently, the school systems in the state of Alabama are adapting to a new
accountability system; however, the new system still holds several of the former mandates in
NCLB to be valid. School systems will still publish an annual report card displaying student
growth percentages to the public. Student growth percentages will be indicated from each school
district’s performance on the yearly state testing model (currently Scantron Performance
Series). It is indubitable that parents, students, and community members question whether
schools are performing to the status quo. Stakeholders opine that the current educational system
is not working (A Nation at Risk, 1983). A school system needs to have the ability to
concentrate on planning goals that include discussions regarding resource inventories and
realistic goals. Notably, a lack of planning in education negatively affects the public perception
of American public education. Educational planning concerns seem to result in outdated
curriculum or curriculum gaps for students and teachers, outdated school facilities, and, right

now, a lack of school safety.



In the state of Alabama, lack of planning at the state level also reflects upon the school
system’s credibility when it comes to planning. In this regard, Orr (1979) stated,

For all practical purposes, all people and all groups of people in Alabama agree
that public education at all levels—preschool through graduate school—should
improve dramatically...The primary reason for the failure to improve education is
those past efforts in Alabama have sought to treat very complex and interrelated
problems in isolation from all of the conditions, which are germane to the
problems. Little progress can be anticipated until a [strategic] comprehensive
planning capability is developed for the continuous improvement of education and

is given firm public policy support. (p. 52)

Orr recognized that without strategic planning to give direction to the efforts of educational
personnel in Alabama, the quality of the state’s education cannot be improved.

Negative perceptions of education in the state of Alabama have compelled the state to
develop a plan of action. In 2002, the State of Alabama developed a plan titled R.E.A.C.H.
(alsde.edu), which would address funding equity issues, which led to the then State of Education
Superintendent, Dr. Ed Richardson, and the State Board of Education to ask all school districts
and schools to develop local school improvement plans. Additionally, each school district was
required to develop and submit a system capital improvement planning document to address
facility improvement planning that was to be connected to providing capital outlay
funding. These plans were not meant to live in isolation from each other; by contrast, they were
supposed to be connected to address multiple issues at the school system level such as the
following: curriculum concerns, expenditures per student, school building improvements,

technology, and school safety. The goal of this planning was to help school systems “think
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ahead” of the issues that existed while addressing negative public perceptions of school systems’
lack of planning.

Regardless of the accountability system in place at the state level, school districts and
schools must be able to deliver the vision, mission, and goals that meet federal, and state
academic requirements demanded of them, as well as the standards outlined in the surrounding
communities. To survive in an ever-changing environment, school districts are in desperate need
of practical, systematic, problem-solving, and eliminating approaches to planning. Strategic
planning with the element of strategic abandonment helps school leaders focus on broad policy
issues and delve deeper to find the answers to what they are doing, what they should be doing,
and why they should be doing it now. According to Moskow (1984), strategic planning allows a
school district to focus on the relationships between it and the environments it serves. Strategic
planning tools, including strategic abandonment, serve as essential resources for school leaders
to remain relevant, increase rigor, and be productive in the future.

This researcher believes there is nothing more disheartening for an educational leader
than to assist in the development of a plan, only to see that it is not implemented in a manner that
allows these changes to grow and become successful. Strategic planning can help with this
because a purposeful strategic plan should plan to monitor the plan once the plan is established
and implemented. School systems need to locate a strategic planning process that looks for and
evaluates what is and what is not working in the current implementation of the strategic plan. It
seems pointless to go through the initial planning phases of building a strategic plan if school

districts are not willing to monitor and adjust what needs to be fixed to grow as a district.
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Questions Driving This Study

The questions to be examined in this study are as follows: 1) Do school districts utilize
strategic abandonment techniques when strategically planning? 2) How do school leaders know
what needs to be abandoned? Terminated? 3) What are the indicators of needing to abandon? 4)
What are the challenges of utilizing strategic abandonment? 5) What tool do educators use to
abandon strategically? 6) Do school leaders use the tool as a diagnostic/predictor tool or as a
planning tool?

Rationale and Justification for Study

Despite being a messy tool for organizational leaders, strategic planning is necessary for
organizational learning and growth. This process will push organizational leaders and workers to
have tough conversations about what is and is not working within the organization, specifically
in school systems. School districts could benefit from a purposeful and strategic method for
abandoning what is not working to remove doubts and ambiguity, thereby benefiting the entire
organization. Ambiguity plays a significant role in strategic planning because it enables internal
conflicts among participants (Abdallah & Langley, 2014). Altinkurt (2010) connects ambiguity
in strategic planning to negative attitudes due to distrust and resistance to the planning
processes. The lack of information is the primary reason for distrust and resistance of employees
towards strategic planning. Strategic and purposeful abandonment, through the strategic
planning and program evaluation methods, can provide relief to school leaders if used correctly.

Strategic abandonment is not an easy process either, as it seems to run contrary to what
leaders are used to being taught, and that is to be successful in whatever terms that are regarded
as a success: test scores or growing revenues. Leaders are built to understand how to start,

maintain, and move forward with projects and ideas; however, they are not built to adopt
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processes for stopping as well. Against this backdrop, strategic abandonment is a leadership
strategy that will be used to challenge assumptions and ask the right questions. It will be a
cognitive strategy that can be adapted to an educational setting.

This will be the purpose of this study—to develop a strategic abandonment tool to
aid educators in the strategic planning process.

The use of strategic abandonment is not well-defined in the business world, but it is even
less defined within the educational setting. School systems engage in the strategic planning
process, including program evaluations, just like other organizations; however, strategic plans of
school systems differ from business plans in that the desired outcome is predicated on the growth
of children. Educational organizations’ missions are to prepare students with the knowledge and
skills necessary to become responsible, contributing members of society. Strategic planning
processes and frameworks guide district-level initiatives to improve education.

Summary Description of Research Design and Methods

Since the researcher had to gather data and investigate the use of strategic abandonment
in the business and military fields and make connections between the use and the insufficient use
of strategic abandonment in the educational setting, this dissertation process is based upon a
phenomenological methodology approach, which is rooted in the exploration of lived
experiences of a specific focus area. The researcher stressed an in-depth investigation of
purposive sampling, as the emphasis was on quality rather than quantity. The researcher wanted
to become saturated with information on this topic (Padgett, 1998, p. 52). This researcher had to
consider the manageability in terms of the number of school districts visited, the accessibility of
the prospective respondents, and as well as these respondents’ willingness to speak with the

interviewer. This work emphasized the gathering of data reflecting the experiences of school
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administrators and leaders concerning the identified problem. Interviews were conducted where
respondents were encouraged to narrate their own stories that reflect upon their personal
experiences related to the use or lack of use of the strategic abandonment strategy in the strategic
planning process in the school (natural) setting.

Interview questions elicited data on school leaders’ roles in strategic planning, the use of
a strategic abandonment tool in strategic planning, the outcomes of strategic planning with the
use of strategic abandonment, and individual satisfaction with the use of a strategic abandonment
tool in the strategic planning process. This study will note important insights and dynamics that
prevail in the strategic planning process in the educational setting by exploring strategic
abandonment techniques through individuals’ experiences and locating themes. Again, field
observation and interviews assisted in this process, as well as a review of documents.

Definition of Terms

This section defines basic terms used throughout the study.
Strategic planning (as it has been practiced) provides a framework for the improvement and
restructuring of programs, management, collaborations, and evaluation of the organization’s
progress (McCune, 1986). Goodstein, Nolan, and Pfeiffer (1993) describe strategic planning as a
process by which the leadership of the organization “envisions its future and develops the
necessary procedures and operations to achieve that future” (2). It is a process of establishing
broad directions, purpose, vision, and mission for an organization within a three-to-five-year
time frame (Hardy; Unterman, and Davis).
Administration and/or Leaders refers to persons who provide leadership in school systems or
local schools. These leaders include the superintendent, central office staff, principals, and

assistant principals in the school systems.
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Program Evaluation is the process of assessing if a defined program produces its intended or

desired effects (Larence, 2009)

Mission Statement is a textual statement that is rhetorically designed to create purpose for the

organization (April 1995; Swales & Rogers). It is a statement that demonstrates action from the
vision statement.

Vision Statement is a statement that should include all the elements or beliefs that pull an

organization into the future (Lucas, 1998). It is typically a collaborative statement from
stakeholders within the organization.

Strategic Abandonment is a leadership strategy that will be used to challenge assumptions and

eliminate unnecessary strategies or programs in the strategic planning process.

Stakeholders are all necessary persons who have an investment in the organization.

Limitations of Study

The limitation of generalizability is always present. Other limiting factors include the
following: the perceptions of strategic planning that individuals have with the school district
being studied, and the extent to which the school system utilizes a strategic planning approach
versus not using one at all. In addition, some inherent limitations are associated with the lack of
research on strategic abandonment in public school systems. This lack of data eliminates the
opportunity to replicate data in strategic planning/strategic abandonment school districts and
measure their success in strategic planning.

Organization of Study

This dissertation study will be organized into five chapters. Chapter one has served as an

introduction to this study in that the researcher attempted to provide a background of the problem

and a purpose for this study. Research questions and definitions of terms were provided before
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the remainder of the study to provide readers with needed information to understand the study’s
purpose and focus. Chapter two will focus on the review of the literature. The researcher will
provide search descriptions for this study, as well as the conceptual or theoretical framework for
this study. The review of the literature will be organized by themes/variables to help the reader
remain focused. Chapter three will provide the methodology of the study. In this chapter, the
researcher will introduce the methodology and its research design. The researcher will then
again address the research questions in connection to the methodology of the study. The
researcher will also provide a setting and sample for this study and then move forward with data
collection and analysis with a conclusion for this chapter. Chapter four will present this
researcher’s research findings, which will be organized by research questions. Chapter five will
provide the conclusions, discussions, and suggestions for future research in this identified

focus.
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CHAPTER 2 - REVIEW OF STRATEGIC ABANDONMENT AND RELATED
LITERATURES

The purpose of this qualitative study is to explore the use of the strategic abandonment
technique by using a researcher-developed rubric in the strategic planning process within the K-
12 school setting. This chapter presents a review of the literature relevant to this research study,
which included a variety of books, research articles, and journals. The chapter is divided into the
following sections: (1) What is strategic planning? (2) Origin and history of strategic planning
(3) The functions and elements of strategic planning (4) Strategic Abandonment Technique in
Strategic Planning (5) Program Evaluations and Strategic Planning (6) Criticism of Strategic
Planning (7) Strategic Planning in Education/Schools (8) Strategic Abandonment Technique Use
in Educational Strategic Planning (9) Conclusion.

The researcher aims to demonstrate the need for the strategic abandonment technique as a
fundamental piece of the strategic planning process, specifically in the educational setting with a
rubric tool. To exemplify the value of the use of the strategic abandonment technique, it is
important to explore and understand strategic planning as a complete concept as it is presented in
various studies conducted in the past. For this reason, the researcher approached this literature
review in a deductive manner. By using a deductive approach to this literature review, the
researcher will be able to discuss strategic planning as a broad topic and continue to delve into a
narrower focus on the strategic planning concept to determine how the literature talks about

specific techniques in the strategic planning process. By giving a broad look first at the
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overarching concept of strategic planning, one will hopefully be to recognize the need for
strategic abandonment techniques in the strategic planning process.
What is Strategic Planning?

Organizations tend to make written plans and not redo them until they become obsolete;
however, most organizations now go through a continuous cycle of planning in which plans are
reviewed and revised. This continuous cycle of planning is referred to as strategic
planning. Barrows (2014) notes that 88% of organizations engage in some format of strategic
planning. Strategic planning provides direction, fits resources and opportunities, minimizes
resistance and barriers, reaches those who are affected, and pushes the advancement of the
mission of an organization (Hawkins & Catalano, 1992). While Steiner (1997) contends that
“strategic planning is more of a thought process, an intellectual exercise, than a prescribed set of
processes, procedures, structures, and techniques,” he also stresses that leaders of an organization
must believe that strategic planning is worth doing and must want to do it as best as possible in a
continuous and supported manner that has appropriate action when necessary (p. 14). Robert C.
Gunness, former president of Standard Oil Company, validates the use of strategic planning. He
stated, “There is no doubt whatever in my mind that we simply cannot do without strategic
planning—particularly in an undertaking as complex and far-flung as ours” (Steiner, 1997, p.
35).

So, what makes some planning strategic? Despite entailing myriad definitions, a strategy
involves setting goals and determining appropriate actions to achieve goals to focus efforts. A
strategy describes how the ends will be achieved by means of highlighting the targets. Persons
develop strategies to understand how things are going to be accomplished. Strategy can be

planned, and it can also be observed as a pattern of activity. A plan is simply a format to note

18



intentions or decisions. Planning assumes the futurity of current decisions. Thus, one can
attempt to define strategic planning as purposeful planning that establishes goals and actions to
achieve goals while considering alternative courses of action that are open in the future in a
written format. Porter (2008) asserts that most organizations claim to engage in strategic
planning because it has become an accepted practice. Steiner (1997) stresses that strategic
planning is an attitude, or a way of life, for an organization, and that strategic planning is a
process “of deciding in advance what kind of planning effort is to be undertaken, when it is to be
done, how it is to be done, who is going to do it, and what will be done with the results” (p.

15).

According to Bryson (2004), strategic planning at its best “makes use of analysis and
synthesis in a deliberative setting to help leaders and managers successfully address the major
challenges that their organizations faces” (p.xiii). Therefore, strategic planning is a living
process that pushes organizations to prepare, assess, create, communicate, implement, and
evaluate different facets of the organization to accomplish established goals (Bryson,

2004). Strategic planning is an organization’s vehicle for defining strategy, or direction, making
decisions, and allocating resources to support its overall purpose. Strategic planning will have
multiple adaptations and drafts to best fit the needs of the organization. The intent of strategic
planning is to be guided, practical, and results-driven by examining goals, decisions, and action
steps for an organization to know what it stands for and why it does what the organization does
(Bryson, 2004). Meanwhile, Steiner (1997) contends that all organizations must be able to
identify past, present, and future features that are going to serve significantly to an organization’s

growth and success.
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Due to rapidly changing information today, organizations are in need of thinking and
learning strategically. An organization must be able to

Translate their insights into effective strategies to cope with their changed circumstances

[which leads to the need to] develop rationales necessary to lay the groundwork for the

adoption and implementation of their strategies...and build coalitions ...to adopt

desirable strategies and protect them during implementation. They must build capacity

for ongoing implementation, learning, and strategic change. (Bryson, 2004, p. 5)

Strategic planning is not a “quick fix” for an organization, but it is “an intelligent practice
that is here to stay—due to its capacity” to allow organizations to think, plan and act upon
numerous challenges, trends, and events (Bryson, 2004). Organizations that wish to be forward-
thinking and not simply survive must respond to the challenges their environment presents.
Pulitzer Prize-winning novelist Junot Diaz asserts that “It’s never the changes we want that
change everything” (2011, p. 51). Mintzberg (2011) notes that an organization’s response may
be to do exactly what the organization has always done, but better; however, the organization
might also need to shift its focus areas and strategies to meet new needs and concerns to remain
current and interconnected. Steiner (1997) postulates that there is no such thing as “the”
strategic planning system, but that every organization needs to understand, value, and adopt a
strategic planning system that meets the needs of the specific organization.

Strategic planning can be viewed as a long-range, specific planning tool that provides
solutions to the inadequacies, and mostly, inconsistencies in the planning process approach in
most organizations (Ewy, 2009). Specifically, it can “look at a company as a system composed
of many subsystems” (Steiner, 1997, p. 38). By thinking about the company or organization as a

system of many subsystems, the sum of several individual parts of a problem is not equivalent to
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the best solution for the whole organization. To reiterate, it is an onerous process because it is
fluid and dynamic in practice; nonetheless, it provides orderly participation from stakeholders to
create real value in an organization. Steiner (1997) addresses that understanding an
organization’s major constituents’ interests need to be appraised and addressed in the planning
process.

Strategic planning formulates master and program strategies. Steiner (1997) defines
master strategies as the missions, purposes, objectives, and policies of an
organization. Implemented and completed strategies are what make strategic planning
“strategic” (Birshan, Kar, & Parry, 2012). Strategies are different for each work
context. Experience-based feelings can impede emerging strategic insights because the leaders
making decisions typically bring the most experience-based feelings to the
conversation. Birshan, Kar, and Parry (2012) urge leaders to determine potential organizational
and competitive disruptions by being mindful within the organization. Cook (2004) is of the
view that strategic planning should focus on the ends in that “strategic planning is how those of
one accord continuously create artifactual systems to serve an extraordinary purpose. All that is
required is a strategic organization, dealing with strategic issues, making strategic decisions, and
taking strategic action” (p. 75).

So, are there examples of successful organizations using a strategic planning
process? The answer is yes. As a case in point, Collins (2005) discusses the criteria for selecting
good-to-great companies. The criteria included that the companies have stand-alone
performances instead of simply having one industry event that made them great. In other words,
the companies were required to stand out only from the general market of industries, but the

company must also be relative to its industry category. Featured companies also had to be
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ranked within the Fortune 500 and still operate under what was “great” criteria. At the end of
this data-filled research, Collins and staff only found 11 companies that met the strict criterion,
which equals less than 1% of companies.

Collins (2005) expounds upon the seven factors that best explicate some of the
differences between what they considered “good” to “great.” Embedded among several of the
listed factors is the notion that the “great” organizations relied on a continuous strategic planning
process, especially during the facing the brutal facts phase (step 5). These seven factors include
the following: 1) culture of discipline, 2) defining great, 3) Level 5 leadership within a diffuse
power structure, 4) First who—getting the right people on the bus, 5) Facing the brutal facts, 6)
the hedgehog concept, and 7) Turning the flywheel—building momentum by building the
brand. Collins suggests that good is an adversary of the great in that persons in organizations
become satisfied with the fact that they are just good enough to get by, thus preventing the
organization from making that extra effort to move forward to greatness. It is almost an attitude
that removes the organization’s ability to be mindful. Organizations that understand the need to
continually reflect, adapt to change, plan and grow seem to attain the maximum amount of
success.

Harry and Schroeder (2000) share another story of a strategic planning management
program they found to work while they worked at Motorola in the 1980s. They pioneered a
process they referred to as “Six Sigma,” which was intended to help other companies make fewer
mistakes in everything they do, by thinking about how the company was going to move forward
by eliminating small mistakes. Sigma is simply a quality metric measurement that counts the
number of defects per million opportunities (DPMO). Six Sigma was implemented at other

companies such as General Electric, Polaroid, and Allied Signal. The authors explain how most
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companies work within a sigma level of 3.5 and 4; however, if companies will experience a 20%
margin improvement by merely shifting one sigma greater. To make the required one shift
sigma, the organization will need to engage in a strategic planning process, specifically focusing
on what to let go of to move the organization forward the one more sigma. This process is a way
to stop implementing organizational quality assurances by simply eliminating the need for these
types of programs by the processes used daily that are built into a continually reviewed
organizational strategic plan.

Strategic plans require action. Goodstein, Nolan, and Pfeiffer. (1993) assert, “Unity of
commitment is the single most important factor in implementing” a strategic plan, and that is
hard to do when all of the leaders are not united and committed to being strategic planners (p.

2). However, “knowing what must be done...is not the same as getting it done” (Fullan,
2007). Goodstein, Nolan, and Pfeiffer (1993) argue that the “greatest impediment to the
successful use of strategic planning in education is the failure to implement the plan (p. 325).

Strategic planning in any setting can be defined as ambiguous and tedious (Abdallah &
Langley, 2014). In a case study, Abdallah and Langley (2014) recognize three forms of
ambiguity embedded in the strategic planning text. The case study illustrates the way these three
different forms of ambiguity produce different perspectives and levels of commitment from the
organization’s members. As participants in this case study struggle to deal with the ambiguity in
the organization, internal conflicts began to arise among the participants, which inexorably leads
to confusion and adversely affects engagement in the strategic planning process. However,
Abdallah and Langley (2014) do stress that ambiguity can be good in the strategic planning

process when it pushes participants back into cyclical patterns and reorientation to the
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process. Oftentimes, reorientation to the process is the phase where participants think through
opportunities to let go and move forward with a strategy or action step of the plan.

Achampong (2010) notes that most organizations approach strategic planning and risk
management as separate activities when, strategic planning should be combined with risk
management into one holistic planning process to gain “a synergistic effect that leverages the
benefits of both processes and make them mutually reinforcing” (p. 3). Risk management impels
participants in the strategic plan to think about what must be eliminated from the organization to
improve. Risk management procedures would utilize strategic abandonment processes that will
be discussed later in this chapter.

Organizations that wish to attempt strategic planning must consider the framework they
are going to use in the context of a strategic plan. Girotra and Netessine (2014) draw on the idea
that any business attempting to plan is essentially focusing on a set of key decisions that
collectively determine how a business will grow or make change decisions. Questions that might
be asked strategically include the following: What mix of products or services should the
company offer? When should the company make key decisions? Who are the company’s best
decision makers? Why do key decision makers choose as they do? Girotra and Netessine (2014)
present a framework in their research to help managers take a business model to the level of
reliable planning processes to create a successful working environment.

Strategic planning will lead organizations to think about strengths and weaknesses along
the journey. Blazey (2008) noted that the primary task of leaders is to turn this learned
information regarding strengths and weaknesses back around to improve work processes and
move towards greater work performances in varied areas. Deming (1982) highlights the

importance of an organization’s long-term commitment to new learning and a new philosophy in
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the endeavor to seek true organizational transformation. Deming proposes a theory of
management based on his 14 Points for Management for American companies to consider for
transforming their management styles and industrial relations. Organizational management’s
failure to plan is what truly brings about the loss of the market, which can ultimately result in the
loss of jobs. Organizational leaders are astute in thinking about organizational growth in more
than just the bottom financial line. Deming (1982) urges organizations to consider innovative
processes and services within management, which if done correctly, will include elements of the
strategic planning process.

The Origins and History of Strategic Planning

The researcher believes that to gain valuable insight from this study, it is important to
understand the origins and transformations of strategic planning as a discipline. Billingham
(2016) comments “goal-directed planning has been around since humans developed a pre-frontal
lobe” (para. 3). Planning is often defined as simply future thinking, and strategy is equivalent to
a plan (Mintzberg, 1994a). Bryson (2010) opines that strategic planning has emerged as a
ubiquitous practice in U.S. governments and nonprofit organizations. The practice has become
widespread for many reasons, but the chief one is the evidence that strategic planning typically
'works.” Bryson (2010) continues by stating that improvements in strategic planning practice are
likely to come as it is seen and researched in its full richness as a practice.

A strategic approach to planning is as old as warfare with military origins. In this
context, it is notable that the word “strategy” is derived from the Greek word strategos, which is
a combination of stratos, army, and agein, which means to conduct (Blackerby, 2003). The
Greek term referenced civil and military, elected officials who assumed leadership roles during

times of uncertainty or war. The strategoi were expected to prepare and implement overall plans
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to achieve the long-term goal of winning the war through short-term operations, negotiations,
battles, or any other means available. The strategoi were not expected to lead daily short-term
operations, given that these were alluded to as tactica tactics, which were to be handled by
lower-ranking officers (Blackerby, 2003).

O’Donovan and Flower (2013) highlight that strategy’s roots are military. According to
them, “military strategy focuses on setting objectives, collecting intelligence, and then using that
intelligence to make informed decisions about how to achieve objectives—take that hill, cut this
supply line” (para. 1). They add that historically, the battlefield was placed where there where a
few constants: (1) the past is a good predictor of the future, (2) good data were scarce and hard to
come by (3) lines of communication were unreliable at best (4) small numbers of clear directives
were a tactical imperative. O’Donovan and Flower (2013) translated the lessons from the
battlefields to strategic planning by having “strategic planners focus on predicting the future
based on historic trend lines; invest heavily in gathering all available data and produce a small
number of directives issued from the top for the rest of the organization to execute” (para. 3).

In the 1920s, the Harvard Business School developed one of the first strategic planning
methodologies for private businesses called the Harvard Policy Model. It defined strategy “as a
pattern of purposes and policies defining the company and its business” (Blackerby, 2003, para.
4). By the late 1950s, strategic planning shifted again to more of a focus on industry growth and
the management of risk known as the portfolio model, which in turn, led to the growth of
industrial conglomerates (Mintzberg, 1994c). Blackerby (2003) noted that by the 1960s,
“strategic planning became a standard management tool in virtually every Fortune 500 company,
and many smaller companies as well” (para. 6). Then, strategic planning went on to make a

move from the private sector to the public sector in the mid-1980s where “local governments
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wrote comprehensive plans that dealt with the efficiency of land use and services, while federal
and state agencies relied on program plans usually limited to narrow chains of authority on the
organization chart” (Blackerby, 2003, para. 8).

For decades, the strategic planning perspective has been a mainstay of organizational
management. Founded in the private sector, strategic planning is now embraced by the nonprofit
world as a catalyst for resource allocation, transformative decision-making, and staff motivation.
Ellis (2010) studies a strategic planning model in student affairs. Ellis (2010) opines that student
affairs professionals who think, plan, and act strategically will ensure maximum benefit not only
to their students but also to their institution. On every campus, the role of student affairs is to
bring visibility and focus to current issues and future implications. Strategic planning publicly
acknowledges such forces.

In the field of education, strategic planning appeared in the 1970s when Ira Gordon
introduced his Community Impact and Parent Involvement Model. The term “strategic
planning” appeared in educational publications for the first time around 1984, and by 1987, an
estimated 500 U.S. school districts were using some type of strategic planning. The Association
of Supervision and Curriculum Development (ASCD) devoted the entire April 1991 issue of
Educational Leadership to the topic of strategic planning (Brandt & Meek, 1991). Cook (1990)
asserts that strategic planning is the process that would help school districts think in terms of “an
effective culmination of both a process and discipline, which, if faithfully adhered to, produces a
plan characterized by originality, vision, and realism” (p. 47).

Educators learn to blend business-planning models to better suit school needs and
pedagogies; however, an educational strategic plan is focused on their customers, which are

students versus being focused on the quality of an inanimate product. Thus, owing to the
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educational nature of the planning, the planning process looks different. Billingham (2016)
argues that the “descriptions of strategic planning in education are so different from its use in the
private sector as to raise the issue of whether the educational model has diverged so far that it
actually deserves some new name” (para. 9). The researcher will expound on strategic planning
in the educational environment in a later section.

Strategic planning is considered a function of leaders in an organization. Mintzberg
(1994c¢) highlights that an organization is complex and that persons cannot transform an
organization without first understanding it. It allows people to understand not only the
organization they are in but also the culture and history of that organization. It commences with
the formulation and implementation of a strategy. Drucker (1994) explained the function of
strategic planning as the “task of thinking through the mission of the business, that is, of asking
the question “what is our business and what should it be?” (p. 104).

The Function and Elements of Strategic Planning

Strategic planning is considered a function of leaders in an organization. Mintzberg
(1994c¢) highlights that an organization is complex and that persons cannot transform an
organization without first understanding it. It allows people to understand not only the
organization they are in but also the culture and history of that organization. It commences with
the formulation and implementation of a strategy. Drucker (1994) explained the function of
strategic planning as the “task of thinking through the mission of the business, that is, of asking
the question “what is our business and what should it be?” (p. 104). One must understand the
elements of strategic planning to understand how strategic planning functions.

