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ABSTRACT

The Hispanic community within the U.S. reteadily grown over the last few decades.
People identifying as Latina/o/x are alredlyg largest minority populaticemd aregprojected to
become29% of the US. population by the year 208Balinas, 2015)Since 1980, the number of
school age children within the Latina/o/x community increased from 8.1% to 25%. Additionally,
the Latina/o/x stdent population in states such as California, New Mexico, and Texas has
already accounted for more than half of all school chil§@mdara, 2017As these children
approach collegeaing years, it is reasonable to assume that the number of students seeking
immediate college entry will increase. According to the recent data, 26% of enrolled students
(the second largest ethnic population) at over 1,000 community colleges identifyparitlis
(American Association of Community Colleges, 20Z)is confirmatory quantitative study
sought tatest a new hypothetical conceptual model of factors oldaseration and nefirst-
generation Hispanic community college students. It also sought to go beyond the benchmarks
used in the Community College Survey of Student Engagement (CCSSE), te test re
conceptualized CCSSE factors that increase likelihoodtad goal to transfer to a foyear
institution. The results indicated that while figgneration students were more likely to
indicated a goal to transfer and to have a higher overall GPAfiistigeneration students were
more engaged in their communitolleges. Further, factors of engagement were predictive of an

intent not to transfer to a foyear institution.
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CHAPTER I:
INTRODUCTION
Overview

At their core, Americans colleges and universities have saagliucate and prepare
students for resear@nd professional careers, but American society has also turned to higher
education to solve social ills, such as ras&dregationunemployment, substance abuse, and
wage inequitie§Cohen, Kisker, & Brawer, 20135ince the early 20century, community
colleges have thrived, in large part to this expansiaxpéctations for the breadth of the
potential impacts of higher education. They benefited fnobbeingbeholden to the traddns,
alumni influence, and institutional philosophies that limited the scope of thgdanr
institutions(Cohen et al., 2013)n addition, community collegdsave also provided a more
egalitarianpathway to educatioand social clasadvancemerthan that of their fouyear
counterpartsmany of whichhistorically were only available to White males of high secio
economic statugMetzger, 1961; Shea, 1974t just over $3,700 for annual tuition and fees,
community colleges are almost one third of the expense ofymamrcolleges and universities
(American Association of Community Colleges, 2020¢reased access to higher education is
not, however, where community colle§essponsibility to their communities ends, and there is

much work to be done to increase their effectiveness.

The lowcommunity collegeatesfor Latina/dx studentcompletionand transfer to four
year institutionsn the United States continue to be cause for concern. There is a significant

1



underrepresentatioof Hispanic students attaining a bache r 6 s in dighgr eduatiofFry,

2004) Latina/ldxst udent s are more | ikely to enroll

n

Selectivitya mong i nstitutions corr es$dedgreesThus tatio mpl et i

studenté deci si on to enr ol bhndcommunity solegemeahsahatttheyw e

begin froma much lower trajectory thasther student populatioriry, 2004) This is a complex

challenge with sever&iey contributors.

When reviewing data from 2000 to 20h@wever there have been encouraging trends.
The number oHispanic high school graghtes enrolling in collegeas exceeded that Wfhite
studentsn recent years, if even by a slight margin, but there is still muaie colleges and
universities camchieven their efforts to increase support for Hispanic studetitgpanic
studentgortinue to signakey differencesin areas such as academic goals, institutional
preference, and competing responsibilitiEsey are 18% less likely thafhite students to
enroll in a fouryear institution, they continue to enroll in less selective ingiitgt and they are
more likely to be enrolled as pdine studentg$Fry & Taylor, 2013) Theunderrepresentation
could be attributed to poor-K2 academic preparation, institutional reli@ngpon SAT scores,
poor advisingoy high school counselors, and a lack of knowledge from family mernabexst
navigating college entrance and finan@andara, 2017; Zell, 201.0When considering these
important indicatorseind systemic barriers to success$s no surprise that Hispanstudents are

lesslikelyt o compl et e a thinaheihWhitecoubtespartbiy § Taglar, 2013)

Higher education in the United States has historically aspired to be democratic and
available to citizens regardless of seemnomic clasgGraham & Diamond, 1997)

Consequently, the education system has become intertwined with incanégcimerican

wor kers holding an Associatedfs degree earn

ns

a l



high schooldiplom as their highest degree, and wor ker s

than $25,000 over high school diploma work@sierican Association of Community College
2020) Considering thathe Hispanic populatiohasbecome the largest minority populatiand

is projected to becom29% of the US. population by the year 205the economichealth care,
education, and governmestability of the U.Sare inextricaly linked to thewell-being of
Latinas/oqSalinas, 2015) Since 1980, the number of school age Latitxazhildren increased

from 8.1% to 25%, and the Latilo& student population i€alifornia, New Mexico, and Texas
already accounts for more than half of all school child@&sndara, 2017As these children
mature, it is reasonable to assume that the trends addimate college entry will continue to
increaseAccording to the most recent data from the American Association for Community
Colleges, 26% of enrolled students, the second largest ethnic population, at over 1,000
community colleges identify as Hisparfgmerican Association of Community Colleges, 2020)
Further, t has been documented that community colleges have a higher proportion of less well
prepared students ademicallythan baccalaureatgranting institutiongCohen et al., 2013)
Considering the largeumberof Hispanic studentsat enroll in tweyear colleges as opposed to
baccalaureatgranting institutions, community colleges must be prepared to adapt to the quickly
changing demographics of their communitiesl be willing toobservecritically the systemic

barriers to student success and engagement that may contain uncomn®gitcis bias

An additional identitypossesselly many community college students is that of first
generation college student, or the first member of the family to have attended a college or
university. Approximately 29% of community college students in 20&8tified themselves as

first-generation college studer{merican Association of Community Colleges, 2020)



Community colleges should be prepared for the next geaeraticollege students that is
increasingly of Hispanic descent, and the needs of a changing demographic will likely have
different needs and priorities than predominantly White student populations in previous

generations.

Ethnic Terminology

The terms Hipanic, Latinx, and Latina/awvereused interchangeably amdll refer to
studentst largewith Mexican, Caribbean, South or Central American heritag&gno and
Latina will be used when referring to gender differences specific to the culture and where
students have selflentified as either Latino or Latina. Some terminology in the literature is
culturally specific to gender roles, and therefore is important for a deeper understanding of the
context and magnitude of the challenges Latino studentsGatellerismoandmachismaefers
to the responsibility to provide for the famillyat many LatinanenexperiencéGloria et al.,
2017) Familialism orfamilismois a term used to describesthressure many Latina women feel
when sensing an obligation to serve as a family care(akginaga & Gloria, 2015; Castillo,

Conoley, & Brossart, 2004; Gloria et al., 2017)

Statement of Problem
The current literature on Latina/o/x community college students, although limited, has
effectively communicated the experiences of seveudlesits and provides insight into why
some students have had an academic experience that is different from their White peers. The
research has typically offered a qualitative methodological approach to understanding how
Latina/o/x community college studergsperience and engage their campus communities, but
there is a dearth of research that seeks to extrapolate their experience on a national scale

(Bukoski & Hatch, 2016; Huerta & Fishman, 2014; Padilla, Brown, & Abrica, 2019; Séaenz,



Garcialouis, Drake, & Guida, 2018; Vasquez, Vang, Garcia, & Harris, 2@®)sequently,

we cannot confirm that the systemic obstacles, cultural difference, and barriers to success
articulated in the student stories in the current body of research are tffdieéiha/o/x

community college students. Furthermore, we are unable to identify if the engagement strategies
that were effective in promoting goals to transfer to a-f@ar institution and acquiring an
Associatebs degr ee i n ccessfuhwith Qatina/b/x corantunity mlleget udi e
students nationally. Additionally, community colleges are geographiglabed by the state
legislatureand consequently, are also assigned their institutional mission. This designation
means that the relationphbetween how an institution chooses to engage with its students is
closely tied to the student enrollment from the local populdBoay, 2018) The importance of
geographic location @ral, suburban, and urban) and its impact on community college student

engagement ahstudent academic goals iskaown.

Research on the validity of the five benchmarks used in the Community College Survey
of Student Engagement (CCSSE) were found toroagest when determining cumulative GPA,
the attainment of academic milestones, and degree complsta@ienney& Marti, 2006)
McClenney and Marti also concluded, however, that thegtineof the validity was dependent
upon student outcome variabl@ora, Crisp, & Matthews, 2011§iven some criticism of the
CCSSE benchmarks for failing to capture #imhavioral aspectd the student experience, such
as student beliefs, attitudes, and perception
(1987)definition of student engageme(iMora et al., 2011)additional research is needed to

move beyond the benchmarks and draw from existing theoretical models.



Statement of Purpose

The rates of Latina/g students enrolling in community collegeas continued to
increase in recent yeaemnd are likely to continue with the national Latina/o population trends
(Fry & Taylor, 2013; PonjuarPalomin, & Hernandez, 201 ommunity college administrators
and faculty will need to develop a better understanding of the cultural differenteslaftina/o
student populatioandhow background characteristisgch as, family support, academic
preparation, and learning style might impact the ways in which they engage with their institution
(Saenz Nisson, 2017; Saenz, de las Mercédez, Rodriguez, & -Gaui$a 2017; Tovar, 2015a)
The purpose of this study is multifaceted and includes four elements of the Latina/o/x
community college student and the ways in which they engébeheir institutions. First, this
study seeks to better understand how Latina/o/x student experiences increase student engagement
in the community college through the use of a three year cohort of a national data set from the
Center for Community College Stant Engagement (CCSSE). Second, this study will seek to
move beyond the CCSSE benchmarks and testmeeptualized CCSSE factafirst-
generatiorandnonirst-generation Hispanic community college students of traditional age
Third, the research witest a new hypothetical conceptual model of factors that increase the
likelihood of Latina/o/x community college studéngoal to transfer to a fowrear institution.
Fourth, given the paucity of research on Latina/o/x community college student enggdkimien

study will provide recommendations for effective engagement strategies and further research.

Research Questions
This studyaims to describe the characteristics of Latina/o students in community

colleges, investigate the impact gender rbkgeon the student experience, and identify factors



that best predic goal to transfer to a foyear institution The literature review addresses the

following research questions:

1. What are the background characteristics and engagement experiences of Hispanic
students in community colleges?

2. Do factors such as overall GPA, academic knowledge and skills, faculty relationships,
academic advising, and helping to cope with-academic responsibilities differ
between first generation and nrbrst generation Hispanicommunity college
students of traditional age?

3. How do background characteristics, enrollménatnsfer student capital, validation,
the new engagement constructs, and college culture and emphasisgredict udent 6 s

goal totransfer to a fouyear institdion?

Significance of the Study

Community colleges continue to serve as a critical point of émtnygher educatiofor
Latina/o studentsand community colleges are known to péaymportant role in the pathway of
community college students seekingtmtinue their education at a feyear institution
(Laanan 2006; Saenz et al., 2017Mhis study is significant because it seekdéepen the
understanding of and contribute to the research and literature for Latina/o students seeking
higher education and what positively influences their aspirations to attaingefmudegree.
Additionally, sincemuch of theresearch on Latina/ammmunity college students uses a
gualitative methodology to measure student engagement, this study will provide a necessary
guantitative perspective that will assess student engagevitbrat much broader scope that

accounts for Latina/@ community colleg studentsationally.



The CCSSE benchmarks consist of active and collaborative learning, stacldnt
interaction, academic challenge, student effort, and support for learners that are heavily
influenced by Chi(XO&vork ongthe @incighles®fagovs practiigora et
al., 2011) Thorough research has been completed that vadi@&8SE as an ingutant and
valuable resource to better understand community college student engagewhitis, study is
significant because it will go beyond the benchmarks to provide an understanding of how culture
and other background characteristics impact studeyagament and academic gogls

McClenney Matrti, & Adkins, 2012; McClenney & Marti, 2006; Nora et al., 2011)

Conceptual and Theoretical Framework

Conceptual Framework

The hypothetical ¢ onc e pnputsknvirommerdQutputsi s based
(IEO) model(Astin, 1985) The IEO model was used to assess the unique background
characteristics of Hispanic community college students and how they interact with the
community college environment. Through this assessment, tb&cber hopes to learn how the
environment can better support Hispanic students in their goal to transfer teyadour
institution.In the model, the inputs (I) refer to the background characteristics and demographics
that all students bring to the cajke experience. The environment (E) facet of the model
represents the involvement and engagement opportunities that shape the student experience.
Environmental factors could consist of facedtyident engagement,-carricular involvement,
social activitiesand much morélhe outputs (O) signify a multitude of different student
outcomes, such as degree attainment or certificate compl€hierways in which the inputs,
environment, and outputs interact represent a unique educational experience for gattalndi

student.



Theoretical Framework

The three theoretical frameworks used in t
(2002), Student Engagement The@yh, Kinzie, Buckley, Bridges, & Hayek, 200and
Transfer Student Capital Theaflyaanan, Starobin, & Eggleston, 201The primary theory

used in the study wil/ be Rendonds Validation

Validation Theory

Rendon created Vialation Theory to describe the concept that historically under
represented students, such as minoritized populationgraditionalstudents, and working
studentsenefit from encouragement and support while they pursue their academic goals.
Hispanic coomunity college students would certainly qualify as at least one of the minoritized
populations, and some students wejpresentnultiple identities that are historically under
represented in higher education, such as first generation, fematgaduional, and working

studentsThe theory is based on the following six elements:

1) Faculty and counselors initiating contact

2) Building selfconfidence

3) Increase likelihood of student involvement

4) Anyone can validate a student

5) Validation is most effective when & persistent

6) Validation is especially important upon student entry

Student Engagement Theory

Although the scholarly work on student engagement armiiement from authors such

asAstin, Chickering, Pascarella, Terenzini, Gamson, and others contributexrlknowledge



base in deep and meaningful ways, this study will focus on the contributions of Kuh, Kinzie,
Schuh andWhitt to Student Engagement ThedB011)which carries forward the avk done by
Astin in his Student Involvement Thea(igo, Park, Yu, Kim, & Kim, 2016)Kuh et al.describe
student engagement as the time and energy devoted to academic pursuits that bleltlenow
Student engagement also refers to the ways in which an institution devotes resources and
structures curriculum to promote student learnirtge authorslescribe institutional practices

across six categories:

1) Living mission and lived educational pbslophy

2) Unshakable focus on student learning

3) Environments adapted to educational enrichment
4) Clearly marked pathways to student success

5) Improvement oriented ethos

6) Shared responsibility for educational quality and student success

Transfer Student Capital (T$C

Transfer Student Capital (TSC) was developed to better assess the importance of
knowledge and skill acquisition in the transfer student prot@ssan initially advanced the
concept to acknowledge the value and different forms of capital that stadentaulate while
enrolled in community colleg@.aanan& Jain, 2016) The model was designed to recognize the
community and cultural wealth possessed by the large proportion of first gengl@atr income,
and racial minoritie§Laanan & Jain, 2016; Laanahal., 2011)TSC was later expanded to
includesevenconstructs to agss social and cultural capitglcommunity college students

(Moser, 2012) The constructs include the following:



1) Academic counseling

2) Learning and study skills
3) Experiences with faculty
4) Faculty interaction

5) Financial knowledge

6) Mentor relationship

7) Motivation and sekefficacy

The theory of TSC is an important tool for community colleges because the higher the TSC a
student possesses and the more effective a community college is at sugpaitvadidating that
capital, the more likely a student is to successfully transfer to ayéaurinstitutionLaanan, F.

S., 2007)The use of TSC will help the researcher validatertiportance of Hispanic
community college studer@tacquisition of knowledge when seeking to transfer to ayear

institution.

Definition of Terms
The following definitions were used for the purposes of this study:
BenchmarksGroups of conceptually leed survey items that focus on institutional
practices and student behaviors that promote student engagement and that are positively
related to student learning and persistence
Community collegeTwo-year or technical institutions grantitess than tweyear
certificatesan Associate of Arts, Associate of Science, Associate of Applied Sciences, or
Associate of General Studies.
Community College Survey of Student Engagement (CCA&3®#jionalsurvey

instrumentof two-year collegeslesigned to measurevigs of student engagement.



First-Generation College Studerfor the purpose of this study, a first generation student
is considered someone whose mother or father did not attend at least some college.
Student engagemem term used to describe the tirsgent by students in educationally
purposeful activities.

Validation a theoretical model that suggests college students, particularly under
represented populations, benefit from affirming and encouraging relationships inside and

outside of the classroofRendon, 2002)

Chapter Summary and Dissertation Outline

This study examined the student engagement factors that positively atfezaeddemic
goal of transferring to a foyrear institutim. Through an examination of a thrgear cohort of
national datathe researcher was able to identify how the background characteristics, unique to
Hispanic community college students, impacts student engagement. In an effort to move beyond
the CCSSEbendimarks, this study tested-cenceptualized factors of student engagement that
informed recommendations for community college faculty and administrators seeking to increase
academic goal attainment. Chapter 2 provides a thorough review of literaturecsirédgted to
Hispanic students, the CCSSE instrument, first generation students, and student engagement.
Chapter 3 details the methodology and research design employed by the researcher. More
specifically, this chapter describes the research questiopslgtion and sample,
instrumentation, data analysis, ethical considerations, delimitations, and limitations of the study.
The detailed findings and data analysis are presented in Chapter 4. Lastly, Chapter 5 comprises a
summary of the results of the resdg and provides commentary on the impact of the study,

implications for practice and future research, and recommendations for future research.



CHAPTER Il

REVIEW OF LITERATURE

Overview
This chapter focuses on the review of literature related to Lafinsfudent engagement
in higher education. This study sought to analyze effective engagement strategies that increase
theacademic goadf transfering to a fouryear institution. In order to assess effective strategies,
it is also important to understatite cultural,societal and systemic barriers that exist for

Latina/o/x students.

The review of literature allows for a elger understanding of Latina/aZkaracteristics
and potential factors that may influence the student experience. The review shedlarticles
books, and dissertatiosseks to reveal gaps in the literature and opportunities for greater
understanding of the challenges Hispanic students face in attending college. Additionally, the
study will provide recommendations for increasingdsint persistence and academic
achievement. The literature review for this paper incorporated search patterns and terms in
Scout, ERIC EBSCOhost, JSTORsycINFOand Google Scholar databases. Terms used in the

search process i nc htinaberdatinas e Higpanicd irmGemmugity ( a)

A

L

Coll egedo and (b) ALatinos or Latinas or Hispa

terms in ERIC EBSCOnhost yielded 177 articles piigidsbetween 2004 and 202Gticles were

deemed relevant to thisusly based on their focus on student access, persistence, and barriers to
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success. Some additional articles written before 2004 were included in the study based on their
importance to the body of knowledge and theoretical con€dptsado, Carter, & Spuler, 1996;
Pascarella & Terenzinil980) By synthesizing thees from the literature on Latifok studerts,

the paper aims to add to the scholarly consensus on the strategies that are most effective at
creating a campus community inclusviethe needs of Hispanic students that promotes

academic persistence.

This chapter synthesizes the literature into §getions. First, the researcher will discuss
the background, purpose, value, and criticism of the American community college. Sexond,
will take into accountatina/o/x student backgrounds and forms of engagement. This section
describes the backgroundachcteristics, engagement experience, and educational aspirations
seen in Hispanic students in higher educatanticularlyin a twoyear setting. The third section
draws attention to persistence and academic success with particular emphasis omvalfidatio
encouragement, environmental impact, and support services. Fourth, this chapter draws
awareness to gender, family, and employment roles that are unique to Latina/o/x culture and the
ways in whichthose variables interaatith the student engagememiperienceNext, this
chaptemill review the three theories that are being tegtech which the lensvas developed
and utilized to conduct this studijhe penultimate theme discussed examines what the literature
says about CCSSHEhe researcher examint literature for the ways in which previous
research using CCSSE data wepeducted, and identifies extent criticism of the instrument.

Lastly, the chapter will assess the literature on-fjesteration college students.

American Community Colleges
Since the early part of the 2@entury, community colleges have been radithensional

and broadly purposed. Initially, community colleges were taskétdsocialaccountabilities
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such as training an expanding industrialized workforce, caring for andedeadolescent

developmental period, and providing upward social mokityhen et al., 2013; Shea, 1974)

Over the next 10plusyearsAmer i can soci ety continued to tur
colleges to address social concerns. Ragglegationunemployment, substance abuse, and

continued wage inequities have all emerged as points of emphasis for the community college

mission(Cohen et al., 2013)

For decades, scholars have debated the effectiveness and value of community colleges.
Critics of the tweyear degree argue that the community collegenforces soclastratifications
instead of creating a more egalitarian form of higher education that leads to upward social
mobility (Karabel, 1986)Karabel referred to this notion of lelwcome studets enrolling in
community colleges and highcome students enrolling in selective institutionsrasking
(1986) Another critic of the community college, Doughef2p01)acknowledged the critical
importance of the community college to the American educational system, but also questioned
whether or not declines in transfer to a fgear institution warranted camunity collegeé
shedding university preparation frahleir mission liss. Even in community collegéserviceto
minoritized populationsa characteristic most scholars tout as a strength and an asset to the
educational system, some scholars ktghlightthe low degree completions amgpminorities

and firstgeneration college studer{tduerta & Fishman, 2014)

Proponents of the approwately 1,100 community collegesgue that thedaptability
and inclusivity of the community college system is part of what distinguishes$had a
champion for education. It is indisputable thatyear colleges not only edate almost half of
all collegegoing students, but they also serve highcpntages of first generation college

students, ethnic and racial minorities, and-ioaome studentf_aanan 2003) Through his



research on academic aspirations, Laanan points to thiioth@f community college students

that indicatea goal to obtain ansaociate degree and the more thanaqunerter of students that
state a goal of aspiri n@aanam20a3) Adracenh stubdycshhated o r
findings that the perception of the twear institution may be improving among college
studentsOnequalitative study found that its participants viewed the-ywar institution as a

superior option to the fowyea institution(Padilla et al., 2019)The participants contired to

say that factors such dssersity, affordability andmyriad pathways to welpaying careers

influenced their perspegt of the community college being the most desirable educational

pathway.

Student Background and Engagement

Poor academic preparation, a lack of college guidance, college admission departments
that are overly dependent upon standardized test scorestuaedt financial insecurity are all
factors that have been attributed to the underrepresentation of the Hispanic community in higher
educationBarnett, 2010; Zell, 2010¥ell also states that a theme among students was a general
feeling that while college was an aspiration, Latinx students believed that college was not a place
where they belonged (2010). Feeling as though the moasyat available or that bkege was
only for top studentsaused some students to delay college entry or opt for a more accessible
community college experien¢gell, 2010) As importahas student perceptions of their access
to education are, inequities in access to academic resources, academic preparation, transfer
guidance, and degree progression were also legitimate considerations that limited enroliment
(Tovar, 2015b)Negotiating family responsibilities, a challenging matriculatrda college, and

the rigor of academic responsibilities proved to have a harmful effect on st(ifievas, 2015b)



The Pew Hispanic Center has provided valuable demographic data and trends to provide
an illustration of the education landscape across the(Exy3.2004; Fry & Taylor, 2013)n
2012, Hispanic high school graduates immediately enrolled in college at a record rate of 69%
which was two percentage points higher than their White counterparts and was &g .266nn
2005(Fry & Taylor, 2013; Greene, Marti, & McClenney, 2008)hile those numbers are
encouraging, Hispanics are still less likedyeinroll in a fouryear institution, less likely to enroll
in a selective institution, and less likely to enroll as a full time stugepnt& Taylor, 2013)
While academic preparedness hiagady been stated as an issue for this commuhity)ack of
readinesgannot account for the disproportionate underrepresentation ofladtistudents in
baccalaureate progrartiBovar, 2A5b). Fry states that some of the factors that influence the path
Hispanics students take to pestcondary education and degree completion include delayed
college entry, financial responsibilities to the family, and living away from campus (2004).
Commurity colleges offer Latia/ok students a lower cost option that is often closer to family
and can accommodate a working student. The two most important factors that negatively impact
Latina/ok students are enrollment in less selective institutions witthrédes of degree
completion and a campus environment typically oriented to the historic White student majority
(Fry, 2004) A scarcity of jobs during the economic recession and a greass sEimportance
placed on education by Hispanic families may be causes for an increase in rékmtin

Taylor, 2013)

Several studies cited the importance of studactlty engagemerih the community
college environment and its influence on Latoik studens imtent to persist, actual persistence,
and academic succeSejda & Hoover, 2011; Greene et al., 2008; Tovar, 2015b; Zell, 2010)

Engagement is a broad term encompassing the time spent by students in educatioafypurp



activities, and it is said to have a positive correlation to desirable out¢@resne et al., 2008)
Hispanic students, along with African American students, are said to beengaged students

than their White counterpart&reene et al., 2008)Community college faculty that

demonstrated a knowledge, appreciation and sensitivity for Hispanic culture wete ralole
successfully establish relationships with their studé@égda & Hoover, 2011) Cejda and

Hoover note that some swhiltures within the Hispanic community cause students to be
suspcious of authority figures, and thus it can be challenging for faculty to gain the trust of their
Hispanic students (2011). One article revealed that increased interaction with faculty outside of
the classroom did not impact intdn persist to goal coptetion; however these interactions had

a positive influence on student GRFovar, 2015b)Perhaps that type of engagement and level

of commitment from faculty can account for some of théavae in the results. Some

community college faculty have demonstrated a commitment to eéx¢ptidssroom experiences
into the community, and thus have made the material more relevant to the lives of the Hispanic
students they teadCejda & Hoover, 2011)When one community college faculty member
observed Hispanic students talking at the beginning and end of class, it was understood that the
students were building a support network. Rathan forcing these students to conform to the
precise start and stop times, the faculty member embraced flexibility, and in the process,
developed an atmosphearewhich Hispanic students were more engaged in the class. Additional
indicators of Hispanic atlents as social learnexgreillustrated by a preference for group

projects and collaborations as oppb$e individual and competitichased class assignments. It

is not surprising that these social learners would also be better motivated by recageizing
achievements of the class over individual accomplishn{@ajgla & Hoover, 2011) Zell

confirmed earlier findings that positive interactions with faculty positively influenced peisiste



and educational satisfaction (2010). Hispanic students were sought out by faculty inside and
outside the classroom for academic challenges, personal issues, and navigating the college
landscape. These positive interactions and relationships led emtsgwiewing faculty as role
models(Zell, 2010) Two studies that were researched cited that while there was a lack of Latinx
faculty at the institutions studied, the students succég$fmimed relationships with diverse

faculty and the lack of Latinx faculty did not negatively impact the stud€ejsla & Hoover,

2011; Zdl, 2010)

Engagement with student support services and counselors had a significant impact on
Hispanic student success and intention to persist in community co(lemes, 2015b)Not all
impacts were positive, however. Some Hispanic community college students were frustrated by
advisors that were seen as disappointing and unhégell] 2010) Poor advising on the
requ site courses for transfer, | ack of awarene:
financial aid, and a general lack of interest in helping have frustrated community college students
(Ornelas & Solorzano, 2004; Zell, 201®ell highlights advisors associated with TRIO
programs for their commitment to visiting colleges, identifying scholarships, and connecting
with the TRIO programat prospective collegdZell, 2010) When Hispanic students increase
their engagement levels they also see increases in achievement and pefSiseamzet al.,

2008)

Persistence and Academic Success
When reviewing factors that have influenced Latinx community college st@dents
persistence to degree and/or academic success, thrdeesuts emerged from the literagu(l)
the level of encouragement received by students; (2) the level of cultural distress experienced by

students as a result of the environment; and (3) the degree to which student services provided



student support. While there was some consistencyialtththemes across the literature, the
discussion focused on the impact of both the presence and absence of each factor on the Hispanic

community college student.

