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Blurring lines: Reconstituting the third culture kid identity
Third Culture Kids, or TCKs, is a term coined by Useem (1963) and used to refer to children who accompany their parents into another society to live and, as a result, are privileged with a multicultural childhood.  An understanding of culture and identity is only the beginning of conducting any research on TCKs, but it is foundational.  Though the term moves any study of culture away from positivistic leanings towards an interpretivist one, there are different sets of questions that challenge the basis and notion of the TCK identity when examined from certain postmodernist lenses.    
Since its initial use in 1963, the definition has expanded and most scholars who conduct TCK research understand a Third Culture Kid to be the following: 
An individual who, having spent a significant part of the developmental years in a culture other than the parent’s culture, develops a sense of relationship to all of the cultures while not having full ownership in any.  Elements from each culture are incorporated into the life experience, but the sense of belonging is in relationship to others of similar experience. (Pollock & Van Reken, 2009, p. 19).
The term third used in Third Culture Kids is done so to highlight the emergence of another culture in the lives of these children; however, it also reveals the complexity of identity that characterizes most TCKs.  Third Culture Kids have commonly been considered to have a neither/nor cultural identity.  As they interact with their primary and secondary (and, at times, tertiary) cultures in distinct ways, their identities tend to be rooted neither in one nor the other.  Attendance at international schools, visits “home”, and involvement in dominant culturally relevant activities do little to sway the TCK into one cultural directionality – she often feels at a cross-roads and can be just as comfortable, uncomfortable, or both in that space.  Third Culture Kids, in this sense, represent challenges to hegemonic social constructions in most societies.  Neither the  socioeconomic class of their parents nor their country of origin allows them to be neatly categorized by dominant societal notions of race, class, and nationality because their identity formation oftentimes makes them more like other TCKs than even their parents (Fail, Thompson, & Walker, 2004).  Additionally, their contact with diverse cultures and access to activities and privileged lifestyles not always readily accessible in their countries of passport afford them with coveted social and cultural capital (Pollack, Van Reken, & Pflüger 2001).   
There is consensus that TCKs enjoy privileges that most of the peers in their country of origin do not.  Third Culture Kids have opportunities to travel internationally, live in foreign countries, acquire the use of multiple languages, experience and live levels of privilege  in host countries, and obtain, in the process, a global perspective of the world unparalleled by most of their age group (Pollock & Van Reken, 2009; Davis et al., 2010).  For Third Culture Kids, this reality provides for a unique childhood, adolescence, and young adulthood that normally results in an adult who is highly mobile, expected to repatriate at some stage, experiences a truly cross-cultural world, is accustomed to being physically different from those around her, and customarily has a greater awareness that her identity has been shaped by contact with their different environs (Pollock & Van Reken, 2009; Hoersting & Jenkins, 2011).  These traits have identified TCKs as potential ideal future international business leaders (Lam & Selmer, 2004) as well as been recently, directly associated with those characteristics that make for an effective and desired leadership style in the international business world (Caliguiri & Tarique, 2012).  
Researchers maintain that TCKs, however, do not come about these traits seamlessly; oftentimes experiencing very awkward and difficult periods of adaptation and acculturation in one’s country of nationality, or passport country.  A TCK’s multicultural status, sense of cultural homelessness, response to authoritarianism, and reactions to repatriations can make it very difficult to adapt among peers whose social identities have developed unaffected by these idiosyncrasies (Navarrete & Jenkins, 2011).  Additionally, schools in the TCK passport of country normally do not intentionally create spaces for needed adaptations for these global nomads.  Third Culture Kids (TCKs) have been found to experience difficulties with partial or full repatriation, or re-entry (see Szkularek, 2009, for a comprehensive literature review on re-entry) and a number of sponsoring organization have implemented seminars aimed at assisting TCKs with the transition into passport countries’ during and after the K-12 schools (Davis et al., 2010).  
Theoretical Framework
For this study, postmodernist theory is used to offer possibilities that expand the TCK dialogue beyond merely understanding context and listing a set of characteristics that identify an individual as a TCK.  For example, the very notion of how the Third Culture Kid is constructed as a unique and separate entity can be challenged from a deconstuctivist standpoint.  Deconstruction “results in a destabilizing of that which we have un-problematically come to accept” (Jackson & Mazzei, 2012, p. 17).  Most research articles reference the same seminal work on TCKs by Pollock and Van Reken, Third culture kids: The experience of growing up among worlds (2003). This book is presently in its tenth printing and has served as a self-help and reference material for parents of TCKs who are often expatriates, missionaries, businesspersons, diplomats, international educators, or military personnel.  In reviewing this research, the prevalence of the use of this text to define a Third Culture Kid represents a strand of coherence from research subject to research subject (e.g. the same unit of analysis is used); this, however, can also be problematic.  Pollock and Van Reken (2003) note that a number of characteristics and experiences converge to form in a person, the TCK identity, many of which were mentioned in the introduction to this paper.  While defining characteristics aid in consolidating a group identity and can serve explanatory purposes, their application a priori to individuals who meet the textbook qualifications to be considered TCKs negates the possibility to expand upon, contend with, and re-constitute those characteristics as TCK experiences mold them.  From a deconstuctivist standpoint, it would appear as if this definition of a TCK is teetering dangerously close to the cliff off of which one falls into the error of de-constructing then re-constructing (Jackson & Mazzei, 2012).  Pollock and Van Reken (2003) strip away at an individual’s experience to identify that all children with certain characteristics have in common (i.e. spending a “significant” amount of time in another country).  The classic definition of the term then re-constructs a child’s identity to that of a TCK with this being the foundational experience in their lives.  This re-construction has resulted, I believe, in a narrow interpretation and understanding of TCKs.  In fact, research states that the same characteristics found among TCKs have also been observed in children of immigrants, second generation children of immigrants, and international students, among others (Polo & López, 2009; Faver et al., 2007), thus indicating that the textbook definition of a TCK and subsequent research have led to the creation of a very small group that has tried to constitute itself by using the same dominant notion of group identification that does not permit fluidity and nuances as par for the course.  