Strategic planning pieces need to be understood and serve the community of purpose so

that participants can believe in the process (Hamel, 2007). Strategic planning elements need to
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be understood individually to see how they work together as a process. There are several
definitions of strategic planning that point to it being a process. Steiner (1997) believes that it is
the philosophy of interrelated plans but adds that there is no single planning model for all
organizations. Not all organizations approach strategic planning and the pieces in the same way
or format, but the following pieces of strategic planning seem common in the literature.
Preparation is the foundational step of strategic planning, as a strategic planning process
cannot get very far if at some point specifics are not outlined and planned. It is in the preparation
phase that an organization must establish the purposes of the plan, identify stakeholders,
determine roles and resources, and develop appropriate timelines. Preparation is providing
organizational direction (Jensen, 2000). Preparation is a functional element of strategic planning
in that it often manifests itself in the logic of thinking about where to go based on “doing the
right thing” (Jensen, 2000). Steiner (1997) points out that during this part of planning, an
organization is concerned with the most fundamental and important ends that it wants and aims
to understand the approaches necessary to reach these ends. The organization will need to
identify sources of data that describe internal and external factors within the organization. This
beginning phase may be inclusive of subject matter discussions such as “profits, capital
expenditures, market share, organization, pricing, production, marketing, finance, public
relations, personnel, technological capabilities, product improvement, research and development,
legal matters, management selection and training, political activities” (Steiner, 1997, p. 20).
Identification of stakeholders is vital to the preparation step. A sense of participation is
vital in the strategic planning process. Steiner (1997) notes that people in organizations are
interested in participating in the decision-making process of an organization. It allows them to

contribute their knowledge to the organization. Stakeholders include organizational participants
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with different roles and perspectives and other intended users of the strategic plan. In the
process of identifying stakeholders, organizations need to consider persons with specialized
knowledge or experience, persons who have strategic planning credibility, persons who are
necessary for strategic planning implementation, and even persons who might be the strategic
plan’s biggest critics.

Stakeholders can be involved in all aspects of the strategic planning process; however,
some stakeholders will be less involved depending on the need and interests related to the
organization. Invitation to stakeholders should explain the purpose of strategic planning, the
overall organizational goals, and the expectations of participants, as well as possible planning
timelines. Steiner (1997) believes that participants in the process “will strive harder if they
themselves have had a hand in setting the objectives” (p. 39).

Omilion-Hodges and Baker (2014) agree that focusing on internal stakeholders is vital
because these persons form the organizational identity. They continue by stating that employees
are positioned to either serve as ambassadors or liabilities for the organization; therefore, it is
important to speak and listen to those within and outside their workplace in order to gather the
necessary information to best plan for the whole organization. In addition, they observe that
employees regularly discuss their work experiences with those outside the organization and
frequently do so using social media, potentially reaching large audiences. Stakeholders sharing
their organizational knowledge is a process whereby everyday talk within the organization
shapes its identity while wielding powerful effects on external perceptions.

The next phase of strategic planning comprises assessment and concentration of effort in
that the organization develops strategic planning workgroups to review and analyze

organizational data so that the organization can discuss and allocate the necessary resources and
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services (Jensen, 2000). The product of the assessment step is a strengths, weaknesses,
opportunities, and threats (SWOTs) analysis based on a thorough data review (Mintzberg,
1994c). A SWOT analysis is a screenshot of the internal and external organizational
environments. This framework for strategic planning denotes a useful tool to reduce the
overwhelming data into a manageable organizational profile. Internal data might provide the
organization with a snapshot of where the organization currently is when it comes to
organizational management, staffing, planning, monitoring, professional development,
partnerships, and technical assistance. External data might provide the population that the
organization serves and other environmental factors.

Through the SWOT analysis, the organization can move into a creation phase. In this
phase, an organization can create and develop a comprehensive plan. The organization identifies
and prioritizes strategies that the organization intends to implement during the identified
timeframe of the strategic plan. At this point, the organization will revise current models and
align the work plan with the identified priorities. The focus product of the creation phase is the
written strategic plan. A strategic plan is the product of systematic planning in an organization.
(Jensen, 2000; Mintzberg, 1994c).

Communication is a continuous phase of strategic planning. The first pieces of
communication focus on internal factors, including shifting through the understanding of the
organizational culture and history. However, communication must also focus on understanding
the external environment surrounding the organization (Jensen, 2000). Organizations cannot
exist without paying attention to the outside world. Communication at this level involves the
sharing of information identified in the strategic plan in a way that is understandable, but more

importantly, useful to stakeholders. The focus of this step of strategic planning is the
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communication messages in a variety of forms that are disseminated periodically regarding the
established strategic plan, including the previous steps and what emerged to all stakeholders.

The communication phase is continuous and plays a role in different phases, as the type
of information the organization decides to communicate depends on the audience, the needs, the
time frame, and the ability to understand the communication message. Communication formats
and layouts might include reports, brochures, one-page descriptions, newsletters, executive
summaries, slides, or fact sheets. Organizations will also need to consider different
communication channels such as oral presentations, videos, emails, webcasts, news releases, and
phone conferences. Miller and Kritsonis (2009) discuss how strategic planning should be a
process viewed as strategic thinking to sift through what is and is not working. This task
requires a large amount of communication between all stakeholders involved in the strategic
planning process.

Kousgaard et al. (2010) agree that communication and collaboration among staff in the
strategic planning process are crucial in a professional organization. In the beginning, strategic
definitions must continually be adapted to the specific situation and context, so that the staff can
accept and relate to the meaning of strategic planning processes in their environment. Common
language aids common purpose, vision, and mission. Second, staff members’ creative
expressions are best captured through the written revisions of an organization’s vision, strategies,
and action plans. Third, strategic planning is most meaningful to the persons who participate in
the process, but organizations should select persons who can handle time-consuming planning
processes to aid the process.

The implementation phase is simply where the strategies identified in the strategic plan

become actions. The focus of this phase is the evidence of the completion of outlined goals and
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activities. Documentation of implementation might be in the formats of progress reports and
annual updates in communication methods. During this phase, stakeholders will need necessary
resources such as sufficient funding, appropriate staff, appropriate facilities, and other necessary
hardware/software equipment (Jensen, 2000). It is also during this phase that persons working
on the strategic plan establish consistent operating procedures and monitor their work for gaps in
knowledge or skills and get any necessary professional development if needed at this point. It
might include simple reminders of staff and stakeholders about their responsibilities for the
implementation of the strategic plan.

Finally, there is the evaluation phase that reflects upon the entire strategic planning
process by collecting and analyzing data about the progress of the organization’s implementation
of the strategic plan and to the extent that the organization met identified goals. Evaluation data
should be used to improve organizational implementation and activities in the current and future
organizational settings. The organization can then develop evaluation questions and collect data
to inform the plan on a continuous path. The organization will have to determine how to
organize and store evaluation data. The evaluation phase provides appropriate
monitoring. Focus products of this phase might include evaluation findings, progress monitoring
summaries, and process change descriptions.

Strategic Abandonment Technique in Strategic Planning

The use of the technique known as strategic abandonment is one means of making sure
strategic planning is on the right track. Allison (2015) understands that “times have changed,
and tools need to match the times” (para. 4). Strategic abandonment is a strategy that is
underutilized in the strategic planning process that can help organizations, especially school

systems, think about what they need to continue to grow, and what they no longer need in terms
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of programs, strategies, and resources. The use of strategically “letting go” while planning on
how to move forward could assist school districts with the overwhelming task of continuous
improvement.

Strategic abandonment denotes a piece of strategic planning that does not have varied
research and implementation; therefore, this researcher has concluded that more work needs to
be done in this specific area of the strategic planning process. Strategic abandonment can be
described as a process of eliminating what is no longer needed in an organization Routley et
al. (2013) encourage organizational leaders to stay ahead of the game by avoiding repeating past
mistakes by looking at what an organization should remove. They elucidate a process of
collaborative strategic management tool known as the Experience Scan to capture past
experiences and apply all learnings from this to present and future situations to be mindful not to
do whatever is noted again. Knowing what you need and do not need is smart to keep a “striking
balance between these factors [in order to build] a successful business model in the current
conditions of rapid change and increased competition” (p. 10). Knowing what one does not need
is the foundation of understanding the strategic abandonment technique.

Strategic abandonment is not a novel concept. It can be seen in business models and
military and defense planning. Jim Collins, a leader at Hewlett Packard, believes in an effective
project-abandonment process that he calls the “stop-doing” project abandonment. Itis a
subtraction-type mindset that pushes a leader to give careful “thought to prioritizing goals and
objectives, then eliminating the bottom 20 percent of the list and abandoning the projects or
programs...forever” (2001, p. 10). He then explicated this process as simply a leadership
mindset with a discipline to discard what does not fit to continue with one’s best interests

regardless of expertise.
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Schneider and Spieth (2014) claim that a firm strategic plan that is innovative in thinking
about what they need and do not need is likely to experience less environmental turbulence
because the organization can identify what they need and do not need. Sitkin et.al (2011)
investigate the organizational pursuit of seemingly impossible goals commonly known as stretch
goals. Stretch goals could influence organizational learning and performance. Stretch goals
push organizations to think about what they can least afford to continue, and the risks associated
with remaining the course with them. Stretch goals can remain if a person in the organization
can defend or justify the need for the goals to remain a top priority in the organization.

Strategic avoidance is another loose term sometimes associated with strategic
abandonment in that it entails simply looking at others without studying one’s own strengths and
weaknesses. It is not the same as strategic abandonment in that strategic abandonment is looking
internally first. Kerr and Hosie (2013) discuss how strategic avoidance is used to look at
strategic planning as an opportunity to look at the mistakes that are made in other sectors versus
studying internal conflicts and issues within an organization.

Program Evaluation and Strategic Planning

The primary focus of strategic planning is to implement and manage the strategic
direction of an existing organization by examining the organization’s strengths, weaknesses,
opportunities, and threats while simultaneously outlining strategies. Program evaluations within
strategic planning are a way to strengthen organizational activity, address needed areas of
improvement, and identify ways of moving the organization forward to new accomplishments.
(Program Evaluation, 2015). Program evaluations, at their cores, are about whether a program

produces its intended effects (Larence, 2009). Program evaluations can be used in the strategic
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planning process as a vehicle to understand what is and is not working within the organizational
framework.

Program evaluation is an accountability piece that “began as a field with a can-do
attitude” (Stevahn, 2005). Program evaluations are for focusing on the organization, not simply
evaluating the evaluation (Hojlund, 2014). Carlisle and Kruzich (2013) discuss how certain
sectors along with educational and non-profit organizations have entered an era of accountability
that includes the need for extensive program evaluations. Program evaluations are different from
long-term strategic plans in that they look at benchmarks, baselines, and targets within an
organization. Program evaluations assess what are the similarities and differences between
outcomes, indicators, and progress monitoring (Malone, Mark, & Narayan, 2014). Program
evaluations provide organizational leaders with systematic and continual observations and
recordings of key program aspects, which provide leaders with realistic assessments of progress
and inform communications with staff and supporters (Malone, Mark, & Narayan, 2014).

Program evaluation allows organizations to determine overall effectiveness within an
organization by using a systematic application of a prescribed method for assessment
purposes. Program evaluations can focus on strengths, weaknesses, opportunities, and threats
(SWOT analysis) to the organization. Program evaluation data can develop recommendations
for organizational improvements. When one thinks of program evaluations, the following verbs
come to mind: demonstrate, improve, manage, document, justify, support, satisfy, and
overcome. Different types of evaluations can be used to assess different aspects of program
development: context evaluation, formative evaluation, impact evaluation, and outcome

evaluation (Rossi & Freeman, 1993). Program evaluations often include a needs assessment
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(Altschuld & Watkins, 2014). Needs assessments focus on an organization’s strengths and
weaknesses to build upon the highlighted assets of an organization to make it stronger.

Knowing that the main function of program evaluation is to look at current challenges
and new directions, program evaluations can generate judgments of value. Feinstein (2012)
claims that the evaluation of programs or projects is often perceived as a threat. Altschuld and
Watkins (2014) highlight how hard it can be for program evaluation practitioners to not pass
judgment while conducting program evaluations. Feinstein (2012) suggests that the very act of
predicting some future event can influence the occurrence of the event. So, what does make a
program evaluation credible and non-threatening? Datta (2006) believes that to be considered a
credible program evaluation, judgments should be legitimate and justified. Program evaluators
should reflect upon what legitimate and justified judgments look like. Datta (2006) cites that
only 50% of program evaluations generate legitimate and justified judgments. Hojlund (2014)
discusses how program evaluation is used, and how the evaluation rarely improves policy, even
though that is typically the role that evaluation is cast in for most organizations. Hojlund (2014)
suggests that the use of evaluation does not fit the true objective of evaluation, which is to
improve policies and procedures.

Lawton et al. (2014) highlight the use of logic models to assist educators in planning,
implementing, and monitoring program evaluations. Logic models are tools to design program
evaluations that are user-friendly. Logic models break down program evaluations into major
components such as resources, activities, outcomes, or outputs. McNeil (2011) focuses on
outcomes-based program evaluations as well to have a systematic approach to identifying
outcome indicators and measuring results against those indicators. Lawton et al (2014) believe

that the logic of the program becomes evident when at least four components exist as a sequence
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of events. Program evaluations become a means of pattern-building in the strategic planning
process.

Criticism of Strategic Planning

Hamel (2007) offers that for most companies, strategic planning is a calendar-driven
ritual that assumes that the future will be more or less like the present. Researchers note that the
problem with strategic planning is that it represents a calculated style of leadership and ignores a
more committed leadership style (Hamel, 2007; Mintzberg, 1994b). Leaders in an organization
who are committed to engaging participants in a journey that shapes the organization versus
calculating how the organization is simply going to get somewhere. Mintzberg (1994b) opines
that strategies only take value when organizational leaders are committed to infusing energy into
the strategic planning process. The leader cannot simply calculate the distance between point a
and point b and expect participants to become excited and engaged to move the organization
forward.

One cannot help but think that leaders fail to completely cope with rapid changes and
challenges in the business environment, so different uses of strategic planning in an organization
makes sense as a tool for organizational planning. The world has become a place where
widespread movements begin and change with a single Tweet. This has left organizational
leaders with real problems because the future is no longer predictable and good data is easier to
access and acquire. In today’s world, communication is rapid and constant. So, the question
arises is the static strategic plan dead due to the current, fast-paced world? O’Donovan and
Flower (2013) stress that the fact the world is rapidly changing has prompted leaders to have

polarized attitudes about the value of strategic planning. Some leaders urge to focus on more
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rigorous data analysis while others deny the value of strategy, arguing that leaders need to focus
on agility versus planning.

The researcher has personally struggled to make sense of the various disruptive changes
going on in the world around her. One can assume how hard it is to grasp what these changes
might mean for organizations. Critics also consider that the term “strategic planning” may
comprise a wide range of processes, strategies, and approaches (Barrows, 2014; Mintzberg,
1994). According to Barrows (2014), organizational leaders believe that their knowledge and
experience alone equip them to lead effective strategic planning when this is untrue and “serves
only to undermine the kind of critical thinking from which truly creative strategies are born”
(para. 3).

Hrebiniak (2006) notes another concern when it comes to strategic planning in that
planning and doing have to happen simultaneously, which is a vexatious process for some
organizations. Leaders must be thinking about execution as they are formulating a plan. Power
(2015) asserts that an organization can plan without engaging in strategic planning because of
doing it while thinking about its concept.

Mintzberg (1994c¢) notes that strategic planning has fallen from its pedestal because it
does not reinforce strategic thinking as it comprises analysis as well as synthesis. Strategic
thinking also requires intuition and creativity. Strategies within the strategic thinking model
cannot be developed on a schedule or timetable. Instead, they must be “free to appear at any
time and at any place in the organization, typically through messy processes of informal learning
that must be carried out by people at various levels who are deeply involved with the specific

issues at hand” (Mintzberg, 1994b, para. 10).
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Strategic planning can hinder strategic thinking due to the confusion with numbers that
shadows the organization’s true vision. Mintzberg (1994) continues to state that strategic
planning morphed into strategic programming, which became more about the articulation and
elaboration of strategies versus strategy-making processes. Mintzberg (1994) does value the
planners of strategic planning; however, he believes that the planners should supply the hard data
to broaden considerations instead of looking for the one right answer only. Strategic planning
should act as a catalyst for strategic thinking. Mintzberg (1994b) is of the view that real strategic
change requires thinking about new categories within an organization and not simply rearranging
the existing ones. He continues to state that “life is larger than our categories. Planning’s failure
to transcend the categories explains why it has discouraged serious organizational change”
(1994b, para. 15).

Strategic Planning in Education/Schools

Strategic planning in schools should be a tool to improve student achievement (actions
that add value to students). Reeves (2007) underscores the need for school leaders to embrace
the importance of strategic planning by developing plans that are focused on students first. The
plans should be brief and provide consistent monitoring and evaluation with reflective
checkpoints regarding what are best professional practices for educators that can truly influence
student achievement (Reeves, 2007).

One of the biggest differences between strategic planning in the educational sector versus
the business sector is that the process has moved from the boardroom to a more community-
involved process focused on the students (Billingham, 2016). To be effective, educational
strategic planning must concentrate on internal and external factors simultaneously (Reeves,

2006). Educational leaders know that without community and parental involvement in the
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strategic planning process, their strategic plans are likely to fail due to a lack of support and
insights. Satell (2011, November 20) stresses that strategic planning is emergent in education
because “strategy is not a starting point, it’s a process and a collaborative one at that. It is not
written in stone, nor is it ever truly complete...Good strategy is never being, it is always
becoming” (para. 21). Most of the scholarly literature regarding strategic planning in schools
places more emphasis on the “how to” of strategic planning to aid educational leaders with the
implementation of a strategic planning process versus discussing the use of specific techniques
of strategic planning (Cook, 2004; Henley, 2006; Mintzberg, 1994b; Porter, 1996; Porter, 2008;
Reeves, 2007; Schmoker, 2004).

Regardless of the setting, most school districts embrace strategic planning to increase the
school district’s overall performance. Emerging in the 1980s, educational strategic planning is a
blend of adopted strategic planning processes from other organizational sectors (McCune,

1986). Strategic planning in an educational setting is a rather new way of thinking and acting
when it comes to long-term planning for school systems. Cook (2004) encourages school
districts to delve into strategic planning as “a verb [that] involves every aspect, every energy, and
every intelligence bonded together by common values and committed to a mutual purpose” (p.
83). However, strategic planning is not an easy process in that it takes time, resources, and
tough conversations to be done correctly.

Strategic planning should assist school improvement by outlining the direction the system
is planning to go; however, it should not simply be about the plan but also about the creativity
and synthesis used to build the plan (Mintzberg, 1994c). Strategic plans should push
stakeholders to work in a spirit of collaboration to achieve the same goals and build commitment

to the organization. Strategic plan conversations are hard because strategic planning participants
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must decipher together what is needed or not needed to move a school district forward in terms
of effectiveness and reach the same goals. Liedtka (1998) sums up the difference in strategic
planning for school districts versus a more traditional approach in the following statement:

Traditional planning assumes that the challenge of setting strategic direction is primarily

analytic. Strategic thinking sees strategy and change as inescapably linked and assumes

that finding new strategic options and implementing them successfully is harder and more
important than evaluating them. Finally, traditional planning processes focus on the
creation of the plan as the ultimate object. Strategic thinking sees the planning process

itself as a critical value-adding element. (p. 32)

Strategically looking at all aspects of a school system and planning to move the school
system forward can be an overwhelming process because of the lack of clarity to implement the
process correctly, especially if a school district uses a more traditional, linear approach to
strategic planning. A more linear approach is mechanistic, which causes school leaders and
participants to devalue strategic planning in schools (Conley, 1993; Mintzberg, 1994a). The rise
of strategic planning is dependent on how well the strategy-making process is informed and
responsive versus following the linear model of strategic planning (Lawrence, 1999), and
strategic planning should not be used to predict the future of an organization (Liedtka,

1998). Fitzgerald (1999) argues for a blended approach to strategic planning that fuses pieces of
the traditional model of strategic planning with a more fluid, strategic-thinking approach for
successful implementation.

Strategic planning should assist school improvement by outlining the direction the system
is planning to go. Strategic plans should push school system stakeholders to work together to

reach the same goals and build commitment to the organization. Strategic plan conversations are
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hard because to reach the same goals, strategic planning participants must decipher together what
is needed or not needed to move an organization forward in terms of effectiveness. But how do
planners know what to keep and what to get rid of in the strategic planning process? Ultimately,
it would be nice if a strategic plan would make the system’s work easier by doing the

following: 1) reducing the number of decisions needing to be made based on whether or not they
fit the system’s vision and goals outlined in the plan, 2) encourage staff to stay focused on the
essentials outlined in the plan, and 3) provide direction for all stakeholders through a clear vision
outlined in the strategic plan. (Mintzberg, 1994)

Ong (2016) believes that a strategic plan helps a school system define what it can achieve
in terms of staff and students. She highlights the following seven reasons why strategic planning
for schools is critical: 1) A Strategic plan articulates a shared vision, mission, and values, 2) A
strategic plan effectively organizes schools and their staff, 3) A strategic plan defines how
success is measured, 4) A strategic plan aids a school’s board with governance decisions and
provides direction for the future, 5) A strategic plan increases communication and engagement,
6) A strategic plan keeps everyone in a school—from teachers to administrators—connected, and
7) A strategic plan always comes back to the priority of schools, which is student achievement.

Schmoker (2004) notes that strategic planning implementation can push a school district
in varied directions if the school system sets an impossible number of goals, action steps, or
objectives, or if the strategic plan is too prescriptive and rigid that the plan cannot change to meet
fluid school conditions. Strategic planning can also fail when it becomes too cumbersome due to
not letting go of specific sections due to personal agendas or reasons. Schmoker (2004) stated
that “looking back, it is clearer to me now that these [strategic] plans—for all their seemingly

tight, logical connections between mission, belief, goals, actions, responsibilities, and

43



evaluation—were like beautiful but badly leaking boats” (p. 58). Strategic planning can seem
more virtuous than it becomes in a real-world setting. Again, it is the goal of this researcher to
utilize one specific technique to assist strategic planners in making this connection of making
strategic planning more concrete in process versus simply being abstract concepts being
debated.

Evans (2007) agrees with Schmoker in that he believes that school systems and their
professional learning communities focused on teaching and learning dramatize the most
profound flaw in most schools’ strategic plans: “they rarely address directly the core function of
schooling—instruction” (Evans, 2007, para. 4). School systems must work through collaborative
conversations that might end with the fear of offending participants and authors of the plan when
it comes to releasing older or former goals and programs, and then, making sure that the strategic
planning processes affect instructional quality can be discombobulated and lose purpose.

Thus, is strategic planning in schools worth the effort noting the efforts it will take to
remove distrust and resistance to the process itself? The extensive use of the strategic planning
process hints that it must be worth the effort. It is a mandated process in states such as Rhode
Island (Jasparro, 2006). Romney (1996) claims, “strategic planning is for those who are willing
to be honest, who want to focus on revitalization, and who are committed to influencing and
creating their future” (p. 17). Schlechty (1997) claimed that “properly done, strategic plans are
useful, and in the hands of school leaders who are able and willing to be persistent; they are
powerful tools” (p. 61). In her dissertation, Canole (1999) stated,

While this study presents the strategic planning process as a useful tool in educational

reform, it can only guarantee results under certain conditions. Critical to the success of

the strategic planning process is 1) the belief that among all stakeholders change can and
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will occur, 2) a long-term commitment to the strategic planning discipline, and 3) the

development and mastery of strategic thinking and acting behaviors. (pp. 173-4)

If an organization expects quick results, it is doomed to be disappointed in the strategic planning
process (Deming, 1982).

So, how do educational leaders build strategic perspectives? Anthony and Patravanich
(2014) provided school principals with strategic perspectives on leading educational technology
initiatives through the implementation of vision setting, planning, implementation, and decision-
making. The case narrative included a preliminary knowledge-building activity and discussion
questions for participants. The case study’s objective was to prepare future educational
administrators to exercise technology leadership in order to improve schools through the
strategic planning process.

Conyers and Ewy (2004) share a story of a Malcolm Baldrige National Quality Award
Winner—Community Consolidated School District 15 of Palatine, Illinois. They share the story
of how the school district worked towards continuous school improvement as they implemented
and followed the Baldrige Award Criteria in their continuous school improvement
processes. This text outlines the strong and weak results of this process. The authors’ purpose
for this text was to illustrate how to use a similar continuous school improvement process in
other school systems if the school systems choose to follow the Baldrige criteria as a leading
example of assessment tools. Hopefully, this shared story will help other systems avoid similar
mistakes as they move forward in this learning process as school systems.

Winand and Edlefson (2008) conducted a study with a rural superintendent conducting a
series of focus groups with community members, students, and staff regarding the district’s

ability to plan strategically. The focus group data informed future strategic planning. District
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administrators found more agreement among residents than they had expected at the end of a
carefully designed process. Community members were grateful for the opportunity to participate,
and the district's strategic plan contained important goals that would not have been recognized
without community input. Administrators believed conducting the focus groups themselves
brought more benefit than if they had hired a consultant because of the interaction with
community members. The result was a model that could be used by other rural superintendents.

Jasparro (2006) conducted a qualitative research study on the value of strategic planning
from the perspective of the school district, specifically the superintendent’s perspective. He
interviewed 8 superintendents in Massachusetts regarding their processes of strategic planning
that lead to school improvement and change initiatives in their districts. The superintendents
interviewed represented urban and suburban districts, all of the interviewed superintendents had
led strategic planning in their specific districts for at least three or more years. This group of
superintendents overwhelmingly agreed that strategic planning “was worth the time, money, and
effort in their districts... [the plans established] clear and concise goals and objectives for
improving teaching and learning” (Jasparro, 2006, p. 32).

All eight superintendents interviewed agreed upon the following: 1) Strategic planning
improved communication among stakeholders, 2) strategic planning provided direction for the
school board, 3) strategic planning aligned other planning processes with district visions, 4) the
planning process created a willingness of staff to work on school improvement priorities, 5)
strategic planning established uniformity among staff working on same goals, 6) the planning
process created budget alignment (Jasparro, 2006). Jasparro (2006) developed a set of
recommendations for effectively using strategic planning in education after interviewing the

superintendents.
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Cox and Bastress (2011) share school superintendents’ frustrations with strategic
planning initiatives, as they note that the planning initiatives consume valuable chunks of time
and energy without yielding a viable tool to drive school improvement and
accountability. However, Cox and Bastress (2011) provide an example that reflects the actual
experience of a school district whose identity they are shielding by calling it "the B+ school
district." A $169 million construction bond was passed by the voters, but the B+ strategic plan
was not a credible road map to excellence in student and operational performance. A successful
strategic planning process cultivates a highly effective school district while energizing
community support for improvements. The result is a strategic planning framework for achieving
objectives aligned with the district's vision for success.

Strategic planning has become an embedded practice in western culture; however, it is
just now catching on as a practice in Kenya. Mbugua and Rarieya (2014) report on a study's
findings of how one Kenyan secondary school participated in the strategic planning process. The
purpose of this qualitative study was to focus on how various stakeholders in the school
participated in strategic planning. Data were collected through semi-structured interviews and
document analysis.

The article noted that even though the school stakeholders had various ways of being
involved in the strategic planning process, the school still lacked a collaborative strategic plan
because the planning process seemed fragmented and disorganized. The article noted that some
of the participants acknowledged a lack of knowledge of what exactly strategic planning
entailed, which allowed participants to become passive and less engaged during the planning
processes. Findings highlight the idea that strategic planning seems to be more of a concept than

a productive tool in this context.
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After studying several school system strategic plans, Reeves (2006) notes that school
systems that implemented strategic planning with fidelity demonstrated 20 different dimensions
of planning, implementing, and monitoring. Monitoring, evaluation, and expectations are the
lead indicators of a successful implementation of strategic planning.

Reeves (2007) highlights that monitoring a plan means that “the school conducts
consistent and frequent (at least monthly) analyses of student performance, teaching strategies,
and leadership practices” (p. 87). School systems, which did not engage in these same
monitoring exercises typically, only did the educational autopsy of only looking at previous
factors to see how they performed in the past tense. Effective evaluation denotes the process of
relentless questioning of all programs and strategies. High expectations shared by leaders and
teachers have a positive effect on strategic planning.

Educational leaders need to set high expectations in the strategic planning processes. In a
study examining students’ performance related to teacher expectations, Rosenthal and Jacbosen
(1968) prove this notion that students perform well when teachers and educational leaders set
high expectations via a study of teachers and students where teachers were informed that specific
students were considered “late bloomers," even though, the students were chosen at random (also
known as the Pygmalion Effect). The results demonstrated that the specific “late bloomers” had
lived up to teacher expectations in one single school year. One can correlate how the application
of high expectations in the strategic planning process can produce similar results as the
Rosenthal and Jacobsen study.