Validation and Encouragement

As was stated previously in this paper, Hispanic communltgg®students have been
characterized as social learners in that they have generally demonstrated a preference for
collaboration and forming relationships that serve as a support ngi@gda & Hoover, 2011)
Community college faculty that have investe@ngenderinghese relationships have been able
to provide encouragement through consistent and frequent feedback and small celebrations
(Cejda & Hoover, 2011) Pedagogical strategies of encouragement that faculty have found
particularly effective include having students share their culture whemsdisg relevant social
issuespractical applicationsf materialsand jairnaling exercises that promote reflect{@ejda
& Hoover,2011) Mul ti pl e authors cited Rendonds work
strategy to positively affect college transiti@evelopment, and persistence among minority
studentgBarnett, 2010; Cejda & Hoover, 2011; Rendon, 2002; Tovar, 20E&)ire by faculty
members to bddxible in their teaching stylean lead to a classroom environment that detaches
the student from the learnirfBend n, 2009) Since Latina/o/x faculty are disproportionately
underrepresented compared to White faculty, a diverse faculty willing to commit to personal
reflection, personal accountability, and personal investmesdunating themselves to
effectively mentor diversestudent population will help mitigate faculty from creating a
mentoring experience that is racialized for the student and promotes cultural deficit thinking

(Figueroa & Rodriguez, 2015)



In addition to faculty and other institutional actors seeking opportunities to engage
students, formal programs designed to connect Hispanic community college students with
mentors can influence mastence by allowing the student to build social capital through social
networks(Tovar, 2015b) Practicessuchasmp hasi zi ng the studentsd ac
lived experience, and a commient to serving as a champion for mentees are among the
practices that effective and supportive advisers incorporated into their mentoring relationships
(Figueroa & Rodriguez, 2015prnelas and Solorzano (2004) indicttatthe interest and
investment from faculty and other institutional agents in Hispanic students creates a role model

effect that is important for many students, but first generation students in particular.

Environmental Impact

The literature highlighted both tlp@sitive and negative effedise environment hasn
Latina/ok students. In negative scenarios, college students may be criticized for missing class
when attending to family or work responsibilitigsguinaga & Gloria, 2015)This failure to
account for cultural differences from the expectations of a predominantly white¢ii t ut i ond s
academic structunglaces Latia/ok students at a distct disadvantage. Not surprisingly,
Hispanic students with a high ethnic identity, or students that are less acculturated into White
dominantsociety had higher instances of negative perceptions of their respective institutions
(Aguinaga & Gloria, 2015)In campus communities that have historically been \Attateric,
some Hispanic students have reported feeling marginalized by differences in language, culture,
gender, and socieconome statugRodriguez & Blaney, 2020} atino males have reported
hostile environments whichmicro-aggressions and miciassaults characterize their

experience inside and outside o¢ ttlassroonGloria et al., 2017)Latina students have also



reported both racism and sexism as barriers to a sense of belonging within campus life

(Rodriguez & Blaney, 2020)

Offering opportunities to engage in food, music, and religious services that are more
consistent with Latina/o/x cultures can create environments that can have a significant impact on
persistencand positive attitudes to the institutiPhguinaga & Gloria, 2015; Gloria et al.,

2017) Furthermore, the development of learning camities in community colleges allows
faculty to create a positive and inclusive environment that akbalusatorgo be flexible with
class start and stop times, assignment due dates, and the frequency and type of ev&lomaion
Latina students have refed reframing their experience as helpful. Rather than outsiders or
interlopers, these students identified themselves as trailbl@esisiguez & Blaney, 2020)
Additionally, Latinastudents in the same study indicated that idebtiyed student
organizations helped them find supportive communities. Providing these types of academic
settingsin whichstudents can collaborate and support one another is particularly effective in

battling low selfconfidence in a community college settii@@gjda & Hoover, 2011)

Support Services

There was consistency across the literature in calls for community colleges to
demonstrate aommitment to developing a welcoming student engagement experience and
assisting students with the transfer pro¢@sgiinaga & Gloria, 2015; Gloria et al., 2017; Harris,
2017; Tovar, 2015b; Zell, 2010peploying financial resources was freqtly advanced as a
solution, althouglthe recommendations for how to use those funds varied. One recommendation
focused on the personal development of the studentinaga & Gloria, 203). By offering
students trainings and workshops designed to buileefigdhcy and selawareness, students are

thought to be more empowered to advocate for themselves. Another recommendation centered



on the responsibility of the institution to developnsparent practices about the services they
offer to Latinx studentéAguinaga & Glora, 2015; Cejda & Hoover, 2011; Gloria et al., 2017)
Funding programming, services, and cultural spaces communicates an investment in the
Hispanic community and can increase congruence between institutional values and personal
values which havebeen shwn to positively correlatevith degree persistence. The final priority
concentrated on recruiting and training academic advisors and counselors that recognize the
importance of assisting with Latifok students with financial aid, scholarships applicatjon
navigating the transfer process, and developing an academi@glga & Hoover, 2011

Harris, 2017; Zell, 2010)

Considerable research is also being danoeindthe effectiveness and value of mentoring
practices in colleged-igueroa & Rodriguez, 2015; Huerta & Fisam 2014; Ponjuan et al.,
2017; Rodriguez, Lu, & Bartlett, 2018; Sdenz et al., 2018; Sanchez, Huerta, & Venegas, 2012)
Mentors are typically described in the literature as faculty members, academic advisors, and
Latina/o/x leaders at largRodriguez & Blaney, 2020; Saenz & Ponjuan, 2009; Saenz et al.,
2018) Through formal and informahethods, mentors provide students with the necessary
culturally relevant supportampus navigation, and transfer guidance that can creatffa=dty

and a strong sense of belong{i@gnsimon & Dowd, 2009; Saenz et al., 2018)

Gender and Family Roles
The cultural relevance of the Hispanic family and thesraie relationshipmany
Hispanic students have within their respective f@sis an important part of understanding and
supporting this student population. For many Hispanic students, family and employment are
regarded as threfirst and second most important responsibilities. Education istprén as a

distant third, andhus, Latinx students will frequently sacrifice class attendance or assignments



in favor of higher prioritie¢Cejda & Hoover, 2011)The role and importece of the family is
undeniablehowever, the impact of family on student success, retention, and persistence to goal
completion is complicated and inconsistent. Some authors reference the expectations many
Latina/ok families place upon their studsrto provide childcare, eldeare, and fiancial

support to both immediate and extended farflgjda & Hoover, 2011; Harklau, 2013)
Althoughsome articles focused on the experieofcElispanic students at foyear institutions,
parallel experiences can be drawn to community college students. One author references a
student attending to family issues instead of academic responsilfigiemaga & Gloria,

2015) Another article describes the pressure to provide financial supgpbsllerismd that

many Latino male students experieliGdoria et &, 2017) Gloria et al. characterize this

pressure for males to either forego immediate college entry or tost@s a rite of passage for
many Latinos (2017). Latinas also experience family and employment presdaresismq or

the notion that Lama women should be fam#gentric and passive, are among the cultural norms
that can create conflict between Latina students and their academi¢Rudiguez & Blaney,

2020) The paver and impact of the Latino family is undeniable, but meaningful influence is also

evident when considering the factors that promote persistence to goal completion.

For many Hispanic community college students, fammigmbersave a primary role in
studmt sd6 success. Students have reported feelin
community college tafour-year institution(Harris, 2017)Providing transportation for campu
tours and rides for regular course attendance were meaningful and tangible ways family
memberglemonstated support for academic goalsd were viewed as key to academic success
(Castro & Cortez, 2017; Harris, 2017; Zell, 201@)one study, Latina students emphasized the

important role partners played in persistence to dgg@ede 2010) Zell points out that some



husbands and boyfriends were credited for postponing their own educational ambitions to
support their partners (2010). Emotional support and validation weaélllgridentified as the

reasons Hispanic students enroll in community colleges and why they persist to goal completion
(Barnett, 2010; Castro & Cortez, 2017; Cejda & Hoover, 2011; Zell, 20he) familial factors

that influence student academic success are not necessarily two distinaregsewithin the

Latinx community.

I n Linda Harkl auds article about one Latin
journey, the author captures the tension experienced when some students feel the obligations of
meeting family responsibilities combinedth strong familial love, support, and encouragement
(2013). The encouragement and validation from family was present fsiutthent featured in
the articlehowever, the pressures to perform academically without letting coursework impact
family responmbilities resulted in frustration. The student saw income from a job as a path to
increased independence and decision making. In this case, the student experienced both
validation and cultural norming from her family, but ultimately, the cultural normshend
opportunity to have more freedom in her decision making led to the student stopping out

(Harklau, 2013)

Theory

Validation

The value many authors have placed on encouragement asiatiealihas emerged in a
variety of contexdthroughout this paper. When discussing fagu@tydent engagement, it was
evident that faculty who demonstrated an appreciation for Hispanic culture and created an
affirming relationship with Latinx community dege students promoted student participation

and student confiden¢€ejda & Hoover, 2011)Connecting Hispanic community college



students to mentors that can validate their experienceaddpdhem navigate the academic
experience has been encouraged as a programmatic best practice, as well as an effective strategy
for community college facultfOrnelas & Solorzano, 2004; Tovar, 2019d&)ave also
highlightedtheimportant role family plays for Hispanic community college students. Emotional
support, transportation, guidance, mentoring, financial support, and encouragement citee al
as forms of family support that were key to student success;@dltlence, and persistence to
goal completior{Castro & Cortez, 2017; Cejda & Hoover, 2011; Harklau, 2013; Harris, 2017;
Zell, 2010) Harris emphasized the value for vatida by encouraging community college

faculty to enlist family support to work alongside the community college to strengthen the
transfer pathway from community college to fear institutions (2017). With so much
emphasis on validation theory, what ekacs it? It is the concept that college students,
particulaly nontraditional populationsuch as firsgeneration, Latia/ok, low-income,

working, and/or adult learners, benefit from relationships that affirm, encourage, and support
them inside and dside of the classrooffRendon, 2002)Validation theory has six elements: (1)
the responsibility for initiating contact is on the faculty and counselors; (2) develop self
confidence; (3) inci&se likelihood of student involvement; (4) almost anyone with whom the
student has a relationship can validate the student; (5) validation is most effective when it is
happening multiple times over the course of the academic experience; (6) validatipms$sek
student is entering into the academic commufiisndon, 2002Puente Community College
sought to increase the connection between theory and sample populations through an initiative to
improve engagement between Latina/o/x community college studenés &mnglish department

faculty member, a counselor, and a mefRendon, 2002) Given the importance placed on



norttraditional student populations in the community college setting, validation theory provides

a natural application and weaves iiittmmany of the strategies articulated in the literature review.

Student Engagement

In addition to validation theory, student engagat theory is a ¢e framework for both
the CCSSEas well as itdorerunnerthe National Survey of Student Engagem@®8SE) As
previously stated, the higher rates of {mmome, firstgeneration, and working students in
community collegesomparedgropationally to fouryear institutions likely mearthatstudent
engagement looks very different atwo-year campus. Working students already have difficult
choices to make as they balance competing responsibiBtiedent engagement should not be a
luxury for any studentbut for working students and students with familial responsibilities,
student engagement opportunities are a luxury thatatteg cannot afford Students across the
higher education landscape that find meaning through camypaisemern activities such as
athletics, orcampus employment, satiorganizations, and fine adse more satisfied with their
respective institutions and are less likely to see stopping out or dropping out as a viable option

(Quaye & Harper, 2014)

NSSE characterizes student engagement as an umbrella term rather than a singular

construct. It is a term with roots to Tyl eros
the 1980sAst i ndés student involvement theory in the
academic and social integration inthe latd 20e nt ur vy , Pascarell ads genel

Chickering and Gamsonds c o(MNatieanal SwsveyosStudeptr i nci p |
Engagement, 2013yVhile defining engagement has taken different iterations over the last
several decadeKuh, Kinzie, Buckley, Bridges, and Hayek define student gageent in two

ways (2007). First, student engagement is defined as the amount of time and energy a student



devotes to educationally purposeful practices that promote student learning and development.
Second, student engagement is characterized by howténtion uses its resources and
develops its curriculum and support services to promote student learning and achievement of

desirable outcomg&uh et al., 2007)

The forerunner to CCSSHé National Survey of Student Engagement (NSSE), cites a
lineage of scholars that contributed to grounding the survey in a collection of thH{aatesal
Survey of Studnt Engagement, 20133CSSEextendghe work of NSSE by surveying student
at the community college level, and thus uses a consistent definition for student engagement

based on many of the same scho(dtarti, 2008)

Transfer Student Capital

Transfer Student Capital (TSC) was developed to better assess the importance of knowledge and
skill acquisition in the transfer student process. Laanan initially advanced the concept to
acknowledge thgalue and different forms of capital that students accumulate while enrolled in

community collegglLaanan& Jain, 2016)

Transfer Student Capital (TSC) is used to evaluatedhety of fators such as theelevance

and importance of acquiring the knowledge and skills that aid students in the transfertpracess
four-year institution(Laananet al., 2011)Since TSGvas designed for historically margirzdd

student populations such fast-generation college students, students from low sectmomic
communities, and ethnic minorities, it is an ideal model to determine whaaldd#tistudent

experiences might hawan impact ors t u d goal to $ransfer to a foyrear institution(Laanan
etal,2011)Si mi | ar (2089 coronwusity dultural wealth, aanandés TSC model
initially designed tanove away from deficit laden research and move toward recognitibie of

large proportion of firsgeneration, lowincome, raciaind ethnianinorities and the wealth that



is accunalated during the community college experieficganan& Jain, 2016; Laanaet al.,
2011) In a later study, MosdR012)c ar r i e s f o rT8CGmodkl tanaualensaverd s
additionalconstructghatassess social and cultural capital of community college students

(Moser, 2012)The constructs include the following:

1) Academic counseling

2) Learning and study skills
3) Experiences with faculty
4) Faculty interaction

5) Financial knowledge

6) Mentor relationship

7) Motivation and sekefficacy

Community collegeshat help stdents find meaningful ways to engage across these
constructs can increase th&BC. The higher the TS@ studentevelopsand the more effective
a community college is at supporting and validating that capital, the more likely a student is to
successfuy transfer to a fouyear institution(Laanan, 2007)The use of TSC will help the
researcher validate the i mportance of Hispani
knowledge wknidentifying their academic goaisspecifically,the goal to transfer to a four

year institution

CCSSE
A review of literature on the role CCSSE data has played in scholarly research was
conducted for this studyhe literature review revealed a semé¢®verlapping themes. Target

populationsof several publicationwere consistenglfocused on minorities (Black and Latino)



and males. The factocdustered around themes suclaaademic outcomes, faculty interactions,

socialization, and the CCSSE benwrks.

Some authors used CCSSE datadmplement the body of qualitative research done on
minority male community college studeiidartinez, 2018; Wood & Palmer, 2016)/ood and
P al m@0l®sudy on Black community college men found that, among other factors, social
integration positively predicted intent to tramsfo a fouryear institutionMa r t i (2088 0 s
study focused on the generational differences of Black and Latino community college males. The
study revealethat while generatinal status was not a significant factor of social engagement for
minority males, race and ethnicity were a significant factor for social engagement. Specifically,
the study found that Black and Latino males had higher mean scores for the active and

collabaative learning and social engagement benchmarks.

While not specific to community college males, timportanceof faculty interactions
continued in a studly Lundberg, Kim, Andrade, and Bahr{2018)with a population limited
to Latina/o. The authors determined frequent, fgjghlity discoursebetween faculty and
Latina/o community college students was a strong contributor to student leaegaglless of
gender The strongest poictor of student learning was when faculty challenged their students to

meet expectationd.undberg et al., 2018)

Similarly, another study measured the ways in which student soti@iizhapes
educational expectations and how expectations and socialization experiences relate to
educational progregsVang, 2016)The results of this study revealed that the sources of
socalization had a strong impact on both aspirations to transfer to-gdauinstitution and to
obtain a credential, but the sources of socialization were distinctly different for the two most

prominent community college goals. Additionally, the source®fiting one goal actually had a



negative influence on the other, and vice versa. Wa0g6)found that academadly centric
socialization (academic services and couiedated activitiesincreased aspirations to transfer
while decreasing the likelihood of completing a creden@iahversely, she discovered that
socialization with faculty outside of class and strong interpersonal relatiomshgasnpus
positively influenceaspimations tocomplete a credentiathile negatively impacting a goal to
transfer. The author concludes that a broad and robust array of socialization is advisable for

community colleges seeking to serve a diverse set of educational expecitamys 2016)

Greene, Mar t i (2a08)8tudiicerddren the engagement experiences and
academic outcomes of Black and Hispanic camity college student3.he authors find that
although both Black and Hispanic students indicate higher levetscaflengagemerthantheir
White student peers, they also demonstrate lower levels of academic achievement. The study
claims that the lowdevels of academic outcomes are not related to lower levels of effort, but
rathe suggest other factors suchiastitutional barriers, systemic racism, ungeeparedness,

and othercontributing variable$Greene et al., 2008)

Some researchers have been crittédhe CCSSEnNstrumentNora, Crisp, and
Matthews(2011)questioned the validity of the study based on thk & testing outsle of
CCSSE staff researchers. Understanding that student engagnaees such as NSSE and
CCSSEhave been used by policy makers and boards of trustees (against the recommendation of
CCSSE) as a measuring stick for quality and ovefédictiveness, the authors established their
own survey to test the validity of the five CCSSE benchmarks. In their findings, they argue that
some items nested within the constructs may be misspecified and therefore create flawed data
when measuring theoostructgNora et al., 2011)To account for these misspecificatiptize

authors propose a new model of reconceptualized constructs that includes factors they argue are



missing from the CCSE instrument. Specifically, the reconceptualized model factoksde
nonbehavioral asprs such astudent beliefs and attitudes, which can be just as impactful on

studentsé6é classroom exp@oraeta.c2614) and academic

Generational Status

Among the many characteristics attributed to the proportionally high numbers of
demographic data on community college students is that of generational status. Unlike most
other demomaphic data, defining what it means to be a-fgsheration college student is
inconsistent in the literatur@erhaps the most commonly ascribed definition is that of a student
from a familyin which neither parent attended a psstcondary institutio(PascarellaPierson,
Wolniak, & Terenzini, 2004)This definition also happens to thee one used by GTSE, and
thuswill be the definition used by the researcher in this study.imp®rtant to note, however,
that generational status can also consider if siblings have attended college, or if one or more
parents attended some college but did not necessarily obtain a credential ofdelgge

Gardner, 2012; Redford & Hoyer, 2017)

Regardless of how they are defined, fgeheration college studeritee challenges that
are consistently document@dolley & Gardner, 2012; Martinez, 2018; Redf&doyer, 2017;
Saenz et al., 2018)pf particular interest was the study conducted &n3 et al(2018)that
focused on firsgeneration Latino male community college students. Titigoas found that
first-generation status, when coupled with academic preparedness, resulted in significant
challenges for Latincommunity collegestudentsLiterature has shown that ndinst-generation
college students are more likely to transfer tafgear institutiongWood & Palmer, 2016and
have fewer barriers thanks to naafignal capital aspects suchaasess to college experiences

and informationSaenz et al., 2018)
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CHAPTER III:

METHODOLOGY

Overview
The primary purpose of this study is to use a national dataset to examine the background
characteristics and prriences of Latina/o community college students and to test a new
hypothetical conceptual model to increase the likelihoallaitina/o community college

studend goal to transfer to a fowyyrear institution.

The researchewill focus the study on the épendent variablef the goal to transfer to a
four-year college or university. Of key interest to this stwill/be the unique cultural difference
among Latina/o/x students that influences their acadaspirationsand how their college
experiences magorrelatetheir intentionsto transfer to a fouyear institution. The findings of
this study will influence community college administrators and faculty to implement effective
engagement strategies that increase educational opportunity for Latina/o/xicibyncollege

students.

This chapter describes the researchero6s ep
and it outlines research questions, the population, the survey instrument, reliability and validity,
variables in the study, data management,raathod of data analysis for the quantitative study.

The chapter concludes with ethical considerations, delimitations, and limitations of the study.
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Epistemology

This study is limited by the epistemological approach of the researcher and his associated
beliefs that guide his decision making on research d¢Siglabrese, 2006; Creswell &
Creswell,2018) The r esear ¢brehildsphi@lworsivie® isbektchgracterized
as postpositivisthus believinghat causes most likely determine outcorf@eswell &
Creswell, 2018)By reducing an idea to vari&s in research questions, the postpositivist
researcher is able to develop an understanding through close observation and measurement of an
instrumen{Creswell & Creswell, 2018By testng the theoretical frameworks of this study, the
researcher will develop a better understanding of the most effective engagement strategies for

Latina/o community college students for increasing transfer as a goal.

Research Design

The researchewill use a quantitative research design for this studye&ipost facto
survey research desigvill be employed to assess the relationship between Latina/o community
college student engagement experiences and their academic goaspést factsurvey
design,or causacomparative approachiill be implemented over experimental, historical, or
normative survey€x post factallows for a complex setting which several natural occurring
factors are influencing one anottl{eord & Syracuse City School District, Ny., 1973)
Additionally, this design allows the researcher to work back from educational outcomes to
predictorsJackson,2010) The survey design fAtests for assdc
population, by studying a sample of that populaf©reswell & Creswell, 2018)r'he survey
used will hep the researcher determine the relationships between the variables and will also help
identify predictive relationships between variables, sudcheascademic goal to transfer to a

four-year institution, of a population of Latina/o community college siteléJsing a survey
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design with a large sample population will allow for needed generalizations of the population to

complement a plethora of rich qualitative studies on individual experiences.

The survey used for this study was the Community Collegee$oif Student
Engagement (CCSSEJhe CCSSE data represents a full national data set from aytfaee
cohort between 2014 and 2016. The survey consists of a variety of questions aimed at collecting
information, such as demographic data, background deastcs, and experiential data. The
survey questions are focused on community college practices and student behaviors, such as
engagement in coursework, with peers, and with college faculty and&tafCenter for

Community College Student Engagement, n.d.b)

Research Questions

The following quantitative research questionb guide this study:

1. What are the background characteristics and engagememieexgs of Hispanic
students in community colleges?

2. Do factors such as overall GPA, academic knowledge and skills, faculty relationships,
academic advising, and helping to cope with-aoademic responsibilities differ
betweerfirst-generation and nefirst-generation Hispanic community college
students?

3. How do background characteristics, enrollment, the new engagement constructs,
validation, transfer student capital, and college culture and emphasis poaditd

transfer to a fougear institution?



Population and Sample

The target population in this study is Latino/a/x community college studdrgsdataset
used for the study will include approximately 430,000-futie and partime community college
students. The participants represent a tiyesg ©hort from the 2014, 2015, and 2016 surveys
and aradentifiedas the 2016 cohor®f that population, about 18%, or 74,188 students,
classifiedtheir ethnicity as Hispanic. Since the researcoenparedull- and partime,
Hispanic, firstgeneratiorstucents to fult and partime, Hispanic, noifirst-generation students,
the sample was further delimited to these-gapulations and consisted of 37,68Gdents and
27,305students, respectively. With the preceding delitintes, the total sample includéd,940
Latino/a/xfull-time community college students thareidentified as eithefirst-generation or

norHfirst-generation college students.

Instrumentation
The instrument used for this quantitative stugsa survey. More specifically, the
researchiewasgiven access to secondary data from a tlyesg cohort of the CCSSE national
dataset. The sites of this study included community collegégstates of the United States that
chose to participate in the CCSSE survey. CCSSE defines communityesaegveyear
community and technical colleges. Teavere 694 member colleges that chose to participate

during thethreeyear cohort.

In order to better understand what CCSSE is and why it was created, it is helpful to
understand the history behind jisedecessor, the National Survey of Student Engagement
(NSSE). NSSE was established at Indiana University in 1998 and is embedded within the Center
for PostSecondary Research and Plann(fige Center for Community College Student

Engagement, n.d.aANSSE, the student engagement survey for-jear colleges and



universities, was established to provide data on student learning that had been omitted from
many d the national college and university rankir{@te Center for Community College

Student Engagement, n.d.&) 2001, the Community College Leadership Progead the

University of Texas at Austin worked to develop a student engagement survey for the
community college setting with the understanding that community colleges have increasingly
faced demands for increased efforts on assessment, retaemibaccouability. Since 2004
CCSSE has provided clarity on student engagement, a key indicator of student learning, in

community colleges by analyzing student behaviors and institutional practices.

With over2 million community college students surveyed at A@0 institutions, the
CCSSE expansive data on the student experigficElenney, Kay et al., 2012 CSSE
includes38 items taneasureollege student experiences, how students spenditheiwhat
they feel like they have gained from their coursework, relationships with members of the college
community, the type of work students are challenged to complete, and how the college supports
student learningRefer to Appendix A to review a copy the CCSSE The survey contains53
itemsorganized into 38 main itemand the types of questions consist of a combination of

closedended and Likeftypescale.

CCSSE organizes subset of theems into 5 groups, drenchmarksof questions that
areclosely related to student engagement. The benchmamesdentified as active and
collaborative learning, student effort, academic challenge, stiieulty interaction, and
support for learnerél'he Center for Community College Student Engagement, nkbd}he
purpose of this study, the researcbaughtto move beyond the CCSSE benchksaandbuilt
upon the 6 reonceptualized CCSSE factors that werst introduced by Laanan, Gorman, and

Hirst (Laanan Gorman, Hirst, & Hardy, April 28, 2018)The reconceptualized CCSSE factors



analyzel faculty interaction, oubf-class €arning, academic quality, intercultural dialogue,

personal development, and academic knowledge and skills.