 	Specifically, the exposure of a child to a different cultural experience (i.e. moving from one country to another, one state to another, one social class to another, the inner city to the suburbs, etc.) could very well represent one such thing in a child’s life that impacts identity formation in such a way that the child can no longer be forced into many societies’ binary categories.  Identity has been examined in education even to the extent of the burden of acting white with regard to African American children and academic success has been discussed, debated, and critiqued (Ogbu & Fordham, 1986; Horvat & Lewis, 2003); TCK research, however, has failed to draw lines connecting these phenomena.  Jackson and Mazzei (2012), when explaining the concept of the absent present in deconstruction, note “the task, then, of deconstruction is to keep a watchful eye/ear for that which might be otherwise missed” (p. 17).  In TCK research, an opportunity to speak to the greater issue of the needs of children in general and the ways in which they negotiate identity on various levels and in diverse and divergent situations can stem from a conversation that looks beyond that which characterizes TCKs as such to aporia of the TCK experience.  In doing so, the events, those moments of actual deconstruction (Jackson & Mazzei, 2012) or dismantling of that which is thought to be fixed and categorical, in the life of an individual works to re-constitute an identity and consequently perpetually acts to re-represent the TCK.   In doing so, the TCK experience, albeit unique and scholarly-established accepted as a group identity, is freed from an a priori designation and invites linking the desires, needs, and dialogue about identity and acceptance about all children to its own.  
	To illustrate, Ma (2010) uses his instrumental case study of a Chinese TCK returning to her passport country and that of experiencing schooling as a returnee to speak to an issue that is salient to all students.  He writes, “If a culturally responsive theory is needed for educating culturally and linguistically different learners in an American context, an equally responsive pedagogy may also be relevant for educating these returnee students in their own country” (p. 120).  TCK research is silent when it comes to generalizing the needs of TCKs to all children and, as evidenced in the above quote, borrows from research on teaching culturally diverse groups to substantiate the need for the same type of pedagogy for TCKs.  Few would argue that all children need a culturally responsive curriculum.  Since culture has long been debated in anthropological circles as not being the fixed, geographical and hierarchical people groupings first thought by social evolutionists to being the fluid convergence of ideas, identities, and peoples as purported by cultural pluralists, the ability to address (cultural) difference translates in the ability to disrupt the normative and allow the absent present of difference among children to be exposed, irrespective of the particular circumstances or situations that might have contributed to said differences.    
	Lack of identification with one’s ethnicity, sense of marginality or status as “the other”, and issues of separation, loss and grief (Finn Jordan, 2002), among others, are traits that have been empirically measured to some extent and associated with TCKs.  Instead of being TCK specific, a Deleuzian lens helps to uncover that these characteristics or experiences can be, in fact, grades of intensities, or “those affects that operate on us in myriad ways” (Jackson & Mazzei, 2012, p. 89).    This allows these traits to exist on a continuum where they are not fixed characteristics of an individual but rather can become something entirely different for each individual.  There is great potential here because it redirects the idea of challenges faced by TCKs in general from problems to possibilities of another type of identity formation that elevates the dialogue beyond that of helping (almost) diagnosis an individual as a TCK to question why educational institutions and society allow so little space for varying intensities of identity.  This study purposes to further that dialogue.
Methods
This pilot study is a qualitative research project that is being used as a stepping stone to garnering additional insight and broader readings into the Third Culture Kid identity and is a small part of a larger study on TCK identity and experience.  Considering that focus of the project, providing a space for TCKs to narrate their own identities from their individual experiences, qualitative methods are best suited to provide the framework that such a dialectical interchange warrants (Denzin & Lincoln, 2010).  For this phase of the study, a convenience sampling which led to a snowball sampling (Marshall & Rossman, 2011) of participants was taken.  In keeping with the exploratory nature of this pilot study (Strydom & Delport, 2002), the researcher fully anticipants that revisions to the research design elements, research questions, and theory used to analyze data will be necessary.  Additionally, this pilot study is approached from the premise that research tools, such as interviews and survey, do not constitute data, but rather, are instruments through which data emerges.   
Participants
All participants[footnoteRef:1] were between the ages of 19-40 years old, had experienced at least two international relocations before the age of 18 years old, and had lived a for, at least, a year and a half outside of their passport country before the age of 18.  In accordance with the parameters established by the researcher, the first 35 participant responses were included in the study.  Additionally, separate semi-structured interviews, lasting between 45-60 minutes, were conducted with four participants.  Of those four participants, three had also taken the on-line questionnaire.    [1:  A table listing biographic information for each participant is in the Appendix section of this paper.] 

