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CHAPTER I
INTRODUCTION

The concept of inter-institutional cooperation
in higher education is not a new one, but with the
kaleidoscopic changes in higher education following
World War II such cooperative arrangements have found
wider acknowledgment.1 In recent years colleges and
universities have faced a mounting dilemma of increased
societal demands to expand existing programs and to add
new ones while, at the same time, there has been a
steady erosion of support--both flscal and moral--for

2 Among the host of re-~

higher education in general.
sponses to this dilemma has come a revival of interest
in inter-institutional cobperation. This growing in-

terest is reflected in various lists of consortia in

America which report that the number of such arrangements

lstanley F. Salwak and William Deminoff,
in Handbook of College and University Administration,
ed. by Asa S. Knowles (New York: McGraw=-Hill Book
Company 1970), p. 2-132. -

28. V. Martorana, James C, lMessersmith, and
Lawrence O, Nelson, eds., Cooperative Projects Among
Colleges and Universities (Washington: Government
Printing Office, 1961), p. l.

1



have more than doubled in the last five years.3 There
are many reasons that contribute to this growth, and
selected ones are examined in this study.

Those who study man and hls institutions know
that cooperation is a highly sophisticated tool of
competition and that cooperative endeavors are often
created out of the need for some mutually beneficial
exchange.u Similarly, institutions of higher learning
have neither effected various forms of cooperation
because of altruistic pursuits, nor have they voluntar-
11y sought inter-institutional cooperation as some
esteemed ideal. Indeed, institutions of higher learning
in America have guarded their individual autonomy--an
attitude that, according to Laurence R. Veysey, has
resulted in a laissez-falre competitive spirit which
greatly stimulates expansion.5 Currently there is,

". . o & growing pressure on colleges and universities to
create, communicéte and apply new knowledge, to spread

the opportunities and benefits of such a process among

3Lewis D. Patterson, ed., Directory of Academic
Cooperative Arrangements in Higher Education (Kansas
City, Missouri: Kansas City Regional Council for
Higher Education, 1970), passim.

4W111 and Ariel Durant, The Lessons of Histor
(New York: Simon and Schuster, 1968), p. 19.
5Laurence R. Veysey, The Emergence of the

American University (Chicago: The University of Chicago
Press, 1970), p. 330. '




the populace at large, and to do so within avallable
6

wherewithal." This pressure largely accounts for the

growing trend in higher education circles to abandon
the concepts of autonomy and institutional individualism

because, states Lewls B. Mayhew, they have become in-

7

effective traditions. The alternatives to voluntary

cooperation are even less appealing to the ivory towers.
A survey by J. C. Paltridge, of the Berkeley Center

for Research and Development, has noted that voluntary
coordination is giving way to legally established
agencies.8 There has been a nation-wide trend téward
establishing statewide'boards. commissions, and councils
to glve policy direction to higher education.

Higher education in brief, has become too crucial
to the general welfare for its development to be
left entirely in local hands. Many of the urgent
issues and problems cannot be dealt with adequately
by individual institutions acting unilaterally,

and plece-meal approaches do not yield satisfactory
patterns. With the growing collectivism of modern
life, more and more declisions and actions affecting
the present and future of higher education are
being transferred from the private to the public
arena, and from the local to the state or national
level.? v

6salwak, p. 2-132.

7Lewis B. Mayhew, Colleges Today and Tomorrow
(San Francisco: Jossey-Bass, Inc., 1969), p. 155.

, 8Logan Wilson, Sharing American Higher Education
(Washington: American Council on Education, 1972),

p. 48,

%1bid., p. U46.
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Government agencies, however, have reinforced the idea of
voluntary inter-institutional cooperation as a partial
solution to the massive problems facing higher education.
For example, Title III of the Higher Education Act of
1965 provides funds for arrangements
e « o between two or more developing institutions in
a consortium that will provide for the exchange or
joint use of resources to the mutual benefit of the
participants. The arrangements will include one
coordinating institution, one or more partic-
ipating institutions, and may also 1nclu§8 one or
more assisting institutions or agencies.
There are, also, some very positive reasons in support
of inter-institutional cooperation, such as: a more
effective utilization of physical and human resources;
a broadening and enriching of programs; and the oppor-
tunity to have a greater economy of operation.11 All
of these reasons have contributed to increased interest
and participation in cooperative arrangements.
As reported earlier, the consortia movement is
not a recent one in higher education. Examples of
universities entering cooperative ventures can be found

as early as the seventh century A.D. when the University

of Sankorl at Timbutu exchanged several faculty members

10United States Department of Health, Education
and Welfare, Office of Education, Title III, Higher
Education Act of 1965 as Amended, Strengthening
Developing Institutions, Fiscal Year 1972 (Washington:
U.S. Government Printing Office, 1971), p. 3.

1

1Martorana, p. 1ll.



12 The voluntary consortia

with Moorish University.
movement in America began in 1894 with a formal coop-
erative arrangment between Cornell University and

New York State University. Later, during World War I,

a major impetus was given to inter-institutional
cooperation with the establishment of John D. Rockefeller,
Jr.'s General Education Board. Under the auspicies of
this board, several attempts were made to engender
cooperation among southern black institutions, and by the
late 1920t's, several of these institutions were joined in
a variety of cooperative ventures, e.g., Spelman College
and Morehouse College in 1921 and the Pomona College
cluster in 1923. In the decade of the 1930's the trend
was toward a cooperative acquisition of library holdings
such as between the University of North Carolina and

Duke, and among Vanderbllt, George Peabody College and
Scarritt College. In 1940, the University Center in
Georgia brought together what has grown to be nine
institutions in that state.l3 In 1945, Radcliffe students
began to have many of fheir courses taught at Harvard.
Following World War II several cooperative arrangements

were produced to accommodate the influx of students who

12Lerone Benett, "The African Past," Ebony,
XVl (July, 1961), p. 36.

13Patterson, p. 20,



were veterans, for example, the University Center in
Virginia in 1946 and a cooperative program for Hamline,
Macalester, St. Thomas, and St. Catherine Colleges 1in
Minnesota in 1953. In 1954 the Southern Regional
Education Board (SREB) was established, closely followed
by the Western Interstate Commission on Higher Education
(WICHE). A Carnegie Foundation grant in 1957 provided
funds for the committee for Institutional Cooperation
of the Big Ten and the University of Chicago (CIC).
This latter consortium was founded primarily to prevent
a'compulsory regional compact in the midwest. The
Kansas City Regional Council for Higher Education
(KCRCHE) was formed in 1953 to bring the resources of
urban institutions to bear on community problems. The
Higher Education Act of 1965 is an outstanding bench-
mark 1nkthe history of consortia, and in its first year
of funding, financial aid was granted to eighty-four
programs, and since that first year, hundreds of
cooperative ventures in higher education have benefited
from this measureg1

In Alabama the state legislature created a

Special Education Study Commission which in 1968 strongly

luLawrence C. Howard, "Survey and Analysis of

the Literature Related to Inter-institutional Cooper-
ation in Higher Education," in Inter-institutional
Cooperation in Higher Education, ed. by Lawrence C.
Howard (Wisconsin: Institute of Human Relations,
1967), pp. 109-110. :




recommended greater cooperation between colleges and
universities in the state, and this commlssion specif-
ically recommended the establishment of an Alabama
Commission on Higher Educatlion. This latter recom=
mendation has been implemented and funded by the Leg=-
i1slature for the specific purpose of acting as an
advisory body to the legislature and the Governor on
matters concerning higher education in the state, and as
an agency to coordinate programs of higher education in
the state. The Commission has a further mandate to
collect information pertinent to fulfilling its role as
a coordinating and advisory body.15
Also, in 1968, the presidents of seven different
Alabama 1nst1tutions met to discuss the feasibility of
bringing thelr institutions together in a formal,
cooperative arrangement. These instltutions were:
Alabama A&M, Huntingdon College, Judson College, Miles
College, Stillman College, The University of Alabama

16 In December of

and the University of Montevallo.
this same year, a planning conference was held involving
some 100 faculty and staff members from these seven

institutions, and at this conference, five ma jor areas

15A1abama Education Commission, Report on the
Committee on Higher Education (Montgomery, 1968), p. 164,

1614111an Manley, "A History of ACDHEM

(unpublished manuscript, 1971), p. 3.




of cooperative endeavor were identified: curriculum
development, faculty development, joint use of facilities,
learning difficulties, and regional development. 1In
1970, the consortium was officlally named the Alabama
Consortium for the Development of Higher Education
(ACDHE), with headquarters in Demopolis, Alabama, and
Dr. Lillian Manley (Judson College) became its Ex-
ecutive Director.

In this same year a $50,000 Title ITI grant
was secured for program planning and implementation,
and four other areas (with task forces) were added to
the original five coopefative endeavors.17 Of the nine
areas, the Faculty Development Committee has been
ldentified as one having particular importance in ACDHE.
During the fall of 1970, this committee sent every
faculty member in ACDHE a profile form which was designed

to identify areas of faculty expertise.18

In November,
1971, at a meeting of the Committee of Chief Academic
Officers of member institutions, a decision was to-have
this original questionnaire redesigned and resubmitted
to the faculty as a beginning step in establishing

a faculty data bank for ACDHE institutions. The designing

17L1111an Manley, "Annual Report of the Alabama
Consortium for the Development of Higher Education"
(unpublished manuscript, 1971), p. 3.

189.2., Appendix A.



and testing of thls new instrument is treated exten-
sively in this dissertation.

A difficult but vital task for a consortium
is developing ways and means for sharing its faculty
resources, and it must often pursue this task within
the constraints of its role as a facilitator. Since the
sphere of activities of a consortium is more staff than
line, the development of any system by it should remain
within these bounds. A process to effect faculty
sharing, for example, may identify personnel and programs
whose potential for successful faculty sharing is great;
and following this identification, it may then seek to
develop tentative programs and to facilitate the im-
plementation of these programs with the representatives

of the individual institutions.

Statement of the Problen

The primary problem treated in this study was
to develop a major component of an information system
for ACDHE which would inventory faculty potentials among
member institutions. The secondary problem treated was
to develop and test a process in which the data from
this component would be useful when applied to questions
of faculty sharing, and the tertiary problem was to gen= -
erate hypotheses applicable to the condition under which

faculty sharing in ACDHE may be successful.
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Need for the Study

The need for a study concerning faculty sharing
was expressed from the beginning of ACDHE, and as noted
in the statement of the problem, one of the first areas
of cooperative endeavor identified was the Faculty
Development Committee. The need was further evidenced
by the decision of the Chief Academic Officers to
intensify efforts in thls area by having a new systen
designed to inventory faculty potentials.

In February, 1972, at a second meeting of the
chief academic officers (along with sixty-five faculty
members representing eight disciplines) the new instru-
ment was presented.19 Both the deans and faculty mem-
bers indicated a definite need for the kind of data
this instrument would provide so that a more effective
pattern of sharing between the disciplines could be
established.

The need for discovering methods of developing
faculty sharing, generally, is indicated by the lack of

information in the literature concerning this activity.

192.2., Appendix B.
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Delimitations of the Study

The data base of the study was limited to an
inventory of current academic faculty potentials in the
seven member institutions of ACDHE. It was delimited
to the development of a process to utilize the data from

this inventory to facilitate faculty sharing.

Sources of Data

The primary information base for this study was
generated from a data collecting instrument; additional
data were gathered from catalogs of the individual
institutions, from interviews with faculty and staff
members at these institutions,; and from related pamphlets,

consortium brochures, Jjournals, and monographs.

Treatment of the Data and Procedure for the Study

The most important design consideration was to
collect the data in a manner to facilitate its for-
mating to assure that it could be used efficiently to
create a part of an information retrieval system. The
data, 1n effect, constitute an inventory which may be
used for many purposes, for example: the system has the
capabllity to retrieve a list of names of faculty members

by discipline, by level of training, by experience in
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teaching undergraduates, and by indicated willingness
to teach a course using an electronic medium. Another
example of the retrieval capabilities of the system could
be a list of faculty members at a given institution who
have a Ph.D. in physics. This information could then
be used to determine the potential for pursuing ar-
rangements to share faculty. Other areas of interest
included: general areas of academic strengths, vari-
eties of experience (travel, etc.); and the general
wlllingness of faculty members to participate in a

faculty sharing arrangement.

Organization of the Study

The study was organized into six chapters.
Chapter I included the introduction, the statement of the
problem, the need for the study, the purpose of the study,
the limits of the study, the sources of the data, the
treatment of the data, the organization of the study,
and definitions of key.

Chapter II presented a review of the related
literature concerning inter-institutional cooperation.

Chapter III presented a deslgn of the study and
the manner in which the data gathering instrument was
developed.