High expectations do not have to be expressed as lengthy. Reeves (2007) encourages
school leaders to keep strategic planning as simple as possible without losing the importance of

stressing high expectations. Reeves describes a system that Joe Crawford, a former assistant
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superintendent for curriculum and instruction, utilized in his schools for strategic
planning. Reeves (2007) describes the one-page plans that are clearly focused, but simple
enough for all persons to understand to best have everyone participate in executing his or her role
in the strategic plan. The one-page plans identify four key areas on his one-page plan: student
performance, human resources, partnerships, and equity.

Strategic Abandonment Technique Use in Educational Strategic Planning

Understanding the value of and the organizational need for a strategic plan and program
evaluations are great places to begin; however, organizational leaders must also focus on
challenges and barriers that will cause needed changes to begin with in the strategic plan. It is
this mindful process that a leader must address by thinking about how to strategically abandon
the best-established plans, activities, or benchmarks. How does a leader know when to move
forward with a plan or strategically abandon the plan to pursue a different wide-open space? The
use of the technique of strategic abandonment is under-researched; therefore, it is the goal of the
researcher to see if the use of this specific technique can aid the strategic planning process in
schools to allow school leaders to be comfortable letting go of what is no longer needed to
improve.

Strategic abandonment provides a lean path to quality in the strategic planning process,
which, in turn, can help a school district define and ensure that the strategic planning process
allows for everyone to know the goal and define the value, break the job into achievable steps,
then eliminate what is no longer needed, improve outcomes, and achieve “flow” within the
system. Strategic abandonment is the step in this process that allows for the “clean up” to

standardize the process.
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North East Independent School District in San Antonio, Texas decided to transform their
strategic plan in 2013 by hosting several district-level leadership meetings where they discussed
how they would implement the strategic abandonment process at their schools. Even though it
seemed to be a positive process for school leaders, “there was no step-by-step process for school
administrators to follow, with every school having its own organizational culture” (North East
ISD, 2013, para. 2).

The one constant in this process at each school was the teachers’ belief in having a voice
in big decisions within the schools. The article did state that the process had been eye-opening
for local schools and teachers in that it forced schools to stay focused on campus-level programs
and procedures versus district and federal-level initiatives that could not be changed or
influenced at the school level. The superintendent stated that he believed that by completing the
strategic abandonment process his school district was “one step closer to advancing its beliefs, its
call to action, and learner outcomes, as outlined in the [district’s] strategic plan” (North East
ISD, 2013, para. 8).

Another school system that utilizes the strategic abandonment process in the strategic
planning process was Ector County Independent School District in Texas. The Chief of Staff,
H.T. Sanchez decided that he needed an assessment of current practices and programs; therefore,
he developed a strategic abandonment tool for school leaders within his system to utilize when
making strategic abandonment decisions. The tool is simply a rubric (where leaders can assess
whether a program/process is truly founded, questionable, or unacceptable in its current state or
use. (http://crss.org/wp-content/uploads/2012/11/Strategic-Abandonment-Tool.pdf)

However, leaders must be considerate of what they are doing and what they are losing in

this process when using the strategic abandonment process. Drucker (1994) coined a phrase for
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the strategic abandonment process: “Anyone can start something new. It takes real leadership to
stop something old” (p. 104). He continued to encourage leaders to check to see if processes or
programs were the following: outdated? Time-consuming? Unworkable? What does one lose in
student learning when eliminating this process/procedure/program? (Drucker, 1994). Strategic
abandonment is a critical component that almost seems to be “unspoken” in most school
districts’ strategic plans. If that is indeed the case, how does this affect school systems’
accountability? Caldwell (2000) pushes leaders to think about requiring some abandonment of
historical practices if there is to be a transformation of schools. Davies and Ellison (1999) state:

the thicker the plan the less it affects classroom practice. We cannot plan in schools...by

simply doing more of the same. As the educational environment becomes more complex

and demand on the schools increases, the solution can no longer be longer and more

detailed school development plans. (p. 5)

Conclusion

Although there is an overabundance of literature on strategic planning as a process, there
is limited information and research regarding the use of the strategic abandonment technique in
the strategic planning process, particularly concerning its use in strategic planning in K-12
schools. The review of the literature relevant to the research questions of this dissertation did
reveal that strategic planning is not a new process, but it is a misunderstood concept to apply to
an organizational setting, again, specifically to the educational setting. This research study sets
forth to show that it can be useful to educators to implement a process of looking at what is and
isn’t working before releasing what is not working to move on with better or different programs,

ideas, and methodologies in a systematic way.
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This researcher believes that strategic planning in the educational setting has become a
traditional or more complacent approach that no longer serves the needs of schools as it is
currently used because most school systems simply go through the motions of strategic planning
without truly preparing for strategic actions. It might also be that educational administrators “go
through the motions” as they lack a clear and defined system of planning. Strategic planning is
data-driven with an almost err of preoccupation with accountability and test results.

From the researcher’s personal experiences, strategic planning in schools forgets to take a
wider view of strategic development to have tough conversations about what is no longer needed
to be successful. A simple analogy to what the researcher means is that a paper plate is a good
choice to hold food for eating; however, a paper plate can only hold so much food before it
bends and gives away to the pressures of adding more to it. Strategic planning in schools
currently works in the same fashion—we simply keep adding to the plate as we make changes in
our approaches versus simply removing some weight from the plate first before adding more to
the plate.

Research has shown that school principals have expressed that there is little time devoted
to strategic and reflective planning (Basham & Lunenburg, 1989). A study showed that the use
of reflective thinking by educational leaders does better connect to strategic actions. The
researcher contends that there should be a new way of thinking “forward” that doesn’t simply
utilize the idea of strategic planning as strategic intent, which seems to limit a school planning
framework. The researcher believes that there is a dearth of sufficient information regarding
how to use strategic planning in a school district setting to let go and move forward in terms of

strategic abandonment.
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This research study sets forth to show that it can be useful to educators to implement a
process of looking at what is and is not working or needed and then release what is not working
to move on with better or different programs, ideas, and methodologies in a systematic way.

Gaps

This literature review reveals that there are multiple resources regarding strategic
planning in the business and military world; however, there is limited research regarding
strategic planning in schools, especially the use of the strategic abandonment technique in the
planning process. Even more specifically, there is a lack of information regarding the use of
specific tools to aid educational leaders through the strategic abandonment process while
focusing on school improvement.

The field of education does not differ from other sectors in that it is prone to constant
changes—focus shift, programs change, and pedagogy and the ways of teaching morphs, but
how do educational leaders evaluate strengths and weaknesses as rapidly as focuses, programs,
and best practice teaching changes? There simply is no textbook on how to keep up in the
educational sector, much less a text on how to keep up while letting go of past ideas, programs,
and focuses. The researcher’s personal experiences as an assistant principal, principal, and now
director of curriculum and instruction have led to a search for the best practice method of
evaluating what is needed and not needed to improve educational planning. Is there a way to
implement a rubric to the process of strategic planning to make the process less abstract and
more focused? Is this gap attributed to the fact that educators are hopelessly optimistic and
struggle to consider what they simply need to let go to move forward? There is little to no
literature that directly states that the use of strategic abandonment techniques will aid or hurt the

strategic planning process in K-12 school districts. This proposed research study would provide
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a missing piece of the dialogue because it would be one of the first research studies to attempt to
apply the use of the strategic abandonment technique to the body of literature on strategic
planning specifically in the educational setting.

The literature review pushes the researcher to agree that it may simply be that once an
organization attains its objectives, the organization doesn’t need to stop and celebrate; this is the
time for new thinking (Drucker, 1994). Drucker (1994) suggests to organizations that they
question themselves on “every product, every service, every policy, every distribution” every
three years by proposing a question to business leaders to use when making the most challenging
management decisions: “If we did not do this already, would we go into it now, knowing what
we now know?” (p. 102). This question allows business leaders to think about those fourth-
quarter plans and where time and resources are going to be applied, but does this same question
apply to educational leaders who have some of the same concerns, even if they are not displayed
as obviously? Educational leaders still must consider if they have invested too much in the
current direction of the system to change directions. How do educational leaders deal with
investments in products and programs using a strategic planning model?

Braden (2014) stated “many leaders feel they are paid to power through the problems
versus taking the time to make the better decisions” (para. 5). Educational leaders have been
taught through processes and procedures to value persistence and not simply walk away from
something that doesn’t seem to be working on the first round. It is as if educational leaders are
eternally optimistic that if we have avoided failure if we simply try one more time. We do not
seem to have the mindset that if we think we did everything right the first time and the results are
not there, simply move on. We, as educational leaders, want to throw more money and time into

the problem to simply “make sure” we failed the first time. Why this mindset? Why do we not
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have the mindset that there are differences between roadblocks and blunt walls? Why are we
scared to strategically abandon certain processes or methods? Is it because we do not have an

identified and accepted path to complete the process?

55



CHAPTER 3 - STUDY METHODOLOGY

The purpose of this chapter is to introduce the research methodology for this qualitative
study regarding how the strategic abandonment technique can be used in strategic planning in the
educational field. This approach allowed for a deeper understanding of educational experiences
related to educational strategic planning. Chapter 3 explores why the researcher chose to present
this research qualitatively and further describes the steps taken to conduct the research. This
chapter presents the research plan, including the methodology, research design, unit of analysis,
data collection and analysis methods, sample and sample strategy, data analysis methods, and
researcher bias.

This dissertation process was exploratory in nature as the researcher had to gather data
and investigate the use of strategic abandonment in the business and military fields and make
connections between the use and the lack of use of strategic abandonment in the educational
setting. The researcher found that this process became about unfolding a story of the use of
strategic abandonment in the field of education because it was important to make sense of the
topic in other fields, connect learned information to the educational landscape, and then apply
and experience the information using a rubric prototype, and untangle and reflect upon the
researcher’s presence in the research. The research became an entire text that unfolded as the
process continued.

Due to the exploratory nature of this research, the researcher utilized a qualitative
approach focused on a phenomenological methodology through the lens of the interpretivist
paradigm. According to Patton (1990), qualitative research uses the researcher as an instrument

to drive the research. In this study, qualitative research is useful and purposeful because this
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research produces findings not arrived at by statistical procedures or other means of

quantification. [The research] refers to research about a person's lives, lived experiences,

behaviors, emotions, and feelings as well as about organizational functioning, social

movements, cultural phenomena, and interactions. (Strauss & Corbin, 1998, p. 10)

The specific research questions were formulated in Chapter One of this dissertation. The

questions are restated as follows:

1.

Do school districts utilize strategic abandonment techniques when strategically
planning?

How do school leaders know what needs to be abandoned or terminated in the school
or school district's strategic planning?

What are the indicators of needing to abandon something?

What are the challenges of utilizing the strategic abandonment technique in the
strategic planning process?

What tool do educators use to abandon strategically in the strategic planning process?
Do school leaders use the tool as a diagnostic/predictor tool or as a planning tool?

Research Design

The researcher learned quickly that qualitative research borrows methods from a more

humanistic/social sciences approach in that the researcher noticed that she had to focus on

interpreting the interaction between the researcher and the topic of study. This work emphasized

the gathering of data reflecting the experiences of school district administrators and leaders about

the identified problem. Interviews were conducted where respondents were encouraged to tell

their own stories that reflect upon their personal experiences related to the use or lack of use of
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the strategic abandonment strategy in the strategic planning process in the school (natural)
setting before using the strategic abandonment prototype provided by the researcher.

The researcher recognized that this topic of study’s purpose is to gain a deeper insight
into a topic on which very little literature exists in the educational landscape. The aim of this
study was not to measure or quantify “something,” but to improve the knowledge and
understanding of the topic of study by obtaining information from practicing educators with
similar experiences and planning approaches to see if this rubric prototype can make a difference
in how educators approach strategic planning. It entailed figuring out what paradigm angle to
study this topic that pushed the researcher. Usher (1996) stated that “paradigms are frameworks
that function as maps or guides for scientific communities, determining important problems or
issues for its members to address and [define] acceptable explanations and techniques to solve a
defined problem” (p. 15).

Lee and Baskerville (2003) discuss how qualitative research often focuses on
interpretivism, which means that the research topic will belong to a specific setting and
circumstances where it was developed as a theory. This approach does not strive for a universal
approach, because it does recognize that there will be subjective meaning extracted from the
interviewees’ experiences that matter and shape their “realities.” Interpretivism is connected to
social construction for learning. Learning will be constructed in the world it exists in at the time
of the study. Data to be studied through the social construction of learning looks differently
from that of traditional research. Social construction data might include the
following: credibility, transferability, dependability, and confirmability (Patton, 2002; Sayre,
2001). The researcher wants her data to focus on authenticity avoiding biased questions,

responses, and assumptions.
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A qualitative approach focused on a specific phenomenon using the interpretivist
paradigm allowed the researcher to approach the learning in this research to be discovered as
interpretations of how strategic abandonment works in the setting of school districts by exploring
the processes and textures in the educational social setting. Schwandt (2007) connected to this
researcher when highlighting that “the world is always interpreted through the mind” (p. 143). It
is the goal of this researcher to truly understand “human ideas, actions, and interactions in [the]
specific context” of strategic abandonment use in the educational setting of strategic planning
(Glesne, 2011, p. 8).

The researcher’s goal is for school district central office staff to use the strategic
abandonment rubric prototype, after which the researcher would establish connections between
the use of the rubric prototype and the significance of the meanings generated from the use of the
rubric prototype through interview questions to participants. The researcher did not want to
exclude the idea that qualitative research allowed her to explore this topic of interest in depth,
complexity, and context. Even though the researcher recognizes that qualitative research can be
difficult to measure and quantify, qualitative research seems to reveal valuable attitudes and
needed perspectives that a traditional quantitative approach might miss or not highlight.

The researcher did not initially begin with a rubric; however, she began the initial work
by building a checklist (see Chapter 5) to process the researcher’s priority questions needing to
be defined as the main criteria in the developed rubric. The researcher used the developed
checklist to move to the building of a rubric with defined areas of evaluation. It was post the
building of the rubric that the researcher developed a set of questions to gather data from each
individual interview, and this question set initiated and facilitated conversations and responses

about the use of strategic abandonment in the strategic planning process. Glesne (2011)
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underscores the importance of “interacting with people in their social contexts and talking with
them about their perceptions” to gather patterns for research analysis (p. 8). This study is
grounded in the simple acts of talking, observing, reflecting, and acting (Deming, 1993; Kemmis
& McTaggart, 1998; Stringer, 1999).

Pre-use of the prototype interview questions elicited data on school leaders’ roles in
strategic planning, the use of strategic planning with the use of a strategic abandonment tool, and
the outcomes of strategic planning with the use of strategic abandonment. Participants were then
asked to use the strategic abandonment prototype in the timeframe of 4-6 weeks following the
initial interview in their educational environment in a situation they believed best fit the tool.
After this timeframe for use of the tool, the researcher interviewed the participants to learn about
the respondents’ perceptions of the use of the strategic abandonment tool in the strategic
planning process and listen to suggestions regarding the initial tool.

By exploring strategic abandonment techniques through individuals’ experiences and
locating themes, the study will note important insights and dynamics that prevail in the strategic
planning process in the educational setting. Again, field observation and interviews assisted in
this process, as well as a thorough review of documents.

The theoretical framework of this study will be a qualitative study using a
phenomenological methodology. The researcher chose to approach this study as a
phenomenological study as the focus is exploratory and focused on the lived experiences of the
people under investigation concerning a specific phenomenon or concept (Patton, 2002; Sayre,
2001). The researcher understands that “learning to listen well to others’ stories and to interpret
and retell the accounts is integral to many kinds of qualitative research” (Glesne, 2011, p.

1). Patton (2002) shares that phenomenology addresses the following question: what is the
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meaning or structure of the lived experience of this phenomenon for this person or group of
persons? The researcher can think through the underlying meaning of a lived experience of a
person or groups of persons. The researcher believes that

learning qualitative research is like learning to paint. Study the masters, learn techniques

and methods, practice them faithfully, and then revise and adapt them to your own

persuasions when you know enough to describe the work of those who have influenced

you and how your modifications create new possibilities. (Glesne, 2011, p. 3)

Patton (2002) continues to explain that phenomenology focused on two areas: 1)
describing the subjective perspective of how people see the issue, and 2) analyzing what this
experience or issue means to them in a specific context. This researcher believes that this
process allows for her work to discover the need for a rubric prototype among a specific group of
people due to their shared experiences in the educational approach of strategic planning. The
phenomenon can focus on an emotion, a relationship, an organization, or a culture (Sayre, 2001;
Patton, 2002).

In this process, the researcher developed a strategic abandonment tool to be used at the
central office level to determine the effective use of strategic abandonment techniques at the
district level when making instructional and operational decisions. The researcher administered
the rubric prototype for central office use, and the researcher conducted interviews to build a
sufficient dataset to look for emerging themes and participants’ feedback to validate the
researcher’s assertions that this type of rubric is needed at the school district level.

The researcher connects the work to phenomenology as it allows the researcher to
describe the event(s) of central office persons using the developed strategic abandonment rubric

prototype to understand the meaning the central office participants place on the strategic
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abandonment tool. The researcher wishes to compare the experiences of central office
personnel’s use of the rubric prototype with previous experiences of working through the varied
educational strategic planning processes. This study would aim to better understand how school
district personnel can use the developed strategic abandonment tool in their district environments
and research common themes through participants’ experiences in using the developed tool. The
researcher is relying on the participants’ knowledge and perspectives to gain insights into the
usefulness of the developed strategic abandonment tool.
Unit of Analysis

Carlile (2005) notes that theory building goes through two levels: descriptive and
normative. The descriptive level is a preliminary phase that allows the researcher to predict,
categorize attributes, and observe/describe the phenomena; whereas the normative phase works
through statements of causality, categorizes the circumstances which exist in the study, and then,
once again, observes/describes the phenomena. According to Carlile (2005), theory building in
qualitative research starts with an inductive process, moving from thoughts and ideas to more
general statements at the descriptive level. Once a researcher has gone through the descriptive
level, they move to the normative piece of theory building where the researcher can focus on
attributes versus circumstances. It is by moving through these two phases of theory building that
a researcher can detect an anomaly in the existing theory or study. At this point in the research,
the researcher can discover and improve categorization schemes to improve the overall study of
the topic.

This researcher believes that she moved through inductive processing and connected to
Carlile’s research by going through the cyclical process of theory building in her research. The

researcher does admit that she believes that she spent more time in the descriptive state of theory
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building because the topic has little literature published on it in education. The researcher’s
focus remained on the identification of relationships and connections among the identified
categories of the studied area. The researcher truly believes that further research can concentrate
on how to take this topic of study through a deeper level of theory building by moving more into
the normative stage of theory building (Carlile, 2005). This process also pushed the researcher
to be in a constant comparative mind frame where the researcher had to identify categories of
data and form emerging themes (Strauss & Corbin, 1998).

The researcher wanted to become saturated with information on this topic, and the
gathering of new information on this specific area of research allowed the researcher to
participate in intensive dialogue between the interviewer and the respondent (Padgett, 1998, p.
52). The researcher was striving for depth and detail through a set of questions asked to each
interviewee pre- and post-use of the rubric prototype. This researcher had to consider the
manageability in terms of the number of school districts visited, the accessibility of the
prospective respondents, and the willingness of the respondents to speak with the
interviewer. The researcher also had to consider her involvement in the research as well as her
partiality to the topic of study.

Verification of the emerging categories and themes is important to the researcher to keep
the research free from personal biases; therefore, the researcher established three techniques to
keep this process in check: member-checks, peer-debriefing, and a type of an audit
trail. Member checks allow for the researcher to remove biases that surface due to the
researcher’s interpretations of the provided data. The process for member checking involved
providing the interviewed participants with an opportunity to review the researcher’s findings

and amend any details that seem incorrect or misstated.

63



Peer debriefing provides a fresh perspective on the researcher’s analysis and critique
(Patton, 1990). A peer debriefer is defined as someone who does not have any power or control
over the researcher (i.e., dissertation chairperson) that could affect this study’s results
(Erlandson, 1993). The role of the debriefer in this research was a central office colleague who
did not participate in the study but has significant background knowledge of strategic planning in
the educational setting, as well as the dissertation research process. The peer debriefer looked at
the qualitative data and compared the field notes with the results of the data analyzed.

The audit trail process is in place to assist the researcher in ensuring that the findings are
accurate based on the field notes processed during the data gathering of this research. The audit
trail pushed the researcher to provide evidence-based qualitative measures to a reader to keep the
research data “clean” and accurate.

Data Collection and Analysis Methods

The interview process can be described as a communication process where the research
investigator serves as the lead interviewer who is searching for information from a person or
informant on the related study. Delgado and Gutierrez (2007) share that the extracted
information will allow the researcher to interpret, reflect and possibly act upon the information
provided by interviewees. Every interview generates an informative product that is shaped by
the collected experiences and perceptions of the interviewees. Based on this knowledge, the
researcher needs to work to provide an understanding of things that cannot be directly observed
through the interview process, such as emotions, feelings, thoughts, opinions, attitudes, or
behaviors of the interviewees. The researcher values that the perspective of others is meaningful
and valuable to this specific study; therefore, the researcher will use the tools of observation and

interviewing in a complementary nature (Patton, 2002; Sayre, 2001).

64



The researcher wishes to provide a more detailed classification of open-ended interviews
(Patton, 2002). Therefore, the researcher will conduct the interviews in a semi-structured
manner in that the exact wording of questions and their sequence of order in the interview will be
predetermined for all interviewees. Each respondent will get to answer the same questions in the
same manner and in the same order as all other respondents, including standard probes used by
the interviewer. The researcher chose this structure of interviewing to enhance the comparability
of data gathered via the respondents’ answers to the structured question set.

The researcher knows that she is focused on gathering detailed and complete information
on the specific topic of interest. The goal is to obtain relevant information on the research
topic. Broda (2006) highlights that the major criterion used to distinguish how in-depth
interviews are is the fact that an in-depth interview will aim at revealing the motives and
attitudes of the respondents that are usually difficult to figure out in an unstructured interview
setting.

The researcher plans to use an interview guide that highlights specific issues related to
the formulated research questions that are needed in the interview setting. Again, the questions
used will be open-ended, neutral as possible, and clear for the purpose of comparability purposes
at the end of all interviews. The researcher will consider different question sets to include in the
structured interview such as experience questions, work background questions, and possibly
demographic information as needed (Patton, 2002). The interview guide for this study consists
of experience and behavior questions as well as a few opinion-based questions.

Flanagan (1964), who developed the notion of “critical incidents” in interviewing
processes, believed that understanding critical incidents in the interview process allowed the

researcher to find out about the underlying challenges of a topic of study. The researcher would
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like to explore critical incidents for interviewees in that the researcher would like to know what
previous mistakes in strategic planning the interviewee has experienced in the past when
engaging in strategic planning in the educational setting. The researcher wishes to explore if the
interviewees believe that the critical incidents experienced had far-reaching educational
consequences for the school district. The interview guide can be found in the appendix.

In total, ten qualitative interviews were conducted over months (July 2018-August
2018). Ten school districts in North Alabama were interviewed: Blount County Schools, Shelby
County Schools, Mountain Brook City Schools, Albertville City Schools, Arab City Schools,
Marshall County Schools, Boaz City Schools, Guntersville City Schools, Jefferson County
Schools, and Mobile County Schools. Participants within these systems are responsible for
leading or participating in school system-level strategic planning. Moreover, one interview was
conducted with a Southern Regional Education Board (SREB) employee for purposes of an
educational company’s process of strategic planning. Each school system is briefly elucidated in
the appendix. Samples of interview transcripts can be found in the appendix as well.

The researcher recognizes the need for using rigorous methods for the study, which will
include the use of systematic data collection during fieldwork through the interviewing process
outlined earlier in the chapter to the systematic analysis of the gathered data. Patton (2002) calls
this process of rigorous methods having integrity in analysis, which does include having the
researcher look for and observe negative pieces of information gathered through the data
collection process or pieces of information that might not fit with the identified patterns in the
research. The method of triangulation should be used to authenticate data collection and analysis
in this process. Data triangulation will involve the use of multiple sources of data, which will

include the checking of interviews against written documents and comparing perspectives of
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interviewees from different points of view (Patton, 2002; Sayre, 2001). Methods triangulation
was not applied in this research as the nature of the study did not permit quantitative data
collection.

Sample and Sample Strategy

The sample size for this study was predicated on the specific considerations of the
researcher: the purpose of the study, credibility of the selected personnel to try the rubric
prototype, usefulness to the study, and available time and resources (Patton, 2002; Sayre,

2001). The researcher wished to focus on depth and quality versus quantity of persons who tried
the rubric prototype so that the researcher can pay greater attention to detail and context of
specifics.

This research used purposeful sampling. Patton (2002) defines purposeful sampling as
the strategic and purposeful selection of information-rich cases. In this purposeful selection, the
researcher must meet the goal of selecting samples that will provide the necessary depth and
degree needed to complete quality research. Selected cases and participants will be evaluated
according to the purpose of the study and the relevance of the selected cases and participants in
answering the research questions regarding the phenomenon under study.

The sampling procedure for this research could be narrowed down to the following areas
of focus: financial restrictions, geographic restrictions, time frame, number of interviewers, and
possibly some limited access to confidential educational information related to specific school
districts. The timeframe for conducting the in-depth interviews was two months, with a limited
budget for time and travel. The research was geographically limited to North Alabama. Only

one researcher conducted the expert interviews.
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Initially, the researcher focused on the approach of homogenous sampling to focus on a
particular set of similar cases; however, it is noteworthy that this approach to sampling limits
variation and possibly simplifies analysis. The simple focus was to conduct interviews with
identified central office persons in specific school districts in Alabama regarding their processes
of strategic planning already in place and ask them to try the rubric prototype for strategic
planning purposes, before having a follow-up interview to determine if the rubric prototype
provided the participant with other needed information in educational strategic planning or
not. The researcher does have to acknowledge that the scope of focus is limited to school district
central office personnel at this time, so there is some concern that there will be elements of
institutional gaps that might appear due to the specific focus area. The researcher recognizes that
new thoughts and ideas might emerge related to the study after conducting interviews. Patton
(2002) notes that new leads during the interview fieldwork process will appear and that the
researcher needs to take advantage of these emerging samples if possible.

Due to the nature of the sampling size limited to North Alabama, this study does not give
a broad range of perspectives as far as the educational landscape is concerned, since it is focused
on a specific geographic area. Moreover, the researcher recognizes that the claims that emerge
from this study may not be valid in other areas because of the limited resources used during the
study. Nevertheless, the researcher values the important and possibly common insights that can
be obtained through this study.

The researcher does recognize that the results of the interviewing reflect the perspectives
and experiences of current practicing school district central office personnel. These persons

interviewed will have limited perspectives.
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Data Analysis Methods

Data analysis quality was ensured using coding and pattern analysis in the interviews as
well as data interpretation procedures, which connect to the credibility, confirmability, and
transferability of the study. Carlile (2005) stated that the

healthiest and most accurate mindset for researchers is that nearly all data—whether

presented in the form of large data sample analysis on one extreme, or an ethnographic

description of behavior on the oater-are subjective...the only way we can judge the value
of data is by their usefulness in helping us understand how the world works, identifying

categories, making predictions, and surfacing anomalies. (p. 17)

Data interpretation procedures need to be organized once the data has been collected
through explorative expert interviews. The researcher wanted to capture key phrases most
important to the interviewees and use those phrases to build emerging categories that aid in
orienting the fieldwork conducted. Although the researcher will define the categories, it is still
important to note how the interviewees truly experience and describe their reality related to
educational strategic planning (Patton, 2002). The researcher attempted to develop an interview
guide that supported the analytical framework for analysis. The answers from the interviewees
were grouped by topics from the interview guide; therefore, relevant data would translate
throughout the respective interviews.

The analysis of content focused on three areas: 1) “making the obvious obvious” by
noting what is already known about strategic planning in the educational landscape, 2)
identifying misconceptions in strategic planning in the educational landscape, and 3) discovering
important things that have not yet been highlighted by others through research (Patton,

2002). The content analysis goal of this study is to identify the most important meanings in this
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field of study. The patterns and themes gathered in the interview process are the core meanings
that develop.