Design
In-depth, semi-structured interviews and opened-ended questionnaire questions were employed to obtain the “thick description”  (Geertz, 1973) needed to examine how Third Culture Kids formulate their identities, construct meaning, and negotiate the nuances of living among two or more different cultures.  Since the desire is to understand how TCKs make meaning of their material world and how their identities are formed, heavy emphasis is given to the analysis of responses that directly relate to their social interactions and how they self-identify racially, socially, and culturally.  Also, and just as importantly, their reactions to being identified within those three categories was heavily analyzed.  In this sense, the use of thick description aims to go, “beyond the mere or bare reporting of an act (thin description)” and purpose to describe and examine, “intentions, motives, meanings, contexts, situations and circumstance of action,” (Denzin, 1989, p. 39).  
Procedure
After obtaining Institutional Review Board approval for this project, initial contact with participants was made through social media and email.  Friends and acquaintances, known to the principal researcher as TCKs or who have had contact with TCKs (i.e. international school teachers and administrators, former and present diplomats, etc.) were also contacted, provided with an explanation of the pilot study, and encouraged to forward the Qualtrics questionnaire link to individuals who might be interested in participating.  Questionnaire participants then were asked to voluntarily provide their email addresses if they were interested in being interviewed.[footnoteRef:2]  Three interview participants were obtained through these means and another was recommended to the principal researcher.  The latter was subsequently contacted and agreed to be interviewed.  Three interviews were conducted in English and the other included in this pilot was conducted in a mixture of English and Spanish.   [2:  As of July 2014, over half of the survey participants provided email addresses for further contact.  Interviews with all interested participants is on-going. ] 