Chapter IV was devoted to the compilation and

analysis of the collected data.
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Chapter V contained the findings, conclusions,
and recommendations for faculty sharing in ACDHE.

Chapter VI was a summary of the entire study.

Definition of Terms

Inter-institutional cooperation--any exchange
of services or resources between two or more institutions
either on a formal (having some mutually agreed on
structure) or informal basis for any reason beneficial
to one or both institutions.

Consortium--a cooperative arrangement that meets

the following criteria:

Each consortium: (1) is a voluntary formal
organization, (2) has three or more member
institutions, (3) implements multi-academic
programs, (4) employs at least one full-time
professional to administer consortium programs,
and (5) has a required annual contribution or
other tangible evidence 8f long=-term commitment
of member institutions.?

Faculty exchange--any arrangement by which a
faculty member teaches on more than one campus.
A system~-ga set of ". . . interconnected complexes

of functionally related components."21

2OPatterson, Pe 2.

210. W. Churchman, et. al., Introduction to
Cperations Research (New York: John Wiley and Sons,
Inc., 1957), p. 200.




CHAPTER II
REVIEW OF THE LITERATURE

The following bibliographical essay is topically
arranged and includes a selection of the‘outstanding
works in major areas of the literature concomitant
with the consortium movement which has been arranged
under the following categories: (1) bibliographical
guides, (2) the theory of organizations, (3) general
literature on consortia, (4) historical literature on
consortia, (5) material concerning the organization
and administration of a consortium, and (6) literature on
sharing academic programs. Four observations may be
made as an opening generalization concerning the 1it-
erature. First, the growth of written material in this
area has been every blt as rapid and as mercurlal as
the growth of the movement itself. Second, much of the
material exists in the form of brochures, pamphlets,
mimeographed essays, and other kinds of fugitive 1lit-
erature whose circulation is limited to consortia direc-

tors or others with specific interests in consortia.

Third, monographs and articles concerning this topic

14
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tend to follow two extremes by either belng very broad
or general--i.e., they seemingly are designed for the
neophite-=-or they tend to be extremely esoteric, often
being written exclusively for or applicable to one par-
ticular consortium. Fourth, very little appears in the
literature concerning the category of interest in this
paper, viz, faculty sharing among consortia. There
1s more, however, on the general toplc of sharing aca-

demic programs.

Bibliographical Guides

The two best bibliographical guldes are somewhat
dated, but they do provide a springboard from which one
may find more recent material. First, 1s Lewis

Pattersonis Consortia in American Higher Education

(1970). This short publication includes over sixty titles
of the most important literature on consortia, and it

is made more valuable by an extensive annotationol The
second work cited under this topic is by Lawrence C.
Howard, "Survey and Analysis of the Literature Related to
Interinstitutional Cooperation in Higher Education"
(1967).2 This older work is valuable because it includes

lLewis D. Patterson, Consortia in American Higher
Education (Washington: ERIC Clearinghouse of Higher
Education, 1970), pp. 11-21. ,

2Howard, pp. 99-110.
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many titles not in Dr. Patterson's work, especlally those
dealing with the earlier days of the consortia movement
in America.

Perhaps the most complete collection of consor-
tial literature in America 1s located at The Kansas City
Regional Council for Higher Education (KCRCHE) Kansas
City, Missouri, and another important agency with ex-
tensive holdings in this area is the ERIC Clearinghouse
of Higher Education, Washington, D.C. For a listing of
consortia in America, there are two major works. First,
tﬁere is a Department of Health, Education and Welfare

publication, A Guide to Higher Education Consortiums

(1965) edited by Raymond S. Moore.? This useful guide
includes an alphabetical listing of state colleges and
universities and the cooperative arrangements with which
they are involved. Also, there 1s a cross index of some
1500 consortia with a listing of thelr respective in-
stitutions. The major deficiency of this guide is that
it is almost seven years old, and it includes cooperative
arrangements not universally accepted as consortia. The
second major gulde is a Kansas City Regional Council

for Higher Educatlion publication whose latest edition

(1971) 1lists sixty-six consortia which meet the criteria

3Raymond S. Noore, A _Guide to Higher Education
Consortiums: 1965-66 (Washington: U.S. Department
of Health, Education and Welfare, 1967), passim.




of KCRCHE.Y

Organlzational Theory

There is a broad category of literature con-
cerning the theory of organizations that should be
familiar to any student of inter-insfitutional cooper-
ation. Among the prominent scholars in the field of
organizational structure one must list such works as

Chris Argyris, Understanding Organizational Behavior

(1960); Chester I. Barnard, The Functions of the

Executive (1938): and the ploneering work of Max Weber

on bureaucraclies, The Theory of Social and Economic
Organizations (1947).

Of further importance to the understanding of
the social systems theory of complex organizations the
works of Amitai Etzioni, Charles P. Loomis and Talcott
Parsons are vital. The importance of an understanding
of social systems theory and organizational behavior as
it particularly relates to inter-institutional coop-
eration may be found in an outstanding article by

Frampton Davis, "Developing Colleges Through

uSuEra.. P. 13.
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Interinstitutional Cooperation," Educational Record

(1967).°

General Consortium Literature

Since the consortium movement has found new
vitality in recent years, much of the literature has
been devoted to the dissemination of basic information
concerning it. The following nine articles have been
selected as the best representation of this kind of
writing about consortia: Framton Davis, "Developing
Colleges Through Interinstitutional Cooperation,"
Educational Record (1967); George F. Donovan, "The
Philosophy of Interinstitutional Cooperation in American
Higher Learning';: Ruth Eckert, "Patterns of Interin-
stitutional Cooperation," Current Issues in Higher
Education (1953); Alfred T. Hill, "Cooperation Among
Small Colleges," College and University Interinstitutional

Cooperation (1965); S. V. Martorana, et al, eds.,

"Cooperative Projects Among Colleges and Universities,"
(1961): Raymond S. Moore, "Interinstitutional Cooperation,"

In Search of Leaders (1967); Lewis D. Patterson, "The

Potential of Consortia," Compact (1971); and Stanley

5Frampton Davis, "Developing Colleges Through
Interinstitutional Cooperation," Educational Record,
(1967) 2 35ff )
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Salwak and William Deminoff, "Interinstitutional
Cooperation," Handbook of College and University Ad-
ministration (1970).

Articles of this genre, typically, seek to

answer the following questions: What i1s a consortium?,
Why do colleges and universities form consortia?, What
can a consortium expect to do?, and What are the fac-
tors necessary for a successful consortium? A seriatim
discussion of how these questions are answered in the
general writings on consortia will illustrate the con-
tents of this facet of the literature.

Consortia are most often defined as voluntary
cooperation between two or more colleges, universities
or related educational organizations. The literature,
however, is not always clear about differentiating
between inter-institutional cooperation and consortia.
Inter-institutional cooperation is generally described
in the literature as a somewhat more informal arrange-
ment, and it includes all cooperative ventures including
consortia.

The overriding issue that prompts institutions
to form or to Jjoin consortia, according to the literature,
is that many institutions feel that their resources alone

are insufficient to meet the rising demands on their

6Salwak. P. 2=132, and Martorana, p. 1l.
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programs. Davis, Eckert, Hill, Johnson, and Martorana
all show this as a maJjor reason for inter-institutional
cooperation. Eldon Johnson, however, indicated that
this movement is a part of the current soclal trend to
pull widely separate entities together into new and
sometimes different combinations, and ". . . further-
more systematic sharing of social risks and resppnsi~
bility is one of our few modern social 1nventions."7

Research, in an unpublished dissértation by
Richard B, Lancaster in 1969, indicated that the
analysis of the consortia he studied revealed that’no
particular reason for cooperation seemed to exist and
that cooperation was "almost an end to 1tself."8
The literature indicated that consortia potentials
Jie in the following general areas: the improvement
of the quality of educational programs; the expanded
educational opportunities; as agents for change; to
better relate institutions to their communities; and
to achieve economy. The potential for improving the
quality of education, according to Patterson, lies

in the Jjolint use of academic programs which tend to

7Eldon L. Johnson, "Consortia in Higher Educa-
tion," Educational Record, XLVIII (Fall, 1967), 343.

8Richard B. Lancaster, "Interdependency and
Conflict in a Consortium for Cooperation in Higher
Education: Toward a Theory of Interorganizational
Behavior," (unpublished Ph.D. dissertation, University
of MiChigang 1969)y Po L"o
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avoid duplication while enhancing those programs already
of good quality.9 Johnson supports this by stating
that the general extension of opportunity by providing
", o« o new dimensions for both faculty and students is
one of the most appealing of the cooperative poten-
tialities."lo The concept of a consortium.as a change
agent will be subsequently treated in more detall, but
many executive directors of consortia view this as their
ma jor role,11 One of the important potentials of
consortia lies in the area of community relations and
coﬁmunity services. For example, the resources of a
consortium provides a much wider selection of services
and activities wherein adult education, special work-
shops, and other such programs may be realized.lz The
potential of achleving economics is one that is regarded
with a degree of caution. Even though there is some
economy to be gained through joint purchasing and joint

use of faclillities and resources, this should not,

9Lewis D, Patterson, "The Potential of
Consortia," Compact, (October, 1971), 20.

1050hnson, p. 344,

11Patterson, "The Potential of Consortia,"
P. 21. Infra, p. 27.

12George F. Donovan, "The Philosophy of Inter-
institutional Cooperation in American Higher Learning,"
in College and University Inter-institutional Coopera-
tion, ed. by George F. Donovan (Washington: The
Tatholic University of America Press, 1964), p. 12,
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according to the literature, be over emphasized. Cer-
tainly no cooperative venture should be based entirely
on the premise of direct savings.

One of the few clear cut answers regarding fi-

nancial implications of consortia is that an

institution willl increase its operational costs,

mol tapurpose consortium. i L TornE

Several general factors are mentioned in the

literature as necessary for the success of a consortium.
Strong among these factors is the necessity for admin-
istrative leadership, and one writer suggests that
"this is perhaps the single most 1mportant element in
stimulating and effectuating inter-institutional coop-
eration."lu Geographic proximity of the participating
institutions is desirabie, but not essential for
successels Another very important factor that is often
mentioned in the literature 1s that there must be wide
spread participation in the planning and the adminis-
tering of prograﬁs. Often consortia will bring together

the top officers, rarely, involving faculty members or

staff in a meaningful way. This trend is to be avoided

13Patterson9 "The Potential of Consortia,"
P. 20,
14

Martorana, p. 35.

15a1fred T. Hill, "Cooperation Among Small
Colleges," in College and University Cooperation, ed.
by George F. Donovan (Washington: The Catholic
University of America Press, 1964), p. 35.
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if a consortium 1s to be successful.
Special attention is called to the section on

consortia in the Hgndbook of College and University
Administration prepared by Stanley F. Salwak and

William Deminoff.'’ Even though this chapter does not
contain a definitive treatment of inter-institutional
cooperation, it would be a good starting place for
anyone beginning a study of consortia and thereby de-
serves special consideration in this topic of general

literature.

History of Consortia

Apparently there 1is no monograph treating the
history of the consortia movement, but rather fragmented
bits of information may be gleaned throughout the liter-
ature. Perhaps the two best articles, which seem to
be richer than others in historical data, 1s Lawrence
C. Howard's "Survey and Analysis of the Literature
related to Interinstitutional Cooperation in Higher
Education" (1967).18 and William E. Cadbury's,

16Ernest L. Boyer, "Inter-institutional Coop-
eration and the Exchange of Instructional laterials,"
in In Search of Leaders, ed. by G. Kerry Smith (Wash-
ington: American Association of Higher Education,
1967), p. 284,

175a1wak, pp. 2-131 - 2-147.

18Howard. pp. 101-123.



"Cooperative Relation Involving the Liberal Arts
Colleges" (1966)019 Both of these works contain in-
formation pertinent to the historical development of

Arerican consortia in this century.

Organizing and Administering Consortia

One of the prominent names in this category of
literature is Fritz Grupe. He has written several
articles that deal with the organization and planning
in consortia. His latest, '"Founding Consortia: Idea

and Reality," Journal of Higher Education (1971),2O

attempts to highlight some sober realities about the
founding of consortia--an activity that often abounds
with heady optimism. He states that few realize the
constraints which may circumscribe a consortium's
efforts, and seldom do consortium planners seek to
identify these constraints at the outset,21 For ex-
ample, the reality that each institution in a coopera-

tive arrangement will tend to act introspectively in

24

matters of import, is often overlooked. This absence of

planning is further documented by Grupe in a survey

19cadbury, pp. 213-217.