This researcher will focus on these areas within content analysis: 1) syntactic, 2)
pragmatic, and 3) semantic levels of analysis. The syntactic analysis will explore the text that
emerges from the interviews in terms of a researcher’s focus on words, grammar, as well as
common types of expressions used by the interviewees. The pragmatic analysis will focus on the
process of communication itself through the interview processes. The semantic approach of
analysis will focus on the meanings drawn from the content. The researcher will seek to
determine how expressions are used by the interviewees to describe strategic planning in the
educational setting before evaluating common realities noticed through the content. The
researcher will then have to focus on what to reduce or abandon as important elements in the
content analysis.

Coding of the content will be where the researcher focuses on highlighting the thematic
analysis. It will serve as the process for breaking down the text into manageable pieces of
information (Patton, 2002). Again, the researcher will note keywords to form meaning, which
can be categorized. The researcher will have to work hard to decide what fits together and what
to eliminate. The coding practices and categories applied to this study can be found in the
appendix.

Researcher Bias

To reduce the risk of bias in this research, the researcher worked hard to focus on human
elements at the beginning of the building of the interview question guide to plan proactively for
the reduction of bias from the topic of study. The researcher is cognizant of the fact that

reducing bias in qualitative research can be difficult given that the research deals with human
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emotions that can have possible distortions of reality. The risk of bias can come in a variety of
methods, including the research questions, the respondents, and their answers, and even, the
researcher’s thoughts and assumptions on the topic.

The researcher attempted to remove any questions from the interview guide that would
allow the interviewees to simply be able to agree with and be positive toward the interviewer’s
question set. Acquiescence can be viewed as an easy way out of a process, or that it takes less
effort to complete. To avoid it, the researcher tried to replace any questions that imply a right
answer with a question that focused more on the respondent’s point of view. The researcher also
attempted to eliminate questions that simply allowed interviewees to provide answers that are
socially acceptable due to the fear of not being liked by the interviewer. The researcher tried to
focus on phrasing questions to show it is okay to answer in a way that is not socially desirable.

Relating specifically to the researcher’s biases is the attempt of this researcher to remove
the opportunities for confirmation bias to emerge. Confirmation bias occurs when the researcher
forms a belief and then simply uses the respondents’ information to confirm this belief. This can
easily happen in the content analysis if the researcher is not open to looking at barriers to the
research. The researcher must also acknowledge that this study is not impervious to culture bias
owing to assumptions regarding persons’ motivations and influences based on the specific lens
of this research. The researcher also had to consider how she asked the questions in the
established question set in the interview guide to not create a question-order bias.

The researcher did not want the interviewees to feel like one question primed them for
the subsequent question simply by thinking about how the question was worded. The researcher
does recognize that question-order bias is sometimes unavoidable; however, to reduce the

possibility of negative feelings toward the question set, the researcher attempted to ask more
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general questions before more specific questions. The most important of researcher bias is the
simple acknowledgment that bias will exist when working with people. The researcher tried to
be very cognizant of what to look for and how to manage it during the process. The researcher
believes that the key to the removal of bias lies in simply asking quality questions at the right
time in the interview process to ensure proper respondents’ answers that meet quality qualitative
standards.
Summary of Chapter

This qualitative research study focuses on the lived experiences of the school district
respondents forming the sample. By utilizing homogenous and emerging sampling processes,
ten school districts in Alabama were selected to participate in semi-structured expert interviews,
pre-and post-use of the developed tool with a 4-6 week timeframe for intended use, to identify
the current practices of strategic planning in the educational landscape, as well as explore the use
of the researcher-developed rubric prototype for strategic abandonment techniques that could be
implemented in current educational strategic planning processes. Interviews were conducted
with the aid of a constructed interview guide that covered the major areas of focus of the
provided research questions. After transcribing the interviewees’ transcripts, the researcher

conducted a content analysis with the help of a systematic coding procedure.
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CHAPTER 4 - DATA COLLECTION AND ANALYSIS

This chapter contains the results of this qualitative study aiming to explore the use of the
strategic abandonment technique in the strategic planning process in the K-12 educational setting
using a researcher-developed strategic abandonment tool as experienced by current district-level
administration. The research questions of the study are as follows: RQ1. Do school districts
utilize strategic abandonment techniques when strategically planning? RQ2. How do school
leaders know what needs to be abandoned? RQ3. What are the indicators of needing to abandon?
RQ4. What are the challenges of utilizing strategic abandonment? RQS. What tool do educators
use to abandon strategically? RQ6. Do school leaders use the tool as a diagnostic/predictor tool
or as a planning tool? Expected outcomes of this study include the examination of how current
district administrators use and/or perceive the use of the researcher-developed strategic
abandonment tool in the real-world setting of educational strategic planning and decision-making
processes.

This chapter also includes a discussion that the analysis conducted is consistent with the
methodology and how the analysis ties back to the research questions. Additionally, this chapter
includes sample demographics, using tables to complement the summary. The process used to
analyze transcripts from the 11 individual pre-and post-interviews conducted to unearth codes
and themes as described in detail in this chapter. The data collected to answer the driving
questions were gathered through formal semi-structured interviews where the exact wording of
questions and their sequence of order in the interview were predetermined for all interviews.
Each respondent was able to answer the same questions in the same manner and order as all

other respondents, including the standard probes used by the interviewer. The researcher chose
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this structure of interviewing to enhance the comparability of data gathered via the respondents’
answers to the structured question set. Common themes were extracted from the interview
responses through a series of transcribing, coding, and collapsing the data. Included in this
chapter are tables and graphics used to present detailed code and theme data. The results of this
study are important to educational leaders to address the apparent gap in the use of strategic
abandonment in strategic planning and decision-making processes.
Sample and Participant Characteristics

Eleven educational leader participants were interviewed for this study. The educational
leaders who voluntarily participated in this study serve a K-12 school district in the state of
Alabama and experience constant opportunities for strategic planning, strategic review, and the
use of the strategic abandonment technique if they so choose to do so. Appendix C indicates the
participant demographics that represent the minimum requirements sought for this research.

All 11 respondents serve at the district or state level of the K-12 educational setting in the
state of Alabama. Notably, 3 of the 11 respondents either serve or have served in the role of a
school district superintendent. 9 of the 11 respondents serve or have served as a K -12 school
district curriculum and instruction director or assistant superintendent. Each of the 11
respondents read and signed an informed consent form for this study. The signed consent form
(Appendix A) detailed the interview process and permitted audio-recorded responses to open-
ended interview questions (Appendix B). The interview questions focused on the lived
experiences of educational leaders’ interactions with strategic planning and the use of the
strategic abandonment technique. As shown in Table 1, the major characteristics of each

respondent are shown:
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Table 1

Characteristics

Respondent # Job Title Gender Total Years in Education
Respondent 1 Assistant Superintendent Female 24
Respondent 2 Superintendent Male 20
Respondent 3 Curriculum Director Female 30
Respondent 4 Curriculum Director Female 21
Respondent 5 Assistant Superintendent Female 23
Respondent 6 Chief Academic Officer Female 27
Respondent 7 Superintendent Male 27
Respondent 8 Curriculum Director Male 24
Respondent 9 Curriculum Director Male 26
Respondent 10 Curriculum Director Female 24
Respondent 11 Curriculum Director Female 26

Of the 11 respondents, only 3 respondents hold elementary teaching certifications. In
addition, 8 of 11 respondents hold secondary teaching certificates (4 holding English Language
Arts certifications; 1 Music Education certification; 2 holding Social Science certifications; 1
Psychology and ELA certifications). All 11 respondents entered education as their career path
immediately after graduating with their bachelor’s degrees and earned their master's degrees

while working in the field of education. Also, 5 of the 11 respondents hold instructional
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leadership certifications at the Master’s degree level or higher; whereas the majority hold a
Master’s degree level or higher in the area of educational administration.

All the respondents are employed in a public school district in the state of Alabama or for
the state department of education. School district size varied among participants. 2 of the
participants sampled were administrators in school districts with over 1,500 school employees
and serve over 20,000 students. Most participants work in school districts with approximately
500 or fewer employees and 3,000 or fewer students served.

All 11 participants were willing to share their demographic information, including race
information, all identifying as White or non-Hispanic. The ages of the participants varied.
Participants who were 49 years or younger represented 55% of the sample, 36% were between
the ages of 51 and 60, and .09% were between the ages of 61-70.

Data Collection

The data collection focused on the 11 research interviews based on pre-and post-use of
the researcher's developed strategic abandonment tool. Each respondent had 4-6 weeks between
pre-and post-interviews to experiment and use the intended tool in his/her educational
environment. The qualitative method was based on subjective measures and interviews to
interpret a phenomenon of behavior regarding the use of the strategic abandonment
technique/process at the school district level. The phenomenological design enabled an
exploration of educational leaders’ lived experiences and permitted accomplishing the goals of
the study by focusing on research questions, and interview responses that highlighted
respondents’ perceptions of the researcher-developed strategic abandonment tool.

An interview protocol of audio-recording and transcribing educational leaders’ responses

to open-ended questions during a pre-and post-interview was the primary procedure for
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collecting data for this study. Each of the two interviews per respondent took place in the
respondents’ choice of location. The respondents answered open-ended questions to enable in-
depth exploration of the phenomenon under investigation. Each interview was analyzed before
the next one happened to allow for the researcher’s analysis before moving on to the additional
participants. The researcher coded each interview and analyzed all of these for categories or
themes.

The data collection process involved providing an opportunity for respondents to share
their lived experiences of participating in district-level strategic planning and their current use of
the strategic abandonment technique in their current roles. The researcher quickly learned that 0
of 11 have ever participated in the strategic abandonment technique using a rubric tool; for this
reason, the post-interview data is critical to understand the need for the development of this tool.

Post the first interview and before the final interview, the researcher asked each
respondent to view and use the researcher’s strategic abandonment rubric prototype and then
answer follow-up questions in a post-interview to record their perceptions of their first use of the
developed tool. The respondent could then relate the use of the tool to their current roles in
educational leadership. The responses were collected to investigate the common themes and
patterns by employing an exhaustive categorization technique that emphasized data that focused
on the respondents’ provided information. The pre-and post-interview protocol interview
questions are provided in the Appendix.

The respondents consisted of 11 K-12 educational leaders representing 11 different
school districts in the state of Alabama public school system. Purposeful sampling enabled a
specific interpretation of the lived experiences related to the research questions. All respondents

were invited to participate in this voluntary research study via email invitation. The researcher
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scheduled appointments via the respondents’ needs and dates/locations. The interview process
did not last longer than one hour per interview, and there were limited risks associated with this
study. The researcher notes that the scope of focus is limited to school district central office
personnel at this time, so the possibility of elements of institutional gaps potentially appearing
due to the specific focus area cannot be ruled out. The researcher acknowledges that the results
of interviewing reflect the perspectives and experiences of current practicing school district
central office personnel. Those persons interviewed will have limited perspectives.

The data collection process reached saturation when themes occurred repetitively and
generated similar information. The data collected is closely related to the purpose of the study.
When it became evident to the researcher that each interview question had been answered
sufficiently, the interviews were concluded.

The researcher needs to note that of the 11 persons interviewed not one of the 11 had ever
used a specific process for strategic abandonment; therefore, this was the first time for each of
the 11 respondents to try a strategic abandonment rubric prototype in their current educational
experiences.

Data Analysis

After each interview, the researcher analyzed the data presented before moving on to the
next respondent to identify any themes or categories. All the interviews were transcribed, coded,
and analyzed for emergent patterns. Common themes and patterns that emerged through coding
the transcripts assisted with developing conclusions from a description of experiences based on
the provided research questions. Questions or clarifying questions were added to the interview
method following the completion of the 11 interviews or post-interviews. Details of additional

questions and from analysis throughout the interview process can be found in the Appendix. The
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researcher noticed that as she collected more data, she needed to think about them again. As a
result, the researcher would need to return to older data to analyze it again. This data thinking
“cyclic” process is noted in Figure 1:

Figure 1: Data Thinking Cyclic Process

NOTICE

< ANALYZE THE > <:> < COLLECT THE >
D I'\I\'I'I\

AT A
ATA

Transcripts were uploaded into a computer software, Transcribe, for further analysis.
Each interview was coded using the software and then compared to the manual coding initially
completed during the interview collection. Coding the interviews again, having all 11 interviews
to compare, aided constant comparative analysis techniques critical to the research. This process
allowed the researcher to maintain consistency in “keeping the main thing the main thing” by
emphasizing key points in the coding.

The analyzed data were based on the needs and purpose of the study. Agee (2009) points
out that effective qualitative research interview questions give shape and direction to a study.
Koro-Ljungerg and Hayes (2010) noted that research interview questions help researchers when
looking for pertinent relevant perspectives and provide boundaries for the study. The
respondents were asked to answer 12 total questions (minus demographic information) broken

down as follows: 7 pre-rubric questions related to their experiences with strategic planning and
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strategic abandonment, after which they were asked to preview and work through the rubric, and
finally answer 5 post-use rubric constructed interview questions.

The analysis of content focused on three “big” areas connected to the study’s research
questions and emergent patterns from the constructed interviews: 1. “Making the obvious
obvious” by noting what is already known about strategic planning in the educational landscape,
2. Identifying misconceptions in the area of strategic planning in the educational landscape, and
3. Discovering important things that have not yet been highlighted by others through research
(Patton, 2002). The core meanings are the patterns and themes gathered in the interview process.
According to Midla and Coryell (2010), qualitative studies are used to collect and analyze data
by revealing important themes related to one’s personal or professional experiences.

The researcher focused on the following areas within content analysis: 1. Syntactic, 2.
Pragmatic, and 3. Semantic levels of analysis. The syntactic analysis explored the text that
emerges from transcribed interviews with a focus on patterns of words, grammar, and common
types of expressions used by the respondents. To illustrate, the researcher analyzed the transcribe
software transcriptions to identify common word patterns and word frequencies.

The researcher’s main focus for data collection and analysis was based on pre-and post-
interview manual notes and audio recordings and transcriptions; however, a word frequency
query was conducted simultaneously in transcribing from the 11 interviews to check for
additional themes through the number of times specific words appeared in the transcriptions.
Word frequency queries were performed at different ranges to see if any differences existed
regarding searches that look for the same word, similar words, or frequencies between these two
extremes. Table 2 indicates the results of the word frequency query completed. Except for the

words: school, work, and district, the word query search resulted in modifiers. The word change
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was the second most frequently referenced word type in the search for similar word groups,
behind the word think.

Table 2

Transcribe word query

Exact Query Between Exact and Similar Similar Query
Know Know Think

Like Work Change
Really Like Work

Just Think Really

Think Just Number

The pragmatic analysis focused on the process of communication illuminated via the
interview process. The researcher’s main focus for data collection and analysis was based on pre-
and post-interview manual notes and audio recordings and transcriptions. However, the
researcher finds it important to note the nonverbal communication data collected in each of the
11 interviews in this process, as this type of communication plays a side role in the researcher’s
understanding of collecting and understanding of the data presented. Nonverbal communication
is a reliable source of information as it complements the verbal behaviors of humans (e.g., Bull,
2002; Frels & Onwuegbuzie, 2013; Mehrabian, 2009). Meharabian (2009) underscores the fact

that facial expressions alone communicate 93% of a person’s feelings/attitudes.
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In this process, the researcher has learned that she sometimes feels as if she learns more
from what the respondents do not say than what they do say. For example, the researcher noted
the following nonverbal cues in her manual notes during her interviews: 9 of the 11 respondents
speak with their hands when they are discussing strategic planning. When asked about how each
respondent uses the strategic abandonment process in strategic planning, the researcher noted the
following: 10/11 respondents laughed or chuckled at the idea in the sense that they wished they
were able to use a process like this. 1/11 huffed when asked this question like “yeah, right.” The
researcher also noted the interviewees’ postures. When speaking about parts of strategic planning
that they were comfortable with, the interviewees sat taller and at ease with the researcher. It is
when the questions would turn to the possibility of changing the process that the researcher
would notice that most of the respondents (8 out of 11) would shift in their seats or cross/uncross
their legs.

The semantic process focused on the meanings drawn from the collective content and
what relationships, if any, can be drawn from this research. Through personal experience, the
researcher knows that people can interpret and use words differently; therefore, they draw
different meanings from them. So, the researcher must ask herself, does this happen in her
research? Through the interview process, the researcher has concluded that depending on the
lived experiences attached to them, the following words have similar and different meanings:
strategic planning, progress monitoring, and program evaluations.

For example, it was clear to the researcher that even though 11 of the 11 respondents had
participated in educational strategic planning more than one time, not one experience seemed to

have been lived the same; thus, the perception of what happens in educational strategic planning
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varies. So, the researcher must ask herself does this change the definition of strategic planning,
or does it just add perspective to the definition?

Through the 3 lenses, themes and patterns emerged through coding and studying notes
and patterns of behavior. If a theme showed little relevance to the study, then the information
was discarded by the researcher as a connecting theme. If a theme occurred more than two times,
then the themes were categorized under the same category. The themes were listed as the
response of each respondent, keeping in mind the order of the research interview questions.
Table 3 shows the final themes/patterns of this study:

Table 3

Themes Emerged from Qualitative Data Analysis

Final Themes References

Time 15 references
Distractions 33 references
Connection to Instructional Core 42 references
Parental Involvement 24 references
Accountability 21 references
Perception and Identity 39 references
Work Environment 17 references
Communicating Expectations 47 references
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The initial categories derived from grouping similar ideas and experiences of the
respondents through recorded responses. It should be noted that most of the themes emerged in
the pre-interview data. Some of the subthemes were too small to report in this final study.

Analysis of Emergent Themes

The data described the phenomena of lived experiences that occur at the school district
administrative level of work. The major themes of the study results helped describe the lived
experiences as perceptions of current school district personnel regarding the educational strategic
abandonment technique used in strategic planning. Analyzing the data emerged certain themes
within the responses to each question. The data were organized and given relevant titles for
understanding.

Time. Throughout the interviews, time was an important factor in that it is a theme that
is never static. Interviewees expressed the need for more of the variable of “time” to slow down
the daily tasks of running a school district to analyze the needs of the school outside of the
school time restraints. For example, several respondents expressed that it is hard to look at
strategic abandonment in school planning in that there is never enough time to stop and analyze
what they need to let go of to move forward. It is often more time efficient to keep some
programs or activities in place to keep the process of school flowing versus analyzing if the
journey of letting it go would be beneficial in the moment. Among the 15 references of the
variable of time in the interviews, each of the mentions had a negative connotation of not having
enough time to complete the strategic planning processes with strategic abandonment techniques

in a school setting.
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Time is an element we can’t control, yet we try so hard to do so in creative ways. If we
could only figure out a way to capitalize on time, then maybe a change wouldn’t be so scary.
(Respondent 1)

Distractions. The theme of time was highly connected to the theme of daily and
educational distractions. The connection lies in that the respondents expressed that distractions of
all kinds seem to foster their concerns with the lack of time for a strong focus on strategic
planning and the use of the strategic abandonment technique. The theme of distractions should
be described as anything that pulled school districts away from the process of looking at what is
and what is not working in the schools to plan for improvement. Respondents spoke about many
types of distractions in the interviews: political, community, time, pandemic, legislative, etc.
Nine of eleven respondents expressed concern about the lack of consistency from the state and
district level to understand the importance of strategic planning.

Unfortunately, distractions seem to be a bigger issue than when 1 first started out in a
classroom 20 something years ago, but then again, maybe I’ve changed. At that point in my life,
I was unstoppable and thought I could change the world one lesson and student at a time [insert
laugh]. Now, my job is to constantly scan the community for all kinds of distractions that might
hurt my educational family, so that I can try my best to keep them out of their way. (Respondent
2)

Connection to the Instructional Core. It was no surprise to the interviewer that 11 of
11 respondents made a strong connection to the need for strategic planning owing to the
requirement to understand where each district or state-level organization is operating when it
comes to the instructional core of each organization. The definition of an instructional core is

what is the teacher, student, and content doing, and how are they interacting to make learning
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happen in the classroom? It is the “relationship between the teacher, student, and the content”
(City et al., 2009). All the 11 respondents noted that they did not have a tool for letting programs
or techniques go (the strategic abandonment tool), but each respondent valued the idea of having
a rubric-based model to abandon due to their need to understand and analyze the instructional
core in their districts. All respondents explained that thinking about how instructional core and
best practices shifts as educators learn what is and is not effective teaching; therefore, what we
should have and not have in the instructional core should be consistently evaluated and possibly
abandoned. Notably, 7 of the 11 respondents did note that the word “abandon” connotes a strong
mental image of “we might have been doing something wrong” instead of the intent of “we need
to change what we are doing because we know better now.”

Parental Involvement. According to 11 of 11 respondents, educational strategic
planning at the school district level strongly depends on parental involvement. Although school
districts seek parental involvement feedback; however, respondents mentioned that they struggle
to receive in-depth information that can be used to guide the strategic planning processes. Parent
feedback is specific to their children and less geared to the overall district level. Oftentimes,
parent feedback comes from a different lens than educational backgrounds, which should be
viewed as friendly advice, but is oftentimes seen as negative comments that lack connection to
the strategic planning process.

Accountability. All 11 respondents viewed accountability as highly needed in the
strategic planning process, but especially in progress monitoring of the strategic planning
process. In this regard, 4 of 11 noted that their experiences with educational strategic planning
suggest that it is a “one and done” process. It is not strategic in that no progress monitoring

checks are put in place. Accountability seems to only happen when the strategic planning process
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begins over when leadership changes or the school district is going through the five-year
accreditation process or the state-level compliance monitoring process. Also, 7 of the 11
respondents underlined that educational strategic planning is not happening without outside
accrediting forces checking on the status of school districts.

Perception and Identity. The perception and identity of a school district ranked high
with the 11 respondents in that each of the respondents expressed that the school districts where
they work still serve as the pinnacles of the communities. The school district is “the face” of the
community; for this reason, school district personnel strive to keep a positive image of the
school, even in the strategic planning process. Each of the 11 respondents expressed the need for
the rubric prototype to allow for strategic abandonment; however, all of them expressed a worry
that using a tool that looks at what is not working could be viewed in a negative light in terms of
school district perception. Persons outside of the school district might ask the inevitable question
“why have you been doing something this way if it isn’t working?”” and 6 of the 11 respondents
stated that the political pressures of the district-level educational leader lead to hesitation to put
the need to abandon topics on forefront due to perception for the need to change the leadership.

An unexpected subtheme within the area of perception and identity that surfaced from 8
of 11 respondents was the fear of utilizing a strategic abandonment tool at the district level,
where unfortunate political atmospheres exist. Respondent #7 shared that he wondered if his staff
would complete the rubric in an honest fashion due to their lack of trust among the district staff.
He elaborated by explaining that often times district level educators are very aware of internal
and external conflicts that can pressure one’s assigned position of authority. Fear of losing one’s
job or power is a true political concern for educational leaders, who are having to consider all the

persons who might be affected by eliminating a product/program in the educational environment.
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For example, if an educational leader decides using the tool to eliminate a favored elective at the
secondary level due to lack of academic performance, lack of highly qualified staff, etc., it can
still be an unpopular community decision because the elective has become an embedded tradition
for students. Unhappy parents and students can have political ramifications for educational
leaders.

Work Environment. The work environment was a less noted theme in the respondent
interviews; however, it seemed to be a consistent mention from respondents in that the current
school district work environment does not foster a culture for looking at strategically abandoning
programs, products, etc. due to offending departments/persons at the district level office. As
noted in the perception and identity theme, it needs to be noted that at the district level, people
are often nervous to offend persons they work with daily by voicing the need to let go of
something that falls underneath a work partner. The fear of having to work with someone daily
outweighs the need of expressing the need of letting things go and move forward, only to
become ostracized in the workplace. The fear of losing one’s status or power also plays into this
same thought process.

Communicating Expectations. Most of the respondents expressed the need for strategic
planning to have a component that uses a strategic abandonment technique; however,
respondents highly expressed the need to communicate the expectations of this process on the
front side of the process, as this is not the typical way school organizations operate when it
comes to school strategic planning. Also, 6 of the 11 respondents mentioned that communicating
expectations of strategic planning rarely happens and seems to be a process that school
organizations do for accreditation purposes only where only the district-level staff truly know

what the strategic plan says. In addition, 8 of the 11 respondents find it difficult to engage in a

88



business-type strategic planning process that allows for persons to look at inputs and outputs
with a mindset of letting things go. According to the experience of 9 of 11 respondents, the
process of school district-level strategic planning happens when a new superintendent comes into
the office to rewrite or change the vision and/or mission of the organization, so the plan never
gets re-evaluated. The plan is constantly “new” and based on the current leadership, which
exacerbates the difficulties in the communication process. One respondent noted, “If you go and
interview my school employees now about our strategic plan, they will respond with a question--
which one? Is this the one we did when so-and-so was here?”

Respondents also noted that communicating expectations needs to be shared often and
with all stakeholders, which connects strongly with parental involvement. Respondents noted
that they believed that school district strategic planning is in a constant state of change; therefore,
staff doesn’t understand it, much fewer parental stakeholders. Respondents also highlighted that
the strategic abandonment tool could aid with this process because it would allow stakeholders to
voice their concerns about what needs to be let go of to clarify and communicate the expectations
of the district in a non-threatening manner.

Reflections on Data Collection and Analysis

The data collection process of this research was informative and beneficial in that the
researcher was able to connect theory to praxis in a way that was real for the researcher. She was
able to see if the prototype was a useful tool in educational settings outside of her own
educational experiences. The researcher finds it interesting that strategic planning and the use of
the strategic abandonment tool would often be ingrained in a situation where educators are trying
to maintain prestige and professionalism while trying to find a way to exit a

program/product/process without a tool to help them; therefore, once the researcher shared the
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strategic abandonment tool prototype, it was met with positivity from educators using the tool.
Eight of the eleven were looking for ways to immediately use the prototype in their district.

The researcher has learned through this process that educational strategic planning does
not seem consistent or useful at the school district level in that school districts seem to lack the
time and processes for collecting the appropriate data to collect and analyze data. Based on the
interviews, the researcher has learned that educational strategic planning is rooted in the current
district leader or superintendent and his/her vision for the system. Consistency and Coherence in
the planning process are lost due to the constant changing of the leadership in the school districts
interviewed.

It is noteworthy that all 11 educators interviewed have never utilized the strategic
abandonment technique in the strategic planning process, and all of them valued the rubric they
viewed and used. The majority even express the need for this tool as soon as possible in their
current job positions. Value was expressed in that they shared that a rubric allows for biases to be
removed and personal connections not to be tied to products and programs when having to make
tough decisions about what is or is not working in the school district. The rubric allowed the
respondents to feel free to express what is or is not working through a more “friendly” view that
is not as confrontational as simply stating something is not working and having to defend the
answer in a dialogue setting.

Research Questions Presentation

The questions to be examined in this study are as follows: 1) Do school districts utilize
strategic abandonment techniques when strategically planning? 2) How do school leaders know
what needs to be abandoned? Terminated? 3) What are the indicators of needing to abandon? 4)

What are the challenges of utilizing strategic abandonment? 5) What tool do educators use to
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abandon strategically? 6) Do school leaders use the tool as a diagnostic/predictor tool or as a
planning tool? In each of these question areas, the research looked to answer 3 things: 1. what
was known already? 2. What are the misconceptions? 3. What is not known through research
now?

Research Question One. After conducting 11 interviews with educators averaging 24.
72 years of working in the educational field, school districts do not use strategic abandonment
techniques when strategically planning. In the 11 of 11 interviews conducted, the researcher had
to define the terminology of what was meant by “strategic abandonment.” The respondents
clarified that they have been a part of conversations at the district level where programs,
products, and/or visions/missions are discussed in terms of whether they are current and being
used but added that 0 out of 11 had used a strategic abandonment technique in their educational
planning endeavors to date. Common misconceptions regarding this question stemmed from the
terminology of “strategic abandonment” in terms of what it was and even some of its historical
context.