Three interviews were conducted through a video chat service and required internet access on both, the researcher’s and interviewee participant’s, parts and one was a telephone interview.  Before each interview, the participants were briefed about the purpose and nature of the study, informed of their rights as participants, and notified that the interview would be recorded and later transcribed.  Each interview was transcribed and aliases assigned to participants as well as institutions that could compromise their identities and whose naming did not contribute significantly to the findings of the study (i.e. schools).[footnoteRef:3] [3:  Findings at the conclusion of all interviews will be shared with the participants who the principal researcher asked and they affirmed, yes, that they would like to see the findings.] 

Data Analysis
Interview transcripts and responses from questionnaires were analyzed and coded according to analyzes using a constant comparative method.  The texts were coded and emergent data categorized in themes (Charmaz, 2006).  Instead of viewing the emergent data a mere examples of TCK identity tracts and categorize them within existent categories that have been typically associated with TCKs, emerging themes that constituted nuances to those accepted characteristics and traits were analyzed.  Initial data were consolidated and reorganized consistent with recurring themes.   Said themes arose from coding, then recoding the interview and questionnaire texts.  Data displays were also generated from participant responses to key questions related to identity on the Qualtrics questionnaire.  While the displays were not used to draw specific conclusions, they were employed as a means to triangulate data (Glesne & Peshkin, 1992) by revealing themes, patterns, and principal ideas shared among all participants.   
Findings
	As previously mentioned, the purpose of this study is to encounter elements within what are considered normal TCK defining traits and examine theme in ways that looks at them as more than traits.  Being familiar with the TCK identity, many participants address, specifically, addressed those traits.  Nevertheless, in doing so, promote themes about how privilege, avoidance, and facing dominant social constructs of race and class within a multiracial society arose.
Dis-identifying with privilege (or Good privilege vs. bad privilege)
	A constant theme in the negotiation of identity among the participants who were interviewed was the issue of social class and the benefits that living aboard, international travel, speaking multiple languages, and experiencing different culture conveyed upon them.   Kathy, an adult TCK, or ATCK, who spent her childhood as the child of a diplomat and later joined the Foreign Service, when asked about her social class as a child commented, “That’s interesting because, even though overseas we had nice houses and maids and gardeners or whatever, I was never as rich as the rich kids that were local.  And, in the States, hell no!  We were just civil servants.”  She admittedly benefited from and engaged in activities in Argentina, Paraguay, and Venezuela, such as horseback riding, rocket climbing, tap dancing, and karate as a child that would have been cost prohibitive for her parents in her country of passport, the United States.   Likewise, Daniel, a recent college graduate who spent 14 years living in the Philippines and three in Ecuador as a Missionary Kid (MK) - a TCK subgroup - recognized his privilege while living overseas.  
Although the participants recognized that they enjoyed privileged lifestyles while overseas, their manner of integrating these experiences into their moral and ethical identities was nuanced.  Daniel, for example, explained that household help was needed when he and his siblings were younger because his parents were busy with their missionary work. Likewise, Andrea, a South Korean TCK who resides in Argentina, clarified that, even though she attended an expensive college in the nation’s capital, people were wrong in assuming that her parents we wealthy because she received scholarships and, ultimately, paid very little to attend the prestigious institution.  For Kathy, the reality of certain tenets of a privileged lifestyle were actually associated with moral and humanitarian obligations, that ultimately align with what can be considered traditional American values of hard work and reward for effort. She commented about hiring personnel while overseas:
Well, you know that it is interesting because [I] notice that now that as an adult, I am less conflicted about hiring staff than other Americans who joined the Foreign Service and are very conflicted about hiring staff because we are Americans and we do it ourselves.  And we are not rich, wealthy, you know, what I am trying to say  . . .  aristocrats.  But I look at it from the point of view that we can give people a good job and they are willing to work for it.     
She further affirmed that in countries where jobs were difficult to acquire that it was “an obligation.  Its’ an obligation.  It’s actually shameful to be able to hire someone and  . . . the thing is, it’s not charity – I mean, they are working.”  For Daniel, enjoying such privilege is complicated by the moral values that he feels should be upheld as a Christian, as well as the contentious imperialistic legacy that United States has left on foreign soil.  He highlighted this point by noting,
I think a lot look at it and say, “How can Americans go into this country and make the ‘natives’ of this country work for them when they are supposed to be ministering to them.”  I have heard this almost probably more than not.  But . . .  they should be doing it themselves or they are missionaries so they are not supposed to be rich.  That’s not, they’re not supposed to be living that sort of lifestyle.  I think a lot of people look at it and they are like, that’s wrong.