Data Collection

This quantitative studysed secondary data from a thrgear cohort of CCSSE data.
Approval from the Institutional Review BoartRB) at the University of Alabama was required
forthisstudyRef er t o Appendi x C f oMTheaesearchpranddis t he
faculty advisor obtained permission from CCSSE to study an entire national dataset from the
2016 threeyear cohortThe threeyear cohort consisted of 694 member colleges across 47 states
(M. Bohlig, personal communication, April 29, 202Bgrticipating colleges chose their own
patternof participation with most participating annually, every two years, or every teags.y
When the full national thregear cohortvascreated current year CCSSE daeecombined
with data from the prior two years. For colleges distributing the survey annualhaonbally,

only the most weretseeimthe cohertawithbesiousl y@adrsabeing removed.

To ensure a consistent administration of the survey across each of the member colleges
nationally, CCSSE provides ongoing support to college liaisorsyjreey administrator§The
Center for Community College Student Engagement, n@EC$SE asks college administrators
to use a scripivhenadministeringhe paper surveys at approximately the fpumint of thespring
semester tgather data. Since the surveysredistributed in a paper format, the classes selected
must be creditligible coursesincluding developmental education courdasadvance of the
survey distribution, each participating college sends CCSSE a list @feligible classes along
with the number of registered students for each course. CCSSthigsaformation to create a
sampling frame where the number of students is equivalent to the target sample size (number of

students necessary for a representaaraple) plus 60%. The oversample of 60% helps CCSSE



account for a variety of factors such as, students that refused to complete, student absences, or
faculty refusal tgarticipate Of this total distribution, CCSSE reports an average response rate
betwea 45% and 50%M. Bohlig, personal communication, April 29, 202Respondents
completed the CCSSE survey voluntafihe Center for Community College Stutlen

Engagement, n.d.c)

Reliability and Validity

The reliability of an instrument refers to whether or not the consistency or ability to be
replicated is in an acceptable rarfg#Psych, 2018; Creswell & Creswell, 201&reswell also
states that researchers should be able to determine both the stability and consistency of scores in
a measurement when a survey is used to assess a variablel@1)8Using testetest
reliability, CCSSE researchers analyzed repeat surveys from individual parti¢iantis
2008) The type of reliability coefficient used by CCSSE Was o n b aphd Masned for Lee
Cr o n b B61hnvork on internal consistency, alpha is measured between 0 and 1, and it is used
to measure the consistency of items answered in a construct within an instrument. The researcher
of thisstudy also use@ r o n b aphdtodassess reliability in each of theaenceptualized

constructs.

The validity of a study refers to how meaningful the inferences are that the researcher is
making on a given populatiq@reswell, 2015)Three independent researchassessethe
validity of CCSSE in a 2006 proje@ticClenney & Marti, 2006)The authors were able to
demonstrate the validity of the CCSSE instrument by conducting a comparison of CCSSE data to
three externaltadent data sets. The data sets included a) the Florida community colleges; b) the

CCSSE Hispanic Student Success Consortium; and 3) 24 of 27 colleges that participated in the



national Achieving the Dream initiative. Their research concluded that stutgdeament could

serve as a proxy for student success.

Variables in the Study

Dependent Variable

Logistic Regression

This study measuresl dependent variabtelated to student academic goals. The
dependent variable assessed latix community collegestudentnot agoal to transfer to a
four-year institution. In other words, these acenmunity collegestudentsvho reported they did
not have gyoal tocontinue their education at a feyear college or universitiResponse options
fortheseitemsinclude fipr i mary goal , 0 Asechhemsearchergoal , 0O
collapsel primary and secondary goals into one response in an effort to create the necessary

dichobmous responses for a logistegression.

Independent Sampleg Test

The study also easured five additional dependent variables through an independent
sampled test. The dependent variables included overall GPA, academic advising usage, quality
of relationships with faculty, the development of academic knowledge and skills, and level of
emphasis helping to cope with ranademic responsibilitie¥he coding structure for overall
GPA was an ordinal scale with eight possible responses including pass/fail classes, do not have
GPA, andC- or lower through A. The remaining dependent variabtessisted of four and
sevenpoint Likert scales. Thetest dependent variables and their corresponding codes are

shown in Table 1.



Table 1. Dependent Variables

Variable

Coding/Scale

Logistic Regression
Goal to Transfer to a feo-Year
Institution

Independent Samplégest

Overall GPA

Academic Advising

Relationships with Faculty

Academic Knowledge and Skills

Helping Cope with NorAcademic
Responsibilities

O0=Primary/Secondargod
1=Not a Goal

1=Pass/falil classes only

2=Do not have a GPA at this school
3=C- or lower

4=C

=B-to C+

00 ~N o
1

B
A-to B+
A

0 = D o mawiN.Ak
1=Rarely/Never
2=Sometimes
3=0ften

1=(1) Unavailable, unhelpful, unsympatheti
2=(2)

3=(3)

4=(4)

5=(5)

6=(6)

7=(7) Available, helpful, sympathetic

1=Very little
2=Sone
3=Quite a bit
4=Very much

1=Very little
2=Some

3=Quite a bit
4=Very much




Independent Variable

This study ha$1independent variables that were sorted gikggroups One ofthose
groups inthe hypothetical conceptual model in Figurés2he new engagemeaobnstructsThe

new engagement constructs were develdyzedd on the reonceptualized CCSSE engagement

factors in an effort for the researcher to go beyond the CCSSE benchiterksew

engagement constructs group is comprised of the following sic@utructs(a) faculty
interaction (construct 1); (b) owff-class learning (construct 2); (c) academic quality (construct
3); (d) intercultural dialogue (construct 4); (e) personal depeient (construct 5); (f) academic

knowledge and skills (construct 6).

Table 2. Reconceptualized CCSSE Factors

Construct # of Items U

Faculty Interaction 6 759
Outof-Class Learning 4 .627
Academic Quality 3 .637
Interculturd Dialogue 2 .847
Personal Development 4 .860
Academic Knowledge and 5 .837

Skills




Table 3. Independent Variables

Construct/ Variabl e Coding
Background Characte
Sex l1=Yes
2=No
Age 2=18 to 19
3=20 to 21
4 =224t o
5=25 to 29
6=30 to 39
7=40 to 49
8=50 to 64
9=65+
Native English l1=Yes
2=No
I nternati onal l1=Yes
2=No
Have Kids l1=Yes
2=No
Enroll ment
Enroll ment status l=Less -tihma f ul |
2=Ftul e
Tot al Credit Hours O=None
l1=-14edrits
2= <credits
3=H#AMU <credit s
4 =469 credits
5=0ver 60 credits
Devel opment al Readi 1=Have ot done/ no
2=Pl an to
=Have one
Devel opmental Writil=Have ot done/ no
2=Pl an to
3=Have done
Devel opment al Mat h 1=Have ot done/ no
2=Pl an to



Construct/ Vari abl e Codi

ng

3
Overall GPA 1
2
3
4
5
6
7
8
Transfer Student Ca|
Academic Advising 0
1
2
3
Career Counseling 0
1
2
3
Peer or Other TutoroO
1
2
3
Ski Il Labs 0
1
2
3
Transfer Credit AssO
1
2
3
Disability ServicesO
1
2
3

Val i dati on
Support from Familyl

Have don

Pass/ f ai

not have

Do

-©r | ower
C

B o C+

B

A o B+

A
Ddbnknow
Rarely/n
Someti me
Of t en
Ddnknow

Rar el y/n

Somet i me
Of t en

Ddnknow
Rarely/n
Someti me
Of t en

Ddnknow

Rar el y/n

Someti me
Of t en

Ddnknow
Rarely/n
Someti me
Of t en

Ddnknow

Rarely/n
Somet i me

Oof t

Not

en

Very

e

(2B )

wn O

w O

wn O

wn

wn O

a

GPA



Construct/ Variabl e Coding

Support from Friend

Qui te bit
Extremely

A WDN P

Rel ationships with Unfriendly, u

ation

Friendly, sup
ging

OCNOOUOPPWND -
e e Ve N T e i
O~NOUITAWNOD PP
S~ T~

(4> 2 T 1 T 1 I 1 A

Rel ationships with Unea,v aunhaebl pf ul

NOoO oA~ WN PR
1 I T 1 O 1 A B
NN AN AN AN AN S
~NOoO o~ WN B
— N N N

Avail abl e, hel

Rel ationships with Unhel pful, i n

NOoO O h~ WN -
|1 1 I T 1 O 1 A B
NN AN AN AN AN S
~NOoO oA~ WNBE
— N N N

Hel pful , cons

Construct 1: Faculty Interaction

Used emai l to commul=Never

i nstructor Somet i mes
Of t en

Very Often

rwWN

Never
Someti mes
Of t en

Di scussed grades or
i nstructor

WN P
I n



Construct/ Variabl e Coding
4=Very Ofte
Tal ked about carucetr 1=Never
or advisor 2=Someti mes
3=0ften
4=Very Ofte
Di scussed ideas fraol=Never
classes with instru2=Someti mes
3=0ften
4=Very Ofte
Received prompt feel=Never
on your performance2=0Cmeti mes
3=0ften
4=Very Ofte
Wor ked harder than 1=Never
to meet d@sBn sithasndaurck 2=Someti mes
expectations 3=0ften
4=Very Ofte
ConstruofCl 2ZssOltearni ng
Wor ked with classmal=Never
prepaacleadssror assig2=Someti mes
3=0ften
4=Very Ofte
Tutored or taught ol=Never
2=Someti mes
3=0ften
4=Very Ofte
Participatedbdsned pgl=Never
as a part of a regu2=Someti mes
3=0ften
4=Very Ofte
Wor ked with instrucl=Never
than coursewor k 2=Someti mes
3=0ften
4=Very Ofte
Construct 3: Academic Quality
Made a class presenl=Never

2=Someti me



Construct/ Variabl e Coding

3=0ften
4=Very Often
Prepared two or morl=Never
assignfmemd tbhierning 2=Someti mes
3=0ften
4=Very Often
Wor ked on a paper ol=Never
i ntegrating ideas 02=Someti mes
vari ous sources 3=0ften
4=Very Often
Construct 4: Il nterc
Had seréeobsaticons wi l=Never
di fferent race or e2=Someti mes
own 3=0ften
4=Very Often
Had serious conversl=Never
who differ from you2=Someti mes
religious beliefs, 3=0ften
personal values 4=Very Often
Construct 5: Personal Devel opment
Understanding yoursl=Very Little
2=S0me
3=Quite a bit
4=Very Much
Understanding peopl1=Very Little
ethnic backgrounds 2=So0ome
3=Quite a bit
4=Very Much
Devel oping a personl=Very Little
et hics 2=S0me
3=Quite a bit
4=Very Much
Contributing to thel=Very Little
community 2=S0me
3=Quite a bit
4=Very Much



Construct/ Vari abl e

Coding

Construct 6 :

Academic

Acqui ri ngge nae rbarlo aedd u 1

Writing clearly an

Speaking clearly a

Thinking crailtyitdalall

Solving numerical

Coll ege Culture and
Encourage Ti me Stu

ProviSdipm@rt to Suc

Encourage Contact

Hel p CopeaoademiNon
Responsibilities

d

n

y

P

d

(

W

A WN P A WDNPEF A WNPEF A WN P A WNPEF A WN P A WN

A WDNPF

Knowl edge
Littl e

Very
Some

=Qui te

=Very

=Very
Some
Qui t
=Very

=Very
=So0me
=Qui t
=Very

=Very
Some
Qui t
=Very

=Very
=So0me
=Qui t
=Very

Very
Some
=Qui t
=Very

=Very
Some
Qui t
=Very

=Very
=So0me
=Qui t
=Very

=Very
=So0me

e

a bi

Mu c h

Litt]l

a bi

mu c h

Pttt

t

and

Ski



Construct/ Variabl e Coding

3=Quite a bit
4=Very much
Support to Thrive & Very |little
Some
Quite a bit
Very much

A WNPEF

Data Analysis
Figures two and thraustrate a hypothetical conceptual model of studying goal to
trander to a fouryear institution The model is based @ns t i 1885 snpugEnvironment
Output (IEO) model. In the first block, the background characteristics variables represent the
Input. In the second block, the enroliment, validation, transfer student capital, new engagement
constructs, and the college wuk and emphasis embody the environmental variables. In the
third block, goal to transfer to a foyear college or universitgharacterize the output, or goal

Theoutputof the studyis the dependent variable

The researcher will attempt to replicaie earlier study conducted by Laanan et al. with a
goal to use the reconceptualized CCSSE fa¢fgrsl 28, 2018) Cr o n b a@phdtésts were
used to test the reliabilityf the factors in the hypothetical conceptual model and are reported in
Table 4.Prior to conducting the regression statistiospafirmatoryfactor analysisvas
conducted to determingthere is a correlation between the items embedded within eacé of th

reconceptualized CCSSE constructs.

Table 4




Cr o n b AlghhRelgability of Coefficients

Variable

Number of Items

Transfer Student Capital
Validation
New Engagemeronstruct

Faculty Interaction
Used email to communicate
Discussed grades/assignments
Discussed career plans
Discussed ideas on readings/class
Received prompt feedback
Worked harder than previously thoug

Out of Class Learning
Worked with classmates
Tutored/taught classmates
Communitybased project
Worked with instructors

Academic Quality
Class presentation
Prepared 2+ drafts
Integrating ideas

Intercultural Dialogue
Serious conversations with othérsace
Serious conversations with othérbeliefs

Personal Development
Understanding self
Understanding otheiisrace
Developng personal values
Contributing to community

Academic Knowledge and Skills
Acquiring broad education
Writing clearly
Speaking clearly
Thinking critically

.697
.697

.759

.638

.647

.857

.855

.838



Solving numerical problems

College Culture and Emphasis .815 5

Cronta c halptea reliability inferential statistical analysibjerarchicalogistic
regression, and descriptiviasstical analysis such &®quencies, crosstabulatiomsears, and
standard deviatiowill be used in this quantitative studyhe population othe study includes
respondents from threeyearnational cohoraind will be conducted to bettenderstand the
engagement experiences of Latino/a/x students community college students and their goals to

either transfer to a fowyear institution or gragate with an Associate degree.

In an effort to calculate explained variations, the researcher will use two pseudo R square
values, the Cox and Snell R Square and the Nagelkerke R Square. AdditioRaitymar and
Lemeshow Test will be used to test thedmloadequacy. The test will assess how poorly the
model predicts categorical outcomes. If the Hosmer and Lemeshow absvis .5, the model

fit will be confirmed.

Inferential Statistic{Test

This study will also incorporate inferential statistics itite data analysis. Specifically, a
t-testwill be employed to see if there is a difference in the mean o$twaent populationdirst
generation Hispanic community college students andfingingeneration Hispanic community
college student®©mnibus Ests of Model Coefficients will be used to measure the effect size.
Since thd-test only measures if there is a real difference in the mean between the two groups,

the researcher will want t@medythis limitationby determining if the size of the effastsmall,



medium, or largéLaerd Statistics, 2018%pecifically, it will test how well the model predicts

the independent variables compared to no variable at all.

Descriptive Statists

Research questioh Descriptive statisticwill be used to answer research question 1:
fiWhat are the background characteristics and engagement experiences of Hispanic students in
community colleges¥ The backgr oun dvasstidied irlude sex; age, primarys t hat
spoken language, country of origamd havinghildrenliving with you. The engagement
experiences thavasstudied include oubf-class learning, academic qualitytercultural
dialogue, personal development, and academic kngelaedd skills. The purpose of this
analysiswasto assess thdistributionof the background characteristics and engagement

experiences of Hispanic students enrolled in community colleges.

Inferential Statistics

Research question thferentialstatisticavasengaged for research questiomi2D o
factors such as overall GPA, academic knowledge and skills, faculty relationships, academic
advising, and helping to cope with ranademic responsibilities differ between first generation
and norfirst generatiorHispanic community college students®everal variables from the
hypothetical conceptual modekreselected tsee if any discrepancies exdbetweerfirst-

generation and nefirst-generation Hispanic community college students.

Hierarchical Logistic Regression

Research question Bogistical regressiowasemployed for research questionfiBtow
do background characteristics, enrollment, the new engagement constructs, validation, transfer

student capital, and college culture and emphasis ptealraiga goal taransfer to a fougear



institution®  hderarchicalogistic regressiomasused to predict how the various clusters of
independent variables in the proposed hypothetical model relate to the dependent variable,
transfer to a fougear institution. This statistical model determidé¢he variablesthat influence

Hispanic community college students to set a goal to transfer to-gdaumstitution.

Table 5

Variables, Research Questions, and Statistical Analysis

Variable Name Research Questions Statistical
Analysis

1. What are the background Descriptive
characteristics and engagement statistics
experiences of Hispanic student:

in community colleges?

Relating independent varialsi®©verall 2. Do factors such asverall (Inferential)
GPA, Academic Advising, Faculty GPA, academic advising, faculty t-test
RelationshipsAcademicKnowledge relationshipsacademic

and Skills, and Helping to Cope with  knowledge and skills, helping to
Non-academic Responsibiliti¢e cope with noracademic

dependent variabdeGoal to transfer to responsibilitiesandgoal to

a fouryear transfer to a fouyear institution
differ between first generation
and norfirst generation Hispanic
community college students?
Relating independent varialsie & How do background Logistic
Background Characteristics, characteristics, enroliment, regression
Enroliment, New Engagement transfer student cagil,
Constructs, Validation, Transfer validation,the new engagement

Student Capital, and College Culture constructs, and college culture
and Emphasito dependent variable: and emphasis predigbal to
Goal to transfer to a foyrear transfer to a fouyear institution?




Figure 2. Hypothetical Conceptual Model of Studying Goal to Transfer to @&our-Year Institution
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Figure 3. Description of Hypothetical Conceptual Model of Studying Goal to Transfer to a FowYear Institution

Background

Characteristics  Enroliment

Enrollment

Total Credit

: . Hours
Native English

International
Developmental

OverallGPA

Race Hispanic

Transfer
StudentCapital

Academic
Advising

Career
Counseling

Peer/Other
Tutoring

Skills Lab

TransferCredit

Assistance

New
Engagement
Constructs

Validation

Faculty

Supportromthe Interaction

Family

Outof-Class

Supportfrom the Learning

Friends

Academic
Quality
Relationships
Faculty

Intercultural
Dialogue

Relationships

Staff Personal
Development

Academic
Knowledgeand
Skills

Relationships
Students

College
Cultureand
Emphasis

Encourage
Studying

Supportto
Succeed

Encourage
ContactAmong
DiverseStudentq

Help Copewith
Non-Academic
Responsibilities|

Supportto
Thrive Socially




Ethical Considerations
The researchewas able to obtaiapproval from the IRB prior togjning access to the
national étaset from CCSEbecause the data used in the study are parbobader study being
done at the Universityrefer to Appendix C for a copy of the IRB approval letis.personal
identifiable data was shared with the resbar. The researcher is only being gideridentified
data and wi || not have access to any individu

and itwasreflected in the IRB proposal.

Delimitations
The researchewill delimit the study to ammunity college students that identified as
Hispanic on the CCSSE instrument. These students also identified that they started their
education at the schoiwl which they were enrolled when they completed the survey. The
findings of this study are limited community college studenigho are identifiechs Hispanic
or Latino/a/x. Therefore, the data should not be generalized to students of color. Additionally, the
study was further delimited to studemtso were identifieds either first generation or ndinst

generation college students.

Limitations
The study ued secondary source data from C8E. The study did not consider several
variables within the dataset such as, institutional effectiveness, institutional satisfaction, nor the
level of importancef student services. An additional limitation of the study was the
consideration of other dependent variables, such as completion of a certificate program,
obtaining jobrelated skills, personal development, or change of carBeesstudy will be

limited to students that identify as Hispanic, and thus, an additional limitation to the study is that
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the results cannot be generalized to students of color or other racial and ethnicgjragthe
study was quantitative, the study did not capture the utiigek experience of the students that

were surveyed.

Summary
In this chapterthe researcher stated the purpose and objective of the study. Furthermore,
the chapter described the epistemology and research design, and it outlined the research
guestions,he population, the survey instrument, reliability and validity, variables in the study,
data management, and method of data analysis for the quantitative study. The chapter concluded

with ethical considerations, delimitatiorad limitations of the study.
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CHAPTER IV

FINDINGS

Overview

This chapter provides an overview of the quantitative results and analysis of the study.
The chapter is organized by sections corresponding to each of the research questions. The first
sectionuses descriptive statistics afnelquencies t@rovide a thorough review of the results of
the background characteristits Hispanic Community College studentis section also
includes descriptive statistical and frequency analysis on enroliment, transfer student capital,
validation, new engagement construct, and college culture and emphasis. The tables reflect the
number of the total Hispanic Community College student participinthéat completed the
survey. Totals and percentages within the tables reflect the total numbetiapaats that
responded to thiems in the instrument. This section provides an overview of the statistical
analysis for each of the elements contained within the hypothetical conceptual model used for
this study. The second section provides a stadisticalysis of variables such as, overall GPA,
academic advising, relationships with faculty, academic knowledge and skills, helping to cope
with nonracademic responsibilitieandgoal to transfer to fouyear institdion by generational
status Finally, the third sectiomeports the results of theerarchicalogistic regression analysis
for the dependent variable, goal to transfer to a-y@ar institution.

Background Characteristics

59



Research question one asketiatvare the background charactersand engagement
experiences of Hispanic students in community colle@eseriptive statistics are reported on
the responses to several items on the CCSSE instrument specific to background data. The sample
sizeof Hispanic Community College students #188. Frequencies were employed able 6
to measure thdistributionofr e s p o rbdckgrotind éharacteristics.
Sex, Age, Children Living at Home, and Generation Status

The instrument classified the respondents by sex, and consequently the stedents w
asked if they identified as female or male. Of the 74,028 students that chose to respond to the
item, 57.9% 1t = 42,840) identified as female and 42.194-(31,188) identified as male. Age
groupings were used to measure the age of the student resjsoiiterightgroupings ranged
from 18 to 65 or oldeiStudents of traditional college age-28, made up the bulk of the data
with 77.8%. The remaining 22.2% of respondents in the sample, identified their age as 25 or
older. Students with children livingith them at home comprised 28.9%~<21,354), as
opposed to 71.1%n(E 52,501) of students that do not have children in the home. When
considering the level of education by the mother and father of each of the student respondents,
55.4%(n = 31,121)identified as a firstgeneration college studerind44.6%(n = 25,101)of
respondents claimed at least one parent had at least some college experiergendfatibn
status was identified as neither mother nor father having more than a high schoohdiplom

GED. Results are reported in Table 6.

Table 6
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Background Characteristics of the Sample Population (n = 74,188)

Variable n %
Sex
Female 42,840 57.9
Male 31,188 42.1
Total 74,028 100
Age
18 to 19 24,574 33.3
20 to 21 21,022 28.5
22 to 2 11,783 16.0
25 to 29 7,993 10.8
30 to 39 5,660 7.7
40 to 49 1,981 2.7
50to 64 767 1.0
65 or older 60 0.1
Total 73,840 1000
Children living at lome
Yes 21,354 28.9
No 52,501 71.1
Total 73,855 100
FirstGeneration Status
Yes 31,121 55.4
No 25,101 44.6
Total 56,222 100

English as a Native Language

The following table represents another item in the survey that reffleckground
information. Table Bhows the number of students that responded to the survey item asking if
English was thir nativeor firstlanguage. Slightly over half (52.5%,= 38,853) of the
respondents reported English as their native language, and 4v-5356(184) indicated that a

language other than English was their native language.

Table 7
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Background Charactéstics of the Sample Population (n = 74,188)

Variable n %
English as a native language
Yes 38,853 52.5
No 35,184 47.5
Total 74,037 100

International Student or Foreign National

An additional item in the survey collecting background characiesisfithe respondents
related to student s dentotfadign sationat Tabler8flectsthee r nat i on
responses to the binary choice of yes or no to the question of if you are an international student
or foreign national. Almost orenth(9.1%,n = 6,730) of the respondents indicated they were,
indeed, an international student or foreign natioaatl 90.9% of the student respondents
claimed they were not international students nor were they foreign natioh#te 74,188
students ideififiying as a Hispanic Community College students, 73,652 students responded to

this particular item.

Table 8

Background Characteristics of the Sample Population (n = 74,188)

Variable n %
International student or
foreign national

Yes 6,730 9.1
No 66,922 90.9
Total 73,652 100

Developmental Courses

In the following table, results to items on the survey asking students about their

enrollment in developmental cousder reading, writing, and math. Each of the three items
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related to these courses adkf the student has done, is doing, or plans to do at this college.
Response options for the items unbéd: | (the student) have domdan to do or have not done,

nor plan to doTable9 provides an overview of the respondest the item on developmeal

reading course®2.7% (= 16,527) of respondents reported having completed a developmental
reading course, and 11.9%= 8,660) responded that they plan to enroll in such a course. Over
65% (= 47,633) responded that they have not completed tiseonor do they plan to at this
college.There was alightly higherpercentage (25.4%,= 18,532) of studenteportinghaving
already done a developmental writing cowser the developmental readirandthe percentage

of students planning to takedavelopmental writing course was also elevated to 1396 (
10,147). The percentage of students having not completed, nor planning to complete a
developmental writing course was 60.686=(44,182). Of the three developmental courses,
developmental mathad the highest percentages of respondents reporting having taken (32.4%,
= 23,559) and planning to take (17.3% 12,572). Approximately 50%n (= 36,569) of the

students reported having not taken, nor planning to take developmental math.

Table 9

EnrollmentFactors(n = 74,188)

Variable n %
DevelopmentaReading
Have done 16,527 22.7
Plan to do 8,660 11.9
Do not plan to do 47,633 65.4
Developmental Writing
Have done 18,532 25.4
Plan to do 10,147 13.9
Do not plan to do 44,182 60.6

Develgomental Math
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Have done 23,559 324
Plan to do 12,572 17.3
Do not plan to do 36,569 50.3

Enrollment Status and Credit Hours

In addition to the developmental courses, the CCSSE survegssstudents if they are
enrolled fultitime or less than fullime in the institution, and how many credit hours students
have earned at the institutioim response to the formerable10 shows 68%1{= 50,459)
reported fulltime enrollment status compared to 329 (23,729) enrolled less than fdiime.
Studens responded to the question of earned credit hours with six options ranging from none to
over 60 credits. Approximately 9% € 6,503)of the respondentgported having earned no
credit hours. Respondents reporting at least one credit hour and no nmatt@rtigacredit hours
totaled 55.7%r{= 40,884). The remaining 35.5% £ 25,999) of the respondents reported

having earned thirty or more credit hours at their institution.