2OFritz H, Grupe, "Founding Consortia: Idea and

Reality," Journal of Higher Education, XLII (December,
1971), 747-762.

2l1vid., p. 749.
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by him which showed that more than 80 per cent of the
consortia reporting to his survey were formed with no
prlans for the projects they eventually undertook.22

In another article, "An Emerging Trend,"23
Grupe indicates that consortia show signs of including
more enlightened planning techniques in their activities.,
This planning is accomplishing three things according
to Grupe: ‘"Consortium planning facllitates the iden-
tification and clarification of institutional goals;
consortium planning is essential for the creation of
visible cooperative programs; and consortium planning
provides faculty, staff and students with a clearer
perception of the perspectives, understandings and goals
around which the consortium is designed."z'+
Another outstanding article in this area is one

by Edgar L, Sagan, "An Analysis of the Process of

Developing a Consortium" (1969).25 Sagan continues

221b1g.. P. 755.

239.2.. Fritz H. Grupe, "Consortium Planning:

An Emerging Trend" (Paper presented at the Consortium
Director's Seminar, Potsdam, N.Y., 1971), pp. 1-4.

241b1g. » ppo 9_100

25Edgar L. Sagan, "An Analysis of the Process of
Developing a Consortium," in Papers of Two Consortia
Seminars, ed. by Lewis D. Patterson (Kansas City, Mo.:
Kansas City Regional Council for Higher Education,
1970), pp. 21-28.
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in the planning theme of Fritz Grupe, and he has
developed guldelines to assist consortia 1n their or-
ganizational task through systems analysis. Details of
the following steps are outlined in this article.

1. Establish the goal or objective.

2. Project definition--disassemble the tasks
that must be accomplished to attain the
objective (system analysis). This usually
results in a hierarchical plan or chart
featuring several levels of tasks which
lead to goal accomplishment, .

3. Develop a project plan--utilize a graphic
representation (i.e., flow chart) of the
hierarchical plan, illustrating sequence
and relationships encountered in progress-
ing through the project.

L, Establish a schedule--assign time estimates
and evgntually calendar dates to each
task.?

More importantly, this article indicates the necessity
of applying existing planning tools to a complex or=-
ganization such as a consortium,

Many articles appear in the literature dealing

with the role and function of the chief officer in a
consortium, and the following three are representative
of these kinds of writings; Henry A. Acres, "The

Executive Role in Consortium Leadership".(l969):27

26Ib1do s+ PPoe 4‘”5.

27Henry A. Acres, "The Executive Role in Con-
sortium Leadership," in Papers of the Academic Consortig

Seminar on the Executives! Role in Consortium Leadership,
ed. by Lewis D, Patterson (Kansas City, Mo.: Kansas

City Reglonal Council for Higher Education, 1969),

pPp. 5-8.
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Lillian C. Manley, "The Board of Trustees--Executive
Director Relationship" (1971);28 and James C.
Messersmith, "Role of the Executive Director," College
and University Interinstitutional Cooperation (1964).29

Each of these articles agrees that strong and energetic
leadership must be present if consortium is to be ef-
fective, and the primary role of an executive director is
not to be a '"presidents! president" but to be a catalytic
agent in achieving the goals and purposes of the con-
sortium. The consortium director is often cast in the
role of a change agent. North Burn in "Managing the
Consortium as an Instrument of Change" (1969),3° indicates
that the executive director may play this role on three
levels. First, he should make sure that his consortium

is never an obstacle to change; second, the executive

28Lillian C. Manley, "The Board of Trustees=--
Executive Director Relationship" in Papers of the
Academic Consortia Seminar on the Executives! Role in
Consortium Leadership, ed. by Lewis D, Patterson (Kansas
City, Mo.: Kansas City Reglional Council for Higher
Education, 1971), pp. 32-33.

29James C. Messersmith, "Role of the Executive

Director," in College and University Inter-institutional
Cooperation, ed. by George F. Donovan (Washington: The
Catholic University of America Press, 1964), pp. 53=63.

3ONorth Burn, "Managing the Consortium as an
Instrument of Change," in Pgpers of the Academic Consortig
Seminar on the Executives! Role in Consortium Leadership,
ed. by Lewis D. Patterson (Kansas City, Mo.: Kansas City
Regional Council for Higher Education, 1969), pp. 12-14.
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director should be a facllitator for change; and
finally, the director may use the consortium to bring
about change.?l The organization and administration of
a consortium should reflect what the consortium's pur-
pose 1s, according to Lewis Patterson. If it is to be
a strong and viable force to bring about significant
change, its administrative structure should certainly
be different than if it is to deal only with minor or
32

peripheral matters.

Sharing Academic Programs

One of the most valuable benefits that a con-
sortium can bring about is the sharing of academic
programs, but, unfortunately, this is one of the most
difficult to achieve.33 In comparison with other topics
in the literature on consortia, very little appears
concerning academic program sharing. Perhaps the best
paper in this area is by Fritz Grupe, "Inter-College
Cooperation at the Ibpartmental Level (1970). 34 In this

MIvid., p. 12.

2 .
3 Patterson, Consortia in American Higher
Education, p. 5.

33Patterson, "The Potential of Consortia," p. 20.

3u’}.“ritz H. Grupe, "Inter-College Cooperation at
the Department Level" (Paper for the Associated Colleges
of theuSt. Lawrence Valley, Potsdam, New York, 1972),
p. 39=42.
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paper, Grupe has organized avalilable information con-
cerning, ". . . the forms of successful cooperative
ventures which have taken place between specific academic
departmen’cs."35 He categorizes these ventures thusly:
joint curriculum developments; facilities sharing;
inter-college staff utilization; cooperation to improve
research; faculty development through consortia; and
cooperative co-curricular agreements.

In the section "Inter-college Stéff Utilization,"
Grupe points to the fact that, even theugh there is
no longer a major problem of securing competent faculty
and staff, there remains the difficult task of ". ., .
fully utilizing available talents within more effective
organizational structures, or through the use of im=~
proved technological mediae"36 He lists ten categories
of potential joint staff utilization which are: Joint
appointments; faculty exchange; short-term faculty
exchange; extra duty assignments; team teaching;
scholar in residence; companies in residence, €.g.,
music groups etce; staff specialization, e.g., team
teaching in distinctive subjects; on site coordinator

(to coordinate staff exchange); and program development.37

351vid., p. 39.
361p14., p. 1i.

371pig., p. 39.
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Some of these categorlies go beyond the more specific
topic of this paper, but they do indicate some of the
potentials in sharing academic faculty.38
Other works which mention faculty sharing in-

clude the following: Five College Cooperation;

Directions for the Future: Report of the Five College

Long Range Planning Commi ttee (1969);39 Stuart M. Stoke,
"Cooperation at the Undergraduate Level" in College

and University Interinstitutional Cooperation (1964):40

and Carl Alan Trendler, "Inter-Institutional Cooperation
fdr Academic Development Aﬁong Small Church Related
Liberal Arts Colleges" (1970)¢u1 These works also
suggest areas where faculty sharing may be desirable,
but they report little practical evidence of successful

ventures in this area.

Sunmary

The literature abounds with material on general
consortia matters such as "philosophical!" statements,

essays on organizational concepts, and reviews of current

381p14.
39Cf. Five Colleges.

HO0cr, Stuart M. Stoke.
“lea Carl Alan Trendler,
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developments in the consortium movement. Many other
important works on the consortia movement which do not
appear in this survey of the literature are included
in the bibliography.

The lack of material on faculty sharing--although
most agree to its desirability--is indicative of its
difficult nature. The fact however that colleges are,
on the whole, financially beleaguered institutions with
an abundance of personnel, clearly shows.the need for |
finding more effective methods of utilizing this valuable
reéource. Sharing faculty among cooperating institutions

may provide a partial response to this dilemma,



CHAPTER III
DESIGN OF THE STUDY

This study was designed to accomplish the
following three objectives: to develop a major com~
ponent of an information system for ACDHE which would
inventory faculty among member institutions; to develop
and test a process in which data from this component
would be useful when applied to questions of faculty
sharing; to generate hypotheses applicable to the con-
dition under which faculty sharing in ACDHE may be
successful. Among the constraints that had to be con-
sidered in this project were the inherent problems of
dealing with seven diverse institutions of higher
education whose traditions of autonomy could not be
entirely ignored; the gathering of data in a survey
form from over one thousand faculty members; and operating
within a participatory planning mode.

Seeking approval for this venture was an early
priority. In securing initial support, the project
received approval by the presidents of each institution

through the adoption of a formal motion of the ACDHE

32
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Coordinating Committee on December 18, 1971. Since this
project involved a large number of faculty and staff at
seven institutions, a wide spectrum of cooperation was
mandatory. Foremost among the users of the system were
the Executive Directors of ACDHE and the chief academic
officers on each campus, and their support and partici-
pation was vital. The Committee of the Chief Academic
Officers gave their support and approval in a meeting
on November 11, 1971. Participation by faculty and staff
on each campus also was coordinated by these Chief
Academic Officers.1

The first objective of this study, the design of
the major component of an information system, was
predicated by the identification of the categoriesvof
data that this component would contaln and by deter-
mining how best these data could be collected. Five
categories of data were identified: (1) basic personnel
identification information; (2) information concerning
attitudes toward faculty sharing; (3) information about
academlic training, teaching-research experience, and

other areas of expertise; (4) information about faculty

1Manley, "Annual Report," p. 4. The Coordi-
nating Committee, as the representation of the presi-
dents on each campus, 1s the executive committee of
ACDHE. The Committee of the Chief Academic Officers
represents the top academic administrators on each
campus.
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work loads; and (5) information about peripheral exper=-
iences, skills, and talents. From these categories of
data a list of planning questions were generated, i.e.:

1, Who were the faculty personnel who were
willing to participate in some phase of faculty sharing?

2. In relation to their academic training and
experiences, how effective might programs be involving
those who were willing to participate?

3, What were some program areas where faculty
sharing might be successful? |

| L4, How many faculty were Willing to partic-
ipate in particular aspects of faculty sharing, e.g.,
through electronic media or as consultants?

5. How many faculty were desirous of pursulng
advanced degrees on their own?

6. What were the general attitudes of the
faculty to faculty sharing?

To éolleét this information, the individual
survey technique was chosen because a rapid return of
information was desirable and because a survey instrument
with a specific design purpose would centralize useful
data. In developing this faculty instrument some ob-
stacles were identifled, and chief among these was the
genefal attitude of faculty about completing yet another
form. This was compounded on some campuses by a latent

opposition toward the concept of a faculty data bank.
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In response to this obstacle, several design features
were included. The instrument, for example, was made
to be as esthetically pleasing as possible in order to
indicate that a degree of care had gone into its prepa-
ration. Also, the printed format clearly identified the
form as an officially approved document of each insti-
tution and of ACDHE. In further support of a good re=-
turn ratio, the chief academic officers of each insti-
tution and the Executive Director of ACDHE co~signed
a cover letter which accompanied each instrument. This
létter indicated the purpose and importance of the
survey.2

Careful attention was also given to the length
of the instrument and to the sensitivity of faculty
members to the kinds and depth of information requested.
Certain data, that might have been useful, were not
requested since their value would have been diminished
if reaction against them had prompted a lower percentage
of return. Some of the types of data which were
excluded--upon the advice of faculty and academic ad-
ministrators~--ranged from the social security number to
salary figures. An example of the consideration of depth
of information was the device for measuring faculty work

loads. These items in the instrument dealt only with

29.2., Appendix C.
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estimates of averages or of percentages, thus precluding
a faculty member's having to make more lengthy calcu-
lations about his activities, while at the same time
giving a good indication of how each faculty member
viewed his own workload. Obviously, these kinds of data
were readily available in more detail in other caches,
but the information contained in the instrument was
sufficient for the general planning of faculty sharing
programs. More specific information (needed for ex-
ample in negotiating an indlvidual faculty member's
role and compensation in a faculty sharing venture) was
not within the purview of ACDHE, However, it was a
function of ACDHE to determine categorles of activities
and personnel strengths that lent themselves to programs
involving faculty sharing.3

The second objective of this study was to
develop and test a process which would be useful when
appllied to questions of faculty sharing. This process
began with the basic planning proéedures of identifying
needs, forming objectives, evaluating alternative coﬁrses
of action, and selecting a course of action. Following

this, approval was sought from the proper sources; i.e.,

3Other survey instruments were examined prepa-
tory to the designing of the one for ACDHE, and most
prominent among these were the Miami-Dayton Valley
Consortium faculty data bank form and a rather lengthy
faculty profile instrument now under development at
The University of Alabama.



37
the Coordinating Committee. After the basic plan had

been approved, the spectrum of participation in the
pro ject was broadened so that more of those who were
affected could contribute.