Daniel grapples with, what he considers, apparent contradictions and makes attempts to understand how an outsider would view such a practice as being hypocritical.  When addressing others who note this contradiction, Daniel mentioned,
And you have to explain that, like, we needed extra help, especially when we were younger . . . So, it does have to be explained.  Because it does look weird.  Like, if I am on the outside looking in, I would be like, this is a little weird.
	Notable within this spectrum of living and being shaped by varying degrees of a privileged lifestyle is the ability to disengage from that reality once in their passport countries.  Both Daniel and Kathy remarked on the difficulty of competing in athletic activities in high schools in their passport country because doing so, and doing so successfully, was a marker of a privileged lifestyle that they could not available themselves of.  Daniel emphasized this point by recalling,
But, then I got to the States and you are in put into this whole ‘nother arena with thousands and thousands of kids who – you know their parents put them in clinics and clubs and, like camps for respective sports. And, you can’t be good – like the best – in three sports anymore.  You are probably, like, average at best.
Likewise, Kathy recollected the following experience after listing all the extracurricular activities that she was able to enjoy in Venezuela before returning to complete high school in the United States:
‘Cause in the States, there’s no way I could have made a soccer team in the States.  It’s kind of weird in the States; they have been playing soccer since they were five.  I can’t get on that team!  Whereas, if you are overseas and want to be on the team, you are on the team.  (Emphasis added)
Kathy further elaborated that having to participate in extracurricular activities, even those she had minimal to no interest in, served to make her a better-rounded individual.  For both Daniel and Kathy, the access to camps and clinics from a young age connoted a level of privilege in a United States content.  Although all of the TCKs interviewed spoke favorably about the diverse activities available to them at their international schools, they did not see the easy access to sports, clubs, and other activities in these settings as conferring privilege upon them.  
(Un)Cloaking the self (or Troubled pride)
	Considerable thought, calculation, and restraint is part of the equation that a TCK employs to determine when, if, and to what extent she will reveal who she is and elaborate on where she is from to non-TCKs.  Participants used terms such as confused, stressed, and overwhelmed when addressing the question of how they respond when someone asks where they are from.  The degree to which TCKs experience a lack of belonging or silencing about their cultural identity, as cited by multiple research findings (Walters & Auton-Cuff, 2009; Bagnall, 2012; Pollock & Van Reken, 2003), may not fully address the extent to which TCKs serve as gatekeepers to their true identities.  
	Participants overwhelmingly commented that revealing who they were or where they were from (understanding that within a TCK context such responses are complicated and not generally answered in a word - Dewaele & van Oudenhoven, 2009; Limberg & Lambie, 2011; Fail, Thompson, & Walker, 2013) depended on, simply, who was asking.   One TCK, when asked about the response she gives when asked where she was from commented,
It depends on who is asking.  In a group of TCKs, I would say the place I most recently lived liked – Ukraine.  In America, it is more difficult.  If I think the person is being polite of conversational, I answer the state I last lived in.  If I think they really care, I explain my background.  
In chorus with this sentiment, other participants revealed that their responses to the same question depended on their mood, interest in allowing the inquirer to know more about them, and swift evaluation of the individual’s desire to truly know them.   Others stated that simple one-word answers that described their nationality was used to dissuade additional questions that would require them to explain their cultural identity.  For many, the avoidance to verbalize who they were and how they identified to others, be it culturally or ethnically, was based on the premise the a simple response was expected.  However, they felt that only going into detail, which, oftentimes, situated then outside of dominant cultural and societal expectations, properly addressed the question.  
	For some, even among acquaintances, exposing their true identity through feelings, experiences, and perceptions as a TCK was not carefree choice to make.  Daniel revealed that even among non-TCKs with whom he developed friendships, conversations about his identity and personal challenges associated with negotiating it among non-TCK peers were often veiled.  He stressed that, “I didn’t talk to very many people about non-surface uses.”  He furthered elucidated why he did not choose to speak to others about identity- and experientially-related issues by noting, “I never really talked to people about those things [experiences related to living as a TCK] because they didn’t understand and how could they?” Likewise, Kathy recalled being selective about with whom she shared certain aspects of her experiences.  Along with other participants, Kathy iterated that sharing all of who she was and the experiences that helped shaped her identity only resulted in bullying and being thought of as pretentious in most non-TCK environs, especially those in K-12 settings in the participants’ passport countries.  For this reason, she opted not to share unless she could determine if people “really cared” or accepted her global identity as making her “interesting.”  Albeit proud to be TCKs and grateful for the international experiences that helped to mold their identities, the practice of deciding when to conceal or not their identity resulted in many participants expressing the contradictory emotions of being fortunate, confused, overwhelmed, annoyed, and joyful when revealing themselves to others.  