Table 10

EnrolimentFactors(n = 74,188)

Variable n %
Enrollment Steus
Less than fultime 23,729 32.0
Full-time 50,459 68.0
Total 74,188 100.0
Total credit hours
None 6,503 8.9
1-14 credits 24,340 33.2
15-29 credits 16,544 22.5
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30-44 credits 11,300 15.4

45-60 credits 9,155 12.5

Over 60 credits 5,544 7.6

Total 73,386 100.0
Overall GPA

The final variable in the ealiment factors is overall GPA. Respondents were asked what range
their overall GPA was basexh letter grade ranges. Possible responses started at A and
proceeded in a graduated scale ddawA- to B+ until G or lower. Additional options were
provided for students with no GPA and pass/fail class only. Almost 2696(971) of the
respondents reported an overall GPA of an A. Slightly more than 8892%,131) indicated that
had earned aA- to B+ GPA. Almost 24%r(= 17,520) students reported having achieved a B

to C+ GPA. The final two categories of C anddC lower totaled 10.2%n(= 7,464). An

additional 2.3%1f = 1,82) of the student respondents indicated they either had no GRérer

in pass/fail classe3he results are reported in Table 11.

Table 11

EnrolimentFactors(n = 74,188)

Variable n %

Overall GPA
A 6,971 9.5
A- to B+ 22,131 30.2
B 17,520 23.9
B- to C+ 17,435 23.8
C 5,506 7.5
C- or lower 1,958 2.7
Do not have BA 1171 1.6
Pass fail class only 521 0.7
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Total 73,213 100

Transfer Student Capital Construct

Table 12reports the results of the six items embedded within the transfer student capital
construct.To create the construct, the researcher averaged tlblearby using SPSS to add
each of the variables associated with TSC and divided them bih&survey items associated
with TSC asked students about the frequency of usage of available resources on their campus for
academic advising/planning, careeunseling, peeor other tutoring, skill labs (for writing,
math, etc.), transfer credit assistance, and services to students with disabilities. The available
responses were using a feaoint Likerttypes cal e of of ten, someti mes,
know. Almost 66%(n = 47,693) of respondents indicate@ylnad accessed academic advising
often or sometimes, and just under 29% 0,712) rarely or never used academic advising
servicesRespondents indidat they had accessed career counseling sEs\aften or
sometimes totaled 39.8% € 28,737). Over 45%n = 32,690)of the respondents reported rarely
or never using career counseling, and 14.8% 10,752)of student respondents sadietyd o n 0 t
know if they have accessed career counseRegponss to peer or other tutoring tracked
similarly to that of career counseling. Only 38.586=(27,568) of respondents reported
accessing peer or other tutoring services with a frequency of often or sometimes. The remaining
425% (=30,431)and 19%(=13589) reported rarely or never

know, respectivelyRespondents to the item on using skills labs, such as writing and math labs,
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were more evenly distributed on the scale. Respondsintg skills labsarely or never

comprised 33.9%n = 24,220) of the responses, and 16.30% (L1,678) reported not knowing if
they had used a skills lab. Approximately 3094(21,271) of respondents reported having
accessed assistance with transfer credits often or somefibuwsg. 39% (= 27,914) of

respondents rarely or never received help with transfer credits, and another3%.22549)

of students were unsure if they had received transfer credit assistaspenBes to using
disabilities servicesften or sometimes accounted for only 9.5% @867). Another 34.5% (n

= 24,824) of students indicated they had rarely or never used services to students with
disabilities, and the majority of student respondents, 56% (n = 40,257), reported not knowing if

they had received these services.

Table 12

Transfer Student Capital Construct = 74,188)

Variable n %
Academic Advising
Often 14,171 19.6
Sometimes 33,522 46.3
Rarely/Never 20,712 28.6
Dondt Kno 4,014 5.5
Career Counseling
Often 7,676 10.6
Sometimes 21,061 29.2
Rarely/Never 32,690 45.3
Donot Kno 10,752 14.9
Peer or Other Tutoring
Often 8,984 12.5
Sometimes 18,584 26.0
Rarely/Never 30,431 42.5
Dond6t Kno 13,589 19.0
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Skill Labs

Often 15,220 21.3
Sometimes 20,327 28.5
Rarely/Never 24,220 33.9
Dondét Kno 11,678 16.3
Transfer Credit Assistance
Often 6,894 9.6
Sometimes 14,377 20.0
Rarely/Never 27,914 38.9
Dond6t Kno 22,549 31.4
Services to Students with
Disabilities
Often 3,400 4.7
Sometimes 3,467 4.8
Rarely/Never 24,824 34.5
Donot Kno 40,257 56.0

Validation through Support

Table 13provides data analysis on the level of support Hispanic community college
students reported receiving from family and friends. The responses on tpoiiouiikert scale
on how supported students felt consisted tfegmely, quite a bit, somewhat, and not very. An
overwhelming 87.6%n= 64,202) of students reported feeling eitbetremely or quite a bit
supported by family, with 71% of that total reporting extremely supported. The distribution of
percentages for spprt among friends, while not quite as impressive as family, was still mostly
positive with 78%1i = 57,337) of respondents reporting having felt extremely or quite a bit
supported. Percentages for students feeling not very suppertess both items were

encouragingly low with 2.7%n(= 1,977) for family and 4.1%n(= 3,018) for friends.

Table 13
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Validation Construcfn = 74,188)

Variable n %
Support from Family
Extremely 52,055 71.0
Quite a bit 12,147 16.6
Somewhat 7,094 9.7
Not Very 1,977 2.7
Total 73,273 100.0
Support from Friends
Extremely 37,805 51.4
Quite a bit 19,532 26.6
Somewhat 13,191 17.9
Not Very 3,018 4.1
Total 73,546 100.0

Validation Through Relationships

The CCSSE survey also gauges the level of support studehfofa their relationships
with faculty, staff and friends. Responses to the items range from 1) unavailable, unhelpful,
unsympathetic to 7) availableelpful, sympathetic. Table Jtovides an overview of the level
of validation students feel from eachtheir relationships. Faculty were viewed as the most
supportive with 64.4% of students indicating that they considered faculty relationships to be a six
or seven. By the same measure, relationships with friends were reported as the next most
validatingwith 55.2%. The least validating relationships were those with staff menftexs.
percentage abnly 46.5%, espondents reported that they feel supported by staff at six or seven

on the seveipoint Likert type scale.

Table 14

Validation Construc{n = 74,188)
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Variable n %

Relationships with Faculty

(1) Unavailable, 382 5
unhelpful,
unsympathetic
(2) 954 1.3
3) 2,429 3.3
4) 8,193 11.2
(5) 14,189 19.3
(6) 22,213 30.3
(7) Available, 25,028 34.1
helpful, sympathetic
Total 73,388 100.0
Relationslps with Staff
(1) Unavailable, 2,302 3.1
unhelpful,
unsympathetic
(2) 3,223 4.4
3) 5,728 7.8
(4) 12,917 17.6
(5) 15,014 20.5
(6) 16,600 22.6
(7) Available, 17,564 23.9
helpful, sympathetic
Total 73,348 100.0
Relationships with Friends
(1) Unavailalte, 801 1.1
unhelpful,
unsympathetic
(2) 1,707 2.3
3) 3,407 4.6
(4) 11,427 15.6
(5) 15,534 21.2
(6) 19,023 25.9
(7) Available, 21,490 29.3
helpful, sympathetic
Total 73,389 100.0

Faculty Interaction
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As a subconstruct to the New Engagement Const, faculty interactionvasmeasured
using six items o the CCSSE instrumenthe researcher averaged the six variables using SPSS
to create the subonstruct.Table 15provides an overview of the responses to the various ways
students engage with facylincluding email communication, discussions of grades
assignments, conversations about career plans, discussions on ideas from readings outside of
class, receiving prompt feedback, and working harder than previously thought possible to meet
expectatbns. The fowpoint Likerttypescale measured frequencies of very often, often,
sometimes, and nevailhen sukbtotaling very often with often, the highest reports of
engagement were withraail communication (67.6% = 49,693), received prompt feedback
(60.6%,n = 44,559), worked harder than previously thought to meet expectations (58:5%,
43,758), and discussed grades or assignments (b2%8,334) Variables receiving higher
percentages of students reporting they had only sometimes or never eingiigedssions of
career plans (64.6%,= 47,485) and ideas on class readings outside of class (79#£%,

58,391).

Table 15

New Engagement Construéiaculty Interaction(n = 74,188)

Variable n %
Used email to communicate
with an instructor

Very often 26,179 35.6
Often 23,514 32.0
Sometimes 19,711 26.8
Never 4,123 5.6

Discussed grades or
assignments with an
instructor
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Very Often 15,407 20.9

Often 22,927 311
Sometimes 28,683 39.0
Never 6,603 9.0

Talked about career plans
with an instrator or advisor

Very Often 9,613 13.1
Often 16,391 22.3
Sometimes 31,257 42.5
Never 16,228 22.1

Discusseddeas from your
readingswith an instructor
outside of class

Very Often 4,807 6.6
Often 10,184 13.9
Sametimes 26,836 36.6
Never 31,555 43.0

Received prompt feedback
from an instructor

Very Often 16,531 22.5
Often 28,028 38.1
Sometimes 23,561 32.1
Never 5,392 7.3

Worked harder than you
thought you could to meet
instructors expectations

Very Often 15,359 20.9
Often 28,399 38.6
Sometimes 24,596 33.4
Never 5,223 7.1

Out of Class Learning

Another subkconstruct created within the new engagement construct measured four items
assessing out of class learniiiis subconstruct was created by avgireg the four variables

associated with outf-class learningUsing a fourpoint Likerttype scale measuring frequencies
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of very often, often, sometimes, and never, the out of class learnirapeatsuct probed
students on working with classmates outsitlelass, tutoring or teaching other students,
participating in a communitipased project for a class, and working with an instructor on
activities other than coursework. Approximately 30% (1,993) of respondents reported
working with classmates outkg of class very often or often. The majority of respondents
indicated they never tutored others, engaged in a comrrugsiyd project, nor worked with

instructors on activities outside of claResults are shared in Table 16.

Table 16

New Engagement Cstiuct: Outof-Class Learningdn = 74,188)

Variable n %

Worked with classmates
outside of class on
assignments

Very Often 6,991 9.5
Often 15,002 20.4
Sometimes 28,316 38.5
Never 23,251 31.6
Tutored or taught other
students
Very Often 2,513 34
Often 4,435 6.0
Sometimes 14,249 19.3
Never 52,571 71.3

Participated in a community
based project as part of a

course
Very Often 2,020 2.8
Often 4,336 5.9
Sometimes 13,845 18.9
Never 53,231 72.5

Worked with instructors on
activities other than
coursework
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Very Often 2,717 3.7

Often 6,335 8.7
Sometimes 16,739 23.0
Never 46,887 64.5

Academic Quality

Table 17reports the results die academic quality sutpnstruct in the new engagement
constructThe average of the three variables urate&xdemic quality were taken to create the
sub-construct.To assess academic quality, thseeveyitems asking students about the
frequency with which they made a class presentapi@pared multiple drafts of an assignment,
and worked on a paper thatégtated ideas from multiple sources. The {fpaoint Likert scale of
very often, often, sometimes, and never was employed to assess the frequency of these particular
types of academic engagement. Within this-sobstruct, 72.2%n(= 53,212)eported
integrating ideas or information from various sources into a paper or project very often or often.
Almost 60% (= 43,977) of student respondents reported having prepared at least two drafts of a
paper or assignment before turning it in with a frequency of oeyn or often. Surprisingly,
only 40.3% of respondents indicated making presentations very often or often, and another

19.8% reported having never made a class presentation.

Table 17

New Engagement Construct: Academic Qudhty: 74,188)

Variable n %

Made a class presentation

Very Often 9,180 12.4
Often 20,580 27.9
Sometimes 29,489 39.9
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Never 14,627 19.8

Prepared two or more drafts
of a paper or assignment
before turning it in

Very Often 19,318 26.3
Often 24,659 335
Sometimes 20,228 27.5
Never 9,374 12.7

Worked on a paper or projec
that required integrating idee
or information from various

resources
Very Often 24,777 33.6
Often 28,435 38.6
Sometimes 15,898 21.6
Never 4,575 6.2

Intercultural Dialogue

The intercultural dialogusub-construct consisted tfietwo survey items with the same
four-point Likerttypescale as previous stdonstructs; measuring frequencies of very often,
often, sometimes, and nevéhe two items were averaged to create thecaurstructThe items
aslked students to respond to how frequently they had engaged in serious conversations with
students of a different race or ethnicity other than their own, and how often kddhthserious
conversations with students with different religious beliefs, palitipinions, or personal values.
To the former item, respondents were very evenly distributed across the scale with 26% at very
often, 25% at often, 28.1% at sometimes, and 21% as never. Responses to the item on beliefs,

opinions, and values varied somewhere with 20.3% saying very often, 22.3% saying often,
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30.5% saying sometimes, and 26.9% saying never had they engaged in those types of

conversationsThe results are reported in Table 18.

Table 18

New Engagement Construct: Intercultural Dialogue= 74,188)

Variable n %

Hadserious conversations
with students of a different
race or ethnicity other than

your own
Very Often 19,170 26.0
Often 18,414 25.0
Sometimes 20,721 28.1
Never 15,483 21.0

Had serious conversations
with students who diffefrom
you in terms of their religious
beliefs, political opinions, or
personal values

Very Often 14,994 20.3
Often 16,463 22.3
Sometimes 22,481 30.5
Never 19,818 26.9

Personal Development

Four items in the CCSSE instrument pertained to the pdrdenalopment of the student
and asked to what degree the experience at their college contributed to their development of an
understanding of #mself, an understanding people of other racial and ethnic backgrounds, a

personal code of values and ethicg] an understanding of how they contribute to the weléd
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their community. The four pointikert type scale measures how much each of the items
contributed to personal development with response options of very much, quite a bit, some, and
very little. Table 19provides an overview of the responses to these four itdior® than half of
respondents said their experience at their college had impacted their understanding of self,
understanding of other racial and ethnic backgrounds, and developing a peosienail ethics

either very much or quite a bit. Only the item asking students to what degree their college
experiencempacted their contribution to the welfare of their community indicated a higher
percentage of students reporting some or very little3¢63n = 46,131)than those students that

reported very much or quite a bit (36.786; 26,699).

Table 19

New Engagement Constryct= 74,188)

How much has your experience at this college contributed to your personal developmer

Variable n %

Undestanding yourself

Very Much 24,478 33.5
Quite a Bit 24,095 33.0
Some 16,626 22.8
Very Little 7,868 10.8

Understanding people of
other racial and ethnic

backgrounds
Very Much 21,777 29.8
Quite a Bit 22,942 31.4
Some 18,496 25.3
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Very Little 9,839 13.5

Developing a personal code
of values and ethics

Very Much 19,899 27.3
Quite a Bit 23,047 31.6
Some 19,508 26.7
Very Little 10,532 14.4

Contributing to the welfare o
your community

Very Much 10,694 14.7
Quite a Bit 16,005 22.0
Some 24271 33.3
Very Little 21,860 30.0

Academic Knowledge and Skills

The final subconstruct of the new engagement constcothprised items in the survey
thatasked studentsow their college experience contributexdthe acquisitio of certain
academic knowledge and skillEhese six items are highlighted in Table 2ihg a fourpoint
Likert scale of very much, quite a bit, some, and very little, the items asked about acquiring a
broad education, writing clearly, speaking cleattiynking critically, and solving numerical
problems. Almost 40%n(= 28,903) of respondents said their college experience contributed
very much to the acquisition of a broad educatard nearly 80%n(= 58,310) reported an
impact of at least quite a b@omparatively, the percentages for items on writing clearly
(73.3%), speaking clearly (70.6), thinking critically (79.1%), and solving numerical problems
(66.4%) were each considered to be areas of very much or quite a bit of growth to a higher

percentagef students.
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Table 20

New Engagement Constrycat= 74,188)

How much has your experience at this college contributed to your academic knowledge
skills in:

Variable n %

Acquiring a broad general

education
Very Much 28,903 39.5
Quite a Bit 29,407 40.2
Some 11,824 16.2
Very Little 3,024 4.1

Writing clearly and

effectively
Very Much 23,858 32.6
Quite a Bit 29,762 40.7
Some 15,516 21.2
Very Little 4,014 5.5

Speaking clearly and

effectively
Very Much 23,192 31.7
Quite a Bit 28,476 38.9
Some 16,300 22.3
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Very Little 5,158 7.1
Thinking critically and

analytically
Very Much 27,974 38.3
Quite a Bit 29,806 40.8
Some 12,736 17.4
Table 20 (continued)
Very Little 2,576 3.5

Solving numerical problems

Very Much 22,125 30.3
Quite a Bit 26,340 36.1
Some 17,678 24.2
Very Little 6,910 9.5

College Culture and Emphasis

The final construct in the hypothetical conceptual model is college culture and emphasis
which contains five variables. The variables are measured usingpoiatiLikert scale of very
much, quite a bit, some, and very litflable 21provides an overview of the results to items
gauging the degree to which the college emphasizes encouraging studying, providing support to
succeed, encouraging contact among dizéeconomic, social, and racial/ethnic) student
backgrounds, helping cope with ranademic responsibilities, and providing support to thrive
socially.Encouraging studying and providing support to succeed had the highest numbers of
students reporting dier very much or quite a bit at 79.1% and 77.2%, respectively. Students
reported a more moderate level (60.4%) of the college encouraging contact among students of
different economic, social, and racial and ethnic backgrounds at frequencies of very much or

quite a bit. Students felt their college emphasized helping to cope wHacaoiemic
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responsibilitieg36.1%)and providing support to thrive socialy4.4%)with the least frequency

at very much or quite a bit.

Table 21

College Culture and Emphas¥onstruct(n = 74,188)

Variable n %

Encourage Studying

Very Much 28,081 38.3
Quite a Bit 29,964 40.8
Some 12,885 17.6
Very Little 2,429 3.3
Total 73,359 100.0
Support to Succeed
Very Much 29,372 40.1
Quite a Bit 27,171 37.1
Some 13,635 186
Very Little 3,035 4.1
Total 73,213 100.0

Encourage Contact Among
Diverse Students

Very Much 21,704 29.7
Quite a Bit 22,473 30.7
Some 18,916 25.9
Very Little 10,065 13.8
Total 73,158 100.0

Help Cope with Non
Academic Responsibilities
Very Much 10,717 14.7
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Quite a Bit 15,618 21.4

Some 23,135 31.6
Very Little 23,640 32.3
Total 73,110 100.0
Support to Thrive Socially
Very Much 12,599 17.3
Quite a Bit 19,713 27.1
Some 25,218 34.6
Very Little 15,292 21.0
Total 72,822 100.0

First-Genagation Status

Inferential statistics were conductedréspond to research quest@nndependent
sampled-tests were used to compare mean scores on several variables between twdirgtoups,
generation Hispanic community college students andfinstageneration Hispanic community
college students'he grouping variable, generation status, was 0 =fingiageneration student
and 1 = firstgeneration college studefithe dependent variablesTable22 consisted of one
variable from several of the CCBE$actors in the hypothetical conceptual model combined with
the dependent variable of the study, goal to transfer to ey&aurinstitution. The other
dependent variablassedin thet tess were overall GPA, academic advising, relationships with

faculty, academic knowledge and skil&s)d helping to cope with neacademic responsibilities.

As reported in Table 22he mearGPA of first-generation community collegstudents
(5.90) and notlirst-generation community college students (6.04) has a differen0.14,
which is statistically significant between the two groups{2.93,df = 58,455.46p=0.0Q d =

-.10) at thep = .05 level. The scale wagouped by letter grades
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The mean of the responses among-fijesteration and nefirst generatiorcommunity
coll ege studentsdéd usage of academic advising
of 0.05.The difference was statistically significant=(7.38,df = 58,198.99p = .03 d = .06) at
thep = .05 level. Both firsgeneration and nefirst-generation students reported rarely or never
using academic advising services, with fgeheration students reporting a higher mean. The
scale for this section of the surveywaé@oi nt Li kert scale, ranging

to 3 = often

Responses between fiugeneration (5.79) and ndimst-generation students (5.71) on the
quality of their relationships with faculty da difference 00.08. The difference between the
two groupswasnot statistically significantt& 7.81,df = 64,246,p = .33 d = .06) at thep = .05
level. Both groups reported relationships that are more positive with their instructors, with first
generation students reporting a slightly higher mean score.-pbaLikert scale ranged from

1 = unavailable, untyful, unsympathetic to 7 = available, helpful, sympathetic.

The mean of the responses floe tonstruct academic knowledge and skilfsr first-
generation and nefirst-generation students was 3.05 and 2.99, respectively. The difference
between thewto groups was .06 which is statistically significant (L2.38,df = 56,777.21p =
.00, d = .09 at thep = .05 level. Firsigeneration college students reported that their experience
at their college contributey 01their academic knowledge and skijgite a bit, whereas nen
first-generation college students said their experience contributed some. The academic
knowledge and skills construct consisted of five survey items and specifically agbesaazhs

of acquiring a broad and general educatioriting clearly and effectively, speaking clearly and
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effectively, thinking critically and analytically, and solving numerical problems. Tiheirt

Likert scale allowed for responses of 1 = very little, 2 = some, 3 = quite a bit, and 4 = very much.

Firstgeneration respondents (2.21) reported that their college emphasized coping with
nonracademic responsibilities, such as work and family, more so thafirsisgeneration
respondents (2.11), but both groups agreed that their college only placed someseomphas
helping to cope with responsibilities outside of the classroom. The .10 difference in mean scores
(t=11.89,df=58,674.03p = .00 d=.10 at thep = .05 level is significant. The-goint Likert

scale ranged from 1 = very little to 4 = very rhuc

Firstgeneration students (2.51) reported a lower goal to transfer to-gfaumstitution
than did noHfirst-generation students (2.60). TH¥® difference between the two groups was

statistically significantt(= -16.69,df = 59,795.56p = .00,d = -.13) at thep = .05 level

Effect sized, was calculated for each variabléhe effect sizes for each of the variables
ranged from .06 to .13. Although the difference betweendesieration and nefirst-generation
Hispanic community college stuaks was statistically significant for all but one of the variables
measured in theTests, the practical significance or magnitude of the differences was small for

each of the six variables.
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Table 22

Independent Samples t Test

Variable n M SD t df p Lower Cl UpperCl Effect Size
Overall GPA -1293 58455.46 0.00 -.162 -.120 0.10
Firstgeneration 37,155 590 1.37
Non-first generation 27002 6.04 1.36
Academic Advising 7.38 58198.99 0.03 .035 .061 0.06
Firstgeneration 36775 182 0.8
Non-first generation 26,796 1.77 0.80
Relationships with Faculty 7.81 64,246 0.33 .058 .097 0.06
Firstgeneration 37236 5.79 1.24
Non-first generation 27012 571 123
Academic Knowledge and Skills 1238 56,777.21 0.00 .057 .079 0.09
Firstgeneration 37,223 3.05 0.67
NorHfirst generation 26997 2.9 0.70
Helping to Cope with Non 1189 5867403 0.00 .082 115 0.10
Academic Responsibilities
Firstgeneration 37,4 221 1.05
NonHfirst generation 26920 211 1.03
Goal to Transfer to a-¥ear -1669 59,79556 0.00 -.105 -.083 0.13
Firstgeneration 36926 2.51 0.73
Nonfirst generation 26814 260 068
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Goal to Transfer to a FourYear Institution

A hierarchicalogistic regression was used to respond to research quasfion
hierarchicalogistic regression was performed to determine the impact of background
characteristic¢sex, age, English as a first language, international student status, children living
in the home) enroliment statugnrolled fulttime or paritime, total credit hours earned,
developmental reading, writing, and math course enrollment, and overal| G&#sfer student
capitalconstruct validationconstruct the new engagement constructs] aollege culture and
emphasiconstrucbon Hi spanic community col |l egar student

institution. The results are presented iable 23.

Background characteristics used in block 1 to predict goal to transfer to-ygetmur
institutionwas statistically significanX?(4) = 1824.27p < .001. The model for block 1
explained 4.9% (Nagelkerk?) of the variance in goal to transfer to a fgear institution and
correctly classified 87.3% of the student resporSéshe five bakground characteristic
variables shown in table 23, sex, agaglish as a native languaged children living in the
home were the only predictors that were statistically signifi¢artmale students, the odds of
indicating a goal to transfer were deased by a factor of .87. The odds of having a goal to
transfer decreased as students got older. As students reported a higher age group, they increased
the likelihood of declaring transfer was not a goal by a factor of N&#ve English speakers
weremore likely to indicate a goal to transfer than maive English speaker§he odds of a
native English speaking student not having a goal to transfer decreased by a factorhed .93.
odds of a student whose first language was English indicating mai ogransfer were
decreased by a factor of .$8udents with children living with them in the home were more

likely to indicate a goal to transfer. Students living with their children decreased their odds on
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not a goal to transfer by a factor of .86Gslalso worth noting that, while not statistically
significant, students whose native language was English were close to being statistically

significant = .004).

The addition of enrollment factors in block 2 to predict goal to transfer was stéistica
significant,X?(4) = 2515.52p < .001. The variance explained 6.7% (NagelkéRefor block 2
of the model in goal to transfer and correctly classified 87.3% of the respondents. Of the six
predictor variables in block 2, ongnrollment status, totakedit hours, developmental writing,
anddevelopmental math coussevere reported as statistically significatll-time students
were more likely to indicate a goal to transfer. The odds otifuk students not having a goal to
transfer decreased byactor of .94 .Students reporting more total credit hours earned were more
likely to indicate a goal to transfer than students with fewer credit hours. Students with more
credit hours were at decreased odds to indicate not a goal to transfer by af f8&dBtodents
that reported having plans to or had already completed a developmental writing course decreased
the likelihood of having a goal to transfer. These students slightly increased their odds of not
having a goal to transfer by a factor of 1.88udents that respondwdth no plars toand never
completed developmentalathdecreasetheir likelihood to reporhot havinga goal to transfer

The odds of students reporting not a goal to transfer decreased by a factor of .88.