Research Question Two. How do school leaders know what needs to be abandoned?
Terminated? According to the conducted interviews, 11 of 11 respondents review and analyze
student performance data to look for school patterns and trends; however, 11 of 11 concluded
that they do not go through a process that reviews because they are keeping specific instructional
materials in place or other programs and products. Respondent #1 explained that programs are
purchased and entered via a multiple-year contract; therefore, products/programs are not
reviewed until the end of the contract. It is at this point that the end of the contract usually
coincides with district-level transitions as well; 11 of 11 respondents stated that they have never

been in an educational planning meeting where the terminology “terminated” or “abandoned” is
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even used in terms of a technique for planning and moving forward. In addition, each of the 11
respondents shared that they have not ever used a tool to aid them with the strategic
abandonment process, but they were open to using a rubric-based tool as it left the avenue open
for constructive discussions.

Research Question Three. What are the indicators of needing to abandon? The
consistent answer to this question from the respondents was the resounding answer of not being
able to answer the “why” behind a decision. Why did the system purchase a particular
technology? Why did the system purchase a program to improve tiered instruction? Why did the
system employ reading coaches at each school and not math coaches if the district focus is math-
centered? Respondent #2 answered this question by stating, “one must be able to answer upfront
the “why” of what you are doing and be able to include and clarify the vision of what
something/someone looks like when it is working.” If one cannot answer the “why,” then it is a
strong indicator that it should be considered for abandonment.

Another consistent indicator deals with functionality. Does the functionality of the
program/product/person/goal work as it was intended? If it does not, then it should be considered
for abandonment. Does the function of the product work with the cost relations of the product?
Several respondents could relate to thinking about making sure that whatever
program/person/tool that they are evaluating, there is always a need to evaluate the cost factor in
there to the function of the program/person/too. Does the function meet the cost-effectiveness of

the program/product being evaluated? Table 4 shows indicators mentioned in interviews:
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Table 4

Indicators of Abandonment Expressed in Interviews

Indicators of Abandonment References

The “Why” 9 references
Functionality 4 references
Cost Effectiveness 7 references
Lack of Participation 5 references
Lack of Student Engagement 4 references
Lack of Professional Learning 6 references
Leadership Transitions 4 references

Research Question Four. What are the challenges of utilizing strategic abandonment?
Respondent #3 stated it best when she shared that “the challenge of utilizing strategic
abandonment does not come with actually having to do the abandoning--it is getting everyone on
the same page to recognize the need to abandon what isn’t working.” The researcher believes
that she heard the consistent message that there is not a consistent way of educational strategic
planning that is “living,” therefore, the challenge of posing the question of what an educational
system lets go of becomes more difficult when a school district struggles to take an honest look
at where it is, deposits and deficits.

Respondent # 7 posed the challenge in a way of who gets to give the permission to stop
doing something? Is it the superintendent only? This respondent clarified that in his position as a
superintendent he feels the pressure to provide permission, even when he has established a team

of stakeholders to work beside him. According to him, he feels that people are scared to “step
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outside of the known hierarchy to state what they believe is not working when I am in the room
due to the title that is in front of my name, even when I have asked for the information to grow
the district and let go of things that are not growing our students.” The respondents were not shy
about their use of the rubric

Research Question Five. What tool do educators use to abandon strategically? As
stated earlier, 11 of 11 respondents do not currently use a tool to abandon strategically. Each of
these 11 respondents stated that strategic abandonment is not a term they were familiar with in
educational strategic planning; however, all of them believed that it could be useful to provide
for more open conversations at the district level about what is and is not working in each
department to build up to the whole district approach of what is the vision and mission of the
educational organization.

Research Question Six. Do school leaders use the tool as a diagnostic/predictor tool or
as a planning tool? Since this was the first time for all 11 respondents to use the provided
strategic abandonment rubric tool, each of them shared that they could see it being used as a
diagnostic/predictive tool. The feedback provided to the researcher was positive in that each
respondent believed that he or she could use the rubric in their current work situation now in
different ways. Respondent #7 stated that he believed it was a tool that he could use for several
different situations that didn’t have to be specific to strategic planning, but that the use of the tool
in the here and now would aid his strategic planning processes. He enthusiastically shared the
following:

1 really liked how the rubric allowed me to connect the technical aspects of a tough

conversation into an approach that was more like problem-solving than technical and cold. It
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became more about troubleshooting and fixing a problem versus just getting rid of something
because it was not working. We could analyze the “why” it wasn’t working. (Participant 7)
Residual Study Data

The researcher believes that there is a significant need for more research in the use of
strategic abandonment as a technique for educational leaders at the district level. A common
thread that the researcher has not been able to explore is the negative connotation of the word
“abandon” in the educational setting. Several respondents stated that the word “abandon” seems
“scary,” or “turns you off” because it seems so “final” in its approach. The researcher noted that
when she uses the phrase “let go” of something, it is met with a much more positive reaction to
the idea of doing the technique in the educational setting as compared to when she states she
needs to know if you abandon something. One respondent shared that she initially thought that
the researcher was asking her about personal abandonment issues in the educational workplace.

The researcher believes that working through the connotation of abandon and maybe
moving towards other words such as “release” or “subtraction” might aid in the initial connection
to the strategic abandonment tool. Establishing a subtraction in action mindset prior to using the
tool might allow for possible users of the tool to begin the process with a positive mindset
initially. The researcher truly believes that because human nature tends to add things before
persons consider subtracting things, subtraction in action thinking needs to be explained to users
to clarify the benefits of letting go of things to accelerate learning.

Summary of Study Findings and Conclusions

The summary of findings is slim yet loud in that the researcher learned that the strategic

abandonment technique is not something widely known or used in the educational landscape.

However, once posed via a rubric prototype, 11 of the 11 respondents acknowledged that a
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strategic abandonment tool would be immediately useful in several educational settings. For
example, one respondent plans to use the rubric to proceed through her upcoming district-level
math curriculum adoption for K-12. She plans to use the rubric prototype with her district-level
committee before commencing the search for what the district believes they might need in future
instructional materials. She shared that the tool would help her evaluate current math
instructional tools before moving forward with the adoption process. To address the immediate
need for a strategic abandonment tool in the educational setting, this tool can be used at the

district level.
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CHAPTER 5 - DISCUSSION AND IMPLICATION OF STUDY FINDINGS

The conclusions derived from the findings of this qualitative study aiming to explore the
use of the strategic abandonment technique in the strategic planning process in the K-12
educational setting are described. The researcher developed a strategic abandonment rubric tool
to be experienced by current district-level administration to see if the developed tool would assist
educational leaders in the strategic planning process and other decision-making areas. This
research project interviewed 11 K-12 educational leaders representing 11 different school
districts in the state of Alabama public school system. This chapter includes a discussion of
major findings as related to the experiences related to educational strategic planning and the use
of strategic abandonment technique in the strategic planning process. This chapter notes how the
researcher learned that the 11 respondents in this study had all lived strategic planning in varied
educational settings; however, none of the 11 respondents had used a strategic abandonment tool
to help them think through the process of what to let go of in a school district to move forward
with district visions and goals. The chapter concludes with a discussion of the limitations of the
study, areas for further research, and a summary.

On the Interpretation of Study Findings

The data collection for this research focused on the 11 research interviews based on pre-
and post-use of the researcher's developed strategic abandonment tool. Rubric development was
key for this study as the researcher engaged in a progression building process of the rubric. The
researcher originally constructed a rubric based on the presented literature and then adjusted the
rubric based upon feedback provided during field testing and pre-interviews with the 11

interviewees. As noted in Chapter 4, each interview was analyzed prior to the next one
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happening for the researcher needed analysis time before moving on to the additional
participants as she noted the need for rubric scaffolding post the first set of pre-interviews. The
researcher coded each interview and analyzed for categories or themes.

Barrows (2014) highlights that 88% of all organizations engage in some format of
strategic planning. Strategic planning provides direction, minimizes resistance, and pushes the
advancement of the mission of the organization (Hawkins & Catalano, 1992). The data collection
process involved providing an opportunity for respondents to share their lived experiences of
participating in district level strategic planning and their current use of the strategic abandonment
technique in their current roles. All of the respondents shared that they have participated in
varied formats of strategic planning in a continuous improvement setting; whereas all of the
participants believed that “strategic planning is more of a thought process [as] in an intellectual
exercise, than a prescribed set of processes” an organization participates in to support necessary
growth of the school district (Steiner, 1997). The researcher quickly learned that 0 of 11 have
ever participated in strategic abandonment technique using a rubric prototype tool; therefore, the
post-interview data is critical to understand the need for development of this tool and the
continuation to evaluate the needs of the tool in the educational setting.

The data described the phenomena of lived experiences that occur at the school district
administrative level of work. The major themes of the study results helped describe the lived
experiences as perceptions of current school district personnel regarding educational strategic
abandonment technique use in strategic planning. Analyzing the data emerged certain themes
within the responses to each question. It was clear to the researcher that even though 11 of the 11
respondents had participated in educational strategic planning more than one time each, not one
of the 11 respondent’s experiences seemed to have been lived exactly in the same way; therefore,

the perception of what happens in educational strategic planning varies from school district to
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school district and educator to educator. The researcher did gather that 11 of 11 respondents
“believe that strategic planning is worth doing and must want to do it as best as possible in a
continuous and supported manner that has appropriate action when necessary (Steiner, 1997, p.
14). All of the respondents shared their belief that strategic planning is a deliberate process that
addresses the varied educational barriers (Bryson, 2004).

So, the researcher must ask herself does this change the definition of educational strategic
planning, or does it just add perspective to the definition? As the researcher continued to evaluate
the “why” of the varied degrees of lived experiences in the strategic planning process in the
educational setting in very similar educational leadership roles, the researcher found that the
common denominator in most of these settings is the superintendent in each district and how
he/she chooses to implement and live his/her strategic plan within his/her school district. District
personnel feel the need to follow the current directives of their leader, regardless of what was
established by a previous leader, which causes strategic planning to shift with constant
superintendent turnover, even though an organization’s internal team might feel that the best
response may be to do exactly what the organization has always done, but better; however,
leadership changes become disconnected from the current goals and focus areas (Mintzberg,
2011).

It should also be noted that 8 of the 11 respondents stated that educational superintendent
turnover rates are an issue as it is hard to maintain strategic plans when the plans keep changing
due to main leadership shifts, who might bring his/her vision and goals with him/her to the
school district. The researcher notes this point here as a point for future exploration as to how
does superintendent turnover affect strategic planning processes as a need for future studies
connected to the use of the purposed use of the strategic abandonment tool. The researcher would

like to suggest that a common and consistent tool could help during times of superintendent
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transitions if used to evaluate what is needed or not needed in a district at the time of transition.
The provided rubric could be a constant tool used during the constant leadership transition.

Several of the interviewees highlighted the struggle of dealing with superintendent
turnover as it “affects day-to-day operations—including the tough choices about how to spend
time-limited pandemic funding” (Sawchuck, 2022). One of the interviewees is a current sitting
superintendent, and he stressed that “there’s nothing [superintendents] can do right in times like
these. Everything we have done regarding masking or the opening and closing of schools
safely—it makes someone mad. It is a constant battle—it’s incredible—daily—Iots of sleepless
stress” (Interview Respondent # 7). Building upon the turnover of the superintendency, five of
the eleven respondents shared that they find the strategic planning process frustrating not
because they are asked to participate in it, but because they are constantly trying to build
sustainable systems for continuous improvement due to the fact of constant educational
leadership shifts. More than one of the respondents noted that a school district can seem like a
system of many subsystems with the different schools in it; therefore, the sum total of several
individual schools’ problems is not the equivalent to the best solution for the whole organization
(Steiner, 1997). Teacher and administrative retention are crucial pieces not discussed in this
study but could be key factors to address. Birshan, Kar & Perry (2012) urge leaders to determine
potential organizational and competitive disruptions by being mindful to the entirety of the
organization when planning and not to individual pieces of the organization.

Summary of findings noted several emergent themes as discussed in Chapter 4 of this
research; however, an interesting highlight is that communicating expectations is a major theme
that would also run through all the other themes simultaneously as a sub-theme. Communication
is highly correlated to building high expectations, building a positive perception identity for the

school district, making connections with the instructional core, involving stakeholders, and
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reducing unnecessary distractions for the district. Most of the respondents expressed the need
for strategic planning to have a component that uses a strategic abandonment technique;
however, respondents highly expressed the need to communicate the expectations of this process
on the front-side of the process, as this is not the typical way school organizations operate when
it comes to school strategic planning. Fullan (2007) highlights that knowing what needs to be
done is not the same as getting it done, and this is a variable that several respondents highlighted
as current issue in strategic planning endeavors. All respondents shared the belief that school
strategic planning and program evaluations are difficult to communicate due to different factors;
however, the main factors shared would be the lack of willingness of educators to change the
way they do things in the classroom and transition in educational leadership roles. Expressed
thoughts from respondents connect with the mindset that strategic planning is “more of a thought
process, an intellectual exercise, than a prescribed set of processes, procedures, structures, and
techniques” in the educational setting, as the respondents did not believe that they had completed
the strategic planning process the same way twice (Steiner, 1997, p. 14).

Respondents also noted that communicating expectations need to be shared often and
with all stakeholders, which connects strongly with parental involvement. Respondents noted
that they believed that school district strategic planning is in a constant state of change; therefore,
staff doesn’t understand it, much less, parental stakeholders, and that they believe their school
district engages in strategic planning processes simply because it is an expected and accepted
practice (Porter, 2008). Respondents highlighted that the strategic abandonment tool could aid
with this process because it would allow for stakeholders to voice their concerns with what needs
to be let go of to clarify and communicate the expectations of the district in a non-threatening
manner. Respondent #2 stated, “Having a consistent tool would help in strategic

planning...without a cohesive tool, what really makes strategic planning ‘strategic’?”” Birshan,
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Kar, & Parry (2012) note that organizations should implement and complete strategies that make
strategic planning “strategic” and consider disruptions; therefore, respondent’s 2 statement cross
walks with what research says would be effective through use of the strategic abandonment tool
in the strategic planning process.

The most interesting data notation from 11 of 11 respondents is the fear of retaliation
from participating in strategic abandonment at the district level due to the political energy of the
educational world. Each of the 11 respondents shared that he/she fear different types of political
retaliation if he/she speaks up to abandon specific programs at the district level due to it not
being a popular decision. 4 of the 11 respondents shared that even though they think the rubric
would help in this process, they would be nervous to use a strategic abandonment tool due to the
fear of job security.

The fear of ostracization or the fear of losing one’s status/power is an honest notation that
needs to be explored. How can educators plan to release or abandon
programs/ideas/products/persons while navigating the political battlefield that exists internally
and externally in education? The researcher believes that utilizing subtraction in action thinking
as a consistent and coherent process would be a strong starting place for the strategic
abandonment tool to exist in the educational setting. Teaching and leading education
professionals would take time and training, but the initial investment provide for a strong
foundation to have open conversations about what is and is not working in the school district in a
healthy way.

Themes and Implications

Major themes that emerged from the study included the lack of time for strategic

planning, constant distractions for the planning process, connections to the instructional core,

involvement of parents and stakeholders, school system perception and identity, school system
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accountability, and the culture of the work environment. A subtheme in all the emergent themes
is the need to communicate expectations well and clearly. The researcher did not find any of
these expressed themes as surprises to the research, as they were expected due to the researcher’s
lived experiences as well.

Again, there was an “undercurrent theme” that did emerge in all 11 interviews that the
researcher did not expect. Education, at its core, is inherently political no matter what the
educational professional does to try and avoid the political situations it brings. It is no secret that
education is a political battlefield in that professional and personal agendas come into play when
educational leaders are making educational plans and decisions. The fear of political
ramifications for educational personnel for utilizing the strategic abandonment technique is real
and was verbalized in 11 of 11 interviews. Educational leaders are forced to be cognizant of all
internal and external factors as well as balancing what he/she believes is the best approach to
teaching and learning and clearing the way to make this teaching and learning possible. This is
not an easy task, as typically each decision made results in some disappointment for someone or
department/school. Disappointed stakeholders can cause havoc for an educational leader later
when challenged or asked to support a new imitative. A leader must weigh each decision
carefully, including making the decision knowing it might have political ramifications to one’s
job.

There is a growing concern among educational professionals that direct and indirect
political ramifications can affect their professional and personal lives. Each of the 11
interviewees expressed that they experience stress attributed to the fear of doing the right thing
when making educational decisions due to direct or indirect political ramifications. Each of the
11 interviewees expressed the need for a strategic abandonment technique in the educational

setting to work through planning processes was highly needed; however, each of the 11 also
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expressed the need to remain neutral in favoring a tool that allows for the removal of others “pet
projects.” Neutrality, silence, and avoidance are safer avenues the higher your title is in
education due to offending one side of a conversation or the other. Offending a particular person
in education can affect one’s position for tenure, advancement in job positions, or placement on
other committee work. One of the interviewees, who is a current sitting superintendent,
expressed that he has learned that being neutral is one of his political choices, and that he
believes it serves the status quo. He continued to state that the problem with this political choice
is that “it ignores the fears, concerns, and interests of some of your stakeholders, which is always
a dangerous place to be.”

Interviewees highlighted that they worked under stressful situations and thus needed to be
debriefed on a continual basis, and a few of the interviewees stated that as they completed the
strategic abandonment tool rubric that they knew they would have to explain the why and how
they answered the rubric to others, and this knowledge of having to explain how one scored the
rubric caused some anxiety for certain educational settings. The interviewees expressed that most
educational personnel lack the opportunity to adequately debrief rubric use after using one in
appropriate sessions with support. Debriefing rarely happens in the educational setting, as
educational leaders are constantly moving forward instead of debriefing the current situation;
therefore, debriefing is not available when needed, and participants must carry the burden for
some time resulting in stress due to the lack of debriefing in strategic decisions and planning.
Four of the eleven interviewees expressed that they have difficulty coping with the stress of their
job; however, they know better than to talk about it openly at the workplace, as it is perceived as
an educational leader's weakness.

Another unexpected theme that emerged was one for the lack of support from colleagues

and leadership that was verbalized by participants post use of the rubric. The interviewees
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expressed that becoming an educational leader is a lonely job in that doing what is right versus
what is expected is a constant conversation and a lonely place to be. According to Dyson and
While (1999), it is essential for workers to explore their own feelings when making decisions
that affect another person’s livelihood prior to the decision-making process.

Each of the 11 interviewees expressed their interest in the use of the strategic
abandonment rubric in the educational setting if it becomes an accepted usage tool in the
educational setting. As much as each of them loved the tool and valued the use of the tool, only
5 of the 11 felt like they were ready to go back to their school district and lead the charge to
implement the rubric as a district initiative. Some of the interviewees did express that they felt
like they could use the rubric in committee settings first and then bring it to the district level
meetings once other educational staff in the system had experienced using the rubric too. All of
the interviewees expressed that it is not a rubric that needed to simply be “thrown into the day-
to-day” without being explained purposefully, so that the perception of the tool is viewed in a
negative light before it is ever truly used. Giorta and Netessine (2014) agree that organizations
should know the framework to be used prior to using it, so the researcher understands the need
for presenting the strategic abandonment tool as part of the strategic planning process prior to
using it to create a successful working environment.

A few of the respondents noted that they believed they could use the rubric in their risk
management planning versus their strategic planning meetings. The researcher noted that these
respondents’ districts keep risk management planning and strategic planning meetings separate.
Achampong (2010) notes that most organizations approach strategic planning and risk
management as separate activities, when, strategic planning should be combined with risk
management into one holistic planning process to gain “a synergistic effect that leverages the

benefits of both processes and make them mutually reinforcing” (p. 3). Risk management is the
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part of the strategic planning that would include strategic abandonment, and how can you plan
for your organization to move forward if you have not addressed what is holding the
organization back from growth and achievement?

Implications for Use of the Strategic Abandonment Technique in Schools or Districts

The strategic abandonment tool in this study is not meant to be used on a whim or as a
stand-alone tool used in isolation. It is not meant to be the educational “silver bullet” that can
solve all the academic problems of our schools; however, it is a tool that can be used in
conjunction with systemic, systematic approaches that are founded in hard discussions and work.
Drucker (1994) highlights the function of any part added to the strategic planning process to be a
clear “task of thinking through” (p. 104). The work environment needed for this specific tool to
thrive will be one where data-decision making is valued, and persons using the tool value
humility and feedback to integrate new knowledge into the systems thinking approach. The tool
thrives in an environment where expected outcomes are a part of the key core work processes.
Miller and Kritsonis (2009) note that a strategic planning tool will need to be viewed in a
strategic thinking manner to sift through what is and what isn’t working, and the researcher
believes this is exactly what the strategic abandonment rubric tool can do for the educational
strategic planning process. The purpose of the tool is to provide a technique for continuous
improvement in the strategic planning process that replaces the start-fail-stop-start-over approach
that school districts have used for years.

Planning to use the strategic abandonment tool will need to begin with what it is and why
it is needed. An educational leader who can communicate that “times have changed, and tools
need to match the times (Allison, 2015, para. 4) and then show how purposeful planning through
implementation of the strategic abandonment ool can explain the initial “why” of what is and is

not working will be crucial to the success of the rubric in the strategic planning process. If a
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leader simply passes this tool out to a group and expects results, it will not serve it’s intended
purpose. Communication of the tool at the onset of use is critical. The tool is there to help
educators establish relevant, timely and actionable resources to navigate the realities of the
educational setting today; however, the tool’s language will need to be explained in a way that is
common language that demonstrates a common purpose for the organization to prove effective
(Kousgaard et. al, 2010). The provided rubric would lose its quality without the proper
implementation, which will need for an educational leader to be communicate its purpose prior
to use to the group of educators using it. The rubric’s best use will come from the persons who
do the most work with it in the way that it was intended; therefore, the leader will need to set an
expectation of use and purpose of use. Explaining that letting go to move forward is a healthy
part of growing will need to be explored with the group prior to the use of the tool.

Again, prior to the use of the strategic abandonment tool, it will be imperative that a
strong communicator share that this tool can assist school districts in moving beyond the
compliance conversation of strategic planning if the group is willing to accept that the tool is
more than a checklist. Strategic planning in any setting can be defined as ambiguous and
tedious, so a use of a strategic abandonment tool could aid in the removal of some ambiguity for
users of the tool (Abdallah & Langley, 2014). Future updates to the rubric would possibly
include a way to build strategies that could be linked to future budget codes, so that budget
reports such as Federal Title Programs could be pulled up at district or school level to provide a
clear picture of how the district or school is spending money as related to the rubric question
without having to ask for the district or school for special reporting or extra features to be

brought to the table—simply creating more transparency for open communication lines.
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Suggestions for How to Use the Strategic Abandonment Tool

A rubric is an appropriate choice for this new approach to learning and attempt at use for
educators because it serves as both an instructional tool and an assessment mechanism. A rubric
is distinguished from other educational metric measurements as a type of matrix that provides
scales or levels of achievement or understanding for a set of criteria of quality for a given type of
performance. (Bresciani ef al., 2004). A rubric not only can be designed to formulate the
standard expectation for levels of accomplishment through its use of descriptive language, but it
can also serve as a guide to improve performance due to the clear and explicit standards
provided, as a rubric is used to support learning. If after using a rubric, the answer or decision is
still unclear, perhaps the outcome is not as measurable or ready as one might think. The
descriptors should enable the users of the rubric to verify and comprehend their decisions post
use of the rubric.

For example, in this study’s rubric, the scaled levels of achievement are types of
graduations of quality or lack thereof for a school district to use to evaluate district programs
offered and are indexed to the desired appropriate level based on the team cohort scoring the
rubric. The purpose of using graduations of quality in this rubric is to have the educator using the
rubric evaluate programs/processes in an easy-to-understand format that can be conducted at a
quick glance, but provides digestible, concise and well-structured input/outputs to the educator
using the tool. The use of the rubric tool allows the user to think about their own thinking and
possibly about his/her own criteria for what is acceptable and process how his/her thinking might
parallel to expected criteria of the group prior to group discussions. This pre-use of the rubric
strategy also provides the user the ability to have a tool to justify his/her thinking in group
conversations about district goals and alignment of focus areas. The user can take notes and

listen to the others in the conversation and share their written ideas on the tool itself, and then the
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user can go back to the tool and re-evaluate one’s thinking post-conversation to see if his/her
thinking has changed post conversation. The tool itself remains the constant in the pre- and post-
conversation for analysis purposes.

The strategic abandonment tool for this study is designed purposefully to be a simple tool
that should help districts consider what programs or resources to continue or discontinue post use
of rubric. The rubric was the priority choice as the vehicle tool as the rubric provides a
multidimensional set of scoring guide posts to provide consistency when evaluating work, but it
will also allow for the user to be prepared for informative feedback post use. The use of this
rubric provides educators with a tool that can help note patterns of recurring opportunities of
growth or areas of improvement in their designated programs or focus areas, as well as provide
information in the implementation of a program/process. The strategic abandonment rubric tool
also provides a means to level a playing field for all the users in a district by providing a clearer
view of a district’s omissions, blind spots, and strengths.

The strategic abandonment rubric tool is designed to be used as a measurement system
for specific programs/tasks within an educational district and can be tailored to each department
as needed for review. It can be used multiple times to serve as a checkpoint, specifically for
district strategic planning checkpoints. It can be used as a pre-assessment to establish what ideas
or possibilities a program/process/strategy brings to the strategic planning process. It can serve
as a post-assessment in conjunction as well.

The rubric as a tool in this study is based on a project-type rubric; however, it is not
exactly a project rubric. It serves like a project rubric in that it lists requirements for defined
areas of scoring, as well as it promotes team collaboration and suggests that work be evaluated in
a team setting and even for reflection purposes. For example, a project rubric such as this one

contains details that help the district level team monitor programs and plans and make necessary
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adjustments through the use of the rubric measures that can supplement and justify decisions
through a quality of work as support documentation. Its priority is to ask questions that align
with district vision and focus. It can also focus on areas such as the following: 1. What is the
quality of the program or process being evaluated? 2. How do we know the content is accurate?
3. How well is the presentation of the program/process being delivered to the team? (Are there
possible biases in the presentation of the material?) 4. What is the main purpose of the
program/process, and does it ultimately serve student learning?

As the researcher begin building the initial rubric, the researcher built a checklist of
criteria that could be turned into a scoring system (to return to the evaluated program/process) by
the addition of checkboxes indicating either a “yes” or “no” decision whether each criterion had
been met or to the extent to which it had not been met. The checklist provided fundamental
features of a rubric, and it served as the construction point of a rubric for this study. Figure 2
gives an example of such a scoring checklist:

Figure 2 Initial Checklist

Item to Evaluate Yes No Notes

Program/Strategy Measurable?

Program supports district goals for
teaching and learning?

Can the program/strategy be replicated
by another program in place in the
district?

Can programs be seen as cost effective?

Do we have personnel who can operate
the program to the best of its ability?

Does the program require continued
professional learning?

If the district removed the program,
would the district suffer?
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The researcher moved from the use of the developed initial checklist to the building of
the initial rubric as the researcher knew she did not want another checklist that simplified the
process of subtraction in action to a “yes” or “no” questionnaire. Simply answering “yes” or “no”
would not serve the purpose of truly understanding the need to let go of product/program/process
being evaluated. The researcher believes “yes” and “no” questions were a great place for her to
start identifying needed questions to determine defined criteria in the rubric but recognizes that a
checklist with “yes” and “no” questions would not serve as a collaborative feedback tool that a
rubric would do with defined criteria of focus.

The design of the initial rubric was to provide a close match among educational
indicators and their levels of support (the levels of support could be at entry level, current use
level, or unclear/lack of use level). The challenge in designing an analytical rubric is that one is
trying to use discrete criteria and set forth a concrete measure of levels of accomplishment or
levels of graduation without diminishing the overall quality of for the different levels of
accomplishment or mastery. The quality of criteria is crucial as it defines proficiency, so the task
of expanding the criteria for each domain was an inherently difficult task because of the
requirement for the researcher to have a thorough familiarity with all the elements needed to
comprise the highest standard of performance for the chosen level in the rubric.