The next step in the process involved the
gathering of information. First, basic categories of
needed information were determined from which the more
specific planning questions were generated. Following
this, a selection of a data gathering process was made,
and the data were collected. The data were then in-
troduced into a sub-process (automatiq data processing)
where they were arranged into desired patterns so that
certain arithmetic and sorting operations could be
performed on them in order to produce the desired outputs.
These outputs were then analyzed and applied to the
planning questions generated earlier. An indispensable
feature of any process is a looping mechanism which
allows for the repeating of certain steps when changes
become necessary. This looping makes the optional
selection of alternatives an integral part of the system
following any evaluation of the inputs, components, or
outputs of the process. An outline of this process
follows in seriation:

1. (Make revisions as needed, see number 8).
2. Jdentify needs.

3. State objectives.

., Identify constraints.

5. Evaluate alternatives.
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6. Select a course of action.

7. Obtain approval.

8. (Return to number 1 if approval is
denied; or if granted pending changes;
or for fundamental changes in process)
If not continue.

9. (Make revisions as needed). If not
continue.

10. Establish lines of communication with
all participants.

11. Determine classes of data needed.

12. Generate planning questions.

13. Determine methods of collecting the data.

14, Collect data.

1l5. Process and analyze the data.

16. Apply information from the data to
planning questions.

17. Evaluate process and note needed
revisions.

18. (Return to number 8).,

It should be noted that the first thirteen
steps in this process have already been described
earlier in this paper. The next step (collection of
the data) was basically mechanical, but one important
feature of this activity was the support given by the
chief academic officers. These deans distributed and
collected the instruments through their offices--a
ma jor factor in securing widespread faculty participation.

After collecting the instruments, the data
were then coded and punched on IBM computer cards.
Computer programs were written so that any combinations
of data sorting could be made and printed in a useful

f‘orm.5 These programs were specifically written to

49.1., Appendix D.
5@;2.9 Appendix E.
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retrieve information relating to the planning questions.
In applying this information to questions of faculty
sharing, each question formulated earlier was considered
in light of the information from the instruments, and
any new questions that were generated in the process
were also considered.

The evaluating of the process compared the
desired outcomes or objeotiveé with the actual ac-
complishments. Questions of the following type were
applied to the outcomes: How successful was the major
coﬁponent in gathering the data? How well did the
data respond to questions of faculty sharing? What data
elements needed to be included or excluded? How
effective was the entire process in producing new
programs of faculty sharing or of enhancing ones already
in existence?

The third major element of the study was to
generate hypotheses applicable to the condition under
which faculty sharing in ACDHE may be successful.
Francis J. Bridges has defined an hypothesis as
Y. ¢ o leading ideas or tentative guide lines to be
used in initiating and guiding the collection of problem-

related 1nformation."6 Hypotheses may be generated

6Francis J. Bridges, et 2al., Management
Decisions and Organizational Policy (Boston: Allyn
and Bacon, Inc., 1971), p. 21.
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from two major sources; they may come from insight,
speculation, or intuition, or they may come from
empirical investigations.

In laying a framework to facilitate the gener-
ation of hypotheses for this study, the following items
were given careful consideration. These 1tems were
selected because of their potentiality for producing
hypotheses either by data manipulation or through
intuition.

1. Faculty attitudes toward faculty sharing.

2. Academic and non academic faculty sharing
potentials.

3. Potentialities for effecting curriculum
or instructional innovation.

4, Inter-institutional or intra=institutional
changes that might facilitate faculty sharing.

5. Methods of achieving faculty sharing
programs.



CHAPTER IV
COIMPILATION AND ANALYSIS OF THE COLLECTED DATA

The faculty inventory instrument was designed
to collect information in five categories. These
categories were: (1) basic personnel 1déntification
information; (2) information concerning attitudes toward
faculty sharing; (3) information about academic training,
teaching-research experience, and other areas of ex-
pertise; (4) information about faculty work loads;
and (5) information about peripheral experiences,
skills, and talents. This chapter presented the basic
information which was collected by the instrument in
each of these categories. Next 1t showed how these
data were applicable to relevant planning questions,
and suggestions were made for future utilization of the
data not exploited by this study. Since this study was
concerned with the general question of faculty sharing
greater attention was given to the first three cate=
gories of data since the remaining two categories
(information about work loads and peripheral experiences)

are more relevant to questions involving an individual

L1



faculty membert!s potential for sharihg.

Basic Personnel Identification Information

This category produced the basic kinds of in-
formation on individual faculty members such as name,
institution, sex, race, marital status, and number of
dependents. Of the 1147l full time faculty members in
seven institutions, 647 responded to the instrument for
a 57 per cent return rate. As a comparison, the return
rate on the original ACDHE faculty profile instrument
(only one page in length) was 50 per Cent,2 The
following table (Table 1) shows the total responses
by institutions, and it includes the responses to the
original instrument.

A general profile of the responding faculty
was compiled from the folloﬁing items in this data
category: 68 per cent of the faculty were male; 15
per cent were black; 78 per cent were caucasian (7 per
cent did not respond to this item); 77 per cent were
married; and the average number of dependents was two.

The datum items of sex and race may have a future use

1This was the total full time faculty at the
time the instrument was given to the faculty. The
source of this total came from the count given by each
dean's office at that time.

2The approximate total of faculty when the
original instrument was dlstributed was 1200.



TOTAL RESPONSE TO THE INSTRUMENT

TABLE 1

k3

Total Faculty Percentage Original
Institution Faculty Response Response Instrument
Alabama
A&M 170 98 58% 84
Huntingdon L6 42 91% L7
Judson 29 28 97% 23
Miles 86 24 28% 19
Stillman 43 37 86% L7
The Univ, ‘
of Alabama 608 312 51% 269
University
of Montevallo 128 106 83% 109
Grand Total 1107 647 58% 598
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in planning programs in which particular minority groups

are specified or deslrable. The iltems concerning marital
status and dependents could be useful in determining

the mobility of faculty in programs where this element
may be critical, such as in a direct exchange of faculty

members.

Information Concerning Attitudes
Toward Faculty Sharing

| Perhaps the most critical factor in approaching
questions of faculty sharing is the attitude of faculty
members toward'suoh ventures. This is especially im~
portant in developing programs, for without a willingness
to participate all other factors are of little use. One
index of general positivity was the return rate of the
instrurent itself, but a more useful measure of the
attitudes of ACDHE faculty members was the bi-polar
adjective response statement in the instrument. Each
faculty member was asked to respond to a list of state=-
ments {on a scale of one to five) that indicated
whether he (1) strongly agreed with the the statement,
(2) agreed, (3) had no opinion, (4) disagreed, or
(5) strongly disagreed with the statement. The
list’of statements follows:

1. I would be interested in teaching one or

more on campus courses at one of the other
institutions in ACDHE if satisfactory
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arrangements could be made,

2. My department would benefit from sharing
its faculty and or resources with similar
disciplines in ACDHE,

3. I would be willing to teach a course
through the use of an electronic medium
to students at other institutions in
ACDHE,

4, I would be willing to serve as a consultant
in my discipline to the other Consortium
member institutions if satisfactory ar-
rangements could be made.

5. I would be interested in having a con-
sultant from ACDHE in my discipline visit
with my department or division.

The composite results of the responses to each
statement were listed in Table 2. The clustering of
responses around numbers one and two indicated that at
least attitudinally there was a potential in ACDHE for
faculty sharing, i.e., a high percentage of the faculty
who responded seem to have a positive attitude about
participating in some aspect of faculty sharing.

Although there is no way to verify this, probably
the major potential for having successful faculty sharing
programs were included in the personnel who partici-
pated in this initial response to the instrument. The
fact that 94 per cent (608 of 647) indicated some
positive reaction toward participation.

By sorting these responses on an item by item

basis, (e.g., how did those who responded extremely most

positively to statement number one respond to all of
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the other statements) it became evident that those

who responded positively on one item tended to respond
positively on the others. An example of this kind of
a sort on those who responded most positively to
statement number one is shown in Table 3.

The composite positive response (a 1 or a 2)
to each statement, except one, was greater than 60
per cent. The most positive response (80 per cent)
was to statement four which indicated a ﬁillingness to
serve as a consultant in a discipline. The reasons
for the popularity of this method of faculty sharing 1s
probably because these faculty members are confident
that they have something of value to offer, and they
perceived this role as one that usually produced real
rewards-=-a factor that must not be overlooked in bullding
programs of faculty sharing. The statement with the
second highest positive percentage (70 per cent) was
similar to the one above, but it dealt with the less
individualistic prospect of sharing the féculty and
the resources of one's department. Again, here was an
indication of a willingness and an abiiity to make a |
contribution in a discipline. Very near the positive
percentage of the above statement was the response to
the suggestion of having a consultant visit onet's
own department or division (66 per cent).

Sixty-one per cent of all faculty members



L8

“31STA

HNO HHIHAN LNEWHLVIS OL SHSNOASHY HAILISOd

€ TIIVL

%€T YT %h9 qUeqTNSU0D B 9ABY
oze 22 46 09 SUTTTTM==¢ jqUOWE38B3S
*QUB3TNSUOD
%S %0T %€9 2 Se SAJISS
4 qT 92T 03 SUTTTTM~=~4; 3USWO3B4S
*eTpom OTUOCJIZO9TS
%LT %92 4LE ysnoxya yoessq
92 oty 95 03 SUTTTTM~={ 3USWS3BIS
‘Sutaeys
%L %2 %€9 £q 9TJousq pPTNOM
0T 9¢ 96 qusugIedop=~g QUSWO383S
* sndueo
%0 %0 %00T JI9Yq0UB U0 UYoBd]
0 0 25T 09 SUITTTM==T 2USWS3838
Hw‘ g r4 T
98a3es1d UOTUTdQ EEF# Sutpuodsoey
ATSuoxasg 90a3esTd ON 9043y ATJuoxag



L9
indicated a willingness to teach on another campus if
satisfactory arrangements could be made. It is signif=-
icant that this many faculty would be willing to par-
ticipate in what is probably the most difficult kind of
faculty sharing to achieve.

The relatively low response (41 per cent) to
the prospect of teaching through an electronic medium
indicated that this very viable method of sharing faculty
was not as attractive as some of the other more logis«
tically difficult methods. Since the utilization of
electronic media 1s a rather specialized educational
technique, the low positive response need not minimize
its potential. Also, the fact that many have had no
experience with these techniques may have prompted the
low number of positive responses. A list of those
faculty who indicated a willingness to participate
through electronic media was produced for ACDHE,

One extremely valuable utility in the system
to inventory faculty was the capability to sort on any
one of the variables,.or on any combination thereof,
and further to compare any variable with its response
to the attitude statements. For example, The University
of Alabama faculty was almost half the total faculty
so a comparison of Alabama's responses with all the
others recvealed that the least popular item (teaching

via electronic medium) retained this position among
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all institutions, but the other responses varied. Most
popular at Alabama was the prospect of being a consul=-
tant (89 per cent) followed at a distant second by the
willingness to teach on another campus (62 per cent).

A composite of responses of all other institutions
except Alabama revealed that statement two (sharing the
resources of one's department) generated the most
favorable responses (78 per cent) closely followed by

a willingness to have a consultant visit onets depart-
ment or division (74 per cent). This showed that faculty
in these institutions were willing to make their own
contributions while at the same time they were receptive
to the idea of having faculty from other institutions
make contributions in their area, i.e. faculty viewed
the prospects of sharing as reciprocally beneficent.
This utility gives an infinite possibility of
comparisons for any future study. Utilization of this
technique was further demonstrated in the following

section.