When adding the transfetudent capital construct to block 3 to predict goal to transfer,
the results were statistically significaXt2(4) = 2931.93p < .001. The model for block 3
explained 7.8% (Nagelkerk?) of the variance in goal to transfer and correctly classified®87.
of Hispanic community college respondemesults for transfestudent capital are shown in

Table 23.Students more engaged with the support services associated with TSC were more
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likely to identify a goal to transfer. As students increased theirfuseraces, such as academic
advising, career counseling, peer tutoring, skill labs, transfer credit assistance, and disability

services they decreased the odds of not having a goal to transfer by a factor of .68.

The addition of the validation construotthe previous factors in block 4 to predict goal
to transfer was statistically significatt?(4) = 3014.92p < .001. The addition of validation in
block 4 to the model explained 8.1% (NagelkeRkeof the variance and correctly classified
87.4% of theespondents. As validation related variables increased, students were 1.25 times
more likely to indicate a goal to transf&issentially, at the block four stage the model correctly
predicted goal to transfer 87.4% of the time. As students reported legbks of validation,

they were less likely to indicate a goal to transfer.

The six new engagement constructs, faculty interactiorpfeciiss learning, academic
quality, intercultural dialogue, personal development, and academic knowledge anw/skals,
added to block 5 to predict goal to transfer and were found to be statistically signXit{@hts
3938.05p < .001. Adding the six new engagement constructs to block 5 explained 10.5%
(Nagelkerke R) of the variance and again, correctly classiBZd4% of the student respondents.
Each of thesix subconstructsvere statistically significanfAs students reported higher levels of
engagement in academic quality, intercultural dialogue, and academic knowledge and skills each
increased the likelihoodf a student to have a goal to transfer. Each of these constructs
decreased the odds of students indicating they did not have a goal by factors of .70 for academic
quality, .90 for intercultural dialogue, and .67 for academic knowledge and skills. Aatstude
reported high levels of engagement with personal development, they were less likely to indicate

a goal to transfer. The odds of a student reporting they did not have a goal to transfer slightly
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increased by a factor of 1.09. Therefore, community cefidtave the greatest opportunity to
positively influence Hispanic students on their decision to identify a goal to transfer when their
students are engaged in quality academic practices, in dialogue with students of diverse

backgrounds on topics of differee, and in activities that build academic skills.

The final addition to the model was the college culture and emphasis construct to block 6.
The additionatonstructo the modetvas statistically significanX?(4) = 3961.72p < .001.A
Hosmer and Lenshow test was completed to determine the goodness of fit. The test was not
statistically significant (p = .451), which indicated that the model was not a poor fitting model.
The complete model explained 10.5% (NagelkerReoRthe variance and correctlijassified
87.4% of all Hispanic community college student respondents. As college culture and emphasis
increased, students were 1.11 times more likely to indic#thavinga goal to transfer to a four
year college or universityn other words, studentgere less likely to have a goal to transfer
when the college was viewed to heavily emphasize encouraging studying, providing support to
succeed, encouraging contact with diverse students, helping to cope wabatd®amic

responsibilities, and providingipport to thrive socially.
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Table 23

Hierarchical Logistic RegressiarNot aGoal to Transfer to a FouYear Institution

Variable B SE Wald df p Exp(B) Lower ClI Upper ClI
Background Characteristics
Sex Male -14 .02 35.25 1 .000 .87 .83 91
Age 30 .01 148544 1 .000 1.34 1.32 1.36
(Native) English Yes -07 .02 8.17 1 .004 .93 .89 .98
International -05 .04 1.32 1 .250 .95 .88 1.04
HaveKids: Yes -15 .03 31.45 1 .000 .86 .82 91
Enrollment
Enrollment Parttime -.06 .03 5.78 1 .016 .94 .90 .99
Total Credit Hours -11 .01 160.29 1 .000 .89 .88 91
DevelopmentaReading .03 .02 1.08 1 .299 1.03 .98 1.08
Developmental WritingPlan to/done .08 .02 11.60 1 .001 1.09 1.04 1.14
Developmental MathNot done/nor plan to -13 .02 52.19 1 .000 .88 .85 91
Overall GPA Lower -01 .01 1.14 1 .286 .99 .97 1.01
Transfer Student Capit@lonstruct -39 .02 27354 1 .000 .68 .64 71
Validation Construct 22 .02 156.22 1 .000 1.25 1.21 1.29
New Engagement Constructs
FacultyInteraction .06 .03 5.98 1 .014 1.07 1.01 1.12
Outof-Class Learning .06 .03 4.83 1 .028 1.06 1.01 1.18
Academic Quality -36 .02 363.82 1 .000 .70 .67 72
Intercultural Dialogue 11 .01 72.03 1 .000 .90 .88 .92
Personal Development 90 .02 20.41 1 .000 1.09 1.05 1.14
Academic Knowledge and Skills -41 .02 287.42 1 .000 .67 .64 .70
College Culture and Emphasi®nstruct A1 .02 23.66 1 .000 1.11 1.07 1.16
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Summary

This chapter presented the results from the 2016-greaecohort of the CCSSE
instrument. Each of the research questions guided the format of the statistical analysis that was
conducted. Descriptive statistics, inferential statistid@eéts), and a hierarchical logistic
regression were used to answer each of the three researcbmgiestialyzing the entire dataset
for the threeyear cohort allowed for a thorough investigation of the data. The interpretation of

the data analysis wille discussed in chapter five.
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CHAPTER V:

DISCUSSION, CONCLUSION, AND IMPLICATIONS

Overview

This chapter presents the quantitative findings and a discussion of the overall results of
the study. The chapter is organized into seven sections. First, a summary of the study is
reviewed. Next, there is a discussion of the quantitative findings. A conclsdioen presented.
Finally, the chapter concludes with sections on implications for policy and practice,

recommendations for future research, and concluding thoughts.

Summary of the Study

Chapter 1 introduced the importance of developing an appreciatiamd understanding
of the cultural differences Hispanic students bring to community colleges. The chapter also
described a multifaceted purpose that included the following: (a) to better understand how
Latina/o/x experiences increase student engageiigrig test the reonceptualized CCSSE
factors on the generational status of Hispanic community college students; (c) to test if the
factors in the hypothetical conceptual model increase Hispanic community college student goal
to transfer to a fouyear nstitution; (d) to provide effective engagement strategies and

recommendations for future research.

Chapter 2 provided a review of the literature on Hispanic community college students,

and discussed persistence through validation and encouragememtneevital factors, and
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support serices. The chapter also presenliggtature on the gendered family roles and
responsibilities that Latina/o/x college students are expected to manage. The chapter also
revi ewed t he i(hoB3)IECmodekon thd nevAhy/dothaticalsconceptual model
devel oped for #2002y asidayi oRe n(WB)ROIY}ransieraanand s
student capital (2007gstodent engagemdnt theory weee alsoaliscissed as
the basis for the theoretical framework of the study. The chapter then reviewed literature that had
used CCSSE data for studies on community college men of(ddéotinez, 2018; Wood &

Palmer, 2016)faculty interactions with Latina/o community college studé¢ntsdberg, Km,

Andrade, & Bahner, 20183%tudent socializatiofWang, 2016)systemic barriers to minority

student academic achievemé@teene, Marti, & McClenney, 2008)nd also, criticism of the

CCSSE benchmarKdlora, Crisp, & Matthews, 2011The chapter concluded with an overview

of the literature on firsgeneratiorstatus of community college students.

In Chapter 3, the quantitative methodology was presented along with the methods used to
design and conduct the study. Specifically, the CCSSE instrument was discussed in detail, as was
the population and sample, [Ealtion methods, and reliability and validity of timstrument
Variables were presented along with their associated coding scales. Additionally, the method of

the data analysis was reported.

Chapter 4 reported the results of the quantitative analyiseschapter presented a
thorough review of the background characteristics through descriptive statistics and frequencies.
Additionally, inferential statistics were presented to compare several dependent variables
between the groups firgieneration Hispanicommunity college students and Host-

generation Hispanic community college students. Lastly, the results of a logistic regression were
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presented to demonstrate if thecanceptualized CCSSE factors had an impact on Hispanic

community college studesit6 goal t o -yearanstitutioe.r t o a four

Chapter 5 provides an interpretation and discussion of the study. Implications for policy

and practice, recommendations for future research, and concluding thoughts are provided.

Discussion of Findings

Research Question One

What are the background characteristics and engagement experiences of Hispanic

students in community colleges?

This research question examined the background characteristics and engagement
experiences of 74,188 community college shislédentifying as Hispanic. In an effort to better
understand the population and their lived experiences, descriptive statistics were used to measure
the frequencies of the responses. Descriptive statistics were employed to assess independent
variables gouped by the six factors (background characteristics, enrollment, transfer student
capital, validation, the new engagement constructs, and college culture and emphasis) in the

hypothetical conceptual model.

Background Characteristics

The variables assexsin the study under background characteristics included sex, age,
English as a native or first language, international student status, children living in the home, and
Hispanic. Given that the data had already been reduced to include only studeratd that h
identified as Hispanic, that particular independent variable was not run as a frequency. Since the

item in the CCSSE survey inquired about sex and not gender, the responses were limited to
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female and male. Female students comprised about®8%2,840 of the population, and the
male respondents totaled slightly more than 48% 81,188). Of the 74,188 respondents, 160
students chose not to respond to the item on sex. Almost 78% of the respondents were of the
traditional college age range between &8 34 years old. The remaining 22.3% were-non
traditional college students ranging in age from 25 to more than 65 years old. Nearly29% (
29,354) of student respondents reported having children living in the home with them while
enrolled. Slightly moreéhan 52% it = 38,853) of the student respondents reported English as
their native or first language. More than 986=(6,730) of the respondents reported being an
international student or a foreign national. Of the 74,188 participants in the study, &3@stu

chose not to respond to this item.

An additional descriptive statistic was run to assess the frequency with which students
reported beingafirsfener ati on coll ege student. Consi ster
literature from Pascarella dt §2004), firstgeneration in this study was considered to be
students with parents that had not had any college experience. More specifically, neither mother
nor father had received more than a high school diploma or GED. Ovem553d.(121) of the
regpondents reported that neither mother nor father had any college experience which compares
to almost 45%n = 25,101) of students that claim at least some college experience for at least
one parent. Of note is that a substantive number of students iohttv @ = 17,966) either did
not provide information for either parent, or
The number of missing students for the i1tems
actually much greater than has been regahrout a decision was made by the researcher to
transform the variable to allow student responses that include at least one response to either

mot her s or fatheroés education | evel. CCSSE d
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is a missingesponse to either of these two survey items. The decision to include students that
provided the education level to either the mother or father is a unique characteristic of this study
that provides a broader understanding of this characteristic thanitigggemmunity college

students bring to their college experience.

Enrollment

Several enroliment variables were measured to assess the frequencies in which Hispanic
community college students access their colleges. Specificallyindlversus paitime
enrollment status, total credit hours earned, enrollment in developmental or remedial reading,
writing, and math courses, and overall GPA were measured. Students indicated they had already
completed or planned to complete developmental reading andgaedurses with a response
rate of about 35%n(= 25,187) and 39%n(= 28,679), respectively. Developmental math was a
priority for a larger percentage of the population, where 32m84623,559) had already
completed the course and 17.3%6(12,572) planed to do so. These data affirm literature
highlighting the poor academic preparation FiK education that is a reality for many
Latina/o/x community college studerfS8andara, 2017)The need for enroliment in remedial
courses also underscores Zell 6s (2010) resear

Hispanic students face.

The majority of the students (68%5= 50,459) respondg to the survey reported being
enrolled at their college futime, which leaves 32% & 23,729) of respondents enrolled in less
than fulktime. Almost 58%1§ = 40,884) of respondents reported having earned between one and
twenty-nine credit hours at tivecollege. Another 28%mn(= 20,455) indicated they had achieved

between twentynine and sixty hours toward a degree. When considering these data it is
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important to be mindful of the literature that discusses the many roles Latina/o/x students must
maintah while making progress at their community college. Latina/o/x students are frequently
asked to prioritize financial and cageving responsibilities over academic responsibilities

(Cejda & Hoover, 2011; Harklau, 2013s Hispanic students are earning credit hours,
community college faculty and staff should be mindful that many are doing so in spite of also

working full-time jobs or caring fommediate and extended family members.

The final variable reviewed in the enrollment factors was overall GPA. Of the
respondents, 87.4% € 64,057) indicated having earned at least a C+ average at their college.
Of that 87.4%, almost 10% € 6.971) eported an A averagdmong all respondents,
approximately 12%n = 9,156) of the population sample reported an overall GPA of C or less.
With almost 64% of students reporting at least anB\average, the majority of students

indicated they are achieviraj a high level.
Transfer Student Capital

Given the importance of TSC variables in determining the knowledge and skills that aid
student during the transfer process, the frequency with which students access student services
associated with TSC were meaasd(Laanan & Jain, 2016Y he first variable measured the
frequency with which students accessed academic advising. Students reported accessing these
services at a rate of nearly 66%. Oéger concern was tiegher percentagef respondents
indicating they had rarely or never used services such as, career counseling (45.3%), peer
tutoring (42.5%), skills labs (33.9%), transfer credit assistance (38.9%), and services for students
with disailities (34.5%). Compounding these concerns were large numbers of students reporting

they did not know if they had accessed the servicensidering tha88% of students enrolled as
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full-time studentshe datademonstratinghatthe majority of studentwere not connected with
key servicesvas even more concerning. These student services haverogen to promote

intent totransfer to a fouyear institution(Laanan & Jain, 2016)

Validation

The literature indicated a powerful influence family can have on Hispanic community
college students, although the literature was inconsistent on whether or not the influence was a
positive or negative associatig@astro & Cortez, 2017; Ced& Hoover, 2011; Harklau, 2013;
Harris, 2017; Zell, 2010)When family influence validatesstudends decision to enroll in
college, the literature is clear that family can provide emotional support, guidance,
encouragement, financial support, and mengp All of these forms of validation contribute to
student success, s@bnfidence, and persistence. Given the importance and value of family
influence, it was encouraging to find that 7196=(52,055) of students reported family as being
extremely supprtive and another 16.6% € 12,147) indicated quite a bit of family support.
Only 2.7% (= 1,977) said their families were not very supportive of their enrollment in their
community college. Another valuable source of support to Latina/o/x commurlggeol
students can come from friends. About 5% 37,805 of respondents reported feeling
extremely supported byiends, and almost 27% = 19,532)said they received quite a bit of

support from friends.

Another key source of validation can come frilva people and relationships formed at
the college a student is enrolled in. The instrument asked students to rate the level of availability,
helpfulness, and sympathy of their instructors on a speenrt Likert scale, with seven being the

most availablehelpful, and sympathetic and one being the least. Over 64% of respondents
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indicated their relationships with their instructors were at least a six on the scale. Similarly,
relationships with other students were measured with the sames@Euéscale, bt measuring

the level of friendliness, supportiveness, and belonging. Over 55% of respondents indicated a six
or seven when they reflected on the validation they received from their peers. The relationships
with the fewest number of students indicatirgpaor seven on a scale measuring how helpful,
considerate, and flexible administrative personnel and office staff were toward Latina/o/x
students. Only 46.5% reported high levels of support from their relationships with community
college staff. These lowumbers may help make meaning of the low levels of usage in student
services associated with TSC factors. With nearly 33% of student respondents reporting a neutral
score of four or worse, this could highlight an opportunity for community colleges tasecre
connection to student services that increase the likelihood of transfer teye&ruollege or

university.

Faculty Interaction

Faculty interactiowasone of the six new engagement constructs. This particular
construct assessed six items on thé&SGE instrument. Of those items, communicated through e
mail (67.6%), discussed grades and assignments (52%), received prompt feedback (60.6%), and
worked harder than thought possible to meet faculty expectations (59.5%) were the variables that
generated th highest levels of engagement with faculty with students responding they have
engaged in these interactions often or very often. Variables where students indicated often or
very often faculty interactions at a smaller percentage were when discussingtzarse
(35.4%) and ideas from readings and assignments outside of class (20.5%). In fact, 43% of

respondents indicated they had never discussed ideas from readings and assignments outside of
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class. Discussing career plans or academic conversations aftgideclassroom may feel less
natural to many faculty, but these interactions represent additional opportunities to increase
facultyi student engagement and validation, and it is incumbent upon the faculty to initiate these

conversations with their staedts (Rendon, 2002).

Out-of-Class Learning

The second new engagement construct measured wagdass learning. This
construct consisted of four survey items. The only variable with a majority of student
respondents (68.4%) reporting sometimes, oftengery often was the response to worked with
classmates on assignments outside of class. In each of the other three itemsoft txiouggat
other students, participated in a commuitiased project for class, and worked with instructors
on projects othethan coursework), the majority of students reported never having engaged in

the activities.

Academic Quality

The third construct assessed in this study was academic quality. To assess this construct,
three variables were identified. Approximately 60#&tidents reported having prepared two or
more drafts of a paper assignment often or very often before submitting, and over 72% of
respondents indicated having often or very often integrated multiple ideas or information into a
paper or project. It wasurprising that only 40% of students said they had often or very often
given a classroom presentation, and almost 20% have never given a presentation in class.
Overall, students reported frequent engagement with activities that connote good academic

qualiy.

Intercultural Dialogue
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With the established history of emphasis on addressing racial, social, and economic
inequities in the LB. and a well documented diverse demographic nationally, community
colleges have an opportunity to create meaningful emgagieamong diverse student
populations on topics of differen¢€ohen et al., 2013, Huerta & Fishman, 2014, Laanan, 2003)
The fourth new engagement construct aimed to measure intercultural dialogue among Hispanic
community college students by asking haeguently they engaged in serious conversations
with studentsvho were not Hispanic, and how often did they have serious conversations on
topics of religion, politics, and values. Stu
distributed with aboud quarter of respondents indicating very often, often, sometimes, and never
to both of the items. If about 75% of students are indicating that they engaged in serious
conversations of difference at least sometimes, and about 75% of students repa@séhat th
serious conversations were among a diverse student population at least sometimes, then

community colleges are living their mission to create positive social change.

Personal Development

The next new engagement ¢ o0n semenuexderieice c us e d
impacts their personal growth and development. This construct assessed responses to items
inquiring to the degree of impact the college had on understanding self, understanding people of
other ethnicities and backgrounds, developing agp@tode of ethics, and contributing to the
wel fare of oUndarsandmgselinies %, n y 48,573), understanding people from
other ethnic backgrounds (6127 44,719)anddeveloping a personal code of ethics (58.8%,
= 42,946) indicatedthat the majority of students believed their college had affected their

personal development very much or quite a bit. Ty indicatehat the high rates of exposure

101



to diverse people and ideas assessed in the intercultural dialogue construct atengaos

positive impact on the personal growth and development of students.

Academic Knowledge and Skills

The last of the new engagement constructs assessed many of the other aspects of the
multi-faceted community college mission. Items within thestarct inquired about several
important dimensions of the student experience, such as acquiring a broad education, writing
clearly, speaking effectively, thinking critically, and solving numerical problems. Almost 80% of
respondents indicated that theinmmunity college experience contributed quite a bit or very
much to their acquisition of a broad and general education. Between 70% and 80% of
respondents indicated their community college experience added quite a bit or very much in their
development of wting, speaking, and thinking more effectively. Interestingly, math was the
area reporting the lowest percentage of students reporting quite a bit or very much development.
While enrollment in the courses was high, successful completion of developmemsaiscand
enrollment in college level courses was not part of this study, but should be stindiszihas
been a trend in several states to legislate colleges away from remedial courses that are viewed as
costly, ineffective, and nearedit bearindSmithy A., 2015) I n Ashl ey Smithos (
she describes corequisite remediation, or college level courses that pair students with a tutor, as
an increasingly popular innovation that serves as an alternative to traditional remedial courses.
Critics of corequisite remediation are leery of its success rates and posit that those most

successful are likely White, middi#ass students (Smith, A., 2015).

College Culture and Emphasis
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The culture of success and degree to which colleges emphasize supmtirtitiessand
engagement demonstrate a commitment to and an investment in students. Favorable percentages
of students indicated that colleges place very much or quite a bit of emphasis on variables such
as, on encouraging studying (79.1%), providing supiporsuccess (77.2%yndencouraging
contact among diverse students (60.4%). Of particular concern for Latina/o/x community college
students were the less favorable rates for helping to cope withaamiemic responsibilities
(63.9% said very little)ard providing support to thrive sociall$%.6% said very little or some)
As mentioned in the literature, Latina/o/x community college students are often asked to
continue to support their families with fulnd partime jobs or through domestic care for
young and elderly family members (Aguinaga & Gloria, 2015, Cejda & Hoover, 2011, Gloria et
al., 2017). These additional responsibilities can compete with academic responsibilities.
Providing coping strategies for n@tademic responsibilities is an impaorttaupport service
community colleges should offer. Additionally
studentsd motivation to coll aborate to achiev
allowing Hispanic community college student$told social capital through social networking
promotes persistence provide just some of the examples in the literature that document the

importance and value of thriving socially for this demographic.

Research Question Two

Do factors such as overall GRAcademic knowledge and skills, faculty relationships,
academic advising, and helping to cope with4academic responsibilities differ between first

generation and noffirst-generation Hispanic community college students?
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The literature is inconsistemt what it means to be firgfeneration college student. Some
authors describe being the first in their family to attend a college, others describe being the first
to complete a college degree, and still other authors considegdimstation to mean thagither
the mother, nor the father have had any education past that of earning a high school diploma or
GED (Holley & Gardner, 2012, Pascarella, Pierson, Wolniak, & Terenzini, 208dfoRl & Hoyer
2017) CCSSE agrees with Pascarella et al. (2004) thatg@seration college students are those
whose parentsodé6 education was | imited to high

college experience.

The findings of this study supp the literature, which states that Aiinst-generation
community college students are more likely to transfer to ayfear institution\Wood &
Palmer, 2016)Nonfirst-generation Hispanic community college students reported statistically
significanthigher mean scores (M = 6.04) on overall GPA compared tegérseration students
(M = 5.90). Nonfirst-generation Hispanic community college students also reported a
significantly higher mean score (M = 2.60) for goal to transfer to ayfear college b

university than their firsgeneration student (M = 2.51) counter parts.

The findings also describe a consistent difference in academic engagement between the
two groups. Firsgeneration students reported higher mean scores in academic advising,
relaionships with faculty, academic knowledge and skills, and helping to cope with non
academic responsibilities with each being statistically significant except for relationships with
faculty. While the differences between the two populations was mostlstisglty significant,

the magnitude or practical difference (effect size) between the two groups was small.

Research Question 3
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How do background characteristics, enrollment, the new engagement constructs,
validation, transfer student capital, and collegdture and emphasis predict goal to transfer to

a fouryear institution?

To respond to this question, a hierarchical logistical regression was conducted to
ascertain if the factors in the hypothetical conceptual model, presented in chapter three, have a
effect on the likelihood that a student will identify a goal to transfer to aykear institution.

The full model explained 10.5% (Nagelkerk® Bf the variance and correctly classified 87.4%
of student respondents. In other words, the model corqeticted Hispanic community
college students goal to transfer 87.4% of the time. This logistic regression model followed the

hypothetical conceptual model, whistasb ased on Astindéds (1985) |1 EO
Inputs: Background Characteristics

Block one of thenodel contained background characteristics that students brought to
college, such variables as sex, age, English as a first language, international student status, and
children living at home. Sex, age, English as a native language, and children livargeatvere
the only statistically significant variables in the model. Latino male students had a 47%
probability of indicatinghota goal to transfer. Documentation of the pressures to prioritize
family responsibilities ahead of academic commitments hasdiseussed in the literature and
this study, but the ways in which Latinos and Latinas experience those priorities is different
(Cejda & Hoover, 2011, Harklau, 2013). Latinos experiaat®llerismowhich pressures men
to provide for the family financiall and Latinas experiencearianismowhich emphasizes
family-centric cultural norms over academics (Aguinaga et al, 2015, Gloria et al., 2017,

Rodriguez & Blaney, 2020). It should not be assumed that these pressures are weighted equally.
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The burden to worland provide financially may cause Latino male students to feel as though
transfer to a fougear institution is not possible. It is also likely that these pressures and the
complexity of the responsibilities increasesat u d &ga. AHHIspanic studentgreased in
age,their probability fomot having a goal to transfer was 43%. Native English speaking students
had48% probalility of not havinga goal to transfer. It is likely that a higher percentage of
students with English as their first languageulddeel more confident in negotiating the barriers

to transfer. Hispanic community college students with children living in their home4&d a
probability ofnothaving a goal to transfedded responsibilities of caring for children in the
homesomewlatdiminishredL at i na/ o/ x st udlaardebfer stadents toderable g o a l
to focus on their studies, colleges should work to secure grant funding to help provide childcare
servicesThese data help to affirm the literature supporting communitgges as a pathway

that is both more affordable and an accessible option to multiplepaxghig careergPadilla et

al., 2019)

Environment: Enrollment

The addition of the six indepdant variables to the model were statistically significant.
Enroliment status, total credit hours, developmental writing, and developmental math were each
statistically significant. Students enrolled opaattime basis had 48% probability ofnot
identifying a goal to transfer. As total credit hoalecreasedbr students, the probability ot
havinga goal to transfewas 47% ]t is logical to infer that fultime students making progress on
their credit hours would feel more hopeful in their intentransfer. Plans to enroll or
completion in developmental writing courses generated o8B&/@probability ofno intentto

transfer.Students who have not completed, nor plan to comgitelopmental mathad a 47%
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probability of not having a goal to trefer. Developmental math courses continues to be an
important variable for Hispanic community college students in this study, and the data indicate a
greater awareness of the need to develop math skills among Latina/o/x community college
students. When véewing frequencies earlier in the study, Hispanic students indicated
substantively higher numbers for planned enroliment or completion of math £consgared to
developmental reading and writing courdesrollment in remedial courses is not necessarily
associated with successful completion. Inability to complete remedial courses could discourage

students from attempting college level courses for writing and math.