The goal of the rubric is to show user understanding of the criteria being evaluated;
therefore, it is imperative to define the language and depth of knowledge that users of the rubric
need to demonstrate competency. From the researcher’s perspective, although developing a
rubric can be time consuming, once the rubric is in place and has become part of the district’s
strategic planning process, it can streamline the process due to the procedural checkpoints it

builds into the thinking. When information is gathered and analyzed from the strategic
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abandonment rubric, a detailed record of the district’s progress or lack thereof meeting desired

outcomes is monitored regularly and can be provided to all stakeholders to chart progress and

improvement. It also allows for needed conversations to happen when growth is not happening,

as to what explicit levels are not being met or what expectations need to be calibrated for the

district’s priorities to remain the priority. Again, this process pushes reflective practice for the

practicing parties. It instigates a powerful consideration of the district’s expectations and

underlying values for student learning, and it opens the conversations as to how the expectations

at the district level are reflected in classroom practices. Figure 3 demonstrates the original

depiction of the strategic abandonment tool as presented to the 11 respondents:

Figure 3 Full Initial Researcher Rubric (2 PAGES)

Indicators

Supportable (3)

Uncertain (2)

Insupportable (1)

The program maintains
a clear metric for
measurement.

The program’s outcome
or service rendered is
defined, and a clear
metric exists to
measure the program
on a frequent basis.

The program’s outcome
or service rendered is
defined, but no metric
to measure the program
is available.

The program’s outcome
or service rendered is
unclear and undefined.

The program’s
outcome or service
rendered is measured
frequently and without
undue bias.

The program’s outcome
or service rendered is
measured in an
impartial manner on a
regularly (weekly or
monthly) basis or better

The program’s outcome
or service rendered is
measured regularly
(weekly or monthly),
but bias cannot be
eliminated from the
evaluation.

The program’s outcome
or service rendered is
not measured regularly.
No documentation
exists to verify
accountability.
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The program supports
teaching and learning.

The program directly
supports teaching and
learning through
enhancing the
educational setting, and
faculty and staff can
identify the tie between
the program and
instruction.

The tie between
teaching and learning
and the program is
related to evaluation.
However, faculty and
staff are not aware of
the program’s direct
impact on instruction.

There is no close tie or
a very limited tie
between the program
and teaching and
learning.

The program’s service
cannot be replicated
otherwise.

The program’s service
is specialized and must
be provided by
specially trained
personnel to ensure
effectiveness,
efficiency, and safety to
all that the program
serves.

The program can be
provided by alternative
personnel. But training
and specialized
supervision are
necessary for the
service to be conducted
in an efficient,
effective, and safe
manner.

The program’s service
can be provided by
alternative personnel
with little to minimal
training within the
scope of the workday or
workweek.

The program’s cost-to-
service ratio is
defensible.

The program’s total
cost divided by those it
serves is better than
what is found in similar
districts without
compromising the
service provided.

The program’s total
cost divided by those it
serves is within the
normal range of
districts with similar
programs.

The program’s total
cost divided by those it
serves is beyond the
norm for similar
programs in similar
districts or industries.

The program is
operated by the best
personnel.

The program is
administered by
personnel who are
familiar with the
program and who stay
within timelines and
budget the vast
majority of the budget
year.

The program is
administered by
personnel who are
familiar with the
program, yet personnel
struggle to meet
timelines or stay within
budget.

The program is
administered by
personnel who are
unfamiliar with the
program or unable to
execute the progra’s
intent within acceptable
timelines and cost.
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The program is
necessary for the
successful functioning
of the district.

Should the program not
operate, the district
would feel an
immediate impact and
the service would have
to begin immediately
for the district to
maintain successful
operation.

Should the program not
operate, the district
would function at a
less-than-acceptable
level, and the service
would have to begin
anew within a month of
its discontinuance.

Should the program not
operate, the district
would continue to
function with minimal
disruption within a
semester or an
academic year.

The loss of the program
would cause a problem

A significant
stakeholder group

A significant
stakeholder group is

No significant
stakeholder group is

with a key stakeholder | depends on this interested in this invested in this
group. program, and loss program, but loss would | program.
would create a loss of | not create a loss of
faith. faith.
Total 19-24 = Acceptable 15-18 = Questionable Less than 14 =
Unacceptable
Total Participant Program Evaluated = Date =

As noted in the figure, the initial rubric asked for each program/resource/item of

inspection to be given a rubric score for each indicator selected (supportable = 3 points, uncertain

= 2 points, and unsupportable = 1 point) and then the points are totaled to indicate whether the

program/resource/item of inspection’s degree of conformance with the criteria is supportable to

continue the program or strategy at the current point in time. The use of the rubric allows for

both qualitative and quantitative analysis of the district’s strategic planning implementation

efforts or focus areas that are tied to strategic planning goals.

Qualitative analysis can yield a narrative account of teacher efficacy due to

implementation of certain programs in the district, which would surface through the shared

discussions, interpretations, conclusions, or other recommendations made by the educators using

the rubric. The quantitative analysis is demonstrated through the assignment of the numerical
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scores given in the rubric weighing the considered programs/strategies/focus areas to consider if

they are serving their intended purpose or priority in the educational setting. The total scores

given to each example based on the rubric could be converted to an agreed upon grading scale

(similar to a federal district report card) if needed. Overall performance could be analyzed for

each of the criteria competencies.

The researcher will note that the use of a rubric as priority tool does require an initial

investment of time, but the researcher values a rubric’s ability to be adaptable to the need of the

group and assignment. One of the respondents shared that post-use of the rubric that her team

begin to prefer the use of rubrics for decision making purposes, which meant her team had to

adjust time and schedules to allow for appropriate rubric building, as her team liked knowing

what was expected of them and how to achieve supportable actions, but this again, takes time to

develop.
See Figure 4 as follows:

Figure 4 Partial Rubric Example

enhancing the
educational setting,
and faculty and staff
can identify the tie
between the program,
instruction, and
assessment.

related to evaluation.
However, faculty and
staff are not aware of
the program’s direct

impact on instruction.

Indicator Supportable (3) Uncertain (2) Insupportable currently (1)
The program The program directly | The tie between There is no close tie
supports teaching and | supports teaching and | teaching and learning | or a very limited tie
learning. learning through and the program is between the program

and teaching and
learning.
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Using the example rubric piece above, a person would consider the program/resource
being evaluated in terms of how it supports teaching and learning from the district level. For
example, if a district is comparing two different blended learning options for mathematics
instruction for the school district, this part of the rubric could be used to discuss how the two
different options enhance teaching and learning in mathematics. Questions that might be brought
to the discussion might be the following: How do each of the programs connect instruction and
assessment into the classroom? What is the role of the teacher in each of the programs? The
point being that the rubric does NOT define the questions asked by the persons using the rubric;
however, it allows for in-depth discussions to be had prior to scoring the rubric, so that a person
scoring the rubric can be justified in his/her scoring.

The following will provide three different examples of how the rubric can be utilized, but
the examples are not meant to limit the use of the rubric—they are simply for examples only:
Example One—A school district is wishing to conduct a curriculum audit of reading intervention
materials used within the district. The use of the rubric could be used with a team of persons to
evaluate each of the current programs/strategies to see which reading intervention program
seems to best align with the district’s focus areas and vertical team progressions.

Example Two—a district is needing to evaluate programs/strategies purchased with one time
funding sources, such as the recent ESSR monies provided to schools to see what
program/strategies need to stay at the cost of the district once federal funding expires. This
would be a great way to start the conversation since several districts have used this one-time
federal funding for personnel hires that will need to be re-evaluated on a cost-to-need basis.
Example Three—a district could use the rubric to evaluate district focus areas from PreK to 12th

grade to allow for in-depth conversations of is what the district focused on really what the district
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is focused on based on purchases or programs that a district continues to use without
understanding the “why” for continuation, except for the answer of “we have always used this.”
Post Use of Rubric Tool

As with any prototype, the rubric has endured some updates from the beginning of this
study to the end. The researcher learned that a common piece of advice from each of the
respondents was to avoid use of words that connote value judgements such as “good” or “bad”
since these words can become too general; therefore, the words lose their value in their ability to
guide a user to emulate the use of the rubric (Moskal, 2000). Three of eleven respondents
suggested that the researcher consider the perusal of existing examples to explain the full
descriptions of each criteria area. Huba & Freed (2000) agree that offering recommendations for
the descriptions of each level of performance provides a “real world” connection for the rubric
user by stating implications that might occur at this defined level. One of the respondents shared
that it would be easier to simply say “there, somewhat there, not there yet” as criteria levels;
however, the respondent also noted that other individuals might not be able to make operational
sense out of these levels, as the levels allow for areas that might stretch over two criteria lanes
(gray areas) to exist and be scored. It has also been suggested that the biggest impediment to the
use of the tool will simply be “the failure to implement” the tool consistently (Abadallah &
Langley, 2014). Lastly, the researcher would like to consider the area of professional
development and how needed learning and necessary expenses that come with purchasing
needed professional learning would affect a person’s answers on the rubric.

Implications for Theory and Research

This study and the results of the study connect the theory and conceptual framework in

that it shows that there is interest in educational strategic planning, and that educational strategic

planning is a constant in the educational setting, even though educational needs and priorities
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change. However, the research shows a dire need for more research in the use of the strategic
abandonment technique in the educational setting, as research literature was limited in the
educational scope.

The researcher can see a need to connect theory and research of strategic
planning/program evaluations with how a district establishes a growth mindset for all through a
balanced social and emotional learning approach. According to editors of the Handbook of
Social and Emotional Learning: Research and Practice, educational leaders and staff are at a
high point of constantly changing life conditions, intense social pressures, and multiple access
points to social media that either confirm or criticize performance (Weissberg et al., 2015). The
unfortunate problem with this situation is that these same outside forces are at play on the
students too. The researcher engaged with one respondent in a discussion that pushed this
thought in that the respondent shared that we ask students to do the following: 1. Know what
they need to learn. 2. Understand who they are as learners and how to use their skills to achieve
their goals. 3. Be aware of how they are progressing 4. Know when and how to seek support in
achieving these goals (Hattie, 2012). These four steps are embedded in the founding thoughts of
the researcher’s pursuit of the strategic abandonment tool for strategic planning tool, as we
should be able to answer these same questions with the educational “things” we value whether it
be curriculum, safety features, personnel, etc., as district leaders. If strategic planning is
considered a function of leaders in an organization, then what tool best aids this process?
(Mintzberg, 1994)

The researcher believes that connecting the tool with social and emotional research might
be an interesting approach in that it would allow for the freedom of the rubric user to consistently
ask and answer for themselves 1. Where are we going as a district if we let this (fill in the blank)

go? 2. How will the district perform differently if we let (fill in the blank) go? And 3. Where will
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we as district be next if we let (fill in the blank) go? (Hattie, 2012). The researcher connects this
thought process to the assessment-capable research of Frey, Hattie, and Fisher (2018) where they
state that an [educator] who is determined to foster these beliefs, dispositions, and abilities in
every [person] understands that her fundamental mission isn’t teaching math, or reading, or
science or any other subject. Job number one is ensuring [persons] know how to learn” and do
better the next day (p. 10-11).

Further connecting studies with strategic abandonment and the use of the proposed
strategic abandonment tool would be the combination of growth mindset work with the use of
the strategic abandonment strategy. Strategic abandonment is founded in the ability to let go of
what one has been doing before and looking at one should move to be better. Letting go of
something or simply making a change is difficult for persons who operate in a fixed mindset all
the time. Dweck (2006) defines mindset as one’s self-perception or the way one sees his or
herself. In terms of application to practice, it is important to note that persons are either aware or
unaware of their “natural” mindsets, but these natural mindsets will influence the work
environment and other professional settings. Simply framed, persons who have a fixed mindset
believe that they cannot learn or there is little to do to change their capacity, or they already have
an established talent and do not need any more training or learning in an area of what they deem
expertise. Persons who utilize a growth mindset are constantly willing to learn no matter their
background and will try to overcome the barriers or strategies placed in front of them. Mindsets
can change if given plenty of opportunities to practice. The use of a growth mindset when
utilizing the strategic abandonment technique in strategic planning would allow educators to
focus on what they can learn or continue to learn if one lets go of something no longer needed.

Another avenue of connecting research to this study would be to examine how different

persons at the district level interpret the use of the tool. For example, how do chief school
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financial officers (CSFOs) utilize the strategic abandonment tool to make decisions versus how
do educational instructional staff utilize the strategic abandonment tool to make decisions? It is
not secret that CSFOs would typically approach the tool with greater ease of letting items go, as
CSFOs are trained in defining deficits and deposits. It is almost how one would believe their
brains work and perceive the world in front of them. The researcher’s experiencer leads her to
believe that instructional persons tend to approach the need to keep something first before trying
to subtract the item from actions.

Implications for Practice

This research shows that the use of strategic abandonment techniques in the educational
setting could be powerful and helpful; however, it is not a technique that can be implemented
quickly or lightly. Using the respondents’ information as guidance, the researcher believes that
the rubric prototype needs to be adopted at the district level first to be supported and used at the
school level. It is not a prototype rubric that can just be sent out via email and be expected to be
used like an emailed survey. It will require collaborative guidance and feedback. Itis a
collaborative tool that will require debriefing of stakeholders. The tool can guide conversations
and allow teams or committees to work through educational concerns as a team using numerical
data to consider what is and is not needed for district improvement.

The researcher believes that the process of sharing and giving feedback using a rubric
tool will be a large implication for practice. Feedback is a crucial component in this rubric
process as it will serve as the catalyst to help the strategic abandonment tool to serve as a district
level formative assessment tool. The researcher knows that not all formative assessment has to
be written down; therefore, the researcher believes that it would be important to provide a
practical guide of communication use with the strategic abandonment tool to be used in a group

setting at the district level to aid with the informal and fluid conversations that happen in district
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level meetings. The guide would need to include appropriate strategies for oral feedback, how to
regroup the focus, or provide different tools or materials for the group to work and achieve their
goal of keeping or letting go of the discussed item on the rubric. The guide could provide
scaffolds and talking points for practice scenarios to help a district to get started.

The goal of the rubric at the district level is truly about the district gaining a school district’s self-
awareness and self-management skills that allow them to use areas of strength to address
concerns or barriers and to seek support where needed. Unfortunately, the researcher believes
this feedback piece might take some professional learning guidance that is connected to the use
of rubric as not all district leaders are open to and readily accept feedback as part of the
“stretching” process that strategic abandonment thinking will cause, nor do they all have the
stamina for maintaining the fortitude required to be a strategic abandonment focused district. To
be willing to be a strategic abandonment focused school district, the researcher fully believes that
a district would need to be fully committed to rooting themselves in a growth mindset structure
as a daily practice.

Building a growth mindset while using the strategic abandonment process in planning
would have the momentum to move the district beyond simply looking at test scores and more at
the foundational needs of what helps students learn regardless of barriers placed by outside
agencies. Costa and Kallick (2000) note that a growth mindset approach from a systems
approach equips an organization with “the skills to work through real life situations that equip
the organization to respond using awareness, thought, and intentional strategy to gain a positive
outcome (p. xvii). Growth mindset can become habitual and mindful if valued at the district
level. The researcher believes that several of the respondents highlighted a need for growth
mindset work at the district level prior to the use of the strategic abandonment tool to have

honest conversations about fixed and growth mindsets about current realities in each district
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prior to the use of the tool for best results for the tool. To abandon something, assumptions must
be discussed in an honest and clear way that is focused on student-learning and not educator’s
preferences.

The researcher would be remiss to mention the need for utilizing equitable practices
when using the strategic abandonment technique process. The second statement to be evaluated
on the tool is as follows, “The program’s outcome or service rendered is measured frequently
and without undue bias.” The prepositional phrase of “without undue bias” is crucial to this
statement. Drucker (1994) explains the function of strategic planning as the “task of thinking
through the mission of business, that is, of asking the question “what is our business and what
should it be?”” (p. 104). It is through this type of unbiased questioning that moves an organization
forward; however, when educational planning is involved, and children are the growth target,
bias is extremely hard to remove. When one turns to equity as the lens for viewing strategic
abandonment, one can see how strategically leveraging resources through healthy discussions
can provide a district access to high-quality learning experiences for all students. The role that
the tool would need to play is to help educational leaders evaluate the core of the work/item to
center students’ cultural and experiential backgrounds are centered on culturally responsive
practices. The current prototype of the strategic abandonment tool does not allow for this, but
this consideration could be studied in further detail.

Being equity-minded is not easy either and will take time, but it is also not a new thought
process either. In her essay “Curriculum as Window and Mirror,” Style (1996) describes the
importance of educational leaders to consider the importance of creating a cultural balance for
schools where education needs to frame education in a balanced way that allows for students to
see themselves and the world in the same mirror. If students are going to be able to do this, it is

up to the educational leaders to plan for it. If the leaders are to plan for it, discussions must be
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had about the current reality of what we have in the brick-and-mortar building and virtual
settings to allow these equitable opportunities to happen. The strategic abandonment rubric
pushes educational leaders to think and discuss the “null curriculum” in the district. As in, what
is the district not offering due to the lack of certain experiences, interactions, and discourses that
might be affecting the students in a negative manner due to the absence or elimination of the
curriculum choice/program/resource. Milner (2017) states that elimination of texts or stories in
curriculum can immensely present or affect what students learn. If educational leaders lead and
allow for a null curriculum, assumptions can be made that the missing curriculum is not
important, or that the school district is comfortable in maintaining the status quo teaching and
thinking. Again, the purpose behind the strategic abandonment tool is to allow educational
leaders to have tough conversations that benefit all children.

To be an equity minded school district, the school district must be willing to turn the lens
inward for self-assessment purposes, whereas the strategic abandonment tool would be a perfect
fit for this process as equity is not something that can be accomplished once and for all. There is
no finish line. Nonetheless, district leaders can make progress toward making
programs/resources more equitable through careful evaluations and that are analyzed,
interrogated, and improved. Starting evidence will be the use of the strategic abandonment tool,
as it takes a different approach to looking at equity through the lens of is it good for all, not like
the historical equity audits that are embedded in accountability systems that prioritized reduction
in achievement gaps using a formulated approach. If used with discourse and honesty, the
strategic abandonment prototype could be used as an opportunity gap finder instead. District
educational leaders must thoughtfully examine their own social identity related to race, ethnicity,
religion, disability, status, class, and gender to engage in equitable conversations. Equitable

conversations are hard, complicated, yet essential for student growth. Again, the researcher
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believes the strategic abandonment tool provided can aid in these conversations as it provides an
equity discourse “springboard,” as leaders evaluate educational items. The tool, with guidance,
could allow for educational leaders to have conversations that acknowledge what students know
and can do, rather than the more common deficit thinking approach that focuses on what kids
can’t do or what a test scores says they are lacking in knowledge.

Respondent # 7 is a current superintendent in a rural school district that serves a
significant Hispanic population who did not qualify to receive English Language Learning
Services due to testing “out” of needing specific language services in a school setting since the
students are immersed in the English-speaking world since birth but speak a different language in
their home. He shared that he found the tool intriguing in providing him a pathway to have a
much-needed conversation about how he could plan and prepare the school district for his staff’s
learning in a new language—as in taking a school district approach to support the emergent
bilinguals in the school district. He believed that he needed the tool to guide the conversation
related to staff bias regarding taking the time to better understand students’ strengths, interests,
and lifestyles to build a strong district level strategic plan that is built for all students in the
district. He shared post-use of the rubric that he believed that the rubric is a gateway to equitable
measure this growth process as well.

His feedback to the researcher was to remember that rubrics can reinforce the message of
defeat that educational leaders already feel if not clearly communicated and discussed prior to
use as a collaborative team. He provided feedback that when a rubric pushes the user to give a
score of 4 (highest) to 1 (lowest), you are directly communicating that the only things worthy are
those that meet exemplary status. He suggested a rubric that does not use numbers at all to
communicate a developmental approach to learning from the strategic abandonment tool’s

perspective. He stated that what he was looking for is “evidence” in the program/resource not
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feelings, so by providing a progression versus numbers might reinforce the growth mindset
approach to thinking about the “why” something is needed versus why it is not needed.

Respondent #7 also suggested that language used on the tool be reviewed to make sure no
words used reinforce harmful intentions related to race, gender, disabilities, or class, so that the
user of the tool does not immediately disengage from the tool prior to use. He also suggested
thinking about what happens post the use of the strategic abandonment tool as a collaborative
team. Does everyone turn in and score as one group for most effective use? Does the team use
the tool as a discourse tool and share aloud answers as the team works through the process? If a
tool is used as a discourse tool, how does a leader assure that all voices are heard? A key thought
is that the rubric and feedback need to be aligned, which will require guidance.

Equity work in a school district is a constant process of learning and unlearning, and that
the key to equitable accountability is that one recognizes that equitable learning is never finished.
Educational leaders will need to continually read, reread, discuss, think and converse to
understand the constantly changing educational landscape. This exact process is expected in the
strategic abandonment technique and strategic planning process. Three respondents spoke to this
when they shared that they recognize that their personal experience in the educational setting has
made them recognize how little they understood or even knew about biases around race, religion,
sexuality and class and how it influences all of their educational decision-making capabilities,
especially when evaluating their current educational programs, practices and purchases.
Respondent 3 stated that her “work in equity has been a constant process of knowing that it is
lifelong learning that needs constant attention and requires deep reflection on my own thoughts,
words, and actions. Without doing so, I carry my personal biases into the decision-making

process, which can lead to inaccurate or even harmful intentions (Respondent #7)
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Limitations and Recommendations for Future Research

The researcher knows that qualitative research was the right choice for this study, as it
provided the researcher with the required collection and analysis needed for this narrative. This
study needed to be addressed through answered questions that extended from lived experiences,
meaning and perspective from the standpoint of the district level educator. The researcher does
believe that this research could be extended from the educational district level to the school level,
or it could be simply focused on how a superintendent would use it to build cohesiveness in
one’s district.

Several areas for further research on targeted demographics utilizing the tool in the
educational setting. A quantitative study could be developed to couple with this study to study a
larger and more diverse population, potentially even comparing the differences between male
and female educational leaders. From a race perspective, this study lacked diversity of
participants. A broader demographic of participants alone may be an area for future search,
noting that all 11 of the 11 participants that did answer the demographic questionnaire were non-
Hispanic White participants. Lee (2012) suggested a potential for studies involving employees
who stayed versus leaving a work environment might be an interesting study, especially
considering the political arena of education.

Experiences show that strategic planning is not a direct, linear process, due to its
penchant for involving nebulous phases that lead participants to experience cyclical patterns of
development (Abdallah & Langley, 2014).The tool pushes the user to think about discussion and
oral language usage with the use of the tool and consider further exploration of how to connect
the use of the tool with proper guidance in strong discourse to aid with the cyclical patterns of
development.. Discussion, discourse, and oral language is a way for people to make sense of the

world around them and take and process new information. The question for the researcher is,

126



when using the tool and discourse, how does a leader ensure thinking of all participants? Again,
guidance on how to generate quality questions using the prototype, creating criteria and goals
from the discourse, and then reflecting on the process that emerges from the use of the
collaborative strategic abandonment tool will be a future need.

Possible ideas for guidance in this area of concern is by providing a wide range of talking
experiences for the group, beginning with small-group discussions before progressing to a whole
group share out. Other supports might include think-pair-share or other accountable talking
strategies. The importance of oral language and connotations cannot be lost in this research, as
educators, as do all persons, heavily rely on the spoken word to convey, and understand the
world around them. Strategic planning is a process for organized renewal and transformation;
therefore, the thought of what can be abandoned through the thought of deliberate language
choices should be considered (McCune, 1986).

Another recommendation for further research would be how to connect the use of the
strategic abandonment technique and rubric use to the strategic planning process the multistep
process of setting and achieving goals. How will one know when to come back to the rubric to
check goals and measure them? Is the rubric a “one and down” use tool? Can one continue to use
the rubric to measure progress or growth of a program/resource? If so, how would one track this
data? Research related to metacognition and the use of this rubric with strategic planning could
be useful. Thinking about thinking can be overwhelming for school leaders because one must be
aware that there are different ways to think and apply that understanding to different situations in
a timely fashion. Being able to make meaning work is what educators shoot for, however,
educators need to plan for the “what to do”” when making meaning does not work due to a
breakdown somewhere. This is where the strategic abandonment technique and tool can be

useful.
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Setting and achieving goals in a school district is a bumpy process that involves having a
plan for achieving the goal through strategies for overcoming the stated challenge. If an
organization expects quick results in the strategic planning process, it is doomed to be
disappointed in the process (Deming, 1982). Can the rubric then be used to measure the stated
challenge and track this data? Specifically considering that most school district goals are not
easily attainable, how will the use of the rubric play a role in aiding the conscientious effort that
is difficult to attain in a school setting? Program evaluations or discussions related to letting
things go might seem threatening to others (Feinstein, 2012). This is to a great extent related to
the anticipated use of evaluation for accountability, which is often prioritized at the expense of
using evaluation as a learning tool. However, program evaluations should show continuous
feedback on an implemented program or area within an organization. Program evaluations can
provide evidence to support or abandon initial goals, processes, or actions of implemented
programs. Persons completing program evaluations simply need the knowledge to think through
the issues or needs of a program when evaluating its directions (Smith, 2001).

With a clear understanding of the goal, criteria identified that can be measured by the
strategic abandonment prototype, a school system should be able to establish clear success
criteria.

The use of strategic abandonment in the strategic planning process could be explored and
approached in a more of a professional learning setting with a district educational leader
fostering a growth mindset versus a “letting go—what is wrong with the organization?”
mentality as the framework for the process. The purpose of professional learning framework is to
provide “experiences that take place within a collaborative culture of shared leadership, that
increase educators’ knowledge about content and pedagogy, and enable them to use that

knowledge to improve practices that improve learning” (Swan, Dagan, & Bean, 2014, p. 44).
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Combining the role of educational leader with a supportive structure of professional learning
might be a better framework for utilizing the strategic abandonment technique in the strategic
planning process.

School leadership promotes learning through guidance, directly and indirectly, through
several interconnected domains that relate to the school district’s strategic planning process
including but not limited to the school system’s vision, district norms and goals, equity and
cultural responsiveness, instruction/assessment, school community, and professional capacity of
personnel (NPBEA, 2015). If strategic abandonment techniques and processes are approached in
this framework, the learning might have the same effect on individuals and collaborative groups
in that the learning done is meaningful and not superficial. It could create a more “big picture”
of district visioning through strategic planning in a professional learning environment. It is in
this trusting learning community that members might be willing to share professional
uncertainties without the fear of failure or disparagement or negative professional appraisal as
noted by respondents in this study. It is important to note that this framework cannot be glued to
one school leader and his/her vision. The continuous improvement process does not happen
because of one dynamic leader...guided strategic planning, including the use of the strategic
abandonment technique, must be focused, and become systematic.

For an organization to be systematic, it requires collaboration that is committed to the
goals. This researcher believes that further implications could be in how shared leadership and
the strategic abandonment technique need to work together to be effective. Shared leadership
functions only when there is joint responsibility for being active leaders in schoolwide decisions
and systems (Wahlstrom, Seashore Louis, Leithwood, & Anderson, 2010). Therefore, the loss of

one team member is not as devastating to the overall work when it happens.
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Another avenue that might be explored is how this tool could help align or help a school district
begin developing an organizational deployment chart (or Gnatt Chart) for the work that needs to
happen to achieve the goals. For example, who will be the ones communicating the message and
the essence of the strategic plan to target audiences in an official announcement, in graphic form,
as a story, in small groups, during a board meeting, as part of a celebration, in various print
forms, during regularly scheduled PTO meetings, chamber of commerce meetings, etc.? Priority
would need to be given, so that all staff understand, develops necessary skills to deliver required
part of the plan, and is motivated to support the growth and achievement of the district’s strategic
plan that will shift according to what needs to be let go of as the district continues to grow and
change (again, the constant need for strategic abandonment tool in this process). Planning would
continue with the use of the strategic abandonment tool throughout the process that is aligned
with strategic objectives and a balanced scorecard that comes from the use of what is needed and
not needed (post use of rubric).