Academic Training, Teaching-Research
Experience and Other Areas of Expertise
Data were collected on the following areas in
this category: highest degree held, major field of
study, minor field of study, area of post doctoral work,

degree currently pursuing, teaching discipline, teaching
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preference, academic rank, percentage of time in
teaching~research activities, and other areas of ac-
ademic competency and creativitye. The determining of

a coincidental point for needs, potentials, and a
willingness to participate is of paramount importance in
identifying academic program areas where faculty sharing
might be successful. Of these three factors, deter-
mihing the need is the most difficult. One may assume
that a strong academic program exists where a composite
index of academic skills and achievements is high, but
the reverse may not be true, and many detrimental polit-
ical, psychological, and interpersonal implications
could be made in an attempt by a consortium to measure:
and identify needs in individual institutions. A more
positive approach was to list the apparent potentials

or strengths that exist and, when possible, show where
willingness is apparent so that the astute academilc
administrator may select those potentials that would
best complement his academic progfam needs. Using

A Taxonomy of Instructional Programs in Higher Educaﬁjgn,
which included twenty=four categories of "Conventional
Academic Subdivisions of Knowledge and Training,"3

lists were made of all faculty by both their major
academic field and by their teaching field. Also the

3 8.¥., Appendix D.
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committee of Chief Academic Officers of ACDHE had

identified eight disciplines which they judged to have
a high potential in several inter-institutional coop-
erative programs, so special attention was given to
these areas, which were: commerce and business, edu-
cation, geography. history, religion and philosophy,
psychology. social work, and science. The faculty and
staff of these disciplines had already made contacts at
disciplinest' workshops sponsored by ACDHE thus enhancing
their potential for sharing.

| An academic profilea of the faculty responding
included 55 per cent with the terminal degree; 41
per cent with at least one post-baccalaureate degree,
and 3 per cent with the baccalaureate degree. Twenty-
eight per cent held the rank of professor, with 26
per cent being associate professors, 29 per cent as-
sistant professors and 15 per cent instructors. Sixteen
per cent of the faculty responding had done post-
doctoral work in their field, a total of 15 (12 per
cent) wanted to pursue an advanced degree. In terms of
thé traditional indices of faculty competence, the faculty
members who responded to the instrument were well
qualified.

Using the divisions in A Taxonomy of Instructional

L"Q.z., Table 4,
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Programs in Higher Education. and on the basis of

numerical strength (over 20 faculty responding) and

an indication of a willingness to participate (over 60
per cent positive over all) the following six academic
areas seem likely prospects for sharing ventures:
education, engineering, fine and applied arts, foreign
languages; letters, and physical sciences. Areas with
fewer responding but a high positive index were:
agriculture, communications, health proféssions, library
science, and public affairs and services.

In the eight disciplines especially designated
by ACDHE the following observations were made. Commerce
and business administration had 42 indicating that this
was their teaching field and 36 that it was their
academié major. This discipline had an over all com-
posite positive response of 55 per cent. Each insti-
tution had at least one faculty member fesponding in
this area, but The University of Alabama and Montevallo
clearly had the numerical strengths. Members of this
discipline seemed most interested in serving as con-
sultants (75 per cent).

There were one hundred twenty-seven faculty
members who responded that their teaching field was
education, and one hundred forty-four indicated that
this discipline was theilr academic major. On an index

of positive responses this discipline had an over all
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composite response of 68 per cent. Responses from
faculty in this discipline came from all seven insti-
tutions, but Alabama A&M, The University of Alabama,
and the University of lontevallo had the greatest number
responding. Geography had only three faculty members
responding, all from The University of Alabama. Twenty-
e;ght faculty claimed history as thelr academic major,
and 22 indicated that they taught in this discipline.
These gave a 56 per cent positive response to the state-
ments concerning faculty sharing. Religion and phil-

- osophy produced nine faculty who teach in the discipline
and six who had an academic major here. Psychology had
twenty responding in the academic field and eighteen who
teach. Their composite positive response to faculty
sharing statements was 57 per cent. Ten respondents
indicated that social work was their academic major

and thirteen stated that they taught in this field.
Social work had an 82 per.cent positive response, and
noteworthy here was a 91 per cent positive indication
toward teaching on another campus.

The sciences were subdivided into the biological
sciences and the physical sciences. Biology reported
thirty-one academic majors and thirty-two who taught in
the field. Biology had a 65 per cent positive response.
The physical sciences had forty-six faculty claiming

this discipline as an academic major and the same
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number who taught in this area. A 71 per cent positive
response was made by the faculty who responded in this
area. Among these eight academic areas education,
social work, and the physical sciences seem to have the
greatest possibility for contributing to faculty sharing
ventures. Table 5 summarizes the totals in these
eight disciplines.

An example of a cumulative utility that could
be applied through the use of the faculty inventory
retrieval system for use in this 1nformation category
follows: by assuming that a faculty membert!s academic
training and professional rank, and further assuming
that the faculty who responded more positively to the at-
titude statements would be more willing to participate
in a sharing venture, Tgble 6 was developed as an index
of these three factors, i.e., degree level, academic
rank, and attitude. In developing the composite index
of these three factors, a standard index was computed
by ranking each factor in a descending order (e.g.,
terminal degree = 1, post baccalaureate = 2,
baccalaureate = 3, etc.) the scores in each teaching
discipline were totaled and divided by the number of fac-
ulty in that field (zero responses were omitted). Thus,
an index of these three factors was arrived at so relative
comparisons among the teaching disciplines could be

made. The lower score being indicative of a more
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TABLE 5

POSITIVE RESPONSES OF THE EIGHT DISCIPLINES

IDENTIFIED BY ACDHE
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desirable index of a quality faculty sharing potential.

The following is a mathematical 1llustration of the

procedure used:

Quality Faculty _ _Degree + Rank + Attitude
Sharing Index - Number in Category

3ince seven factors were used, the lowest possible score
(most desirable) would be a seven (a one in each
category). The highest possible score would be a
thirty-three (a four in degree, a four in rank, plus
a five on each attitude statement). No formal sta-
tistical inference is intended by this scale but merely
an arbitrary numerical Weighting of these seven factors
that permits a comparison of their composite on an
interdisciplinary basis in ACDHE, A similar comparison,
for example, could be made on an institutional basis or
on any other variable of interest. Table 6 reports the
results.

The fact that ten of the twenty disciplines
that were compared scored in the very positive cat-
egories (thirteen and fourteen) is another indication of
the potential in ACDHE for finding quality personnel
who would be willing to share thelr talents and ex-
pertise with other institutions. According to this
Index the following academic areas show the greatest
potential for quality faculty sharing: architecture

and environmental deslign, blological scilences, business
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Discipline

TABLE 6
AN INDEX OF QUALITY FACULTY SHARING POTENTIALS

13

14

Standard Index

15

16

17
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18 19

Agriculture

Architecture and
Environmental Design

Biological Sciences
Business and Management
Communications
Computer Sciences
Education

Engineering

Fine and Applied Arts
Foreign Languages
Health Professions
Home Economics
Letters

Library Science
Mathematics

Physical Sciences
Psychology

Public Affairs and
Services

Soclial Sciences

Interdisciplinary
Studies _

&

X

Totals
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and management, communications, education, engineering,
fine and applied arts (this index would have been lower
except for the few terminal degrees in the field),

health professions, library science, physical sciences,

public affairs and services, and interdisciplinary studies.

Faculty Work Loads

The data that were collected in this area in-
cluded such items as estimated averages of graduate and
undergraduate students taught per semester or per quarter,
nunmber of graduate students doing reséarch, percentage
of time spent in teaching research or in other activ=-
ities. This area had greater futuré application when
evaluating individual faculty member's potential for
faculty sharing programs, but for this study, the
following profile of faculty work loads was compiled.
The faculty who responded spent 12 per cent of their
time administratively, 11 per cent in research, 62 per
cent teaching, and 11 per cent in other college related
activities. Each faculty member taught an average of
88.1 undergraduates per quarter or semester and 9.2
graduates.

Another application of this data category was
to attempt to measure the degree to which ACDHE involved

faculty in its programs. As one index of this, all of
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the faculty and staff in the "Directory of the Alabama

Consortium for the Development of Higher Education"
were listed, the assumption being that these faculty
and staff comprise the majority of those who partic-
ipate in ACDHE activities. By using the responses to
the instrument and the titles in the "Directory" each
person listed was categorized as either predominantly -
an administrator or a teacher (faculty). The result
was 57 per cent were determined to be more in the ad-
ministrative area while 43 per cent had predominantly
faculty duties.

The data in this category has future applica-
tions, along with the basic personnel information, for
determining a specific faculty membert!s potentials for
faculty sharing. The general profile may be used as

a conmparison for an individual's work load.

Peripheral Experiences

The data in this category were generally too
open ended to be coded and formatted for automatic
retrieval, and like the above category is more useful
when considering individual faculty members or when
developing more non-traditional programs. These data
included: other institutions where one had taught

or worked, foreign countries visited, registfations.
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licenses, certificates held, and other skills, talents

or achievenments,



CHAPTER V

FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

There are real potentials in ACDHE for programs
of faculty sharing. Not only are there complementary
academic potentials and needs, but there is a strong
indication of a willingness to participate in many
areas. The fact that ACDHE is made up of seven diverse
institutions, enhances the prospects of discovering
strengths on one campus that could be utilized on
another. For example, faculty sharing between a small
institution and a large one could help the small college
round out its programs, while the large university may
find a means of extending costly academic arease.

Several general areas can be identified where
faculty sharing may be useful in ACDHE., For example,
it could help to bring about curricular or instructional
innovations by introducing new programs through new
faculty. A greater faculty involvement could be
achieved through faculty members planning inter-
institutional programs in their disciplines. Also a

greater communication among ACDHE institutions could be

64
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fostered through energetic inter-academic program
sharing. The more specific academic areas where faculty
sharing seemed especially promising were in social work,
education, communications, public affailrs, physical
sciences, health professions, and fine arts.

There were several methods of sharing faculty
that should be considered by the academic planners in
ACDHE., The listing is in no particular order of im-
portance. First, encouraging consultants from other
institutions who have competencies in their disciplines
to visit other campuses to help determine if and what
kind of sharing programs would be useful. Second,
institutions that are not a great distance apart may
make use of a joint appointment in an instructional
field that has infrequent demands but would contribute
to a liberal education. Third, through the use of the
electronic media already available to ACDHE insti-
tutions many and varied academic programs may be
shared. Fourth, faculty may be sﬁared through the
direct exchange of faculty either on a long or short‘
term basis. This plan, however, is the most difficult
to achieve, but there was found a willinghess among
many faculty to consider this option. Fifth, programs
may be developed by faculty accepting extra duty
assignments. Sixth, correspondence courses could be

arranged in areas of strength that could be tailored
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to an individual linstitutionts needs.

The following recommendations were made for
developing faculty sharing programs in ACDHE. Academic
planners should be made aware of the tools now avail-
able to them, i.e., over 50,000 datum items have been
collected on over one=half of the faculty and these
data are readily available for automatic retrieval.

In planning for such programs it should be remembered
that the rewards to a faculty participant'must be real.
A further recommendation is that early programs should
téke careful consideration of faculty attitudes=-
perhaps by attempting sharing ventures in those areas
which appear to have a high.positivity index. Also
efforts should be made to expand the capabilities
within ACDHE for teaching through electronic media.

The addition of video capabilities to the ACDHE media
chain would greatly enhance sharing possibilities.

This area may hold the greatest long range potentiality
and a significant number of faculty indicated a will=-
ingness to participate here. The greatest potentials
for developing faculty sharing potentials lie within
the faculty itself. Cooperative efforts, such as

found in Disciplines Committee, should be intensified.



CHAPTER VI
SUMMARY OF THE STUDY

After an introductory chapter and a review 6f
the literature, this study presented the design of a
computer based system for identifying potentials for
sharing faculty in the Alabama Consortia for the Devel-
opment of Higher Education. The system was designed
with enough sophistication to allow wide flexibility
in collecting and analyzing the data without being so
corplex that it would discourage meaningful levels of
imput or limit its utilization. The basic components
of the system included a data gathering instrument, a
process for coding the data suitable for computer imput,
and the basic Fortran program for formating and re=-
trieving the data. After these components were devel-
oped, they were tested through a process designed for
this study. Information from the data base was retrieved
under designated informational categories and analyzed.
A more detailed description of these components follows.

The faculty inventory instrument was the major
component, and it was designed to collect the basic
information necessary for ACDHE to identify faculty

67
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potentials for sharing. The design of the instrument,
both in its format and content, was detailled enough to
provide the kinds of information deslired without con-
suming great amounts of time of its respondents and
without becoming too officious. Five data categories
were ldentified by the instrument; these responses be-
came the (1) basic personnel identification information;
(2) information concerning attitudes toward faculty
sharing; (3) information about academic ﬁraining, teach=-
ing=-research experience, and other areas of expertise;
(4) information about faculty work loads: and (5) in-
formation about peripheral experiences, skills, and
talents. Six hundred forty-seven faculty responded to
this instrument which became the data base for the study.

The coding process was designed to facilitate
the retrieval of data from the instrument, and its
taxonomles were chosen from sources that would be as
universal to its users as possible. For example, all
academlic subdivisions of knowledge were based on the
United States Department of Health, Education and

Welfare publication, A Taxonomy of Instructional

Programs in Higher Education. The detailed coding

system was included as an appendix.
The Fortran program for retrieving the infor-
mation was designed to be used by any computer with a

Fortran compiler and, with a little training, anyone
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who had never had training in this area. The

information collected by this study was coded, key-
punched, and placed on magnetic tape at The University
of Alabama Computer Center.