Environment: Transfer Student Capital Construct

The TSC construct was added to block ¢hoéthe model and was statistically
significant.Decreasedtudent connection to support services associated with TSC meant,
Hispanic community college students f@d0% probability forno intentto transfer. These data
val i date t he Is(200&)rassdrtion tleat as studdnts eonnaah viith community
coll eges in ways that build a studentdear TSC,
institution. Community college leaders should be encouraged by the findings that support
services, common to most community college campuses, can have a truly significant impact on a

student 6s i nt e nyear dlegeodrrudversith.er t o a four

Environment: Validation

The validation construct was then added to block four of the model andatiascally
significant. Validation was measured by assessing the degree of support from friends and family
and the quality of relationships with students, faculty, and staff at the college. Essentially, at the

block four stage the model correctly preditigoal to transfer 87.4% of the time. As students
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reported higher levels of validation, they were less likely to indicate a goal to transfer. As
validation increased, students had a probability of 44%dantent to transferThese data
contradictRendon6 s wor k and s h o Rdcalingithe mech modeimedest feaultst h e r
from the frequencies run on relationships with staff, it is plausible that an increase in the
helpfulness, consideration, and flexibility in administrative offices would haw®ager impact

on the validation construct.

Environment: New Engagement Constructs

When the new engagement constructs were added to block five of the model, the re
conceptualized CCSSE constructs were statistically significant. Each of the six newrsegag
constructs in block 5 were statistically significant. As faculty interaction increased, students had
a probability 0f52% of nointent to transfer. Faculty interactions were reasonably positive, but
also showed room for growth. Faculty were not seeangaged in conversations outside of the
classroom, nor were they inclined to discuss career plans with students. Both variables are
meaningful opportunities for faculty to validate students. There \Ba%ogprobability ofnot
having agoal to transferdr students reporting increased engagement witlofciass learning
activities. Outof-class learning opportunities, such as tutoring other students can provide a
deeper level of learning for students, but also may not come naturally to students. Gymmuni
college personnel should look for opportunities to connect students with their peers, and
encourage students to recognize gifted students ability to teach others. As students reported
decreasetkvels of academic quality, the probability for studené&ntdying no intentto transfer
was41%. Included in academic quality were variables that promote deeper learning, such as the

integration of multiple sources into a concept or assignment. Consequently, academic quality
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was the second most important couastito the likelihood of intent to transfer. The degree to
which students weressengaged in intercultural dialogdecreasethe probability oo intent

to transfer by 7%. Literature has identified racial integration as one of its many goals and
diversity of the community college as a strength that makes it a superior option-te@&vur
institutions (Cohen et al., 2013, Padilla et al., 2019). With this consideration, intercultural
dialogue provides a strong affirmation of the impact these conversaaorhave on the

academic goals of community college students. Less influential to goal to transfer was increased
levels on personal development growth which only had a probabilgéfof no intent to

transfer The descriptive statistics indicated thajority of Hispanic community college students
reported high levels of engagement in almost all of the personal development variables. This
construct may be important, but simply may not be as strong of an indication of goal to transfer
as other construgtin the model. Students reportilogver degrees of experiences developing
academic knowledge and skills had an impressive probabil#@%fof no intent to transfer.
Essentially, igher degrees of engagement with academic knowledge and skills weresthe mo

i mportant variables determining Hispanic stud
Environment College Culture and Emphasis Construct

The five independent variables comprising the college culture and emphasis construct
were added to block six and were stataticsignificant. Block six completed the model.
Students reporting an increased emphasis from their college on the factors associated with
college culture and emphasis habl3bo probability ofno goal to transfer. The variables in this
construct indicateommunity colleges have an opportunity communicate care and concern for

the weltbeing of their students through an investment in their academic success, ability to thrive
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socially, development of coping skills for nragademic responsibilities, and deymtwent of
relationships with people different from themselves. These arebeiely traits that are not
specific to the college experience, but rather characteristicsebweli ng t hr oughout

life.

Conclusions from the Findings

This quantitatie study had multiple purposes. First, this study sought to better
understand how Hispanic student experiences increase student engagement in the community
college through the use of a thgear cohort of a national data set from CCSSE. Second, this
studyaspired to move beyond the CCSSE benchmarks andtastceptualized CCSSE factors
of first-generation versus nefirst-generation Hispanic community college students. Third, the
research tested a new hypothetical conceptual model of factors thatentwedkelihood of
Latina/o/ x community col | e+yearirstitutiot.€antldsisns g o a |

can be drawn from the findings and can be found below.

Conclusion One

This study deepened understanding of how Hispanic community cdllegelse nt s 6

experiences increase student engagement

This quantitative study assessed all Hispanic community college students from a three
year cohort of a national dataset from CCSSE. Survey results from 74,188 Hispanic community
college students were measd to provide quantitative analysis to a body of literature that leans
gualitative. Several findings in the descriptive statistics of background characteristics supported
the literature. Gandara (2017) detailed the pod2kacademic preparation, whiclkasvsupported

by the percentages of students planning to enroll in, or having already completed developmental
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courses in reading (35%), writing (39%), and math (50%). This study also builds on previous
research done by Cejda & Hoover (2011), Harklau (204@)jnaga & Gloria (2015), Gloria et

al. (2017), and Rodriquez & Blaney (2020), which discussed the cultural norms associated with
Hispanic college students. Specifically, the literature focused on the traditional gender roles for
Latinos and Latinas, asell as the familycentric pressures that many Latina/o/x students
experience. This study found that Latina women enrolled in community colleges in larger
numbers than Latino men, by a rate of 58% to 42%. Of students identifying as Hispanic, almost a
third (29%) indicated they had children living with them in their home. Of concern was the low
numbers (36%) of Hispanic students reporting that their college helped them cope with non

academic responsibilities.

Conclusion Two

This study moved beyond the CC®8Rchmarks and tested-cenceptualized CCSSE

factors between firggeneration and nofirst-generation college students

The results of the analysis supported previous research from Wood & Palmer (2017) that
stated noffirst-generation college studemnt®re more likely to transfer to foyear colleges and
universities than firsgeneration students. In this study, Host-generation students reported

higher mean scores for overall GPA and goal to transfer.

Another key difference between the two ggewvas that of their engagement
experiences. Firgjeneration college students were more engaged in services and relationships
than nonrfirst-generation students. Specifically, figgtneration students indicated increased
numbers of connection to acaderadvising, faculty relationships, academic knowledge and

skills, and helping to cope with na@tademic responsibilities. It is reasonable to posit that first
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generation students would be actively seeking out services to help them succeed in larger
numberghan noHfirst-generation students that may be able to rely on family for support and

validation.

Conclusion Three

The model was an overall good fit for predictimgintent to transfewwith transfer
student capital, academic quality, and academic kndgdeand skillserving aonstructs that

were clearly the most important factors in the model

The new hypothetical conceptual model was a good fit for predicting goal to transfer to a
four-year institution. The model correctly predicted Hispaniccommury col | ege st ude
to transfer 87.4% of the time. Following Asti
characteristics) were added to the model, followed by environmental variables (enroliment,
transfer student capital, validation, amelv engagement constructs). Finally, the output variables
(college culture and emphasis) were added to the model. Core to the framework of both NSSE
and CCSSE is student engagement theory, but student engagement can come in many forms and
many theorists &ve helped shape our understanding of student engagement. While Quaye &

Harper (2014) correctly point out that lamcome, firstgeneration community college students
do notnecessariljave the luxury to participate in engagement activities, some forms of
engagement are more accessible. Kuh et al. (2007) added important student services and
resources that promote student learning and success to our understandingerhengathis
study reportedmpressive statistics for the TSC construct (60%), the ac@dguality construct
(59%), and academic knosdge and skills construct (61%); each of whiatreased the

probability of Hispanic community coll ege stu
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Implications for Policy and Practice

There are multiple implications fopbficy makers stemming from this quantitative study
on Hispanic community college student engagement. Hispanic community college students offer
a rich culture that compliments community college campuses and will continue to do so in larger
numbers in the ra future. With this is mind, policy makers should be aware of the benefit
student support services have on this populatiodn@wk for opportunities to exgmd upon
resources like academic advising, career counseling, peer tutoring, skill labs (particular
writing and math), transfer credit assistance, and disability support services. Support services
have demonstrated their ability to promote student success and academic goals. This is especially
true of firstgeneration Hispanic community collegedguts that may not have another resource

to help navigate the transfer process.

Additionally, policy makers should look for systemic opportunities to assess the
effectiveness of developmental courses in writing and math. Enrollment in both courses were
statistically significant, and students engaged in developmental math courses had a higher

probability of identifying a goal to transfer.

An additional recommendation stems from the composition of the faculty, staff, and
administrators within community #eges. With the impressive prominence of Hispanic students
in border states and around the country, what are colleges doing to create a campus environment
where its employees more closely resemble itéo
for vacant positionsnviting people of color to nominate colleagues within their netwami,
building diverse search committees can help institutions estabtlsfeese pool of candidates.

While some nofHispanic faculty members may have a genuine istenelatinx culture, it
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would be advisable to complement these instructors with people that actually share the same
culture. Beyond their ability to validate students, Hispanic faculty members and advisors have

the ability to modalgbalsf or studentsédé educati on

Furthermore, community colleges can and should be looking to increase engagement
among students that share similar cultural backgrounds. Are there friendship mechanisms in
place that help students find others that help them feel as thougbetlbeyg at that college?

Does programming exist among these organizations and clubs to increase dialogue on difference,

educational goals, career aspiratidredjef systems, or academic concepts?

Community college administrators should further emphasizarriculum that promotes a
broad education, writing effectively, speaking clearly, thinking critically, and solving numerical
problems. These variables combine to form the academic knowledge and skills construct that
was the most important construct aggticting intent to transfer. An intentional focus on building
these academic skills has been proven to have a significant impact on the lives of community

college students.

The research in this study helped inform several implications for practiadtyFsitould
challenge students academically. Students that reported high levels of engagement in quality
academic activities were much more likely to have a goal to transfer. Classroom presentations,
preparing multiple drafts of assignments, and integyatinltiple ideas and concepts into a paper
were not only variables promoting academic goals, but these activities might also serve other

goals such as, speaking clearly and thinking critically.

The research supported previous literature on the importdiriaeultyi student

engagement on persistence and academic sugeska & Hoover, 2011; Greene et al., 2008;
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Tovar, 2015b; Zell, 2010Faculty relationships were the most important variable in the
validation construct, yet there is still opportunity for improvement. Faculty should be enaburage
to broaden their relationships with students beyond the borders of the classroom to include

conversations on career aspirations and ideas from class readings and assignments.

Recommendations for Future Research

Further quantitative studies should bendoicted to study other academic goals and other

ethnicities

This study was limited in scope to one dependent variable, goal to transfer, but there are
several other goals that students identify when they enroll in community colleges. Students may
have nadesire to transfer to a foyear institution, but could see community college as an
opportunity to developjcb el at ed skill s, achieve a certific
Additionally, this study was limited to students identifying as HispaFurther research should
be done to analyze how the background and engagement experiences of Hispanic students

compares to Black, Asian, and White community college students.

A quantitative analysis of t hdmédntandweor s t ha

year and fowyear institutions

This study analyzed the factors that predict a goal to transfer to-gdfaumstitution, but
further research could be done that predicts the factors that influence some students to enroll in a
two-yearol | ege versus other Hispanic stygadent sdo de
institution. Hispanic students are a complex population where factors, such-gerigsation

college student status, proximity to culture, and English as a first lamgaadhave a strong
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influence on the student experience and level of engagement. How do these factors and others

influence Hispanic students college going decision making?

Concluding Thoughts

Community colleges are a uniquely American innovation thatdtasnes, been
relegated the social concerns that continuously enmergér society They have served as
remedial education, workforce preparation, and upward social mdi@ityen et al., 2013;
Shea, 1974)in more recent years, community colleges were tasked with social concerns, such as
racial integration, wage inequities, unemployment, and substance abuse (Cohen et al., 2013). The
research in this study confirmed that the diversity of student background characteristics
distinguishes tweyear colleges as a preferable and, even, superior option forHispgnic
studentsThe Latina/o/x community offers a valuable and rich culturedaatpositively impact

our community colleges.

Hispanic community college students can and do engage in their community, as
Rendonds (2002) v lauttisdeutnbeot nport facety ang comselarbde s
the ones thabnitiate contact. Fintsgeneration Hispanic college students were more likely to be
engagedn both their student services, as weltlasir relationships on campus. This is likely out
of necessity to increase their chances for student success. Community colleges must develop a
deeper understanding of the background characteristics of their Hispanic students. Doing so will
enable colleges to fevaluate engagement practices that were originally designed for majority
student populations and have now become systemic barriees mwost rapid growing

population in the LS.
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The Community College Student Report

Instructions: It is essential that you use a No. 2 pencil to complete this survey. Mark your answers as
shown in the following example: @ Correct Mark @@ @@ Incorrect Marks

1. Did you begin college at this college or elsewhere? O Started here O Started elsewhere

2. Thinking about this current academic term, how

would you characterize your enrollment at this college? O Full-time O Less than full-time
3. Have you taken this survey in another class this term? O Yes O No
4. In your experiences at this college during the current school year, Very Often Some- Never
i often times
about how often have you done each of the following?

a. Asked questions in class or contributed to class discussions

. Made a class presentation

. Prepared two or more drafts of a paper or assignment before turning it in

. Worked on a paper or project that required integrating ideas or information from

various sources

. Come to class without completing readings or assignments

. Worked with other students on projects during class

. Worked with classmates outside of class to prepare class assignments

. Tutored or taught other students (paid or voluntary)

. Participated in a community-based project as a part of a regular course

. Used the Internet or instant messaging to work on an assignment

. Used e-mail to communicate with an instructor

. Discussed grades or assignments with an instructor

. Talked about career plans with an instructor or advisor

. Discussed ideas from your readings or classes with instructors outside of class

. Received prompt feedback (written or oral) from instructors on your performance

. Worked harder than you thought you could to meet an instructor's standards or

expectations

. Worked with instructors on activities other than coursework

r. Discussed ideas from your readings or classes with others outside of class
(students, family members, co-workers, etc.)

s. Had serious conversations with students of a different race or ethnicity other than
your own

t. Had serious conversations with students who differ from you in terms of their
religious beliefs, political opinions, or personal values

u. Skipped class

S 0T

T 033 - X —.T@Q@ w0

=]
OO0 0O 0O OO 0OOOOOOOOOOOO 00O
OO0 0O 0O OO OOOOOOOOOOOO 00O

OO0 O 0O 00O OOOOOOOOOOOO 00O
OO0 0O 0O 00O OOOOOOOOOOOO 00O

5. During the current school year, how much has your coursework at Very | Quite Very
this college emphasized the following mental activities? much | abit | S°M€ | jittle

a. Memorizing facts, ideas, or methods from your courses and readings so you

can repeat them in pretty much the same form O O (@] (@]
b. Analyzing the basic elements of an idea, experience, or theory O O O o
c. Synthesizing and organizing ideas, information, or experiences in new ways o o o o
d. Making judgments about the value or soundness of information, arguments,

or methods (@] @] O o
e. Applying theories or concepts to practical problems or in new situations (@] (@] (@ O
f. Using information you have read or heard to perform a new sKill o o (@] (@]

PLEASE DO NOT MARK IN THIS AREA
@OOOOOOOOOOOOOOOOOOOOOOO SERIAL #
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6. During the current school year, about how much
reading and writing have you done at this college? None

a. Number of assigned textbooks, manuals, books, or book-length
packs of course readings O

b. Number of books read on your own (not assigned) for personal
enjoyment or academic enrichment

c. Number of written papers or reports of any length

O
O

1to4

o

O
O

5to 10

O

O
O

11 to 20

O

O
O

7. Mark the response that best represents the extent to which your examinations during the current

school year have challenged you to do your best work at this college.

Extremely challenging O ® ® @ ® @ @ Extremelyeasy

More
than 20

O

O
O

8. Which of the following have you done, are you doing, or do you | have

plan to do while attending this college? done

. Internship, field experience, co-op experience, or clinical assignment
English as a second language course

Developmental/remedial reading course

Developmental/remedial writing course

Developmental/remedial math course

Study skills course

. Honors course

. College orientation program or course

Organized learning communities (linked courses/study groups led by
faculty or counselors)

~ST@mpooUSD
O 00000O0O0OO

9. How much does this college emphasize each of the following?

a. Encouraging you to spend significant amounts of time studying

Providing the support you need to help you succeed at this college

c. Encouraging contact among students from different economic, social, and racial
or ethnic backgrounds

d. Helping you cope with your non-academic
responsibilities (work, family, etc.)

e. Providing the support you need to thrive socially

Providing the financial support you need to afford your education

g. Using computers in academic work

B

-
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Very
much

0000 0O 0O

I plan
to do

O 00000O0O0O

Quite
a bit

0000 O 0O

Some

0000 O 0O

| have not
done nor
plan to do

O 00000O0O0O

Very
little

0000 O 0O



/8" PERF

10. About how many hours do you spend in a typical
7-day week doing each of the following? None

a.Preparing for class (studying, reading, writing, rehearsing,
doing homework, or other activities related to your program)

b.Working for pay

c.Participating in college-sponsored activities (organizations,
campus publications, student government, intercollegiate or
intramural sports, etc.) (@)

d.Providing care for dependents living with you (parents,
children, spouse, etc.)

e.Commuting to and from classes

00

00

1715 | 6-10 |11-20

00
00
00

00
00
00

21-30

00

00

11. Mark the number that best represents the quality of your relationships with people at this college.

Your relationship with:

a. Other Students

Friendly,

supportive, sense of belonging @ ® &® @ @ ©® O

Unfriendly, unsupportive,

More
than 30

00

00

sense of alienation b. Instructors

Available, helpful, sympathetic @ ® & @ & & @ Unavailable, unhelpful, unsympathetic
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12.

c. Administrative Personnel & Offices

Helpful, considerate, flexible o ® ® @ @ @ Unhelpful, inconsiderate, rigid

How much has YOUR EXPERIENCE AT THIS COLLEGE contributed to
your knowledge, skills, and personal development in the following areas?

Acquiring a broad general education

Acquiring job or work-related knowledge and skills
Writing clearly and effectively

Speaking clearly and effectively

Thinking critically and analytically

Solving numerical problems

Using computing and information technology
Working effectively with others

Learning effectively on your own

Understanding yourself

Understanding people of other racial and ethnic backgrounds
Developing a personal code of values and ethics
Contributing to the welfare of your community
Developing clearer career goals

Gaining information about career opportunities

P ~Fe TR a2 TSR
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Very
much

O000000000000O0O0

Quite
a bit

O00000O000O0O0O0O0OO0O

Some

0O000000000000OO0O0

Very
little
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PLEASE DO NOT MARK IN THIS AREA
SERIAL # olololelclolololololclclolololololclololololas)

13. This section has three parts. Please answer all three sections, indicating (1) HOW OFTEN you use the
following services, (2) HOW SATISFIED you are with the services, and (3) HOW IMPORTANT the services
are to you AT THIS COLLEGE.

(1) Frequency of Use (2) Satisfaction (3) Importance
Don’t

Some- Rarely/ | ./ Some- | Not Some- | Not

Often | times | Never | '\ A Very | what | atall N.A. Very | what | atall

a. Academic advising/planning O O o o (@) o @) -] ) ) )
b. Career counseling @ @ @ o D'y O @) @) O O O
c. Job placement assistance O O O o o | O @) ) ) o )
d. Peer or other tutoring @) @) @) o O [¥ Dy O O O O O
e. Skill labs (writing, math, etc.) O O o o o o O ) ) o @)
f. Child care O O O @) ) O [WO O O O O
g. Financial aid advising (@) (@ (@] o (@) (@] O o o o o
h. Computer lab (@) (@) (@) o o o o o o o o
i. Student organizations O O (@] (@] (@] (@] @] O O O o
j. Transfer credit assistance O O L (@) o O O o o o o

k. Services to students with
disabilities O O O (@) (@] o O O o O
-

r@ C@

14. How likely is it that the following issues would cause you to withdraw Some-

from class or from this college? (Please respond to each item Very what | Not
( P ) likely | Likely | likely | likely

a. Working full-time O o O O

b. Caring for dependeply o o o o

c. Academically unprepared o o O O

d. Lack of finances TN @) @) o o

e. Transfer to a 4-year college or university o o O O

vc,

i i i . O Extremely O Somewhat

15. How supportive are your friends of your attending this college? O Quite a bit O Not very
.. i . . . . O Extremely O Somewhat

16. How supportive is your immediate family of your attending this college? O Quite a bit O Not very

17. Indicate which of the following are your reasons/goals for Primary | Secondary Not
attending this college. (Please respond to each item) goal ge9| s A

a. Complete a certificate program O O O

b. Obtain an associate degree o o O

c. Transfer to a 4-year college or university @) O O

d. Obtain or update job-related skills 130 O - O

e. Self-improvement/personal enjoyment O O O

f. Change careers o o o

443d .8/€



PLEASE DO NOT MARK IN THIS AREA
SERIAL # elelolololololololololololololololololololole (@)

18. Indicate which of the following are sources you use to pay

B

19.

20.

21.

22.

23. How many TOTAL credit hours have you earned at this college, not counting the courses you are

your tuition at this college? (Please respond to each item)

a.My own income/savings

b.Parent or spouse/significant other's income/savings
c.Employer contributions

d.Grants and scholarships

e.Student loans (bank, etc.)

f.Public assistance

Since high school, which of the following types of schools M attended other than the one

you are now attending? (Please mark all that apply) @

Proprietary (private) school or training program
Public vocational-technical school

Another community or technical college

4-year college or university

None

When do you plan to take classes at this collg_(‘@

in?
O I'will accomplish my goal(s) during this term and will%returning
O | have no current plan to return

O Within the next 12 months Uncertain
O

00000

At this college, in what range is your overall college grade average?

O A @

O A- to B+ %

O B L

O B- to C+ C

o c &
O C- or lower

O Do not have a GPA at this school

O Passlfail classes only

When do you most frequently take classes at this college? (Mark one only)

O Day classes (morning or afternoon)
O Evening classes
O Weekend classes

currently taking this term?

131

Major
source

0000O0O0

Minor
source

000000

Not a
source

000000



24,

25.

26.

27.

28.

29.

30.

O None

O 1-14 credits

O 15-29 credits

O 30-44 credits 45-60
O credits

O Over 60 credits

At what other types of institutions are you taking classes this term? (Please mark all that apply)
None

High school

Vocational/technical school

Another community or technical college

4-year college/university Other

000000

How many classes are you presentlytaking at OTHER institutions?
None

1 class @

2 classes %

3 classes @

“ 2

classes or more

00000

Would you recommend this college to a friend or family member?
O Yes O No

Y
How would you evaluate your entire educ%xperience at this college?
O Excellent C
O Good @
O Fair
O Poor

Do you have children who live with you?

O Yes O No &
R

Mark your age group. C@

Under 18
18t0 19
20to 21
22t024 25
to 29

30to 39
40 to 49

50 to 64
65+

000000000

Your sex:

O Male O Female

132



31. Are you married?
O Yes O No

32. Is English your native (first) language?
O Yes O No
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PERF

rQn

18

33. Are you an international student or foreign national?

O VYes O No

34. What is your racial identification?(Mark only one)

American Indian or other Native American

Asian, Asian American or Pacific Islander Native Hawaiian
Black or African American, Non-Hispanic

White, Non-Hispanic

Hispanic, Latino, Spanish Other

35. What is the highest academic credential you have earned?
None

High school diploma or GED

Vocational/technical certificate

Associate degree

Bachelor's degree

Master's/doctoral/professional degree

000000 00000004 QA w

36. What is the highest level of education obtained by your: Father Mother

a.Not a high school graduate

b.High school diploma or GED

c.Some college, did not complete degree
d.Associate degree

e.Bachelor's degree

f.Master's degree/1st professional
g.Doctorate degree

h.Unknown

00000000
00000000

37. Using the list provided, please fill in the bubbles that correspond to the code indicating your program or
major. Using the first column, indicate the first number in the program code, using the second column, indicate
the second number in the program code.

: Mark Reflex? forms by Pearson NCS MM252416-2 654321 ED99 Printed in U.S.A.

PLEASE DO NOT MARK IN THIS AREA
[@elelelelelolclololololololololololololololale) SERIAL #
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. Please provide your student identification number by
filling in the corresponding bubbles. For example, in
the first column, indicate the first number or letter in
your student ID number, and so forth. (OPTIONAL)

— (Please begin here)

g

OOOOOEOOOB®®
PEEPEEEREEOEG®
Gl GIGIGIGIGIGIGIGIGIG)
COODOOCDODODDODD®
EEEEEEEREEOE®
(Gl GIGIGIGIGIGIGIGIGIG)
OO EEOLO®
PEOEOEEOOEO®
(olojojolololololalolo)
lalalalalalalalearlerierie))
DEEEEFROREOE®E®
COCOOCODODODODDODOD
®O®®® @ @ @@ @ @ @
CEOEOEOEEOOEO®
(O OLOIOIOLIOL L OLOLOLC))
CEEOEEEEEO®
QOOOOLLOOLOLO®
OO EREEOEO®
OO EEO®O®
OCOOODODDODODODDD
COOODODLLOLOLDLDLOLOO
COOOODOOOOO®
COOOOOEOOOO®O®
eofesfesfesfesiesfeslesfesfesfes)
COOOODOOROOO®
(ololololaololoalelelele)
(O OIOJOIOIOLOLOIOIOLO)
OCOOOOODODDODOD
Blalololalalalolelele)
(O]ololololololololOle)
QOO OOOOODOO®
OeOOOEEEO®O®
COFORAROEOO®O®
(wlvlulolulolulolololo)
OO OEOO®
OOOOOOOOOO®®

Your responses will remain confidential and
individual responses will not be reported.

Thank you for sharing your views.

Additional Iltems (Please respond to
these items if requested)

1. ® ® © @ ®
2 ® ® © @ ®
3.® ® © @ ®
4. ® ® © (©)) ®
5 ® ® © (©)) ®
6. ® ® © (©)) ®
7. ® ® © (©)) ®
8. ® ® © (©)) ®
9. ® ® © @ ®
10. ® ® © (©)) ®
11. ® ® © @ ®
12. ® ® © @ ®
13. ® ® © @ ®
14. ® ® © (©)) ®
15. ® ® © @ ®
16. ® ® © @ ®
17. ® ® © @ ®
18. ® ® © @ ®
19. ® ® © @ ®
20. ® ® © @ ®
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Appendix B. Community College Survey of Student Engagement Code Book

Item Variable Responses
Survey number SURVEYNO
Item 1
1. Did you begin college at this college or ENTER 1 = Started here
elsewhere? 2 = Started elsewhere
Item 2

2. Thinking about this current academic term, how | ENRLMENT 1 = Less than full-time

woul har riz r enrollmen hi .
ould you characterize your enroliment at this 2 = Eulltime

college?