Worldly but worlds Away (or Flirting with the binary)   
	Third Culture Kids are known for their sensitivity to other cultures and adaptability in many environments at a rate quicker than their national pairs (Limberg & Lambie, 2011; Davis et al., 2010); however, this trait can hit a proverbial snag at the intersection of the social construction of race, culture, and class.  To illustrate, both Kathy and Michelle referenced their TCK experiences and identities within the context of dominant Caucasian culture on a United States social landscape.  Kathy expressed the benefit of her appearance by noting,
Also, it helps that I’m a typical “mutt” from the States so I have like eight different countries – dark brown, curly hair and I’m pretty white right now because its winter time here [Zimbabwe] but I can get kind of swerthey, you know.  So, barring Asian and parts of Africa, I can pretty much be from everywhere . . . I have always really appreciated my appearance.  I felt that it gave me a type of anonymity.
For Michelle, who spent all of her K-12 years in schools outside of the United States, being American equated to being Caucasian American.   A milieu of cultural and social differences, contradictions, and challenges experienced as the outsider (Navarette & Jenkins, 2011) in various countries did not equate to the conceptualization of the TCK identity being nuanced by the social and political constructs of race in their passport countries.
	In Daniel’s particular case, the aforementioned nuances presented another fold in his TCK identity.  Being an African-American male who was adopted and reared with a Caucasian family, the assumptions that stem from the social and political constructions of race in the United States were embodied differently in Daniel.  His appearance was not a pass to anonymity, but a cause for pause and speculation.  When asked about his return to the United State he commented, “Uhh . . . Jean  . .  [laughter] . . . Like, it is really hard.  Because, like, I, I don’t know  . . .  it’s just  . . . I don’t even know where to start with this one.”  He went on to explain the he did not culturally identify with African-Americans and many individuals often assumed he was gay. Faced with hegemonic notions of what an African American male should (not) be, have experienced, or know, Daniel often found himself addressing more than just his international identity – he also had to address why he did not fit the mold of a socially constructed one, even for TCK standards.  He offered the following explanation:
Honestly, how would I blame them?  If they didn’t know me at all  . . . if they didn’t know who I was.  Like, it’s such a random story- a black kid who is adopted by this white family and goes to the Philippines then to Ecuador.  No one’s going to guess that.         
As gracious a reaction, however, did not quail the effects of such assumptions on Daniel.  He further stated,
Honestly, it took me a long time not to be mad about that but, you know, it is what it is. I can’t blame them for that.  So, they would think that and once I explain and they get to know me a little bit they are like, “Oh, you’re adopted and you’re from here.”  So, it was just a matter of explaining it.  I guess, to answer your question, it was very hard.  It was really hard for me.  And it really made me hate it here [United States].  I mean, I never had this problem anywhere else.
Many TCKs reported that their frustration and annoyance when interacting with their national peers was due to the latter’s lack of worldly knowledge, criticism of the former’s pop-culture capital, and indifference to the TCK experience.  Most the participants, however, anticipated the aforementioned from their national peers because all had prior knowledge of TCK traits and characteristics.  In Daniel’s case, moreover, racialized structures in his dominant society dictated that he grapple with being the Other on three planes – as a TCK on foreign soil (Fail, Thompson, & Walker, 2004; Bagnall, 2012), as a TCK among national peers (Pollock & Van Reken, 2003; Huff, 2001), and, as Daniel intimates, as a TCK whose racial construction differs from the dominant TCK identity among his national peers.  
Discussion
	Concepts about what constitutes identity have, historically, defined the concept as “the stable, consistent, and reliable sense of who one is and what one stands for in the world” (Josselson, 1987, p.10).  However, similar to the notion of culture moving from being one that is fixed to one that is fluid and in flux (Erickson & Murphy, 2010), identity has also sailed beyond a fixed notion of self to one that is open and always open to modification (Waterman, 1999).   It is in this flux that the deconstructive lens allows for an understanding on the TCK identity that looks to characteristics that a person holds and contemplates the complex array of interactions involved in becoming, and the continued transformative being of a TCK.