The process for implementing the system was
described in eighteen steps which follow:

1. (Make revisions as needed, see number 8).

2. Identify needs.

3. State objectives.

L, 1Identify constraints.

5. Evaluate alternativese.

6. Select a course of action.

7. Obtain approval.

8. (Return to number 1 if approval is denied;
or if granted pending changes; or for
fundamental changes in process). If not

. continvue.

9. (Make revisions as needed). If not continue.

10. Establish lines of communication with
all participants.

11. Determine classes of data needed.

12. Generate planning questions.

13. Determine methods of collecting the
data.

14. Collect data.

15. Process and analyze the data.

16. Apply information from the data to
planning questions.

17. Evaluate process and note needed
revisionse.

18, (Return to number 8).

The looping mechanism was included so that appropriate
changes would be an integral part of the system rather
than becoming an occasionally related activity, i.e.,
the system was designed for change.

| After the data had been collected and processed,
selected categories of information were retrieved and

analyzed. Speclal attention was given to summarizing
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academic potentials and to faculty attitudes about

sharing. The conclusions that were arrived at indicated
that there is a definite potential for identifying
quality faculty who would be willing to participate in

some program of faculty sharing.



APPENDIX A

FACULTY PROFILE
FACULTY DEVELOPMENT PROGRAM
ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

Name

Institution

Present faculty rank

Highest degree earned

Discipline in which you teach

Discipline 1in which you prefer to teach

Thesis or dissertation title

Area(s) in which you are currently doing research

How long have you been affiliated with this institution?

Other institutions where you have taught or worked (Give
institutions, number of years you were there, and the type
of activity in which you were involved)

Would you be interested in teaching one or more courses at one
of the other institutions in the Comsortium 1f satisfactory
arrangements could be made?

Would you be interested in having a consultant in your discipline
visit with you on your campus?

Do you see benefit of a workshop in your discipline in which
faculty members from institutions im the Consortium would
participate?

71
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APPENDIX B

ALABAMA A&M UNIVERSITY UNIVERSITY OF MONTEVALLC UNIVERSITY OF ALABAMA
JUDSON COLLEGE MILES COLLEGE HUNTINGDON COLLEGE STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION
FACULTY DATA BANK

After completing this form, please return it to your Dean. NOTE: The information which you supply is
eonfidential and is for the exclusive use of this institution and ACDHE for planning purposes.

Name

Lost First Middle

Institution Title

26 27 28

Sex Race Marital Status. No. of Dependents ______ [ | I | |
29 30 31 32

College Division - . )
or Department. Office Phone__ 13

33 %
Place a check by your rank and status:
( ) 1. Professor ( ) 1. Permanent
{ ) 2. Associate Professor ( ) 2. Acting
{ ) 3. Assistant Professor ( ) 3. Visiting
( ) 4. Instructor ( ) 4, Temporary
( ) 5. Post Doctoral Fellow ( ) 5. Continuing Appointment
{ ) 6. Lecturer ( ) 6. Emeritus
{ ) 7. Research Associate ( ) 7. Post Doctoral
{ ) 8. Teaching Associate ( ) 8. Adjunct :
( ) 9. Teaching Fellow ( ) 9. Other (Specify) T 1T 11
{ ) 10. Research Assistant , 35 36 7 38
( ) 11. Teaching Assistant () Tenured :
( ) 12. Fellow ( ) Non-tenured
( ) 13. Other (Specify)
39 40 41
Highest Degree Maijor Field .
Currently Held of Study. [ ] T ]
' 42 43 44 45
Minor Field
of Study. _Areas in whichyouhave [ T [ |
46 47 48 49
done post doctoral work 1 T T ]
0 51 52 53
Maijor Field .
Degree Currently Pursuing_____________ of Study [ T T |
54 55 56 &7
Minor Field if you are not actively pursuing 1 1 )
5859 606
of Study a degree, would you liketo? ___ [ T T i T ]
2 6 & 65 6
Discipline in which you teach I T T ]

Discipline or sub-specialty in which
you prefer to teach 7 T T
7N 72 713 74

||

Estimate the average number of undergraduates

you teach or direct per semester or per quarter______ . 1 ] 1
s 76 77 18
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Estimate the average number of graduates you teach

73

voo2 3 (including seminars) per semester or per quarter
C 1 12. How many graduate students are currently doing
4 3 major research under your direct supervision?
C T3 13. How many semester or quarter hours do
6 7 you typically teach during a regular session?
T T T 1 14. Estimate the percentage of your time which you spend in the following areas:
8 9 10 1
C T 1T 1T 1 % Administration % Research % Teaching % Other
12 13 14 15
If “other”, please specify, e.g., committee chairman, faculty advisor
to honor society, etc.
C 1T
6 0
15. How long have you been affiliated with this institution? (in years)
1819
16. List the other institutions where you have taught or worked. If your services were
performed in graduate school, i.e., as a graduate assistant, please indicate.
Duration
of Service
Nome of institution Type of Activity (in years)
Lt r ¥ !
20 21 22 =3
| I ]
24 25 26 27 '
C
28 I
17. Please list the languages you know.
T 1T 1T 1. Speaking Reading Writing
29 30 31 32
1T 1T 11 2. " - _Speaking Reading Writing
33 34 35 36
T T 1T 1 ] 3. Speaking Reading Writing
37 38 39 40
| [ A I 4, ___Speaking Reading Writing
41 42 43 44
18. Please list the foreign countries visited for more than a month
Duration
of Visit
Country Purpose of Visit (in months)
1 I 1 | ’
45 46 47 48 '
C 1T 1 1 1]
@ S0 51 2 I
1 1 1]
53 S¢ 55 36



74

19. Please indicate the professional registrations, licenses, and certificates which you hold.

Kind Area of Practice Authorized Dates

61 62 63 64

20. Membership in Learned and Professional Societies.

& &
21. Please list your publications, evidences of creative achievement, consulting activities,
and other applications of your professional talent or skill.
1. Professional addresses you have given . -
)
2. Workshops you have conducted
&
3. Completed books (give abbreviated titles)
70
4. Published articles (give citations) 1

n

5. Films, recordings, rodio and TV programs
72
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74

75

76

23.

75

6. Drama productions and concerts

7. Art exhibitions

8. Consulting activities

9. Other skills, talents, or achievements

Please list some of your outstanding research projects and activities.
Indicate the type, discipline, sponsor, your role, etc.

Please respond to the following statements by circling the number (in the margin) that
indicates whether you (1) strongly agree (2) agree (3) have no opinion (4) disagree
(5) strongly disagree.

| would be interested in teaching one or more on campus courses at one of the other
institutions in ACDHE if satisfactory arrangements could be made.

My department would benefit from sharing its faculty and or resources with' similar
disciplines in ACDHE.

| would be willing to teach a course through the use of an electronic medium to
students at other institutions in ACDHE.

I would be willing to serve as a consultont in my discipline to the other Consortium
member institutions if satisfactory arrangements could be made.

| would be interested in having a consultant from ACDHE in my discipline visit with
my department or division,



APPENDIX C

ALABAMA A&M UNIVFRSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. G. BOX 338
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 7, 1972 (208) 289-0177

Dear Colleague:

One of the vital aspects of Alabama A & M's involvement with A,.C,D.H.E,
is the potential for sharing resources with other institutions in the
Consortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops
are just a few of the myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed form is the beginning of a faculty data bank
which will be established and maintained by A.C.D.H.E. for the purpose

of collecting and analyzing these data for planning purposes.

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Dean Ponder before April 2lst.

Most Cordially,

Henry Ponder
Dean

Lillian Manley
Executive Director, A.C,D.H.E.,
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ALABAMA A&M UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 7, 1972 (208) 289-0177

Dear Colleague:

One of the vital aspects of Huntingdon College's involvement with A.C.D.H.E.
is the potential for sharing resources with other institutions in the Con-
sortium. Sharing consultants, exchanging faculty, having interim courses,
teaching through electronic media, and conducting workshops are just a few
of the myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data so
that intelligent assessments of faculty potentials in the Consortium may
be made. The enclosed form is the beginning of a faculty data bank which
will be established and maintained by A.C,D,H.E. for the purpose of col-
lecting and analyzing these data for planning purposes.

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Dean Top before April 2lst.

Most Cordially,

Willard Top
Dean of the College

Lillian Manley
Executive Director, A.C.D.H,E.
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ALABAMA A&M UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 7, 1972 . (208) 289-0177 ’

Dear Colleague:

One of the vital aspects of Judson College's involvement with A,C.D.H.E,
is the potential for sharing resources with other institutions in the
Consortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops
are just a few of the myriad of possibilities in this critical area.

In order tc accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed form is the beginning of a faculty data bank
which will be established and maintained by A.C.D,H.E, for the purpose
of collecting and analyzing these data for planning purposes.

We would appreciate your giving this an early priority om your schedule.
Please return the completed form to Dean Tyer before April 2lst.

Most Cordially,

Charles L, Tyer
Dean

Lillian Manley
Executive Director, A.C.D.H.E,
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ALABAMA A&GM UNIVFRSITY JUBSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGOON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338

LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 7, 1972 (208) 289-0177

Dear Colleague:

One of the vital aspects of Alabama A & M's involvement with A.C.D.H.E.
is the potential for sharing resources with other institutions in the
Consortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops
are just a few of the myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed form is the beginning of a faculty data bank
which will be established and maintained by A,.C.D.H.E, for the purpose
of collecting and analyzing these data for planning purposes.

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Dean Ponder before April 2lst.

Most Cordially,

Henry Ponder
Dean

Lillian Manley
Executive Director, A,C.D.H.E.
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ALABAMA A&M UNIVERSITY JUOSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGODON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

F. 0. BOX 338
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 236732
EXECUTIVE DIRECTOR April 7, 1972 (205) 289-0177

Dear Colleague:

One of the vital aspects of Stillman College's involvement with A.C.D.H.E.
is the potential for sharing resources with other institutions in the Con-
sortium. Sharing consultants, exchanging faculty, having interim courses,
teaching through electronic media, and conducting workshops are just a few
of the myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data so
that intelligent assessments of faculty potentials in the Consortium may

be made. The enclosed form is the beginning of a faculty data bank which
will be established and maintained by A.C.D.H.E. for the purpose of collect-
ing and analyzing these data for planning purposes. ’

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Dr. Hardy before April 21st.

Most Cordially,

B.B, Hardy
Chairman, Division of
Education and Psychology

Lillian Manley
Executive Director, A.C.D.H.E.



THE UNIVERSITY OF ALABAMA
‘P, 0. BOX 1933
UNIVERSITY, ALABAMA 35486

ACADEMIC VICE PRESIDENT April 11, 1972
MEMORANDUM
TO: Dean Neal R. Berte Dean Douglas E. Jones
Dean Mary Crenshaw Dean Edward Lear
Dr. Phillip E. Crunk Dean Paul G. Orr
Dean John Fielden Dean James D. Ramer

FROM: Howard B. Gmdy@%«&\gw

All of you are aware of our involvement in and commitment to
the Alabama Consortium for the Development of Higher Education.
In many respects, I believe we have only begun to take advantage of
the many opportunities for inter-institutional cooperation provided us
by membership in A, C.D,H.E. Sharing consultants, sharing outside
speakers, exchanging faculty, sponsoring interim courses and short
workshops, and teaching through electronic media are only a few of
the many examples of cooperative endeavors that are open to us.

However, it is clear that we will not be able to develop fully
these many opportunities unless the Consortium can accumulate .
vather complete and accurate data concerning faculty resources in
" the Consortium. Toward this end, the Consortium has developed

(through the efforts of Mr. Bernie Sloan, a graduate student in our
College of Education) a faculty survey instrument which it is hoped
will be completed by all faculty members of the Consortium. This
instrument is attached for your information.

We all recognize that the major difficulty in recovering the
desired data will be that of convincing faculty that the project is worth-
while. In this connection, Dr. Lillian Manley would be deeply appre-
ciative if each of you would consent to join her in developing a letter
to solicit the participation of your faculty in this project. A copy of
a letter used for this purpose at one of the other Consortium institutions
is attached for your information and consideration.

It is my view that this project is an important and worthy endeavor.
Since the time required to complete the survey instrument is only about
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MEMORANDUM 2  April 11, 1972
thirty minutes; I urge you to join with Dr. Manley in soliciting this
information.

I have asked Mr. Bernie Sloan, who is cobrdinating the distri-
bution of these materials, to contact each of you within a few days to

determine whether you are agreeable to developing the aforementioned
letter. :

H.B.G.
HBG/pf

. Attachments
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ALABAMA ABM UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGOON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

. 0. BOX 338
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 17: 1972 (208) 289-0177

Dear Colleague:

One of the vital aspects of The University of Alabama's involvement with
ACDHE is the potential for sharing resources with other institutions in

the Consortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops are
just a few of the myriad of possibilities in this critical area.