Item 3

3. Have you taken this survey in another class SRVAGAIN 1=Yes

this term?
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4a. Asked questions in class or contributed to

class discussions

Variable

CLQUEST

1 = Never

2 = Sometimes

3 = Often

4 = Very often

Responses
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Iltem

Variable

Responses

4b. Made a class presentation CLPRESEN 1 = Never

2 = Sometimes

3 = Often

4 = Very often
4c. Prepared two or more drafts of a paper or REWROPAP 1 = Never
assignment before turning it in 2 = Sometimes

3 = Often

4 = Very often
4d. Worked on a paper or project that required INTEGRAT 1 = Never
integrating ideas or information from various 2 = Sometimes
sources

3 = Often

4 = Very often
4e. Came to class without completing readings or | CLUNPREP 1 = Never

assignments

2 = Sometimes

3 = Often

4 = Very often
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Community College Survey of Student Engagement (CCSSE)

2016 Main Codebook

Item Variable Responses

Item 4: In your experiences at this college during the current school year, about how often have you done each of the

following?

4f. Worked with other students on projects during | CLASSGRP 1 = Never

class 2 = Sometimes
3 = Often
4 = Very often
4g. Worked with classmates outside of class to OCCGRP 1 = Never

repare class assignments .
brep 9 2 = Sometimes

3 = Often

4 = Very often

4h. Tutored or taught other students (paid or TUTOR 1 = Never
voluntar .
) 2 = Sometimes

3 = Often

4 = Very often

4i. Participated in a community-based project as a| COMMPROJ 1 = Never
rt of a regular r .
part of a regular course 2 = Sometimes

3 = Often

4 = Very often

139




Community College Survey of Student Engagement (CCSSE)

2016 Main Codebook

Item Variable Responses

4j. Used the Internet or instant messaging to work | INTERNET 1 = Never
n an ignment .
on an assighme 2 = Sometimes

3 = Often

4 = Very often

4k. Used e-mail to communicate with an instructor | EMAIL 1 = Never

2 = Sometimes

3 = Often

4 = Very often

41. Discussed grades or assignments with an FACGRADE 1 = Never
instructor 2 = Sometimes

3 = Often

4 = Very often

4m. Talked about career plans with an instructor | FACPLANS 1 = Never
or advisor 2 = Sometimes

3 = Often

4 = Very often

Item Variable Responses

Item 4: In your experiences at this college during the current school year, about how often have you done each of the

following?
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Community College Survey of Student Engagement (CCSSE)

2016 Main Codebook

Item Variable Responses
4n. Discussed ideas from your readings or FACIDEAS 1 = Never
classes with instructors outside of class .
2 = Sometimes

3 = Often

4 = Very often

40. Received prompt feedback (written or oral) FACFEED 1 = Never
from instructors on your performance 2 = Sometimes

3 = Often

4 = Very often

4p. Worked harder than you thought you could to | WORKHARD |1 = Never
meet an instructor's standards or expectations .
2 = Sometimes

3 = Often

4 = Very often

4q. Worked with instructors on activities other FACOTH 1 = Never
than coursework 2 = Sometimes

3 = Often

4 = Very often

4r. Discussed ideas from your readings or classes | OOCIDEAS 1 = Never

with others outside of class (students, family 2 = Sometimes

members, co-workers, etc.)
3 = Often

4 = Very often
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Community College Survey of Student Engagement (CCSSE)

2016 Main Codebook

Item Variable Responses
4s. Had serious conversations with students of a | DIVRSTUD 1 = Never
different race or ethnicity other than your own 2 = Sometimes

3 = Often

4 = Very often
4t. Had serious conversations with students who |DIFFSTUD 1 = Never
differ from you in terms of their religious beliefs, 2 = Sometimes
political opinions, or personal values

3 = Often

4 = Very often
4u. Skipped class SKIPCLAS 1 = Never

2 = Sometimes

3 = Often

4 = Very often

Iltem

Variable

Responses

Item 5: During the current school year, how much has your coursework at this college emphasized the following mental

activities?

5a. Memorizing facts, ideas, or methods from
your courses and readings so you can repeat

them in pretty much the same form

MEMORIZE

1 = Very little
2 =Some

3 = Quite a bhit
4 = Very much
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Community College Survey of Student Engagement (CCSSE)

2016 Main Codebook

Item Variable Responses
5b. Analyzing the basic elements of an idea, ANALYZE 1 = Very little
experience, or theory 2 = Some

3 = Quite a bhit

4 = Very much
5c¢. Synthesizing and organizing ideas, SYNTHESZ 1 = Very little
information, or experiences in new ways 2 = Some

3 = Quite a bhit

4 =Very much
5d. Making judgments about the value or EVALUATE 1 = Very little
soundness of information, arguments, or methods 2 = Some

3 = Quite a bit

4 = Very much
5e. Applying theories or concepts to practical APPLYING 1 = Very little
problems or in new situations 5 = Some

3 = Quite a bit

4 =Very much
5f. Using information you have read or heard to PERFORM 1 = Very little
perform a new skill 2 = Some

3 = Quite a bit

4 =Very much

Item 6: During the current school year, about how much reading and writing have you done at this college?
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Community College Survey of Student Engagement (CCSSE)

2016 Main Codebook

Item Variable Responses
6a. Number of assigned textbooks, manuals, READASGN 1 =None
books, or book-length packs of course readings 2=1t04
3=5t010
4=11t020

5 = More than 20

6b. Number of books read on your own (not READOWN 1= None
assigned) for personal enjoyment or academic s=1t04
enrichment
3=5t010
4=11t020

5 = More than 20
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Community College Survey of Student Engagement (CCSSE)

2016 Main Codebook

Iltem

Variable

Responses

Item 6: During the current school year, about how much reading and writing have you done at this college?

6¢. Number of written papers or reports of any WRITEANY 1 = None
length o=1t04
3=5t010
4=11t0 20
5 = More than 20
Item 7
7. Mark the response that best represents the EXAMS 1 = (1) Extremely easy

extent to which your examinations during the
current school year have challenged you to do

your best work at this college

2=(2)
3=(3)
4=(4)
5= (5)
6= (6)

7 = (7) Extremely challenging

Item 8: Which of the following have you done, are you doing, or do you plan to do while attending this college?

8a. Internship, field experience, co-op experience, | INTERN 1 = | have not done nor plan to do
or clinical assignment 2 = | plan to do

3 =1 have done
8b. English as a second language course ESL 1 = have not done nor plan to do

2 =1 planto do

3 =1 have done
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Community College Survey of Student Engagement (CCSSE)

2016 Main Codebook

Item Variable Responses
8c. Developmental/remedial reading course DEVREAD 1 =1 have not done nor plan to do
2 =1 planto do

3 =1 have done

8d. Developmental/remedial writing course DEVWRITE 1 =1 have not done nor plan to do

2 =1 planto do

3 =1 have done

8e. Developmental/remedial math course DEVMATH 1 =1 have not done nor plan to do

2 =1 planto do

3 =1 have done

8f. Study skills course STUDSKIL 1 = | have not done nor plan to do

2=Iplantodo

3 = | have done

8g. Honors course HONORS 1 =1 have not done nor plan to do

2 = planto do

3 = | have done
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Item Variable Responses

Item 8: Which of the following have you done, are you doing, or do you plan to do while attending this college?

8h. College orientation program or course ORIEN 1 =1 have not done nor plan to do

2=Iplantodo

3 =1 have done

8i. Organized learning communities (linked LRNCOMM 1 =1 have not done nor plan to do

courses/study groups led by faculty or 2 = 1 plan to do

counselors)
3 =1 have done

Item 9: How much does this college emphasize each of the following?

9a. Encouraging you to spend significant amounts | ENVSCHOL 1 = Very little

of time studying

2 =Some
3 = Quite a bhit
4 = Very much

9b. Providing the support you need to help you ENVSUPRT 1 = Very little

succeed at this college

2 =Some
3 = Quite a hit
4 = Very much

9c. Encouraging contact among students from ENVDIVRS 1 = Very little

different economic, social, and racial or ethnic

2 =Some
backgrounds

3 = Quite a bit

4 = Very much
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Item Variable Responses
9d. Helping you cope with your non-academic ENVNACAD 1 = Very little
responsibilities (work, family, etc.) 2 = Some
3 = Quite a bit
4 =Very much
9e. Providing the support you need to thrive ENVSOCAL 1 = Very little
socially 2 = Some
3 = Quite a bhit
4 =Very much
9f. Providing the financial support you need to FINSUPP 1 = Very little
afford your education 2 = Some
3 = Quite a bhit
4 = Very much
9g. Using computers in academic work ENVCOMP 1 = Very little
2 =Some
3 = Quite a hit
4 = Very much
Item Variable Responses

Item 10: About how many hours do you spend in a typical 7-day week doing each of the following?
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Item Variable Responses

10a. Preparing for class (studying, reading, ACADPRO1 0 = None
writing, rehearsing, doing homework, or other 1 = 1-5 hours
activites related to your program)

2 =6-10 hours

3 =11-20 hours

4 = 21-30 hours

5 = More than 30 hours
10b. Working for pay PAYWORK 0 = None

1 =1-5 hours

2 = 6-10 hours

3 =11-20 hours

4 = 21-30 hours

5 = More than 30 hours
10c. Participating in college-sponsored activities |COCURRO1 0 = None
(organizations, campus publications, student 1 = 1-5 hours
government, intercollegiate or intramural sports,

2 =6-10 hours

etc.)

3=11-20 hours

4 =21-30 hours

5 = More than 30 hours
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Item Variable Responses
10d. Providing care for dependents living with you | CAREDEO1 0 = None
(parents, children, spouse, etc.) 1 = 1-5 hours
2 =6-10 hours
3 =11-20 hours
4 = 21-30 hours
5 = More than 30 hours
10e. Commuting to and from classes COMMUTE 0 = None
1 =1-5 hours
2 = 6-10 hours
3 =11-20 hours
4 = 21-30 hours
5 = More than 30 hours
Item Variable Responses

Item 11: Mark the number that best represents the quality of your relationships with people at this college.

11a. Other students

ENVSTU

1 = (1) Unfriendly, unsupportive, sense of alienation

2=(2)
3=(3)
4=(4)
5= (5)
6= (6)

7 = (7) Friendly, supportive, sense of belonging
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Item Variable Responses

11b. Instructors ENVFAC 1 = (1) Unavailable, unhelpful, unsympathetic
2=(2)
3=(3)
4=(4)
5= (5)
6 = (6)

7 = (7) Available, helpful, sympathetic

11c. Administrative personnel and offices ENVADM 1 = (1) Unhelpful, inconsiderate, rigid
2=(2)
3=(3)
4=(4)
5=(5)
6 = (6)

7 = (7) Helpful, considerate, flexible

Item 12: How much has your experience at this college contributed to your knowledge, skills, and personal development in the

following areas?

12a. Acquiring a broad general education GNGENLED 1 = Very little
2 =Some
3 = Quite a bhit
4 = Very much
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Item Variable Responses
12b. Acquiring job or work-related knowledge and | GNWORK 1 = Very little
skills 2 = Some
3 = Quite a bit
4 =Very much
12c. Writing clearly and effectively GNWRITE 1 = Very little
2 =Some
3 = Quite a bhit
4 =Very much
Item Variable Responses

Item 12: How much has your experience at this college contributed to your knowledge, skills, and personal development in the

following areas?

12d. Speaking clearly and effectively GNSPEAK 1 = Very little
2 =Some
3 = Quite a bit
4 =Very much
12e. Thinking critically and analytically GNANALY 1 = Very little
2 =Some
3 = Quite a bit
4 =Very much
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Iltem

12f. Solving numerical problems

Variable

GNSOLVE

2 = Some

3 = Quite a bit

4 =Very much

Responses

1 = Very little

12g. Using computing and information technology

GNCMPTS

1 = Very little

2 =Some

3 = Quite a bhit

4 =Very much

12h. Working effectively with others

GNOTHERS

1 = Very little

2 =Some

3 = Quite a bhit

4 = Very much

12i. Learning effectively on your own

GNINQ

1 = Very little

2 = Some

3 = Quite a hit

4 = Very much

12j. Understanding yourself

GNSELF

1 = Very little

2 = Some

3 = Quite a bit

4 = Very much
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Item Variable Responses

12k. Understanding people of other racial and GNDIVERS 1 = Very little
ethnic backgrounds 2 = Some
3 = Quite a bit
4 =Very much
Item Variable Responses

Item 12: How much has your experience at this college contributed to your knowledge, skills, and personal development in the

following areas?

12l. Developing a personal code of values and GNETHICS 1 = Very little
ethics 2 = Some
3 = Quite a bit
4 =Very much
12m. Contributing to the welfare of your GNCOMMUN |1 = Very little
community 2 = Some
3 = Quite a bit
4 =Very much
12n. Developing clearer career goals CARGOAL 1 = Very little
2 =Some
3 = Quite a bit
4 =Very much
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Iltem

120. Gaining information about career

opportunities

Variable

GAINCAR

1 = Very little
2 =Some

3 = Quite a bit
4 =Very much

Responses

Item 13.1: How often do you use the following services at this college?

13.1a. Academic advising/planning USEACAD 0 = Don't know/N.A.
1 = Rarely/Never
2 = Sometimes
3 = Often

13.1b. Career counseling USECACOU 0 = Don't know/N.A.
1 = Rarely/Never
2 = Sometimes
3 = Often

13.1c. Job placement assistance USEJOBPL 0 = Don't know/N.A.
1 = Rarely/Never
2 = Sometimes
3 = Often

13.1d. Peer or other tutoring USETUTOR 0 = Don't know/N.A.

1 = Rarely/Never

2 = Sometimes

3 = Often
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Variable Responses

Variable Responses

Item 13.1: How often do you use the following services at this college?

13.1e. Skill labs (writing, math, etc.) USELAB 0 = Don't know/N.A.

1 = Rarely/Never

2 = Sometimes

3 = Often

13.1f. Child care USECHLD 0 = Don't know/N.A.

1 = Rarely/Never

2 = Sometimes

3 = Often

13.1g. Financial aid advising USEFAADV 0 = Don't know/N.A.

1 = Rarely/Never

2 = Sometimes

3 = Often

13.1h. Computer lab USECOMLB 0 = Don't know/N.A.

1 = Rarely/Never

2 = Sometimes

3 = Often
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Item Variable Responses
13.1i. Student organizations USESTORG 0 = Don't know/N.A.
1 = Rarely/Never
2 = Sometimes
3 = Often
13.1j. Transfer credit assistance USETRCRD 0 = Don't know/N.A.
1 = Rarely/Never
2 = Sometimes
3 = Often
13.1k. Services to students with disabilities USEDISAB 0 = Don't know/N.A.
1 = Rarely/Never
2 = Sometimes
3 = Often
Item 13.2: How satisfied are you with the following services at this college?
13.2a. Academic advising/planning SATACAD 0=N.A.
1 = Not at all
2 = Somewhat
3 = Very
Item Variable Responses

Item 13.2: How satisfied are you with the following

services at this college?
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Iltem

13.2b. Career counseling

Variable

SATCACOU

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very

Responses

13.2c. Job placement assistance

SATJOBPL

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very

13.2d. Peer or other tutoring

SATTUTOR

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very

13.2e. Skill labs (writing, math, etc.)

SATLAB

0=N.A.

1 = Not at all

2 = Somewhat

3 = Very

13.2f. Child care

SATCHLD

0=N.A.

1 = Not at all

2 = Somewhat

3 = Very
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Iltem

13.2g. Financial aid advising

Variable

SATFAADV

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very

Responses

13.2h. Computer lab

SATCOMLB

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very

13.2i. Student organizations

SATSTORG

0=N.A.

1 = Not at all

2 = Somewhat

3 = Very

13.2j. Transfer credit assistance

Iltem

SATTRCRD

Variable

0=N.A.

1 = Not at all

2 = Somewhat

3 = Very

Iltem 13.2: How satisfied are you with the following services at this college?

Responses
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Iltem

13.2k. Services to students with disabilities

Variable

SATDISAB

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very

Responses

Item 13.3: How important are the following services to you at this college?

13.3a. Academic advising/planning

IMPACAD

1 = Not at all

2 = Somewhat

3 =Very

13.3b. Career counseling

IMPCACOU

1 = Not at all

2 = Somewhat

3 =Very

13.3c. Job placement assistance

IMPJOBPL

1 = Not at all

2 = Somewhat

3 =Very

13.3d. Peer or other tutoring

IMPTUTOR

1 = Not at all

2 = Somewhat

3 = Very

13.3e. Skill labs (writing, math, etc.)

IMPLAB

1 = Not at all

2 = Somewhat

3 = Very
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Item Variable Responses
13.3f. Child care IMPCHLD 1 = Not at all
2 = Somewhat

3 =Very

13.3g. Financial aid advising IMPFAADV 1= Not at all

2 = Somewhat

3 =Very

13.3h. Computer lab IMPCOMLB 1= Not at all

2 = Somewhat

3 =Very

13.3i. Student organizations IMPSTORG 1 = Not at all

2 = Somewhat

3 = Very

13.3). Transfer credit assistance IMPTRCRD 1 = Not at all

2 = Somewhat

3 =Very

Item Variable Responses

Item 13.3: How important are the following services to you at this college?

13.3k. Services to students with disabilities IMPDISAB 1 = Not at all

2 = Somewhat

3 = Very

Item 14: How likely is it that the following issues would cause you to withdraw from class or from this college?
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Iltem

14a. Working full-time

Variable

WRKFULL

1 = Not likely

2 = Somewhat likely

3 = Likely

4 = Very likely

Responses

14b. Caring for dependents

CAREDEP

1 = Not likely

2 = Somewhat likely

3 = Likely

4 = Very likely

14c. Academically unprepared

ACADUNP

1 = Not likely

2 = Somewhat likely

3 = Likely

4 = Very likely

14d. Lack of finances

LACKFIN

1 = Not likely

2 = Somewhat likely

3 = Likely

4 = Very likely

14e. Transfer to a 4-year college or university

TRANSFER

1 = Not likely

2 = Somewhat likely

3 = Likely

4 = Very likely

Item 15
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Item Variable Responses
15. How supportive are your friends of your FRNDSUPP 1 = Not very
attending this college? 2 = Somewhat
3 = Quite a bit
4 = Extremely
Item 16
16. How supportive is your immediate family of FAMSUPP 1 = Not very
your attending this college? 2 = Somewhat
3 = Quite a bit
4 = Extremely
Item Variable Responses

Item 17: Indicate which of the following are your reasons/goals for attending this college.

17a. Complete a certificate program CERTPRGM 1 = Not a goal
2 = Secondary goal
3 = Primary goal
17b. Obtain an associate degree ASSOCDEG 1 = Not a goal
2 = Secondary goal
3 = Primary goal
17c. Transfer to a 4-year college or university TR4YR 1 = Not a goal

2 = Secondary goal

3 = Primary goal
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Item Variable Responses
17d. Obtain or update job-related skills OBUPSKIL 1 = Not a goal
2 = Secondary goal
3 = Primary goal
17e. Self-improvement/personal enjoyment SLFIMP 1 = Not a goal
2 = Secondary goal
3 = Primary goal
17f. Change careers CARCHNG 1 = Not a goal

2 = Secondary goal

3 = Primary goal

Item 18: Indicate which of the following are sources you use to pay your tuition at this college.

18a. My own income/savings OWNINC 1 = Not a source
2 = Minor source
3 = Major source
18b. Parent or spouse/significant other's PARSPINC 1 = Not a source
income/savings 2 = Minor source
3 = Major source
18c. Employer contributions EMPLOYER 1 = Not a source

2 = Minor source

3 = Major source
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Item Variable Responses
18d. Grants & scholarships GRANTS 1 = Not a source
2 = Minor source

3 = Major source

18e. Student loans (bank, etc.) STULOANS 1 = Not a source

2 = Minor source

3 = Major source

Item Variable Responses

Item 18: Indicate which of the following are sources you use to pay your tuition at this college.

18f. Public assistance PUBASSIT 1 = Not a source

2 = Minor source

3 = Major source

Item 19: Since high school, which of the following types of schools have you attended other than the one you are now

attending?

19. Proprietary (private) school or training PROPSCH 0 = No response

program 1 = Response

19. Public vocational-technical school VOCTECH 0 = No response
1 = Response

19. Another community or technical college COMMCOLL 0 = No response
1 = Response

19. 4-year college or university FOURYEAR 0 = No response
1 = Response
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Item Variable Responses
19. None NONESC 0 = No response
1 = Response
Item 20
20. When do you plan to take classes at this TAKAGAIN 1 = I will accomplish my goal(s) during this term and will
college again? not be returning
2 = | have no current plan to return
3 = Within the next 12 months
4 = Uncertain
Item 21
21. At this college, in what range is your overall GPA 1 = Pass/fall classes only
college grade average? 2 = Do not have a GPA at this school
3 =C- or lower
4=C
5=B-to C+
6=B
7 =A-to B+
8=A
Item 22
22. When do you most frequently take classes at | TIMCLASS 1 = Day classes (morning or afternoon)

this college?

2 = Evening classes

3 = Weekend classes
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Variable Responses

Variable Responses

Item 23

23. How many total credit hours have you earned | TOTCHRS 0 = None

at this college, not counting the courses you are 1 = 1-14 credits

currently taking this term?
2 = 15-29 credits
3 = 30-44 credits

4 = 45-60 credits

5 = Over 60 credits

Item 24: At what other types of institutions are you taking classes this term?

24. None OTCLSNON 0 = No response

1 = Response

24. High school OTCLSHS 0 = No response

1 = Response

24. Vocational/technical school OTCLSVT 0 = No response

1 = Response

24. Another community or technical college OTCLSCC 0 = No response

1 = Response

24. 4-year college/university OTCLS4Y 0 = No response

1 = Response

24. Other OTCLASS 0 = No response

1 = Response
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Item Variable Responses
Item 25
25. How many classes are you presently taking at | OTHINST 1 = None
other institutions? 2= 1 class
3 =2 classes
4 = 3 classes
5 = 4 classes or more
Item 26
26. Would you recommend this college to a friend | RECOMMEN |1 = Yes
or family member? 2= No
Item 27
27. How would you evaluate your entire ENTIREXP 1 = Poor
educational experience at this college? 2 = Fair
3 =Good
4 = Excellent
Item 28
28. Do you have children who live with you? HAVKID 1=Yes
2=No
Item Variable Responses

Item 29
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Item Variable Responses

29. Mark your age group AGENEW 2=18to0 19
3=20to21
4=22t024
5=251029
6 =30to 39
7=40to 49
8 =50 to 64
9 =65+

Item 30

30. Your sex: SEX 1= Male
2 = Female

Item 31

31. Are you married? MARRY 1=Yes
2=No

Item 32

32. Is English your native (first) language? ENGFIRST 1=Yes
2=No

Item 33

33. Are you an international student or foreign INTERNAT 1=Yes

national? 2= No

Item 34
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Iltem

34. What is your racial identification?

Variable

Responses

RERACE 1 = American Indian or other Native American

2 = Asian, Asian American or Pacific Islander
3 = Native Hawaiian
4 = Black or African American, Non-Hispanic
5 = White, Non-Hispanic
6 = Hispanic, Latino, Spanish
7 = Other

Item 35

35. What is the highest academic credential you |HIACCRED 1 = None

have earned?

Iltem

Item 36: What is the highest level of education obtained by your:

Variable

2 = High school diploma or GED

3 = Vocational/technical certificate

4 = Associate degree

5 = Bachelor's degree

6 = Master's/doctoral/professional degree

Responses
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Item Variable Responses
36. Mother MOTHED 1 = Not a high school graduate
2 = High school diploma or GED
3 = Some college, did not complete degree
4 = Associate degree
5 = Bachelor's degree
6 = Master's degree/1st professional
7 = Doctorate degree

8 = Unknown

36. Father FATHED 1 = Not a high school graduate

2 = High school diploma or GED

3 = Some college, did not complete degree

4 = Associate degree

5 = Bachelor's degree

6 = Master's degree/1st professional

7 = Doctorate degree

8 = Unknown

Item 37

37. Major code MAJOR If your college used the Center-provided CCSSE Program

Code Sheet, please click here to view program codes.

Variable Responses

The items below are the five CCSSE special-focus items on part-timeness for 2016.
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Item Variable Responses

1. Including this academic term but excluding COLLQ5265 1=1

summers, how many academic terms have you 229

been enrolled at this college?
3=3
4 =4 or more

2. Of the academic terms you have been enrolled | COLLQ5266 1=0

at this college but excluding summers, how many 51

academic terms have you been enrolled full time?
3=2
4=3
5 =4 or more

3. What is your number one goal for attending this | COLLQ5267 1 =To earn a certificate

?

college? (Mark only one) 2 =To earn an associate degree
3 =To transfer to a four-year institution
4 = To update job skills (not degree or transfer-
seeking)
5 = None of the above

4. From the time you started here, how long do COLLQ5268 1 = Less than a year

you anticipate it will take you to complete your

certificate or degree at this college?

2 =1-2 years

3 =3-4 years

4 =5 or more years

5 = | am not seeking a certificate or degree
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Item Variable Responses
5. Do you know if your instructors this academic | COLLQ5269 1 =1 know this about all of my instructors
term teach full time or part time at this college?

2 = | know this about some of my instructors

3 =1 do not know this about any of my instructors

Item Variable Responses

The items below are course level data from the course master data file.

Campus location CAMPLOC
Section number SECNO
Course number COURSENO
Course full name COURNAME
Building BLDG

Room ROOM
Class meeting days MEETDAYS
Instructor name INSTRNAM
Department DEPART
Actual enrollment ACTENROL
Class start time STIME
Class end time ETIME
Class start date SDATE
Class end date EDATE
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ltem Variable

Administration time group

TIMEGRP

Responses

1 = Morning (before noon)

2 = Afternoon (noon to 4:59 PM)

3 = Evening (5:00 PM or later)

The items below are course level data from the Student Report Information Sheet.