	For example, literature on Third Culture Kids often cites a privileged lifestyle that the same live while in other countries (Pollack & Van Reken, 2003; Finn Jordan, 2002) as a prevalent characteristic.  Instead of including privilege as an additional item on a checklist of TCK characteristics, it is tantamount to understand how privilege becomes infused as part of the TCK identity – and this process is unique for all individuals.  To illustrate, privilege became enmeshed in aspects of Kathy’s morale compass whereby she linked the concept to tenets of social responsibility.  For Daniel, markers of privilege, such as having housekeepers, were considered necessary in order for his parents to carry out their religious responsibilities overseas.   Noting that privilege is a TCK characteristic provides limited insight into the degree to which privilege conflates with other aspects to form the TCK identity.  Upon resisting it on a national level and embracing it on an international one, privilege moves far beyond a characteristic to a trace – that absent present (Jackson & Mazzei, 2012) that TCKs may wrestle with but that ultimately changes who they are as the concept is changed through the way each interacts with and re-constitutes their identities as a result.  The concept of privilege is laden with historical, social, and cultural meanings that, for most of the participants, cast it in a negative light.  Nonetheless, from a deconstuctivist standpoint, privilege itself is neither negative nor positive and the manner in which each of the TCKs re-constitutes it is a part of its dismantling that reverses “the resident hierarchies, only to displace them” (Rolfe, 2004). In this displacement, privilege no longer occupies a hierarchal position in the lives of the TCKs as dictated by their societies; for Kathy, it is morality, for Daniel, work ethic, and for Andrea, academic achievement.  Even though all attempted to reconcile their passport countries’ construction of privilege with their lived experiences, the manner in which they re-constituted privilege in their lives actually acts to free them of instead of relegate them to a particular hierarchal socioeconomic structure.   
	For participants, being a TCK allowed them to be identified with a particular group; however, the term as it defined and with regard to the characteristics linked to it did not seem to capture the multidimensionality of their identities.  In several instances, the interviewed participants clarified that their experiences, although associated specifically with TCKs, were not exclusively TCK.  There is, however, a potential explanation for the creation and maintenance of a TCK specific group and identity in the world and the subsequent lack of linkage between TCK research and the general needs of children and it can be found in Deleuze’s explanation of desire. According to Jackson and Mazzei (2012), when Deleuze and Guattari presented the concept of a physical body that did not possess organs, they were encouraging us to think of how humans are inclined to use objects and other material representations to confer meaning and offer explanation.  In focusing on this, we are guided to concentrate on the fact that meaning is produced instead of simply existing.  In the denomination of an individual as a TCK, there is, in fact, a tendency to compare and contrast TCK characteristics against those of children who have not had the exact same experiences, especially those from their country of origin (Navarette & Jenkins, 2011).  To a degree, this takes away the power found in existing and creating new meanings in a liminal space because constant comparison to the normative might tend to create another norm instead of disrupting it.
	To illustrate, for the Kathy and Michelle, rather unconsciously, the identity of the TCK whose country of passport is the United States is one that was Caucasian.  This represents a normative TCK identity construction that does not consider the intensities of otherness experienced by an African-American TCK, like Daniel.  In this sense, Daniel’s becoming a TCK and that of others who fall outside of the normative construct represent a sort of Deleuzian desiring machine.  For desire according to Deleuze and Guattari is “about production.   Desire’s production is active, becoming, transformative.  It produces out of a multiplicity of forces which form an assemblage” (Jackson & Mazzei, 2012, p. 86).  As such, Daniel’s experience is an anomaly but rather a different iteration of the TCK identity – free of normative constructs, even within the TCK spectrum, and open to re-constitution based on the forces the inter- and intra-act in, with, and Daniel as opposed to experiences that serve to constitute him.    
Conclusion
	Much credit is due to those researchers who continue to examine and measure TCK characteristics and traits and this project, in no way, aims to criticize or minimalize those efforts; on the contrary, it purposes to expand upon them in order for the TCK dialogue to broaden in circle, reach, and depth.  Although some of said research has approached the life experiences of TCKs from a Lacanian notion of desire (Jackson & Mazzei, 2012) and focused on what can be done to make TCKs feel “normal” in their countries of origin, this represents the TCK as one who measures herself against that which she purportedly desires (i.e. to be like those in her country of origin).  Positioning the TCK identity as intensities of difference, however, can extend the conversation beyond personal incompatibility with society to an interrogation of why society, and, particularly, microcosms such as schools, do not and accommodate multiple shades of difference.  Regardless of the traits and semi-normative TCK discourse, TCKs simply desire to be.  This is emphasized by one TCK who, when asked which advice she would give to other TCKs, answered “Stay true to who you are” (Jess, Focus Group, 2012).   In this sense, the TCK desires not from a position of lack (i.e. not being like children in her dominant culture) but rather because the events and forces in her life have produced her into the being that she is; one that she desires continue to become.  