The use of the strategic abandonment tool serves as a springboard that allows educational
leaders to establish a safe place where thinking allows for reflection of current practices,
application of best practices, and the creation of new ideas without fear of letting go of what is
not working or what have worked but is failing today’s child who is learning in an ever-changing
world. The process of examining and evaluating what a system is doing via the rubric protocol
using the strategic abandonment technique can be a gamechanger through honest dialogue.
Educational leaders “have the responsibility not only for continuous learning in education but
also for enhancing the schoolwide system and the capabilities of the professionals who work in
it,” and this will require a process to think through what to let go (Helman, 2020). Strategic
abandonment techniques, including the discussed prototype, must be included in the necessary

conversations to move a school district forward.
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Informed Consent
Project Title: The Use of Strategic Abandonment Technique  Educational Strategic Planning

You are being asked to participate in an educational research study, Please read this
informed consent carefully before you decide to participate in the study. Your participation
in this research is voluntary.

Consent Form Key Information:

Participate in two interviews with the me (3 hours)

Use my rubric for strategic abandonment in educational strategic planning (no more than

one hour use) °
Information collected will be treated with respect, and your privacy will be maintained.
Potential use for the rubric may encourage you to use the rubric in your current work role

Purpose of the research study: The purpose of this study is to add to educational knowledge
about strategic planning focusing on the use of strategic abandonment technique in school
district planning. Strategic abandonment is the process of “letting go” of what is not working
based on evidence collected by school leaders. I have developed a strategic abandonment rubric
to aid school leaders in the process of letting go of what is no longer working based on evidence
collected. Iwould like to interview K-12 central office administrators pre-and post-use of the
rubric for verification of rubric's intended purpose.

What you will do in the study: I will interview you before you use the rubric. This interview
will iake 1 hour. I will ihen provide you ihe rubric io compleie. Your completion of the rubric
will take you no more than an hour. After your completion of the rubric to the best of your
ability, I will interview you again. Post-interview will take 1 hour.

You may skip any question, and you can stop the interview at any time. I would also like to
audio record the interviews with your permission.

Time required: The study will require about 3 hours of your time.

Interview one = 1 hour -
Use of rubric prototype = no more than one hour
Interview two = 1 hour

Risks: A potential risk of participating in the study is breach of confidentiality. There is a risk of
loss of confidentiality due to the use of written records, electronic records, and audio recordings; *
however, all written and electronic records/audio recordings will be removed from storage and o

destroyed as soon as possible upon completion of the study in an appropriate manner. .
UNIVERSITY OF ALABAMA IRB %

CONSENT FORMAPPROVED_ 7 (7

EXPIRATIONDATE,_____ | ‘7/ 2300 | 1ors
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Project Title: The Use of Strategic Abandonment Technique in Educational Strategic Planning
Benefits: There are no direct benefits to you for participating in this research study. The study
may help us understand how school districts could approach strategic abandonment through the
use of a rubric in the strategic planning process in an educational setting.

Confidentiality: The information that you give in the study will be handled confidentially. I plan
to treat your information with respect and do my best to protect your privacy. I will use the
University of Alabama (UA) Box for data storage of electronic and audio recordings. UA Box is
a cloud storage service provided to doctoral students of The University of Alabama. UA Box is
encrypted both in records transit and storage. All Box servers are based in the United States. Any
written notes will be secured in numbered hard copy bounded notebooks to be filed in a locked
storage box in a locked office. You will be identified in the study as “Participant # .” As
stated above, there is a risk of loss of confidentiality due to the use of written records, electronic
records, and audio recordings. At the conclusion of the study, audiotapes between the data and
participants’ identifying information will be destroyed. Anticipated timeline for deleting audio
recordings is 6 weeks post completion of the study. Individual school systems will not be
identified or reported in study findings.

Voluntary participation: Your participation in the study is completely voluntary.

Right to withdraw from the study: You have the right to withdraw from the study at any time
without penalty, If you choose to withdraw from the study, your audio tape will be destroyed.

How to withdraw from the study: If you want to withdraw from the study, tell me to stop the
interview. There is no penalty for withdrawing. If you would like to withdraw after your
materials have been submitted, please contact me via phone or email.

Compensation/Reimbursement: You will receive no payment for participating in the study.

If you have questions about the study or need to report a study related issue please contact
the following:

Information you might need:

Ashley Walls--Doctoral Student

Department Name: Educational Leadership

Telephone: 205-451-3743

Email address: awalls@boazk12.org or amosley@crimson.ua.edu

Faculty Advisor’s Name: Dr. Bob Johnson

Department Name: Educational Leadership

Telephone: 801-628-3229

Email address: bob.johnson@ua.edu

If you have questions about your rights as a participant in a research study, would like to
make suggestions or file complaints and concerns about the research study, please contact:
Ms. Tanta Myles, the University of Alabama Research Compliance Officer at (205)-348-8461 or

UNVERSITY OF ALABAMA IRB
COSENTFORPANED, _____ o, ;!;5/"’0!?
page2of3 EPRATIONDNTE,___ i3/ 208
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toll-free at 1-877-820-3066. You may also ask questions, make suggestions, or file complaints
and concerns through the IRB Outreach Website at hitp://fovpred.ua.edu/research-
compliance/preo/. You may email the Office for Research Compliance at
rscompliance(@research.ua.cdu,

Agreement: Please complete the following section.

0 1 agree to participate in the research study described above in this consent form,

0 I do not agree to participate in the research study described above in this consent form.
11 agree to allow the researcher to audio record my pre- and post-interviews as outlined in this

consent form.
01 do not agree to allow the researcher to audio record my pre- and post-interviews as outlined

in this consent form.

Signature of Research Participant Date

Print Name of Research Participant

Signature of Investigator or other Person Obtaining Consent Date
UNIVERSITY OF ALABAMA IRB
CONSENT FORM APPROVED:; _

Print Name of Investigator or other Person Obtaining Consent EXPIRATION DATE; _ —

/33 o;,{ f

Page 3 of 3
To:
Ce:
eprotocol @fa.ua.edu Bee:

From: Wednesday, September 25, 2019 14:10:22 PM Subject:
Sent Date: amosley@crimson.ua.edu, bjohnson@bama.ua.edu Message:
IRB Protocol Approved: 19-05-2385, Walls, Ashley

has approved the protocol with the following details.

Protocol ID: 19-05-2385

Principal Investigator: Walls, Ashley

Department: Ed Leadership/Policy/Tech Studies

Protocol Title: The Use of the Strategic Abandonment Technique in Educational Strategic Planning
Review Type: FULLBOARD

Approval Date: September 24, 2019 IRB
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Informed Consent

Please read this informed consent carefully before you decide to participate in the study.
Consent Form Key Information:

Participate in two interviews with the principal investigator (2-3 hours time total)
Use principal investigator’s provided rubric prototype (no more than one hour use)
No information collected that will connect identity with responses

Potential use for the rubric prototype may encourage you to use the prototype in current work
role

Purpose of the research study: The purpose of this qualitative project is to contribute to the body of
knowledge about strategic planning with the focus on the use of strategic abandonment technique in
the educational setting. The Principal Investigator will develop a strategic abandonment prototype to aid
educators in the strategic abandonment process and interview K-12 central office administrators pre-
and post-use of the tool for verification of prototype's purpose. The principal investigator believes this
process allows for the principal investigator’s designed prototype rubric to discover an educational need
for strategic abandonment technique use among a specific group of persons due to their shared
experiences in the educational approach of strategic planning.

What you will do in the study: The principal investigator will provide investigator-designed prototype
rubric to you, as a participant, to use. The principal investigator will interview you prior and post use of
the provided rubric prototype using a constructed interview guide. Principal investigator will transcribe
interviews using a process to conduct content analysis with the help of a systematic coding procedure.
Each participant can skip any question that makes them uncomfortable, and each participant can stop
the interview at any time.

Time required: The study will require about 2-4 hours of your time.

® |Interview one = no more than one hour
e Use of rubric prototype = no more than one hour
® |Interview two = no more than two hours

Risks: There are no anticipated risks in this study.

Benefits: There are no direct benefits to you for participating in this research study. The study may help
us understand how school districts could approach strategic abandonment through the use of a rubric in
the strategic planning process in an educational setting.
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Confidentiality: The information that you give in the study will be handled confidentially. Your name and
other information that could be used to identify you will not be collected or linked to the data. Because
of the nature of the data, it may be possible to deduce your identity; however, there will be no attempt
to do so and your data will be reported in a way that will not identify you. Audio recordings will be used
during interviews for post-interview analysis; however, upon completion of the study, all audio
recordings will be destroyed.

Voluntary participation: Your participation in the study is completely voluntary.

Right to withdraw from the study: You have the right to withdraw from the study at any time without
penalty. If you choose to withdraw from the study, your audio tape will be destroyed.

How to withdraw from the study: If you want to withdraw from the study, tell the interviewer to stop
the interview. There is no penalty for withdrawing. If you would like to withdraw after your materials
have been submitted, please contact the principal investigator via phone or email.

Compensation/Reimbursement: You will receive no payment for participating in the study.

If you have questions about the study or need to report a study related issue please contact, contact:

Name of Principal Investigator: Ashley Walls

Title: Doctoral Student

Department Name: Educational Leadership

Telephone: 205-451-3743

Email address: awalls@boazk12.org or amosley@crimson.ua.edu

Faculty Advisor’s Name: Dr. Bob Johnson
Department Name: Educational Leadership
Telephone: 801-628-3229

Email address: bob.johnson@ua.edu

If you have questions about your rights as a participant in a research study, would like to make
suggestions or file complaints and concerns about the research study, please contact:

Ms. Tanta Myles, the University of Alabama Research Compliance Officer at (205)-348-8461 or toll-free
at 1-877-820-3066. You may also ask questions, make suggestions, or file complaints and concerns
through the IRB Outreach Website at http://ovpred.ua.edu/research-compliance/prco/. You may email

the Office for Research Compliance at rscompliance@research.ua.edu.

Agreement:

€1 agree to participate in the research study described above.

€ 1 do not agree to participate in the research study described above.
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€1 agree to video (audio, photograph) in the research study described above.

€ 1 do not agree to video (audio, photograph) in the research study described above.

Signature of Research Participant Date

Print Name of Research Participant

Signature of Investigator or other Person Obtaining Consent Date

Print Name of Investigator or other Person Obtaining Consent
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APPENDIX B-INTERVIEW PROTOCOLS

APPENDIX B

Phone and Email Script for Ashley Walls
Protocol ID: 19-05-2385
Phone Script:

My name is Ashley Walls, and I am a researcher at the University of Alabama in the Educational
Leadership program. I am requesting your participation in my research study. The purpose of my
research study, The Use of the Strategic Abandonment Technique in Educational Strategic
Planning, is to add to educational knowledge about strategic planning focusing on the use of
strategic abandonment technique in school district-level planning.

Strategic abandonment is the process of “letting go” of what is not working based on evidence
collected by school leaders. I have developed a strategic abandonment rubric to aid school
leaders in the process of letting go of what is no longer working based on evidence collected.
Specifically, I would like to interview K-12 central office administrators pre-and post-use of the
rubric for verification of rubric's intended purpose.

I am asking for your participation in this study. What does your participation in this research
study include? I would like to interview pre-and post-use of my developed rubric. I will
interview you before you use the rubric. This interview will take 1 hour. I will then provide you
the rubric to complete. Your completion of the rubric will take you no more than an hour. After
your completion of the rubric to the best of your ability, I will interview you again. Post-
interview will take 1 hour. The study will require about 3 hours of your time. Y our participation
in the study is completely voluntary, and individual school systems will not be identified or
reported in study findings.

This is a basic understanding of the study, and I am more than willing to provide you with more
information regarding this research. Do you think you might be interested in participating in this

research opportunity?

If No: Thank you very much for calling.[end call]
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If caller is interested in participating in research study, will continue with script as follows:

Again, here is some additional information regarding your participation in this study. Please
remember that your participation in the study is completely voluntary, and you have the right to
withdraw from the study at any time without penalty. There is no penalty for withdrawing. If you
would like to withdraw after your materials have been submitted, please contact me via phone or
email. You will receive no payment for participating in the study.

You can skip questions in the interview that you do not wish to answer. I will keep all the
information I receive from you by phone, including your name and any other identifying
information confidential. I plan to treat your information with respect and do my best to protect
your privacy.

Would you like to schedule a time to meet with me to obtain more details about the research
study? In addition, would you like me to send you information to review before the meeting?

Do you mind providing me with your contact information? (If willing to provide information, I
will collect contact information to set up interviews).

Thank you for taking the time to talk with me today. If you have any questions or concerns,
please feel free to contact me. I can be reached at (205) 451-3743 and/or awalls@boazk12.org.

Email Script

My name is Ashley Walls, and I am a researcher at the University of Alabama in the Educational
Leadership program. I am requesting your participation in my research study. The purpose of my
research study, The Use of the Strategic Abandonment Technique in Educational Strategic
Planning, is to add to educational knowledge about strategic planning focusing on the use of
strategic abandonment technique in school district-level planning.

Strategic abandonment is the process of “letting go” of what is not working based on evidence
collected by school leaders. I have developed a strategic abandonment rubric to aid school
leaders in the process of letting go of what is no longer working based on evidence collected.
Specifically, I would like to interview K-12 central office administrators pre-and post-use of the
rubric for verification of rubric's intended purpose.

What does your participation in this research study include? I would like to interview pre-and
post-use of my developed rubric. I will interview you before you use the rubric. This interview
will take 1 hour. I will then provide you the rubric to complete. Your completion of the rubric
will take you no more than an hour. After your completion of the rubric to the best of your
ability, I will interview you again. Post-interview will take 1 hour. The study will require about 3
hours of your time. Your participation in the study is completely voluntary, and individual school
systems will not be identified or reported in study findings.
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This is a basic understanding of the study, and I am more than willing to provide you with more
information regarding this research. Do you think you might be interested in participating in this
research opportunity? If so, please respond to this email letting me know your interest in
participating in this research study in a timely manner. If you are interested in participating, I
will need to know the following:

-contact information

--signed consent for participation in research that we will read and review
together

--appropriate interview times and locations for you

Thank you in advance for this consideration. If you have any questions or concerns, please feel
free to contact me. I can be reached at (205) 451-3743 and/or awalls@boazk12.org.
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APPENDIX C- SAMPLE INTERVIEW TRANSCRIPTS

PRE- AND POST-INTERVIEW TRANSCRIPTIONS

RESPONDENT ONE PRE-RUBRIC USE INTERVIEW TRANSCRIPTION

Researcher: [00:00:01] Ok. Good morning, , how are you?

Respondent 1: [00:00:04] Well, how about you?

Researcher: [00:00:05] I'm good.

Researcher: [00:00:06] My name is Ashley Walls and I'm in an educational leadership suit from
the University of Alabama. I'm here to learn about your school district's use of the strategic
abandonment technique in strategic planning. Thank you so much for talking with me today.
There are no right or wrong answers or desirable or undesirable answers. I just simply need you
to be comfortable saying what you really think and how you feel. If it's okay with you, I will be
audio recording our conversation since it's hard for me to write everything down while talking
with you. Everything you say will remain confidential, and I will be the only person who's aware
of your answers. And feel free to ask any follow up questions as needed for clarification

purposes. Are you ok with me? Audio recording the conversation.
Respondent 1: [00:00:46] Yes, I am.
Researcher: [00:00:48] Ok, well, let's get started with the preview Questions. Constructed

questions. The first question is this. It says Educators apply different meanings to strategic

planning. What do you think that means or how does your system do strategic planning now?
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Respondent 1: [00:01:09] Well, for us, we use the [00:01:13] leadership team model [00:01:14]
or the [00:01:14] administrative team model for our strategic planning. [00:01:18] So each
school has their leadership team and at that at their school level, they have a team of teachers and
everyone that they know call their leadership team. And then up at the district level, we are
district administrative and leadership team combines those people with those of us at the central
office level. And [00:01:39] what we do pretty much is in our strategic planning is we find ways
we look at our needs assessments and we find ways to address the issues that we see in our needs
assessment [00:01:49] just so that we can. We're really [00:01:51] kind of brainstorming
[00:01:52] at the beginning. Any time anything is when we have needs or extra. [tems, things
that come up at the school level might be or the district level that maybe everybody [00:02:03]
needs to be aware of. That's how we share information through that leadership team model and
administrative team model. [00:02:10] So our strategic planning really falls along the lines of
that. [00:02:14] We we get together, we brainstorm, we talk about, as I said, our needs

assessment and then we just start looking at solutions and action stands. [00:02:23]

Respondent 1: [00:02:23] Absolutely. how long have you been in the role you're in?

Respondent 1: [00:02:29] I came into the central office role of director of Teaching and learning
in 2013.

Respondent 1: [00:02:34] In early April of 2013, I believe.

Respondent 1: [00:02:39] And then I was moved to the my title change was deputy
superintendent for instructional services with this July 1. But basically I'm still doing the same
the same duties that I was doing. Just a few things added into that.

Researcher: [00:02:54] A lot of details. How that is done takes years, basically. Yeah. OK.

Researcher: [00:03:00] So let me ask you this question. When you think of the term strategic

abandonment, when you're planning. What do you think it means?

Respondent 1: [00:03:09] Well, for us, I think for strategic abandonment.
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Respondent 1: [00:03:14] Oh, I am not familiar with this term, as in this one, I guess. [00:03:15]
When you look at things that you have going on and you have to make that the decision, is this
working for us? Is this not working for us? And then the administrators, of course, deciding to let
it go. [00:03:30] To separate that from your action steps. Because once again, [00:03:35] when
we make our action steps, we have in good faith that we're planning something that would work.
But when you look back over those and of course, that's a big part of strategic planning, is
revisiting and making sure that the things you're doing are actually having some effect. So that's
where the strategic abandonment can come into play. [00:03:54] As you say, [00:03:55] look at
the things that aren't working and you go through a process of making sure that you eliminate the

wrong things and nothing. [00:04:00]

Researcher: [00:04:02] Sure. Let me ask you this as a follow up question. Do y'all use the term
strategic abandonment when you're meeting like at a district level or with your school leadership

teams?

Respondent 1: [00:04:10] I don't believe we've ever used that term. I've never heard anyone use
that here, but I mean that in your context and it makes perfect sense. We've always you know, I
guess for us we're pretty plain and [00:04:23] we pretty much say it like is it's work and it's not
working. [00:04:26] We gotta get rid of it instead of heading down and say something like that.
[00:04:29] Simplify. [00:04:30] Those are those are terms that we use a lot is just like getting
getting down to the things like [00:04:35] what's work and what's not working. [00:04:36] But

that is not a term state to them.

Researcher: [00:04:39] And I think you answered this, but I want to make sure that you just
have the opportunity to Flesh it out if you if you have anything else to add to it. So how do you
utilize the technique of strategic abandonment, whether you call it that or not, in your school
district?

Respondent 1: [00:04:52] Well, I think that.
Respondent 1: [00:04:56] [00:04:56]Informally, we do that a lot just in our conversations with

administrators [00:05:01] and whether, you know, other team leaders when we're talking about

things that we are doing or and have been doing for a short or long, long time.
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Respondent 1: [00:05:11] For instance, yesterday we were having some LEAD Alabama
discussions with a couple of principals. I had their initial meeting and [00:05:20] we were talking
about some new initiatives that we have brought in and a some other ones that have gone out and
not just initiatives, but things like DIBELS, [00:05:30] for example. We decided we made a
decision not to use DIBELS any longer. This is the first year we're not. Give us a sense what I
would [00:05:39] say as we utilize it basically through conversations, whether it be one on one
conversations or a lot of times it is in that process where we're brainstorming and working
together. [00:05:51]

Researcher: [00:05:52] I understand that. Yeah, absolutely. OK. So let me ask you this. And in
your job role, do you believe that a tool, Help your district, help you strategically abandon or

even help with progress monitoring of programs?

Respondent 1: [00:06:08] Do you think that. Again, I haven't thought I mean, I thought about
that in that when we're looking at programs and particularly, you know, I have. [00:06:17] I've
done surveys and things about programs, [00:06:19] but many times [00:06:22] those surveys are
provided by they've got a slant to them from a company or from someone who's wanting it to go
a certain way. [00:06:30] Yes. And iPhone slates, you know, can be very, very [00:06:35]
insidious or hidden. [00:06:36]

Respondent 1: [00:06:36] They can be hidden. [00:06:37] So I think a tool that was strictly
written from the point of view of just, you know, with no bias would be it would be beneficial.
[00:06:49]

Researcher: [00:06:49] Yes, absolutely. And, you know, again, this is kind of just following up
with that. So just share me. Share with me your thoughts on using a specific tool, that strategic

abandonment, rubric tool that might help with your district. Because when somebody says, hey,
you're getting a new tool, sometimes it isn't popular. So tell me what your thought about using a

rubric for strategic abandonment.

Respondent 1: [00:07:09] Well, for me, I think that [ understand what you're saying. People go,

oh, gosh, more paperwork to fill out or something. We've got to do, you know.

Respondent 1: [00:07:17] But if the I think the importance of the rubric would be, number one,
that if [00:07:21] it the rubric has been carefully thought out and that it's concise [00:07:25] and
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that it's [00:07:26] not something that would take pages and pages to complete, [00:07:30] that
the [00:07:31] statements are again, easy to read, that concise and easy to read and understand,
[00:07:37] and that the things that the different parts of the rubric are.

Respondent 1: [00:07:42] Things that the indicators or sections of the [00:07:46] rubric would
be something that we all understand. [00:07:49]

Respondent 1: [00:07:50] So, you know, again, [00:07:52] simplified language. [00:07:53] And
again, not that people are are not smart, but you don't want to like you said, you don't want to go
into a meeting and [00:07:58] people could look at something and you got to figure out what this
is before you can even use it. It needs to be simple on the front side. [00:08:01] Before I could

easily back again, simple without a lot of stuff to think about. I do think we found that in rubrics

for us.

Respondent 1: [00:08:14] Don't have too Many score options in the rubric. I find That too many

options makes it cloudy.

Respondent 1: [00:08:18] So, yes, you know, [00:08:19] being more simple thought in that

matter, [00:08:21] too, because if you do some wide and very much what you.

Researcher: [00:08:33] Okay. Well, at this point, I'm going to have you look at the rubric and

then we'll come back to the interview to ask post-rubric preview and use questions.

Respondent 1: [00:08:38] Okay.
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RESPONDENT SEVEN PRE-RUBRIC USE INTERVIEW TRANSCRIPTION

Researcher: [00:00:01] Ok. , thanks so much for meeting me today. How are you? My
name is Ashley Walls, I'm an educational leadership student from the University of Alabama.
I'm here to learn about your school district's use of the strategic abandonment technique in
strategic planning. Thank you for taking the time to talk with me today. There are no right or
wrong answers, or desirable or undesirable answers. I would like you to feel comfortable saying
what you really think and how you really feel. If it's okay with you, I will be audio-recording our
conversation since it is hard for me to write down everything while simultaneously carrying an
attentive conversation with you. Everything you say will remain confidential, meaning that only
myself will be aware of your answers and ask any follow-up questions as needed for clarification

purposes.

Respondent 7: [00:00:05] I'm doing great. How are you doing?

Researcher: [00:00:07] I'm doing great. I'm going to go in and get started with our previews of

rubric constructed interview questions.

Researcher: [00:00:11] And your first question is this educators apply different meanings to
strategic planning. When you think of educational strategic planning, what do you think of

educational strategic planning for me?
Respondent 7: [00:00:24] It is your [00:00:25] long range planning [00:00:27] for academic
finance and multiple other measures that are given that can be measured based on student data

and particular outcomes?

Researcher: [00:00:38] Absolutely. OK. So in your current role as superintendent, how do you

participate or lead educational strategic planning?
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Respondent 7: [00:00:46] Well, [00:00:47] we look at our data, the strategic plan in place, and
we evaluate our actions, steps based upon goals that were set previously and see if we obtain
those goals. [00:00:57] We also look at just the goals or could be directed at new goals. But
again, what I do it from the superintendent standpoint is [00:01:07] we meet regularly with
central office, cabinet and leadership groups as well as focus groups within the community to see

if we're achieving our goals based on the strategic plan. [00:01:18]

Researcher: [00:01:18] Absolutely. OK. So when you think of the technique or the phrase

strategic abandonment, when you're planning, what do you think that means?

Respondent 7: [00:01:28] Strategic abandonment is the asking of the question and then what?
The program a day and a mandate to be in technology and it could be anything, you know, has
been used for a measurable amount of time. And based upon data or not based on data could be
based on price or many other indicators. You simply based some one and go out with another
one sometimes for no particular reason. So what I am saying is you got to know why you are
doing something especially when you are thinking about putting your students first in the

decision making process.

Researcher: [00:01:53] Absolutely. In your current role, do you have a way of using strategic

abandonment in your district?

Respondent 7: [00:02:00] We actually do not. We do program reviews. And that is what I found
is as you bring your principals and you superintendents and your curriculum directors and they
generally have a preference, and so they will abandon what previous administration has been

doing many times, regardless of what you know, if it was effective or not. Absolutely.

Researcher: [00:02:23] That has been my case as well. OK. So I have developed a tool for
strategic abandonment. It's a rubric tool. Tell me what you think in terms of using rubrics to

evaluate strategic planning.
Respondent 7: [00:02:38] I think it works evaluating pretty much anything we do in education.

[00:02:41] I think they're essential, [00:02:42] especially if they meet the needs of the district or,

you know, whatever you're outlining of regret for.

153



Researcher: [00:02:49] Absolutely. Well, that is the pre constructed interview questions and that

you are finished with your first part.

RESPONDENT EIGHT PRE-RUBRIC USE INTERVIEW TRANSCRIPTION

Researcher: [00:00:00] Good morning, . How are you?

Respondent 8: [00:00:04] Good morning. Thank you for allowing me to be part of this one

wonderful exercise you're embarking on.

Researcher: [00:00:12] I appreciate that. Well, name is Ashley Walls. I'm an educational
leadership student from the University of Alabama. I'm here to learn about your school district's
use of strategic abandonment in strategic planning. Thank you so much for taking your time to
talk with me. There are no right or wrong answers or even desirable or undesirable answers. |
would like you to feel comfortable saying what you really think and how you really feel. If it is
OK with you. I will be audio recording our conversation since it's hard for me to write
everything down while we talk. Everything you say will remain confidential, meaning that only
myself will be aware of your answers. And all I ask is are you ok with the audio recording and

asking any follow up questions?

Respondent 8: [00:00:53] Yes, ma'am. Absolutely.

Researcher: [00:00:54] All right. We'll get started. So here's question number one. Ready?

Respondent 8: [00:00:58] OK. Yes.

Researcher: [00:00:58] Question one, educators apply different meanings to the term strategic

planning. When you think of educational strategic planning, what do you think?

Respondent 8: [00:01:08] For me, I think you look at Stephen Covey's model of thinking in that

you can begin with the end in mind.
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Respondent 8: [00:01:13] What I mean by that is that Do you have to know where you want to
where you want to be in the end? And so and I find it a lot easier to work backwards knowing
where we want to get to and then and then fill it in the steps that we're gonna need to take to get

there.

Respondent 8: [00:01:30] So that's what I think of as strategic planning. Planning backwards
and working toward your identified and hopefully unified goal. [00:01:36] and for so much of
what we do, we react to the situation or whatever the latest mandate from the state or federal
government is. But I think you have to you have to make sure [00:01:56] you've got that strategic
planning so that you're able to set your course. [00:02:00] And and while things have come out
of the messy process of planning, you allow for that to grow. Of course, once you go, you've got

to have a big picture plan that everyone understands and can work towards.

Researcher: [00:02:08] Absolutely. Is there a specific process that your district uses for strategic

planning now?

Respondent 8: [00:02:21] Unfortunately, not really. I mean, we, of course, do work together to
plan and communicate but I would say no we do not have a structure that is set in stone right

now.

Respondent 8: [00:02:26] I guess what I am trying to say is who knows what it's called now or

what it is going to be called.