‘In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed instrument has been designed as an updated
version of the ACDHE faculty profile sheet which many of you completed
last year. The advantage of this revision is that the data can be re-
trieved and arranged in a faster and more useful manner for faculty and
staff members in the seven ACDHE institutions. For example, if an in-
dividual faculty member were planning an interim term course, or some
similar program, and he needed to survey the potential faculty resources
available among ACDHE institutions, a conference line phone call to the
ACDHE programs office would make this kind of information available to
him in a matter of hours.

The term "Faculty Data Bank'" which appears on the instrument is, perhaps,
an unfortunate one. ACDHE does not intend for this information to serve
any purpose other than to facilitate better interinstitutional cooperationm.

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Dean Jones before April 28th.

Most Cordially,

é) 1 E JU/
ougla nes
Dean

Lillian Manley
Executive Director, ACDHE
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ALABAMA ASM UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 17, 1972 (205) 289-0177

* Dear Colleague:

One of the vital aspects of The University of Alabama's involvement with
ACDHE is the potential for sharing resources with other institutioms in
the Comsortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops are
Just a few of the myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed instrument has been designed as an updated
version of the ACDHE faculty profile sheet which many of you completed
last year. The advantage of this revision is that the data can be re-
trieved and arranged in a faster and more useful manner for faculty and
staff members in the seven ACDHE institutions., For example, if an in-
dividual faculty member were planning an interim term course, or some
similax program, and he needed to survey the potential faculty resources
available among ACDHE institutions, a conference line phone call to the
ACDHE programs office would make this information available to him in

a matter of hours. :

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Dean Fielden before April 28th.

Most Cordially,

10 Fet

John Fielden
Dean

ALy otin

Lillian Manley X
Executive Director, ACDHE
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ALABAMA ABM UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGOON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338
LILLIAN C. MANLEY , DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR Apxil 17, 1972 . (208) 289-0177

Dear Colleague:

One of the vital aspects of The University of Alabama's involvement with
ACDHE is the potential for sharing resources with other imstitutions in

the Consortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops are
just a few of the myriad of possibilities in this critical area,

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed instrument has been designed as an updated
version of the ACDHE faculty profile sheet which many of you completed
last year. The advantage of this revision is that the data can be re~
trieved and arranged in a faster and more useful manner for faculty and
staff members in the seven ACDHE institutions. For example, if an in-
dividual faculty member were planning an interim term course, or some
similar program, and he needed to survey the potential faculty resources
available among ACDHE institutions, a conference line phone call to the
ACDHE programs office would make this kind of information available to
him in a matter of hours.

We would appreciate your giving this an early priority om your schedule.
Please return the completed form to Dean Orr before April 28th.

Most Cordially,

%/ b fonr

Paul G. Orr
Dean

Ator

Lillian Manley
Executive Director, ACDHE
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ALABAMA A&M UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDOON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338
LILLIAN C. WANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 17, 1972 (208) 285-0177

Dear Colleague:

As many of you know, the Alabama Consortium for the Development of Higher
Education has been in existence since 1968 as an agency to facilitate vol-
untary cooperative programs among the member institutions. One of the
vital aspects of The University of Alabama's involvement with ACDHE is the
potential for sharing resources with other institutions in the Consortium.
Sharing consultants, exchanging faculty, having interim courses, teaching
through electronic media, and conducting workshops are just a few of the
myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed instrument has been designed as an updated -
version of the ACDHE faculty profile sheet which many of you completed
last year. The advantage of this revision is that the data can be re-
trieved and arranged in a faster and more useful manner for faculty and
staff members in the seven ACDHE institutions. For example, if an in-
dividual faculty member were planning an interim term course, or some
similar program, and he needed to survey the potential faculty resources
available among the ACDHE institutions, a conference line phone call

to the ACDHE programs office would make this kind of information avail~
able to him in a matter of hours.

We would appreciate your giving this an early priority on your schedule,
Please return the completed form to Dean Lear before April 28th.

Most Cordially,

U Lan

W.E. Lear\
Dean

AN s 3700

Lillian Manley
Executive Director, ACDHE
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ALABAMA A&M UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGOON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338
LILLIAN C. MANLEY . DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 17, 1972 (208) 2689-0177

Dear Colleague:

One of the vital aspects of The University of Alabama's involvement with
ACDHE is the potential for sharing resources with other institutions in

the Consortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops are
just a few of the myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed instrument has been designed as an updated
version of the ACDHE faculty profile sheet which many of you completed
last year. The advantage of this revision is that the data can be re-
trieved and arranged in a faster and more useful manner for faculty and
staff members in the seven ACDHE institutions. For example, if an in-
dividual faculty member were planning an interim term course, or some
similar program, and he needed to survey the potential faculty resources
available among ACDHE institutions, a conference line phone call to the
ACDHE programs office would make this kind of information available to
him in a matter of hours.

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Dean Crenshaw before April 28th.

Host Cordially,

v e P ./.
Lillian Manley
Executive Director, ACDHE
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ALABAMA ABM UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. 80X 338
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 17, 1972 (208) 289-0177

Dear Colleague:

One of the vital aspects of The University of Alabama's involvement with
ACDHE is the potential for sharing resources with other institutions in
the Consortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops are
just a few of the myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed instrument has been designed as an updated
version of the ACDHE faculty profile sheet which many of you completed
last year. The advantage of this revision is that the data can be re-
trieved and arranged in a faster and more useful manner for faculty and
staff members in the seven ACDHE institutions. For example, if an in-
dividual faculty member were planning an interim term courxse, or some
similar program, and he needed to survey the potential faculty resources
available among ACDHE institutions, a conference line phone call to the
ACDHE programs office would make this kind of information available to
him in a matter of hours. .

We would appreciate your giving this an early priority on your schedule,
Please return the completed form to Dean Ramer before April 28th.

Most Cordially,

Oﬁ/»uaa /<9 @_M/
ames D, Ramer
J7g;an
/J?f/,zé/n /%
Lillian Manley
Executive Director, ACDHE
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ALABAMA A&M UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 17, 1972 . {208) 289-0177

Dear Colleague:

One of the vital aspects of The University of Alabama's involvement with
ACDHE is the potential for sharing resources with other institutions in
the Comsortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops are
among the myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed instrument has been designed as an updated
version of the ACDHE faculty profile sheet which many of you completed
last year. The advantage of this revision is that the data can be re-
trieved and arranged in a faster and more useful manner for faculty and
staff members in the seven ACDHE institutions. For example, if an in-
dividual faculty member were planning an interim term course, or some
similar program, and he needed to survey the potential faculty resources
available among ACDHE institutions, a conference line phone call to the
ACDHE programs office would make this kind of information available to
him in a matter of hours.

The term "Faculty Data Bank" which appears on the instrument is, perhaps,
an unfortunate one. ACDHE does not intend for this information system to
serve any purpose other than to facilitate better interinstitutional co-
operation.

We would appreciate your giving this am early priority on your schedule.
Please return the completed form to Dean Berte before April 28th.

Most Coxrdially,

Neal 3 Berte '

Lillian Manley
Dean Executive Director, ACD



90

ALABAMA A&M UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 138
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 17, 1972 1205) 289-0177

Dear Colleague:

One of the vital aspects of The University of Alabama's involvement with
ACDHE is the potential for sharing resources with other institutions in
the Consortium. Sharing consultants, exchanging faculty, having interim
courses, teaching through electronic media, and conducting workshops are
just a few of the myriad of possibilities in this critical area.

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed instrument has been designed as an updated
version of the ACDHE faculty profile sheet which many of you completed
last year. The advantage of this revision is that the data can be re-
trieved and arranged in a faster and more useful manner for faculty and
staff members in the seven ACDHE institutions. For example, if an in-
dividual faculty member were planning an interim term course, or some
similar program, and he needed to survey the potential faculty resources
available among ACDHE institutions, a conference line phone call to the
ACDHE programs office would make this kind of information available to
him in a matter of hours.,

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Dean Crunk before April 28th.

Most Cordially,

g (b

Phillip E. (Cyunk
Assistant Déan

ALy 77
Lillian Manley
Executive Director, ACDHE
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ALABAMA A&M UNIVERSITY JUDSON COLLEGE ) UNIVERSITY OF ALABAMA
HUNTINGOON COLLEGE MILES COLLEGE “UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338
LILLIAN C. MANLEY DEMGPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR Apr;[l 10, 1972 . (205) 289-0177

Dear. Colleague:

One of the vital aspects of the University of Montevallo's involvement
with A.C.D.H.E. is the potential for sharing resources with other insti-
tutions in the Consortium. Sharing consultants, exchanging faculty,
having interim courses, teaching through electronic media, and conduct-
ing workshops are just a few of the myriad of possibilities.in this crit-
ical area.

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed form is the beginning of a faculty data bank
wvhich will be established and maintained by A.C.,D,H.E. for the purpose

of collecting and analyzing these data for planning purposes.

We would appreciate your giving this an early priority on your schedule.
-Please return the completed form to Dean Walters before April 2l1st,

Most Cordially,

John B. Walters
Dean, College of Arts & Sciences

Lillian Manley
Executive Director, A.C.D.H.E.
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ALABAMA AGM UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. O. BOX 338

LILLIAN C. MANLEY ) DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 10, 1972 . (205) 289-0177

Dear Colleague:

One of the vital aspects of the University of Montevallo's involvement
with A.C.D.H.E, is the potential for sharing resources with other insti-
tutions in the Consortium. Sharing consultants, exchanging faculty,
having interim courses, teaching through electronic media, and conduct-
ing workshops are just a few of the myriad of possibilities in this criti-
cal area. -

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed form is the beginning of a faculty data bank
vhich will be established and maintained by A.C.D.H.,E. for the purpose
of collecting and analyzing these data for planning purposes.

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Dean Fancher before April 2lst.

Most Cordially,

B.E. Fancher
Dean, College of Education

Lillian Manley
Executive Director, A.C.D.H.E,
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ALABAMA A&M UNIVERSITY JUDSON COLLEGE UNIVERSITY OF ALABAMA
HUNTINGDON COLLEGE MILES COLLEGE UNIVERSITY OF MONTEVALLO
STILLMAN COLLEGE

ALABAMA CONSORTIUM FOR THE DEVELOPMENT OF HIGHER EDUCATION

P. 0. BOX 338
LILLIAN C. MANLEY DEMOPOLIS, ALABAMA 36732
EXECUTIVE DIRECTOR April 10, 1972 ’ (205) 289-0177

Dear Colleague:

One of the vital aspects of the University of Montevallo's involvement
with A,C.D.H.E. is the potential for sharing resources with other insti-
tutions in the Consortium.. Sharing consultants, exchanging faculty,
having interim courses, teaching through electronic media, and conduct-
ing workshops are just a few of the myriad of possibilities in this crit-
ical area. :

In order to accomplish any of these effectively, we need pertinent data
so that intelligent assessments of faculty potentials in the Consortium
may be made. The enclosed form is the beginning of a faculty data bank
which will be established and maintained by A.C.D.H.E. for the purpose

of collecting and analyzing these data for planning purposes.

We would appreciate your giving this an early priority on your schedule.
Please return the completed form to Mrs. Morgan before April 2lst.

Most Cordially,

Sara Ruth Morgan
Acting Head; College of Business

Lillian Manley
Executive Director, A.C.D.H.E.



APPENDIX D

These instructions were designed to facilitate
the punching of IBM computer cards (80 columns) for the
ACDHE Faculty Inventory Instrument. Each instrument
requires three cards, and the punch code is to be written
in the spaces provided in the margin of the instrument.
Details of this coding follow, but essentially the num-
bers, or alphabetic characters, are recorded either as
they appear in the instrument (for the interval scale
datum items, such as "number of dependents"), or they
are recorded from coded lists (for the nominal scale
datum items, e.g., "sex", 1 = male; 2 = female). These
lists are provided below. Two of these lists have been
developed by other authors, and they were chosen be-
cause of their accessability and universality. IList
A, "Most Commonly Awarded Earned Degrees," is in the
Handbook of College and University Administrat;og,l
and List B, "Conventional Academic Subdivisions of
Knowledge and Trainingﬁ may be found in, A Taxonomy

of Instructional Programs in Higher Education--a U,S.

lknowles, pp. 2-210 and 2-211.
oL
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Department of Health Education and Welfare Publicgt;],gn.2
The coding numbers for List A, "Most Commonly Awarded

Earned Degrees," were added for the convenience of this

studye.

fe—

2Robert A, Huff and Marjorie O. Chandler,
AT n of Instructional Programs in Higher Education
Washington: U.S. Department of Health, Education,
and Welfare; Office of Education, 1970), pp. 15-18,
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CODING INSTRUCTIONS FOR ACDHE FACULTY PROFILE INSTRUMENT

ID.