Survey administered by SRVADMN 1 = Faculty
2 = Survey Administrator
Faculty membero6s status FACFTPT 1 = Full-time
2 = Part-time
Number of students in attendance NUMSTU
Total administration time (in minutes) ADMNTIME
Administration date ADMNDATE
How many students in this class have special needs? SPNEEDS
Number of credit hours taught this semester by faculty member SEMHRS
teaching this class: Semester system hours
Number of credit hours taught this semester by faculty member QRTHRS
teaching this class: Quarter system hours
Item Variable Responses
The items below are institutional characteristics.
College location LOCATION 1 = Urban
2 = Suburban
3 = Rural
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Item Variable Responses
College size SIZE 1=Small
2 = Medium
3 =Large
4 = ExLarge
The items below are derived CCSSE variables.
Taken or plan to take Developmental coursework / Have not taken | DEVELOPMENTAL 1 = Non-Developmental

and do not plan to take Developmental coursework

2 = Developmental

Traditional/Nontraditional-Age students

STUD_AGE_CLASS

1 = Traditional-Age

2 = Nontraditional-Age

First-Generation/Not First-Generation Students GENERATION 1 = First-Generation
2 = Not First-Generation
Credit hours completed CREDIT 1 =0to 29 Credits
2 = 30+ Credits
Credential/Non-credential seeking CREDENTIAL 1 = Non-credential Seeking
2 = Credential Seeking
Record in primary sample or oversample PSAMPLE 0 = Oversample
1 = Primary sample
The items below are the calculated weight and raw benchmarks.
Institutional weight based on proportions of full-time and less than | IWEIGHT
full-time enrollment in the primary sample
Raw active and collaborative learning benchmark score ACTCOLL
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Item Variable Responses

Raw student effort benchmark score STUEFF
Raw academic challenge benchmark score ACCHALL
Raw student-faculty interaction benchmark score STUFAC
Raw support for learners benchmark score SUPPORT

The items below are standardized benchmarks (i.e. standardized across the cohort to have a mean of 50 and standard

deviation of 25 at the respondent level).

Standardized active and collaborative learning benchmark score ACTCOLL_STD
Standardized student effort benchmark score STUEFF_STD
Standardized academic challenge benchmark score ACCHALL_STD
Standardized student-faculty interaction benchmark score STUFAC_STD
Standardized support for learners benchmark score SUPPORT_STD
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2 = Sometimes




4h. Tutored or taught other students (paid or
voluntary)

4i. Participated in a community-based project as a
part of a regular course

4j. Used the Internet or instant messaging to work
on an assignment

4k. Used e-mail to communicate with an instructor

4l. Discussed grades or assignments with an
instructor

TUTOR

COMMPROJ

INTERNET

EMAIL

FACGRADE
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3 = Often

4 = Very often
1 = Never

2 = Sometimes
3 = Often

4 = Very often
1 = Never

2 = Sometimes
3 = Often

4 = Very often
1 = Never

2 = Sometimes
3 = Often

4 = Very often
1 = Never

2 = Sometimes
3 = Often

4 = Very often
1 = Never

2 = Sometimes
3 = Often

4 = Very often




4m. Talked about career plans with an instructor or
advisor

4n. Discussed ideas from your readings or classes
with instructors outside of class

Item

FACPLANS

FACIDEAS

Variable

1 = Never

2 = Sometimes
3 = Often

4 = Very often
1 = Never

2 = Sometimes

3 = Often

4 = Very often

Responses

Item 4: In your experiences at this college during the current school year, about how often have you done each of the following? |

FACFEED B
40. Received prompt feedback (written or oral) 1= Never
from instructors on your performance
2 = Sometimes
3 = Often
4 = Very often
WORKHARD
1 = Never
4p. Worked harder than you thought you could to
meet an instructor's standards or expectations
2 = Sometimes
3 = Often
4 = Very often
FACOTH

4q. Worked with instructors on activities other than
coursework
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1 = Never
2 = Sometimes
3 = Often

4 = Very often




4r. Discussed ideas from your readings or classes
with others outside of class (students, family
members, co-workers, etc.)

4s. Had serious conversations with students of a
different race or ethnicity other than your own

4t. Had serious conversations with students who
differ from you in terms of their religious beliefs,
political opinions, or personal values

4u. Skipped class

OOCIDEAS

DIVRSTUD

DIFFSTUD

SKIPCLAS

1 = Never

2 = Sometimes

3 = Often

4 = Very often
1 = Never

2 = Sometimes
3 = Often

4 = Very often

1 = Never

2 = Sometimes

3 = Often

4 = Very often
1 = Never

2 = Sometimes
3 = Often

4 = Very often

Item 5: During the current school year, how much has your coursework at this college emphasized the following mental

activities?

5a. Memorizing facts, ideas, or methods from your
courses and readings so you can repeat them in
pretty much the same form

Iltem

MEMORIZE

Variable
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1 = Very little
2 =Some

3 = Quite a bit
4 =Very much

Responses




Item 5: During the current school year, how much has your coursework at this college emphasized the following mental
activities?

ANALYZE _ )
5b. Analyzing the basic elements of an idea, 1= Very little
experience, or theory
2 =Some
3 = Quite a hit
4 =Very much
SYNTHESZ _ .
5c. Synthesizing and organizing ideas, information, 1= Very little
or experiences in new ways
2 =Some
3 = Quite a bit
4 =Very much
EVALUATE _ .
5d. Making judgments about the value or 1= Very little
soundness of information, arguments, or methods
2 =Some
3 = Quite a bit
4 =Very much
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5e. Applying theories or concepts to practical
problems or in new situations

5f. Using information you have read or heard to
perform a new skill

APPLYING

PERFORM

Iltem 6: During the current school year, about how much reading and writing have you done at this college?

6a. Number of assigned textbooks, manuals,
books, or book-length packs of course readings

6b. Number of books read on your own (not
assigned) for personal enjoyment or academic
enrichment

READASGN

READOWN

1 = Very little
2 =Some
3 = Quite a bit
4 =\ery much
1 = Very little
2 = Some
3 = Quite a bit
4 = Very much
1 = None
2=1to4
3=5t010
4=111t020

5 = More than 20

1 = None
2=1to4
3=5t010
4=11t020

5 = More than 20

Variable

Responses

Item 6: During the current school year, about how much reading and writing have you done at this college?

6c. Number of written papers or reports of any
length

Item 7

7. Mark the response that best represents the
extent to which your examinations during the
current school year have challenged you to do your
best work at this college

WRITEANY

EXAMS

1= None
2=1to4
3=5t010
4=111020

5 = More than 20

1 = (1) Extremely easy

2=(2)

3=(3)
4=(4)
5=(5)
6=(6)
7 = (7) Extremely challenging

ltem 8: Which of the following have you done, are you doing, or do you plan to do while attending this college?

8a. Internship, field experience, co-op experience,
or clinical assignment

INTERN

1 =1 have not done nor plan to do

A= | Alan tA A~
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3 =1 have done




8c. Developmental/remedial reading course

DEVREAD
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1 = | have not done nor plan to do

2 =1 planto do
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3 =1 have done




8d. Developmental/remedial writing course

8e. Developmental/remedial math course

8f. Study skills course

8g. Honors course

Item

DEVWRITE

DEVMATH

STUDSKIL

HONORS

Variable

1 = I have not done nor plan to do
2 =1 planto do
3 =1have done
1 = | have not done nor plan to do
2 =1 planto do
3 =1have done
1 = | have not done nor plan to do
2 =1 planto do
3 =1 have done
1 =1 have not done nor plan to do
2 =1 planto do
3 =1 have done

Responses

Item 8: Which of the following have you done, are you doing, or do you plan to do while attending this college?

8h. College orientation program or course

8i. Organized learning communities (linked
courses/study groups led by faculty or counselors)

ORIEN

LRNCOMM

Item 9: How much does this college emphasize each of the following?

ENVSCHOL
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1 =1 have not done nor plan to do
2 =1 planto do
3 =1have done
1 = | have not done nor plan to do
2 = | plan to do

3 = have done

1 = Very little




9a. Encouraging you to spend significant amounts
of time studying

9b. Providing the support you need to help you
succeed at this college

9c. Encouraging contact among students from
different economic, social, and racial or ethnic
backgrounds

9d. Helping you cope with your non-academic
responsibilities (work, family, etc.)

9e. Providing the support you need to thrive
socially

ENVSUPRT

ENVDIVRS

ENVNACAD

ENVSOCAL
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2 =Some

3 = Quite a hit
4 =Very much
1 = Very little
2 =Some

3 = Quite a hit
4 =Very much
1 = Very little
2 =Some

3 = Quite a bit
4 =Very much
1 = Very little
2 =Some

3 = Quite a bit
4 =Very much
1 = Very little
2 =Some

3 = Quite a bit
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4 =Very much




9f. Providing the financial support you need to
afford your education

9g. Using computers in academic work

FINSUPP

ENVCOMP

1 = Very little
2 =Some

3 = Quite a hit
4 =Very much
1 = Very little
2 =Some

3 = Quite a bit
4 =Very much
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Variable Responses

ltem 10: About how many hours do you spend in a typical 7-day week doing each of the following?

10a. Preparing for class (studying, reading, writing, | ACADPRO1 0 = None
rehearsing, doing homework, or other activites _
related to your program) 1=1-5 hours

2 =6-10 hours
3 =11-20 hours
4 = 21-30 hours
5 = More than 30 hours

10b. Working for pay PAYWORK 0 = None
1=1-5hours
2 =6-10 hours

3 =11-20 hours
4 =21-30 hours
5 = More than 30 hours

10c. Participating in college-sponsored activities COCURRO1 0 = None
(organizations, campus publications, student

government, intercollegiate or intramural sports, 1=1-5hours
etc.)
2 =6-10 hours
3 =11-20 hours
4 = 21-30 hours
5 = More than 30 hours
10d. Providing care for dependents living with you | CAREDEO1 0 = None
(parents, children, spouse, etc.) 1 = 1-5 hours
2 =6-10 hours

3 =11-20 hours
4 = 21-30 hours
5 = More than 30 hours

10e. Commuting to and from classes COMMUTE 0 = None
1=1-5 hours
2 =6-10 hours

3 =11-20 hours
4 =21-30 hours
5 = More than 30 hours
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Variable Responses

ltem 11: Mark the number that best represents the quality of your relationships with people at this college.

11a. Other students ENVSTU 1 = (1) Unfriendly, unsupportive, sense of alienation
2=(2)
3=(3)
4=(4)
5=(5)
6 = (6)
7 = (7) Friendly, supportive, sense of belonging
11b. Instructors ENVFAC 1 = (1) Unavailable, unhelpful, unsympathetic
2=(2)
3=(3)
4=(4)
5=(5)
6 = (6)
7 = (7) Available, helpful, sympathetic
11c. Administrative personnel and offices ENVADM 1 = (1) Unhelpful, inconsiderate, rigid
2=(2)
3=(3)
4=(4)
5 = (5)
6 = (6)
7 = (7) Helpful, considerate, flexible
ltem 12: How much has your experience at this college contributed to your knowledge, skills, and personal development in the r
following areas?
12a. Acquiring a broad general education GNGENLED 1 = Very little
2 = Some
3 = Quite a bit
4 = Very much
12b. Acquiring job or work-related knowledge and GNWORK 1 = Very little
skills 2 = Some
3 = Quite a bit
4 = Very much
12c. Writing clearly and effectively GNWRITE 1 = Very little
2 =Some
3 = Quite a bit
4 =\ery much




Variable Responses

Item 12: How much has your experience at this college contributed to your knowledge, skills, and personal development in the
| following areas?

12d. Speaking clearly and effectively GNSPEAK 1 = Very little |
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2 =Some




12e. Thinking critically and analytically

12f. Solving numerical problems

12g. Using computing and information technology

12h. Working effectively with others

12i. Learning effectively on your own

GNANALY

GNSOLVE

GNCMPTS

GNOTHERS

GNINQ
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3 = Quite a hit
4 =Very much
1 = Very little
2 =Some

3 = Quite a bit
4 =Very much
1 = Very little
2 =Some

3 = Quite a bit
4 =Very much
1 = Very little
2 =Some

3 = Quite a bit
4 =Very much
1 = Very little
2 =Some

3 = Quite a bit
4 =Very much
1 = Very little
2 =Some

3 = Quite a bit

4 =Very much




12j. Understanding yourself

12k. Understanding people of other racial and
ethnic backgrounds

Item

Item 12: How much has your experience at this college contributed to your knowledge, skills, and personal development in the

following areas?

GNSELF

GNDIVERS

Variable

1 = Very little
2 =Some

3 = Quite a bit
4 = Very much
1 = Very little
2 =Some

3 = Quite a bit
4 =Very much

Responses

GNETHICS B )
121. Developing a personal code of values and 1= Very little
ethics
2 =Some
3 = Quite a bit
4 =Very much
12m. Contributing to the welfare of your GNCOMMUN B .
community 1 = Very little
2 =Some
3 = Quite a bit
4 =Very much
12n. Developing clearer career goals CARGOAL )
1 = Very little
2 = Some
3 = Quite a bhit
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120. Gaining information about career opportunities

Item 13.1: How often do you use the following service

13.1a. Academic advising/planning

13.1b. Career counseling

13.1c. Job placement assistance

13.1d. Peer or other tutoring

Iltem

GAINCAR

USEACAD

USEJOBPL

USETUTOR

s at this college?

USECACOU

Variable
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4 =Very much

1 = Very little
2 = Some

3 = Quite a bit
4 = Very much

0 = Don't know/N.A.

1 = Rarely/Never
2 = Sometimes

3 = Often

0 = Don't know/N.A.

1 = Rarely/Never

2 = Sometimes

3 = Often

0 = Don't know/N.A.

1 = Rarely/Never
2 = Sometimes

3 = Often

0 = Don't know/N.A.

1 = Rarely/Never
2 = Sometimes

3 = Often

Responses




Item 13.1: How often do you use the following services at this college?

13.1e. Skill labs (writing, math, etc.) USELAB
13.1f. Child care USECHLD
13.1g. Financial aid advising USEFAADV
13.1h. Computer lab USECOMLB
13.1i. Student organizations USESTORG
13.1j. Transfer credit assistance USETRCRD
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0 = Don't know/N.A.

1 = Rarely/Never
2 = Sometimes

3 = Often

0 = Don't know/N.A.

1 = Rarely/Never

2 = Sometimes

3 = Often

0 = Don't know/N.A.

1 = Rarely/Never
2 = Sometimes

3 = Often

0 = Don't know/N.A.

1 = Rarely/Never

2 = Sometimes

3 = Often

0 = Don't know/N.A.
1 = Rarely/Never

2 = Sometimes

3 = Often

0 = Don't know/N.A.




13.1k. Services to students with disabilities

13.2a. Academic advising/planning

Iltem

13.2b. Career counseling

13.2c. Job placement assistance

13.2d. Peer or other tutoring

USEDISAB

SATACAD

Variable

SATCACOU

SATJOBPL

SATTUTOR
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1 = Rarely/Never

2 = Sometimes

3 = Often

0 = Don't know/N.A.
1 = Rarely/Never

2 = Sometimes

3 = Often

Item 13.2: How satisfied are you with the following services at this college?

0 =N.A.

1 = Not at all

2 = Somewhat

3 =Very

Item 13.2: How satisfied are you with the following services at this college?

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very
0=N.A.
1 = Not at all

2 = Somewhat

3 =Very

0=N.A.

Responses




13.2e. Skill labs (writing, math, etc.)

13.2f. Child care

SATLAB

SATCHLD

1 = Not at all

2 = Somewhat

3 =Very

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very

13.2g. Financial aid advising

13.2h. Computer lab

13.2i. Student organizations

SATFAADV

SATCOMLB

SATSTORG

0=N.A.

1 = Not at all

2 = Somewhat

3 =Very

0= N.A.

1 = Not at all

2 = Somewhat

3 =Very

0=N.A.

1 = Not at all

2 = Somewhat




3 =Very
13.2j. Transfer credit assistance SATTRCRD 0= NA.
1 = Not at all
2 = Somewhat
3 = Very
Item Variable Responses

Item 13.2: How satisfied are you with the following services at this college?
13.2k. Services to students with disabilities SATDISAB 0=NA
1 = Not at all

2 = Somewhat

3 =Very

Item 13.3: How important are the following services to you at this college?

13.3a. Academic advising/planning IMPACAD
1 = Not at all
2 = Somewhat
3 =Very
13.3b. Career counseling IMPCACOU
1 = Not at all
2 = Somewhat
3 =Very
13.3c. Job placement assistance IMPJOBPL
1 = Not at all
2 = Somewhat
3 =Very
13.3d. Peer or other tutoring IMPTUTOR
1 = Not at all

2 = Somewhat
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13.3e. Skill labs (writing, math, etc.)

13.3f. Child care

IMPLAB

IMPCHLD

3 =Very

1 = Not at all

2 = Somewhat

3 =Very

1 = Not at all

2 = Somewhat

3 =Very

13.3g. Financial aid advising

13.3h. Computer lab

13.3i. Student organizations

13.3). Transfer credit assistance

Item

IMPFAADV

IMPCOMLB

IMPSTORG

IMPTRCRD

Variable

1 = Not at all

2 = Somewhat

3 =Very

1 = Not at all

2 = Somewhat

3 =Very

1 = Not at all

2 = Somewhat

3 =Very

1 = Not at all

2 = Somewhat

3 = Very

Item 13.3: How important are the following services to you at this college?

13.3k. Services to students with disabilities

|
| IMPDISAB

201

I
| 1 = Not at all

Responses




Item 14: How likely is it that the following issues wou

14a. Working full-time

14b. Caring for dependents

14c. Academically unprepared

14d. Lack of finances

14e. Transfer to a 4-year college or university

WRKFULL

CAREDEP

ACADUNP

LACKFIN

TRANSFER
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2 = Somewhat

3 =Very

Id cause you to withdraw from class or from this college?

1 = Not likely

2 = Somewhat likely
3 = Likely

4 = Very likely

1 = Not likely

2 = Somewhat likely
3 = Likely

4 = Very likely

1 = Not likely

2 = Somewhat likely
3 = Likely

4 = Very likely

1 = Not likely

2 = Somewhat likely
3 = Likely

4 = Very likely

1 = Not likely

2 = Somewhat likely
3 = Likely

4 = Very likely




Item 15

15. How supportive are your friends of your
attending this college?

Item 16

16. How supportive is your immediate family of your
attending this college?

Iltem

17a. Complete a certificate program

17b. Obtain an associate degree

17c. Transfer to a 4-year college or university

17d. Obtain or update job-related skills

FRNDSUPP 1 = Not very
2 = Somewhat
3 = Quite a bit
4 = Extremely
FAMSUPP 1 = Not very
2 = Somewhat
3 = Quite a bit
4 = Extremely
Variable

Item 17: Indicate which of the following are your reasons/goals for attending this college.

CERTPRGM

1 = Not a goal

2 = Secondary goal

3 = Primary goal
ASSOCDEG

1 = Not a goal

2 = Secondary goal

3 = Primary goal
TR4YR

1 = Not a goal

2 = Secondary goal

3 = Primary goal
OBUPSKIL

1 = Not a goal

203

Responses




2 = Secondary goal

3 = Primary goal

17e. Self-improvement/personal enjoyment SLFIMP
1 = Not a goal
2 = Secondary goal
3 = Primary goal
17f. Change careers CARCHNG

1 = Not a goal
2 = Secondary goal

3 = Primary goal

Item 18: Indicate which of the following are sources you use to pay your tuition at this college.

18a. My own income/savings OWNINC
1 = Not a source
2 = Minor source
3 = Major source
18b. Parent or spouse/significant other's income/ PARSPINC B
savings 1 = Not a source
2 = Minor source
3 = Major source
18c. Employer contributions EMPLOYER
1 = Not a source
2 = Minor source
3 = Major source
18d. Grants & scholarships GRANTS
1 = Not a source
2 = Minor source
3 = Major source
18e. Student loans (bank, etc.) STULOANS 1 = Not a source
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2 = Minor source
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3 = Major source




VEEL]

Responses

ltem 18: Indicate which of the following are sources you use to pay your

18f. Public assistance PUBASSIT

ltem 19: Since high school, which of the following types of schools have

19. Proprietary (private) school or training program | PROPSCH

19. Public vocational-technical school VOCTECH
19. Another community or technical college COMMCOLL
19. 4-year college or university FOURYEAR
19. None NONESC
Iltem 20

20. When do you plan to take classes at this TAKAGAIN

college again?

ltem 21

21. At this college, in what range is your overall GPA
college grade average?

tuition at this college.

1 = Not a source

2 = Minor source

3 = Major source
you attended other than the one you are now attending? I_

0 = No response

1 = Response

0 = No response

1 = Response

0 = No response

1 = Response

0 = No response

1 = Response

0 = No response

1 = Response

—

1 = | will accomplish my goal(s) during this term and will not
be returning

2 =1 have no current plan to return
3 = Within the next 12 months
4 = Uncertain

—

1 = Pass/fail classes only

Item 22

22. When do you most frequently take classes at TIMCLASS
this college?

2 = Do not have a GPA at this school
3 = C- or lower

4=C

5=B-to C+

6=B

7 =A-to B+

8=A

1 = Day classes (morning or afternoon)

2 = Evening classes

3 = Weekend classes

VEGEL] [

Item 23
23. How many total credit hours have you earned TOTCHRS

T T

0 = None




4 = 45-60 credits
5 = Over 60 credits

ltem 24: At what other types of institutions are you taking classes this term?

24. None

24. High school

24. Vocational/technical school

24. Another community or technical college

24. 4-year college/university

24. Other

Item 25

25. How many classes are you presently taking at
other institutions?

Item 26

26. Would you recommend this college to a friend
or family member?

Item 27

27. How would you evaluate your entire
educational experience at this college?

Item 28

28. Do you have children who live with you?

OTCLSNON

OTCLSHS

OTCLSVT

OTCLSCC

OTCLS4Y

OTCLASS

OTHINST

RECOMMEN

ENTIREXP

HAVKID

0 = No response
1 = Response
0 = No response
1 = Response
0 = No response
1 = Response
0 = No response
1 = Response
0 = No response
1 = Response
0 = No response

1 = Response

1= None
2=1class

3 =2 classes
4 = 3 classes

5 = 4 classes or more

1=Yes
2=No

1 = Poor

2 = Fair

3 = Good

4 = Excellent
1=VYes
2=No

ltem 29
29. Mark your age group

Variable

AGENEW

Responses

2=1810 19
3=20to 21
4=221024

5 =925 1t0 29
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Item 30

30. Your sex:

Item 31

31. Are you married?

ltem 32

32. Is English your native (first) language?

Item 33

33. Are you an international student or foreign
national?

Item 34

34. What is your racial identification?

Item 35

35. What is the highest academic credential you
have earned?

SEX

MARRY

ENGFIRST

INTERNAT

RERACE

HIACCRED

1 = Male

2 = Female
1=Yes
2=No
1=VYes
2=No
1=Yes
2=No

1 = American Indian or other Native American

2 = Asian, Asian American or Pacific Islander
3 = Native Hawaiian
4 = Black or African American, Non-Hispanic
5 = White, Non-Hispanic

6 = Hispanic, Latino, Spanish

7 = Other

1 =None

2 = High school diploma or GED
3 = Vocational/technical certificate
4 = Associate degree

5 = Bachelor's degree

6 = Master's/doctoral/professional degree

JEEREEREEN

Variable

Item 36: What is the highest level of education obtained by your:

36. Mother

26 Father

MOTHED

FATHED

Responses

1 = Not a high school graduate

2 = High school diploma or GED

3 = Some college, did not complete degree
4 = Associate degree

5 = Bachelor's degree

6 = Master's degree/1st professional
7 = Doctorate degree
8 = Unknown

1 = Not a hiah school araduate




5 = Bachelor's degree
6 = Master's degree/1st professional

7 = Doctorate degree

8 = Unknown
Item Variable Responses
Additional variables
Urbanicit LOCATION .
y 1 = Urban-serving
2 = Suburban-serving
3 = Rural-serving
Institution number CCID
State number STATE
Item Variable Responses
The items below are derived CCSSE variables.
DEVELOPMENTAL _
Taken or plan to take Developmental coursework / Have not taken 1 = Non-Developmental
and do not plan to take Developmental coursework
2 = Developmental
Traditional/Nontraditional-Age students STUD_AGE_CLASS .
1 = Traditional-Age
2 = Nontraditional-Age
First-Generation/Not First-Generation Students GENERATION . .
1 = First-Generation
2 = Not First-Generation
Credit hours completed CREDIT .
1 =0 to 29 Credits
2 = 30+ Credits
Credential/Non-credential seeking CREDENTIAL ) )
1 = Non-credential Seeking
2 = Credential Seeking
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The items below are the calculated weight and raw benchmarks.

o . ) ) IWEIGHT
Institutional weight based on proportions of full-time and less than
full-time enrollment in the primary sample
Raw active and collaborative learning benchmark score ACTCOLL
Raw student effort benchmark score STUEFF
Raw academic challenge benchmark score ACCHALL
Raw student-faculty interaction benchmark score STUFAC
Raw support for learners benchmark score SUPPORT

The items below are standardized benchmarks (i.e. standardized across the cohort to have a mean of 50 and standard deviation
of 25 at the respondent level).

Standardized active and collaborative learning benchmark score ACTCOLL_STD
Standardized student effort benchmark score STUEFF_STD
Standardized academic challenge benchmark score ACCHALL_STD
Standardized student-faculty interaction benchmark score STUFAC_STD
Standardized support for learners benchmark score SUPPORT_STD
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Appendix C. IRB Approval

THL UMNIYWERSITY OF ‘ Sl ol e Yioe Frosident lar

ALABAMA Rescarch & Economic Development

Olice tur Besearch Cam pliance

Jurmg 29, 20Z0

Stephen Hirst

Departnent of ELPTS
College of Bducalion

The Dniversity of Alabama
Box 870302

He: IRBE# 20-0G-1692 *Stody of Comemnily College Student Engagement and Education
Aspiralions”

Taaar v, Hirsl:

The Oniversity of Ala3ama Institutiocnal Beview Joard has gransed appreasal far wae propassd
research. Your protocol has been given oxcinpr approval according th <5 CFR part 6. 104 [d] (4] axs
outlined belowr:

{4} Secondary research fer which comsent s rer required: Sccoadany research uses af identifiahie
private fnformation or idemsdfiable biospecimens, if ot least one of the fallowing criterio is met: (1)
nformition, which moy include Information ehaut biespecimens, is recerded e the fmvestigator i
saot g mannor ghat the identity af the humon subfects canaot reodily Be asceetadmed directty or
through Identifers frded tr e spivects S investigator foes rol conioc! the subiects, ord the
frvestigatar wifl not re-fdeneifiy subiecis;

The approval Tor vour application wil. 1z pse oo June 28, 2021 1Fvour rezearch will contirue
beywund this date, please submit the annual repart to the |1RE as reguived by Univcrsige poicy hefore
the lapse, Mease note, any modifications made in rescareh design, melhodolagy, or precedures
must be submitted to snd appreosved 3 the 1RT hefore Implemenlation,. Pleasq submit 2 inal repore
form when the sindy is catnplete.

fronad luek with wour research.

Sincecely,
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