Respondent 8: [00:02:31] But yes, you know, we try to strategically plan in the best way we
know how to. We try to use our mandated continuous improvement plans in a way that it serves

as our strategic planning tool.

Respondent 8: [00:02:44] Because you do realize when the course of things changes, You've got
to adjust. But as far as an overall strategic plan, that's something that I'm working diligently for
in our and our county to [00:02:58] get us to where we are singing the same song from the same

hymnal at the same time. [00:03:02]

Respondent 8: [00:03:03] No, we do not.
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Respondent 8: [00:03:04] How do they say it. Strategic planning. That's anything more than the

compilation of all our other plans. So that that caused a lot of problems for us.

Researcher: [00:03:16] That's my experience as well. we've got to get better.

Researcher: [00:03:20] So when you think of the technique or the phrase strategic

abandonment, specifically through planning, what do you think that means?

Respondent 8: [00:03:29] a strategic abandonment of means to look and identifying something
and that just does not work in the [00:03:39] outdated is not meet the needs anymore. [00:03:42]

Respondent 8: [00:03:43] And so I would say it is avoiding wasting time and wasting money
and [00:03:51] getting away from the dreaded. That's the way we've always done it. [00:03:55]
And so and so for me, [00:04:00] I think it is a wise practice to not only look at what what you
need to do, but I think it's equally important to look at what you can no longer need to do.
[00:04:08]

Researcher: [00:04:09] Yeah. Does your district currently have a way of doing strategic

abandonment?

Respondent 8: [00:04:14] No, ma'am. And I'll tell you, it's an absolute fight to get away from
these things that have no validity at all.

Respondent 8: [00:04:24] They were just a pair of property or something that was brought in

That doesn't even exist anymore.

Respondent 8: [00:04:39] so many people, because of the way that the tenure system is
structured, so many people are hired for things that are no longer needed. So what will happen
when we evaluate programs and notice that we have hired three people to do this work that we
are no longer doing? We simply shift them to something else that they truly do not have

expertise in due to the tenure law.

Respondent 8: [00:04:56] And without a true system to prove their worthiness, you end up
having the folks that are motivated produce a short time and you end up giving them a whole

career. And that's a lot of money that could be better spent somewhere else.
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Researcher: [00:05:14] So share with me your thoughts on if you had a strategic abandonment

rubric tool. Do you think you could use a rubric as a tool to look at strategic abandonment?

Respondent 8: [00:05:27] Yeah, absolutely. I would say that one thing is that rubric does--it
provides avenues to walk away from what is no longer needed--that is even noticeable when
rubrics are content-specific. And of course, I think you need to know what the purpose of the

rubric is and make sure everyone using the tool understands how to use it effectively.

Respondent 8: [00:05:37] A rubric helps You need to kind of take the just like out of our
opinions, our personal favorites or or I like the person who represents this product or I respect

the person who come up this idea.

Respondent 8: [00:05:57] When you've got to take all that out [00:06:00] so you can objectively
look [00:06:02] at the programs that you have and so as [00:06:06] a good formalized rubric with
would allow us to truly view ourselves from the prism of what what is needed and what is not
needed. [00:06:17]

Respondent 8: [00:06:17] And if it doesn't match up under the abandonment rubric and it's
something that needs to go away. And it would give you that good a good argument to to

proceed with that.

Researcher: [00:06:29] well, you have answered all my pre-rubric constructed interview

questions. I'll get back with you soon. Is that OK?

Respondent 8: [00:06:37] Yes, ma'am. Thank you. Awesome.

Researcher: [00:06:39] Thank you.
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POST USE RUBRIC INTERVIEWS

RESPONDENT ONE POST-RUBRIC USE INTERVIEW TRANSCRIPTION

Researcher: [00:00:01] All right. Good morning, Ms. . Thank you so much for talking

with me again. I appreciate it.

Respondent one: [00:00:06] Oh, you're welcome.

Researcher: [00:00:07] Again, the same requirements apply to this this interview. Just like the
first interview [00:00:10] when [00:00:10] everything is confidential. I am audio recording the

conversation. So just please state that you're comfortable with this post use of rubric interview.

Respondent one: [00:00:18] I am. Thank you.

Researcher: [00:00:19] Ok. Awesome. So we're just gonna talk about your use of the strategic
abandonment tool that I provided to you, and I want to just ask some follow up questions post
using the rubric. So the first question is explain your thinking of a strategic abandonment
technique being included in strategic planning. After you've now used this rubric or you've
previewed the rubric [00:00:42] or her. Well, explain just explain kind of what you think about

like a strategic abandonment technique with the use of a regrette as a tool. [00:00:53]

Respondent one: [00:00:54] [00:00:54]Yes. OK. [00:00:55]

Respondent one: [00:00:56] So really, after looking at the tool that you provided, I started
thinking about those programs/initatives/things that I have waiting for [00:01:03] me back in my
office. After our first interview, I really started thinkingwhen I talked with you previously

[00:01:05] about how we how we do things in our system. And really, [00:01:10] can they the
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[00:01:11] the tool that you have provided would make that process much simpler. I hope it is
okay, but I actually shared this with my superintendent for us to use in weekly cabinet meetings
to almost serve as a communication tool for us. I can see us using this as a way to almost help
the district team know where each of us are in our specific areas in a way to keep us all

informed. Does that make sense?

Respondent one: [00:01:16] And again, for me, this is what we do. On a weekly basis,
[00:01:23] we really are [00:01:24] we really are [00:01:25] looking at not just programs but you
know services and different [00:01:30] different [00:01:30] opportunities. [00:01:31] You know,
in your role that [00:01:34] we spend a lot of time, I guess, on a screening out there. [00:01:39]
Knowing how much time I spend weekly on screening and evaluating implementations, I think
this tool could be very helpful. You're right. I think that, you know, give my people a pass on

who tried to do that kind of conversation now.

Respondent one: [00:01:47] [00:01:47]But I've also had different surveys and things that were
provided but seem to be slanted. [00:01:53] So really, again, back to when I look at this tool, you
probably want to laugh about the fact that we haven't thought to do something like this tool
before now. So if [00:01:59] you've got it obviously very clear [00:02:01] and [00:02:02] it's
very simple and easy to look at [00:02:04] [00:02:04] at a product or a sort of [00:02:06] or go
through the steps of looking at all the indicators.

Researcher: [00:02:09] Ok, great. So if you were to use this tool, the strategic abatement tool,
do you think it would change your school district's current processes of letting go programs or
processes [00:02:19] or or maybe it went in? [00:02:20] Can you explain what you were thinking

with the use of it?

Respondent one: [00:02:24] [00:02:24]Actually, I think it would, because I think if I provided
to the principals, obviously we used it in our planning. But if they saw how that works and if that
became part of their practice, I do think that it would give them an opportunity to work with their
teachers and with their dating materials or when when, as we know, teachers bring all kinds of
IBSA things that they see out the, you know, that they would like to be on. [00:02:53] And again,
not not that we're going to, you know, [00:02:55] weed out everything [00:02:56] that somebody
wants at the table. But when you're looking at big expenditures and asked not only makes
features that, you know, [00:03:04] you've got to make decisions. You know, we can't go in

every direction. [00:03:08] So often like this would make some impact in our system in that
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[00:03:13] it would give us a more structured process to go through. [00:03:16] Yeah, I agree.
Yeah, [00:03:18] I think it would be I think would be very usable. [00:03:20]

Researcher: [00:03:21] [00:03:21]So lightless. And [00:03:22] this is a follow up to this
question. Think about the you know, in the previous interview you [00:03:26] kind of [00:03:26]
shared with me that you had thought about going away from DIBELS as a literacy . measure.
Think about that specific example and conversations with the tool. Do you think that that
conversation/assessment of the program would have changed had you been able to use this type
of rubric? [00:03:33] anything would have jumped out there in terms of why y'all chose not to go
with double's? [00:03:37] And I say that because in my current role, I also understand that we've
had the similar conversations. So I just was wondering, like, if you're thinking about that specific
example, is there something on there that you go. Yeah, that jumps out as to why we would go,

hey, we're gonna let this go.

Researcher: [00:03:52] And I know that out of a specific one.

Respondent one: [00:03:54] You know, that's a good one to think back and apply this rubric to.
What we were doing was busted in terms of moving and growing students. I guess if I look at it
frequently as of when we make that decision about DIBELS as an assessment measure, then
these the indicators, several of the indicators jump out as in that they would have been helpful to
phrase in this way to support the difficult decision we were being tasked to make. Yeah. The
third one, for example, when we talk about the impartial or or bottom line is our conversation is

that we would tables is that we feel like the teachers become.

Respondent one: [00:04:22] They feel like they're they're going to be heard and valued.

Respondent one: [00:04:24] If they practice that process, that that's teaching their students, that
we feel like they got in the mindset that that was part of the teaching, whereas we felt like it was

part of a rote memorization action in many areas.

Respondent one: [00:04:38] So I think that was one of our biggest issues was a lack of

assessable indicators like the ones in this rubric process.

Respondent one: [00:04:45] If There's nothing there in the indicators then. It's obviously, you

know, sadly, those are not sound practices.
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Respondent one: [00:04:52] It's not that the practices of DIBELS, but it is a plug in the
clustering. And I guess, one, think we were not able to control that in a way that we felt with you

know, we felt like it was unfair to teachers.

Respondent one: [00:05:05] And ultimately, our biggest thing was it was unfair to students
because we had it became the top became an issue, lose the strength of a timer, you know, and
repetition of certain things. The implementation of the program became about checking a box

instead of moving kids.

Respondent one: [00:05:17] We knew that the teachers and students would be spending their

time on something else. That's my biased view doubles from my experience.

Respondent one: [00:05:27] But for us, again, it may work perfectly somewhere else. But if this
process, [00:05:32] if we were looking with the tool, I think we could have gone through that just
as well. Or better, probably better, because all of these indicators would it would have been
directly relevant. [00:05:44]

Researcher: [00:05:45] Now, the reason I ask that specific question is because I tried to use this
tool for that exact same situation. I'll tell you to go. Yeah. And our experiences are similar. But
the last one was the one. The last indicator is the one I had to add because I do have a key group
of stakeholders [00:06:02] or a lot. [00:06:02] But we have to use this. You know? Yeah.
[00:06:04] I get on. [00:06:05] I get it.

Respondent one: [00:06:06] Well, I really like the next to last indicator as what I would call my
one is the one. I would say the program is necessary for the successful folks in their district. We
actually had that discussion. It's similar to the last one, is that people think it's, you know, like

you can't. What would we.

Respondent one: [00:06:20] There were some people who were like, what? What in the world?
How would we. What?

Respondent one: [00:06:24] Yeah. How do we fashion?
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Respondent one: [00:06:26] How would we function? And luckily, I have another whole group

of stakeholders who were like guys.

Respondent one: [00:06:32] We were teaching moving far before DIBELS ever existed and

with great result, you know, again, this is of DIBELS I was not against.

Respondent one: [00:06:41] It was the whole package and the fact that it had a name to it that
had been become attached to something bigger. [00:06:49] To me, it meant it might it became a
stressor for all of us because we had no good way of evaluating the entire package of the

program. [00:06:52] That's just my opinion.

Researcher: [00:06:53] No, I understand that. [00:06:55] I just asked that specific question. |
just like to write it. [00:06:57]

Respondent one: [00:06:57] [00:06:57]I'll say I'll get a table. Give this you again. We'd actually
kind of take the light. Well, not actually. I mean, not that we had got away from it in first and
second grade anyway. So it was really kindergarten. I was. Anyway, I guess [00:07:12] the tool

would have would have been helpful.

Researcher: [00:07:14] And let me ask one more follow up to that. Here's my thing with the
tool. Do you think having let's say you use this for the DIBELS decision. And then three years
from now, DIBELS comes back up as a conversation to the team. I guess my question is, do you
feel like you would have the rubric to provide you [00:07:31] might provide you [00:07:32]

evidence you might need down the road to simply show the district's ability to adapt to changes?

Respondent one: [00:07:35] I believe it makes it more defensible decision, more defensible
upon agreeing on a lot of times our in my world because of my personality, I'm not I'm not the

best at. It's hard for me to keep the records.

Respondent one: [00:07:50] Yes. [00:07:50] When I'm having a real conversation, I'm having a
conversation. And it's hard for me to want to see it. They are documenting everything. And
again, I call that a weakness of mine, for sure. Well, there's a lot of conversations. [00:08:02]
Yeah. Or the relationship at the time and the conversations that we're having. And so I've had to
depend on a lot of times I will depend on those. There are some people who are their thing.
[00:08:13] You know, they'll sit there and take the note to do that do that work. And I've really
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depended upon that. It's a tool that would make their job a lot easier when we're get when we're
actually trying to get some materials or go through this process [00:08:27] because they could
still take their place.

Respondent one: [00:08:30] I think it would also be a defensible process. Yes. And that's |

guess what I like about it, is that there's a process that we can say this is what we did.

Respondent one: [00:08:39] It's not just that we talked about. It started. [00:08:41] We it won't
take. [00:08:41]

Researcher: [00:08:42] Yes. Yes. So that's that's kind of my next question. It's a two part
question. So I guess what parts of the tool did you find most effective for your school district and
what part of it maybe did you finally least effective [00:08:53] or hey, what did you do it that
way? [00:08:55]

Respondent one: [00:09:00] Well, I do think, again, all of your ranking indicators are
appropriate and on trend. And I also see how we could apply them to some of our decisions.
[00:09:08] The mama nature to be [00:09:10] that's all the indicators are all relevant to me.

Respondent one: [00:09:14] So I couldn't see one that, you know, I don't see one that doesn't
look like it would apply to most situations as a factor in whether we kept it or did not keep it. Got

it. So I think that's a positive.

Respondent one: [00:09:28] And again, [ mean, you know, [00:09:30] I like the simplicity of all
three columns. [00:09:32] You know, the three choices rather than I thought of more. Sure. So |
think that's good. I really you know, for me, I think maybe the only thing for me, that article is
[00:09:45] find some way to personalize it. [00:09:47] And sure, this you in real practice she
may have is more personalized in that a way to put it that you know, again. You did in here for
us to learn from. Sure. But if [ were using it as a tool in our daily use and talk with maybe the
description of all that, I might still have that. But [00:10:06] I would also have a place to put the
product that we're looking at or the service or whatever. Again, I'm going for it. Like if it's in
place in my system, [ would absolutely bottom you. Have you have you evaluated in the day?
That's good. But like I said, I might or want to get more like a team. You know, I may want to
add an area where the team could sign for documentation purposes. [00:10:31] [00:10:31] Again,
I think the client just for that. [00:10:33]
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Respondent one: [00:10:34] [00:10:34]What we're looking at and maybe even again, this is just
a thought, but maybe even just some some other items that we have similar. Yeah. I don't know.
That's a possibility. That might just be something in the notes. [00:10:50] If you have a section

for notes that can be added.

Respondent one: [00:10:54] Yeah. Those are just thought for hand.

Researcher: [00:10:57] Well I don't disagree with the part because that was something that, as
you know, of course try to use it a couple of times myself that I want. That would be a little more
helpful.

Respondent one: [00:11:07] Just like we do other reviews of outside programs, because that's
typically the way we do everything. Yeah. You don't want to be known, like you said, kind of
back three years later. Like, who decided that? Well, Christy decided that we were just gonna
throw it out. No, I don't want it to be. Christy decided that gets turned around in my world too
many times anyway, that someone, one person made a decision that that was not that way. So

evidence that it was a team decision is important to me.

Researcher: [00:11:32] I agree. And so this kind of leads right into this last question here, says,
how do you how can district's central office administrators who hold different positions? So, for
example, you've got a federal programs, you've got curriculum, special ed safety. How do you

think they can use this rubric as a collaborative tool for strategic planning?

Respondent one: [00:11:51] Absolutely. And again, in my mind, that would be how I was
thinking of it being used predominantly.

Respondent one: [00:11:57] Of us when we're working together, but also back in their school or

their individual department.

Respondent one: [00:12:03] So I do think that the way it could be used for us as a whole district

could also work just as well in a in a federal programs meeting or in, you know.

Respondent one: [00:12:16] And I mean, thinking of some specific maybe like safety right now

we're looking at safety . We're looking at surveillance and safety equipment right now. That's
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that's a that's a process we're actually going through right now. We're good at thinking of that. It's
been technology money next year. And if it doesn't disappear into someone else's pocket. We
have a plan. Our top priority is that safety be one of the first things that we use some of that and
process is one that right now I think would help them because they are looking at lots of products
right now. And we just got through this product, a product search basically with for our SAM lab
and our steam bus. And let me tell you, as you well know, you know, everybody sale is also

when they sell it to you.

Respondent one: [00:13:12] You know it. It's the best thing since sliced bread. But we have you
know, that would be a process that are very close. Just recently had gone through that. I could

say that this would have helped us.

Researcher: [00:13:24] That's that's interesting that you say that, because I actually had it in a in
a different interview, a person asked me and one of the interviewees, and have you used this for

textbook adoption process?

Researcher: [00:13:36] And I thought, well, I had even thought about it like that.

Researcher: [00:13:38] So you haven't thought about it like, do you agree with that? You see

where they would be coming from for that kind of thing?

Respondent one: [00:13:42] I do.

Respondent one: [00:13:43] [00:13:43]Because, again, that's what [ mean. I've spent. You
know, we've spent a good. [00:13:48] That's what I'm thinking of when I'm thinking of a lot of
crisis for my department and curriculum instruction. It would be resources and textbooks, of
course, would be a part of that. Although, you know, I wish they'd change the word word for

textbooks to instructional resources. A man. It's not textbooks anymore.

Researcher: [00:14:07] It's really not [00:14:08] easings. [00:14:08]

Respondent one: [00:14:10] Is is in a different format now. But again, yes, I think people will

look similar to something that I would do when I'm on a textbook adoption committee.
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Respondent one: [00:14:23] [00:14:23]We know where we're looking at where I've had the
teachers make a rebreak based on their specific subject and take deals, you know, to go along

with that. In it, it might be more over writing, you know, the trade picture. [00:14:39]

[00:14:39] But then you would like for, you know, a science textbook adoption. Of course, we're
going to have some not necessarily, you know, standard space specific things, but there are some
things they're going to be looking for specifically, whereas in the language arts group might be
looking at something, you know, from a different angle. It may be obviously. And maybe you
could add, you know, we would add a page or two. That would be. Specific to the product check
top we're looking at. Yes, I do think it could apply.

Respondent one: [00:15:08] Ok. It goes for. And again, this is for me, if I get to use one rebate

for more than one thing that makes my life easier. I don't know.

[00:15:19] Secondly, I don't want to make a new rubric every time because again, I'm just like a
teacher again back in the classroom. But there's an overall type of rubric that you can use. And
then maybe have some extra boxes that you add at the bottom where you add in something
specific. [00:15:35] You've got a framework. [00:15:37] A lot of the things you're covered
already that you're looking for. I'm thinking to give my my elite class something I'm looking for
for structure. I'm looking for these certain things. And then I add some specifics or things I'm

target. So, yes, awesome. I'm talking too much.

Researcher: [00:15:54] You did great. I appreciate it, [00:15:56] Christine. [00:15:56] That has

all the questions I have for today. I do have to ask if [ have any follow up questions.

Researcher: [00:16:00] Would you be willing to speak with me again?

[00:16:02] Absolutely.

[00:16:03] OK. Well, I really appreciate your time and you've been extremely helpful. So at this

point, the interview is concluded.

Respondent one: [00:16:11] You made it fun.
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RESPONDENT SEVEN POST-RUBRIC USE INTERVIEW TRANSCRIPTION

Respondent 7 Post Interview Transcription

Researcher: [00:00:00] Thank you. Mr. for talking with me again. I hope you got to
use the tool and look it over and we'll get started with post use of rubric constricted interview
questions if you're ready, sure, okay. So my first one is now that you've seen how to chance to
preview the Strategic abandonment tool. [00:00:15] What do you think about the Strategic
abandonment technique and planning posts use of the tool?

Respondent 7: I really like the rubric. I believe that it could be used multifaceted and [00:00:30]
They're reviewing kind of programs from educational to transportation to technology. So I do
think that is a good tool that can be used at the central office level as well as maybe that school
level.

Researcher: Okay. Thank you. How do you think specifically [00:00:45] in your role? How
would you use this tool to change what your school districts current processes are of strategic
planning?

Respondent 7: Well, I think again with the tool every time that we would go back and review
our goals and our extra action steps to us. [00:01:00] Strategic plan annually, when we do our
program evaluations the tool could be used, you know throughout every, you know Department
within our central office and I think he gives us very much a guided way of looking at [00:01:15]

each program.
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Researcher: Well, let's talk specifically about the rubric. If you don't mind. Can you tell me
what you think was most effective and maybe something you would like to change or you see as
least effective?

Respondent 7:Well, as far as the tool I felt it was very easy. [00:01:30] Use it was easy to apply
again through multi-facet use within the district sending you things that I would like is, you
know, it was kind of placed upon similar to like Eleot tool where every time you use it, you
[00:01:45] would calculate yourself calculating and with tell us or could this program equal
business versus the other programs that we were using that will be similar are the only thing that

I would really change.

Researcher: OH, yeah, that would be nice wouldn't it? Especially if you could put it in the
eprove platform? [00:02:00] Yeah, that's not a bad idea. Okay. So my last question for you is
how can District central office administrators that hold different administrative positions such as
Federal programs curriculum special ed safety super Transportation [00:02:15] when everybody
is at the table, how do you think this provided rubric could serve as a collaborative tool for
strategic planning?

Respondent 7:Well, I think every single one of those programs that you talked about you're
assessing that program based upon a data point. [00:02:30] Rubric, is it sustainable? You know,
it's the unsupportable, you know, and again where you can each one of you evaluate that and
every one of those programs have their own pot of money. So again, it comes down to efficiency
and Effectiveness and that's how the [00:02:45] the rubric could be applied.

Researcher: Well, you have answered all of my posts using questions. Do you have anything

that you need to add?
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Researcher: I've not really enjoyed it and I think it could be very beneficial at the state level,
and if you don’t mind, lend it to us and of course we will be stealing it for future use.
Absolutely. Thank [00:03:00] you so much for w

RESPONDENT EIGHT POST-RUBRIC USE INTERVIEW TRANSCRIPTION

Respondent 8 Post Interview Transcription

Researcher:[00:00:01] Hey, How are you?

Respondent 8:[00:00:03] I appreciate you giving me the opportunity to review your rubric, and |
look I look forward to your follow-up interview. I have had fun looking at this tool.

Researcher: Awesome. Well, just as I just like the first interview, remember that all of your
[00:00:10] answers are confidential and that they'll be for me and my dissertation purposes only.
Are you comfortable again with me audio recording and if I need to ask any follow-up
questions?

Respondent 8: [00:00:16] Yes, ma'am. You're more than welcome to.

Researcher: Thank you. so let's get [00:00:21] started. Here's my first question after you have
had a chance to look at the rubric. Tell me what you think of a strategic abandonment as a phrase
or a tool as you've looked at it. Well, let me say as you've looked at it through strategic planning
with the tool as the rubric as the tool.

Respondent 8: [00:00:49] I really like the way it's laid out. It takes you through each part of the
decision-making process so that you're able to rank each one in a way that [00:01:04] that you
can either support it or you can't support it. And also like the uncertain aspect of it too because
some of it is yet to be determined or I need additional information. So Appreciate [00:01:19] that

part being that too.
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Researcher: Absolutely so when you think about the Strategic abandonment tool, how do you
think that could change what your current school districts are doing in terms of letting go of
programs or processes?

Respondent 8: Well for me, it gives us a very [00:01:34] valid instrument which we can take
and go and use right now. All right, what is this providing for us and more importantly? What is
it not providing for us? I believe it is showing us what we are not doing in education right now.
Instead of using something like, oh, This is [00:01:49] a cool website or or I really like the
person that brought this into the meeting, so know I feel like we need to purchase it or I've felt
told that we are going to use something because someone said so without any good educational
reasoning. As in there was no check to see if it the program truly served our purpose and so
[00:02:04] I see it as a very very useful tool for a school district. If you can get the educational
politicians out of the room or get them to use the rubric tool honestly, so that you capture honest
thoughts and answers versus people completing the rubric in a way they feel best fits what the
boss wants it to say to keep a pet project. There is no doubt that education has hidden politics
too, especially at the district level. It is a hard lesson to learn after 20 plus years in education.
[00:02:19]

Researcher: Well, let's talk about the rubric specifically. Can you tell me or can we talk about a
little bit about [00:02:24] what you found effective and maybe something you might change or at
least

effective?

Respondent 8: To me. [00:02:28] I didn't see anything that was ineffective about it. I see where
maybe you could allow for a little bit of adaptability for certain programs. That won't necessarily

[00:02:34] fall into each category. But you know, maybe maybe just incorporating a blank spot
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in there. But you have to be careful with that due to what I said about hidden agendas and
politics. But other than that, I think it's well thought out. It's [00:02:49] a thorough examination
of what we do and how we do it. And so I see it as a very good tool and very useful. Yay.
Researcher: Thank you. Alright, so let me ask you a question about it being a collaborative
[00:03:04] tool. How could District central office administrators who hold multiple different
administrative positions IE Federal programs curriculum sped safety Transportation when we're
all sitting around that table making Decisions. Do you think this rubric [00:03:19] can help as a
collaborative tool for planning?

Respondent 8: Oh absolutely and the important thing and you know, it's sometimes it's easier
the fewer people that are sitting at the table, you know, if I'm if I'm wearing curriculum and
federal programs [00:03:34] or or special ed and federal programs or safety and transportation
whatever configuration and hopefully there's more agreement. But when you have those large
groups together, they Work independently of [00:03:49] the rest of the group for you to have
success. And so I see this not only as a collaborative tool but also something that they can take
into their departments and make those determinations for each of each of their things to
[00:04:04] see. Okay. Does this benefit the overall strategic plan or is this something that we
need to we need to look into it away with so yes. I certainly see this that is something that
[00:04:19] would greatly benefit each of those departments in my thought once once that's done.
I think you could adjust what you're what you're asking here and take it into the [00:04:34]
classroom and have the how the teacher do a good inventory of what exactly am I doing? Why
am | doing this? What can I what can I do without or eliminate? And so I think I think [00:04:49]

you're creating a model here that's going to be very useful in education in every aspect.
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Researcher: I love that idea of having the teachers do it because a lot of times and you know,
both of us are in a similar role. We make decisions such as like a phonics progression and you
bring them in and you see the [00:05:04] great wonderful bells and whistles and you see all the
presentations but then when you get it in the classroom, there's things are like when I wait a
minute, that's not what they said. So that's not a bad idea. Yeah, I like that. Well, those are all the
questions I have. Do you have anything that you would like to [00:05:19] add that I didn't ask
you

Respondent 8: | just want to thank you for giving me the opportunity to review your material
and to speak with you on this issue of Abandonment. I think [00:05:34] it's I think it is something
that we need to have a true rubric for so that we can we can make some informed decisions based
on some type of accountability. And for me I think it's [00:05:49] it's an exercise that we not only
need to be doing inside our own District. But District to District in that way as we're as we're
making these determinations. We're being a little more [00:06:04] unified in our decision-making
process, but also I'm certain of some of the products and the curriculum that comes to us. Will
better meet the needs of our students if we're holding them to a proper standard. [00:06:19] So I
think it I think it would be very useful to even expand this further. So I love that idea.
Researcher: Thank you. I got what I do have one last question that I forgot to ask you earlier
how many years of education how many years have you been doing what you're

doing? [00:06:35]

Respondent 8: This is my third year from January. I'll start my fourth year and I was a principal
for seven years and assistant principal [00:06:50] for five years prior to that 20th year education.
Researcher: Okay. Well, what I'm kind of noticing is the trend of the ones that have been using

it because I started out with central office person's first, and of course most of my central office
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interviews have also had principalship [00:07:05] experience. So I find that interesting so that's
good. Well, that's it. You are off the hook. You are officially finished.
Respondent 8: Thank you for letting me participate. I truly enjoyed looking at this tool. I think

you are onto something here that could really change how educators plan.
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