	      
Appendix
Table 1
Participant Profile
	Participant (P)
	Gender
	Place of Birth
	Citizenship
	Current Residence

	P1
	[bookmark: _GoBack]Female
	South Korea
	South Korean/North American (USA)
	United States

	P2
	Male
	South Korea
	North American (USA)
	United States

	P3
	Male
	United States
	North American (USA)
	United States

	P4
	Female
	United States
	North American (USA)
	Unites States

	P5 (Andrea)
	Female
	Argentina
	Argentine/South Korean
	Argentina

	P6
	Male
	Paraguay
	North American (USA)
	Paraguay

	P7
	Female
	South Korea
	South Korean/Paraguay
	Paraguay

	P8
	Female
	South Korea
	Paraguayan
	South Korea

	P9
	Female
	United States
	North American (USA)/Canadian
	USA

	P10
	Female
	Argentina
	South Korean/Argentine
	Argentina

	P11
	Female
	United States
	North American (USA)
	Egypt

	P12
	Female
	United States
	North American (USA)
	USA

	P13 
	Female
	United States
	North American (USA)
	USA

	P14
	Female
	Paraguay
	North American (USA)/Paraguayan
	USA

	P15
	Male
	Paraguay
	Paraguayan
	Japan

	P16
	Female
	United States
	North American (USA)
	Ethiopia

	P17
	Female
	United States
	North American (USA)
	Ethiopia

	P18
	Female
	United States
	North American (USA)/Argentine
	Argentina

	P19
	Female
	Pakistan
	Pakistani/North American (USA)
	Democratic Republic of the Congo

	P20 (Kathy)
	Female
	United States
	North American (USA)
	Zimbabwe

	P21 
	Female
	Zimbabwe
	Zimbabwean
	Zimbabwe

	P22
	Male
	United States
	North American (USA)
	USA

	P23 (Michelle)
	Female
	Mexico
	North American (USA)
	USA

	P24
	Female
	United States
	North American (USA)
	Barbados

	P25
	Male
	Paraguay
	North American (USA)/Paraguayan
	United States

	P26
	Female
	United States
	North American (USA)
	Democratic Republic of the Congo

	P27
	Female
	United States
	North American (USA)
	United States

	P28
	Female
	South Korea
	Spain
	South Korea

	P29
	Female
	United States
	North American (USA)
	United States

	P30
	Female
	Germany
	North American (USA)
	USA

	P31	
	Male
	Paraguay
	Paraguayan
	Taiwan

	P32
	Female
	Germany
	North American (USA)
	United States

	P33
	Female
	United States
	North American (USA)
	Democratic Republic of the Congo

	P34
	Male
	Paraguay
	Paraguayan
	USA

	P35
	Female
	South Korea
	South Korea
	South Korea

	P36 (Daniel)
	Male
	United States
	North American (USA)
	USA


Note: Participants P1-P35 participated in the online Qualtrics questionnaire.  Names beside certain participants are pseudonyms for those whose interviews have been included as part of the data analysis of this study.  The column labeled, Citizenship, reflects that answers provided by the participants.  Whether or not the countries listed allow dual citizenship was not verified as, in accordance with the purpose of the research, the self-identification of the participants is deemed most important.
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