1 -
(Code as is)
6 - 25
Name
(Code as is)
26 = 27 = = = = = = - - - e = e - === o= o= 28
Institution Title
1=Ala. A&M 5=Stillman (skip)
2=Huntingdon 6=Alabama
3=Judson 7=Montevallo
h=Miles
29 = = 30 @ = = = 3] = = = =« =« = 32
Sex Bace Marital Nupber of
1=M 1=Black Status Dependents
2=F 2=Cau. 1=N (Code as is)
3=Ind. 2=5
L,'::Ori ® 3=D1V ° 9 Sep .9
or Widow
33 - 34
College Divis
Ol=Agriculture 06=Home Ec.
02=Arts and Sci. 07=Law
03=Commerce & Bus. 08=Library Sci.
O4=Education 09=Technology
05=Engineering :
5 =3~ m3 ... 38

tat l=tenured
ZCo de as is) iCcde as is) =non~-ten.
39 = 40 = 4] = « = = = = = = 42 = 43 = 44 = 45
Highest Degree Major Field
(see 1ist A§ (see 1list B)
b6 = 47 = 48 = 49 = = = = - - 50-51-52-53

Mipor fileld Othe eas
(see 1ist B) (see 1ist B)
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7. ?u - =~ 55« 56 - 57 ===~ 58- 59,2 60 - 61

skip) rsuin
see list A see list B)
62 = 63 = 64 « 65 = = = © = = 66
Min Fiel Like t ursue egree
(see 1ist B) 1=yes
2=no

3=perhaps (etc.)
8. 67 - 68 « 69 = 70
ne
Zsee list B)
9., 71 =72 =73 =74

Tea eference
Zsee list BS

10. 75 - 76 - 77 - 78
: A uynde duate
(Code as is

NEW_CARD

l].s l - 2 @ 3
A e aduate
Code as is

12. 4 - 5
N tudent n ese h
Code as is

139 6-7
Semeste uarter hou
(Code as is

e 8= 9 = e c e o e m ===~ 10 - 11

%__dmlniﬁﬁz%_lgn %.BQﬁQﬁl!ﬂL
Code as is Code as is)
12 = 13 = = & = = = @ o = = = 14 - 15
%.__Tmbms %__.n.th e
Code as is) Code as is)
16 = 17
Othe

see 1list C)



150

16.

17.

18.

19.

20.

98

18 - 19
Duration
(Code as is)
20 = 21 = = = = = = = 22 = = = == = 23
Othe titution Activity Years of service
(see 1ist D) (see list E) (Code as is)
2h = 25 = = = = = - - 26 = = = = = = 27
same as above) (same as above) (same as above)
28

(enter total number of
other institutions; 9=9 or more)

20 = = = = = = 30 - === 31 = =~ 32
%EQSEQSQ Speaking  Reading Writing
see list F) 1=yes =yes =yes

Blank=no Blank=no Blank=no
33 === =3heeee35--- 36

37 - ===~ - 38 = == =39 === L0
bl = = = = = = B2 = = = = 43 = = = bk
45 = 46 = = = = = B7 === - m 18

Count Purpoge Lepgth of v t
(see 1ist G) (see 1list H) (in_months)

(Code as is)

49 - 50 = = = - = 51 = = = = = = = 52

53 = 54 = = = - - 55 = === ==~ 56

57 = 58 = = = = = 59 = = == = = =~ 60

%Lng_%g_llggggg. Ares of ctice te
skip skip skip)

61 = 62 = = = = = 63 = = = = = = = 64

65

(total number of registrations:
9=9 or more)

66 - 67 _
(record total number of societies, etc.
9=9 or more)



210 68"--0--:-—'77
(enter total number of contributions per item;
leave blank if none)
78 = 79 - 80
(enter last 3 digits of ID number)
NEW CARD
22, 1=2==3=b -5

(enter circled number as is in these columns)

Skip to 76

76 = 77 - 78 = 79 - 80
{enter full ID no. here)

99
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List A, "Most Commonly Awarded Earned Degrees."

The first numeral represents the academic level
of the degree, i.e., 100's include all terminal degrees;
200's include all intermediate degrees, e€.g., M.A. oOr
Ed.S.; 300!'s include all first academic degrees, €«Ze,
A.B. or B.S.,; and 400ts include all preliminary academic
The next two digits represent the

degrees, e.8., A A,

specific degree.

401 A.A. Associate in Arts

202 A.M, Master of Arts

103 A.Mus.D. Doctor of Musical Arts

304 B.A, Bachelor of Arts

305 B.B.A, Bachelor of Business Administration

306 B.Ch.E, Bachelor of Chemical Engineering

307 B.D, Bachelor of Divinity

308 B.F.A, Bachelor of Fine Arts

309 B.Mus., Bachelor of Music

310 B.S. Bachelor of Science

311 B.S.E.E, Bachelor of Science in Electrical
Engineering

312 B.S.M.E, Bachelor of Science in Mechanical
Engineering

313 B.Pharm. Bachelor of Pharmacy

114 D.Arch. Doctor of Architecture

115 D.B.A. Doctor of Business Administration

116 D.C.L, Doctor of Civil Law

117 D.Comp.L. Doctor of Comparative Law

118 D.D.S. Doctor of Dental Science or Doctor
of Dental Surgery

119 D.Ed. Doctor of Education

120 D.Eng. Doctor of Engineering

121 D.Eng.Sc. Doctor of Engineering Science

122 D.F. Doctor of Forestry

123 D.F.A. Doctor of Fine Arts

124 D,For. Doctor of Forestry

125 D,H.L, Doctor of Hebrew Literature or

Doctor of Hebrew Letters
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127
128
129
130
131
132
133
130
135
136
137
138
139
140
141
142
143
144
145
277
146
147
148
149
350
251
252
253
154
255

256
257
258
259
260
261
262
263
264
165
166
167
168
369
170
171
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M.S. in Ed.

M.Sc.
Med.Sc.D.
Mus.A.D.
Pnarm.D.
Ph.D.
S.B.
S.J.D.
SQM.DO

101

Doctor of Library Science

Doctor of Musical Arts

Doctor of Modern Languages

Doctor of Medieval Studles

Doctor of Medical Science

Doctor of Music

Doctor of Musical Arts

Doctor of Music Education

Doctor of Nursing Science

Doctor of Public Administration

Doctor of Public Health

Doctor of Physical Education

Doctor of Religilous Education

Doctor of Sacred Musilc

Doctor of Social Science

Doctor of Social Work

Doctor of Science

Doctor of Veterinary Medicine

Doctor of Education

Doctor of Religious Education

Educational Specialists

Doctor of Engineering

Doctor of Science in Engineering

Doctor of Cannon Law

Doctor of the Science of Law

Bachelor of Laws

Master of Arts

Master of Arts in Teaching

Master of Business Administration

Doctor of Medicine.

Master of Education or Master of
Engineering or Mechanical
Engineer

Master of Education

Master of Fine Arts

Master of Music

Master of Public Administration

Master of Public Health

Master of Science

Master of Social Work

Master of Science in Education

Master of Sclence

Doctor of Medical Science

Doctor of Musical Arts

Doctor of Pharmacy

Doctor of Philosophy

Bachelor of Science

Doctor of the Science of Law

Doctor of Sacred Music



372
173
27k
175
176
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Bachelor of Sacred Theology
Doctor of Sacred Theology
Master of Sacred Theology
Doctor of Science

Doctor of Theology
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List B, "A Taxonomy of Instructional Programs."

DISCIPLINE DIVISIONS 1800 MILITARY SC'EN%ES

((‘;‘::‘f:','::;‘)’"' academic subdivisions of knowledge and ;:gg ::ngll-::(;\ll.bésmu ES
2100 PUBLIC AFFAIRS and SERVICES

Code 2200 SOCIAL SCIENCES
0100 AGRICULTURE and NATURAL RESOURCES 2300 THEOLOGY
0200 ARCHITECTURE and ENVIRONMENTAL DESIGN 4900 INTERDISCIPLINARY STUDIES
0300 AREA STUDIES
0400 BIOLOGICAL SCIENCES
0500 BUSINESS and MANAGEMENT SECTION !l DISCIPLINE DIVISIONS
0600 COMMUNICATIONS (Technological and occupational specialties related to cur-
0700 COMPUTER and INFORMATION SCIENCES riculums leading to associate degrees and other awards
0800 EDUCATION below the baccalaureate)
09500 ENGINEERING Code '
1000 FINE and APPLIED ARTS 5000 BUSINESS and COMMERCE TECHNOLOGIES
1100 FOREIGN LANGUAGES 5100 DATA PROCESSING TECHNOLOGIES
1200 HEALTH PROFESSIONS 5200 HEALTH SERVICES and PARAMEDICAL
1300 HOME ECONOMICS TECHNOLOGIES
1400 AW 5300 MECHANICAL and ENGINEERING
1500 LETYERS TECHNOLOGIES
1600 LIBRARY SCIENCE 5400 NATURAL SCIENCE TECHNOLOGIES
1700 MATHEMATICS 5500 PUBLIC SERVICE RELATED TECHNOLOGIES

CONVENTIONAL ACADEMIC SUBDIVISIONS OF KNOWLEDGE AND TRAINING
Title Code  Title Code Title Code
Accounting ... . ... . ol 0502  Arabic w1112 Biomedical communication ... 1217
Administration, business ....0506  Archeology . e . 2203 Biomedical engineering
Administration, educational .. 0827  Architectural cngmcermg ........ 0904 Biometrics ...
Administration, public ... . ... 2102  Architecture 0202  Biophysics
Administration, special education . 0809  Architecture, na.val . 0923  Biostatistics .
Adult education ... ... ..... ...0807 Art ... . . .....1002  Black culture studxes .......
Advertising ... ... ce......0604  Art apprecxatlon ... ...1003  Botany, general e
Aecronautical engmeenng . . 0902 Art, commercial ... .. .........1009 Business administration . . .
Acrospace engmcermg ...0902 Art education ... ...... .. ......0831 Business, agricultural ... ..
Aerospace science ... . 1803  Art history e ......1003  Business economics ...
African languages (non-Scmmc) 1116  Asian studies, gcneral .. 0301  Business education
African studies . .. ...0305 Astronautical engineering .. 0902  Business, general s
Afro-American studies . . ... . 2211 Astronomy . . ..1911  Business, international .. .. ...
Agricultural business . . ..0112  Astrophysics .. .. 1912 Business management ... . ... .
Agricultural economics .. ... 0111  Atmospheric scicnces ... 1913 Business statistics . .
:sticu{!ura: engineering ~...0903 Audiology . . . - 1220 o ria mana

gricultural management ....0110 . 18 manag

Agriculture, gencragl . ....0101 Bactc.nology ’ 0403 Caxalar'i -
Agriculture technologies .. ... .. . 0116 B?n!&lng oo 0504 Cell b\ology
Agronomy . . .. 0102 Biblical languages ...2303  Cell p‘hysxolo‘gy :
American Indian cultural studies 2212  Biochemistry ~..0414  Ceramic engineering .
American studies 0313 Bioengineering ...0905 Ceramics .. L
"Analytical chemistry .~ ..1909 Biological and physical sciences Chemical cngmecnng
Anatomy . . .. 0419 (interdisciplinary) . 4902  Chemistry, general
Animal science e 0104 Biology, cellular ... 0417 Child development
Anthropology .. 2202 Biology, general . ...0401  Chinese .
Applicd design .1009  Biology, marine 0418  Chiropractic
Applied mathematics 1703 Biology, molecular 0416  Cinematography . .



Title Code
City planning ... ... . . ... 0206
Civil engineering 0908
Classics ......... .. .oooii. 1504
Clinical p;ychology 2003
Clinical social work . ...1222
Clothing . . ... 1303
Commerce cducauon 0838
Commerce, general ..0501
Commercial art .. ..1009
Communication media 0603
Communications, general 0601
Communications engineering 0909

Community college education ... 0806
Community planmng e

Community services, genera!
Comparative literature ... ... 1503

Computer programming . ....0704
Computer sciences, general ... ..0701
Construction engineering ... ..0908
" Consumer economics ... ... ...... 1304
Continuing education ... ... 0807
Corrections .. .. ... . ..2105
Counseling, educanonal e ...0826
Counseling, psychology for ....... . 2004

Creative writing . ... ...

Criminology T .2209
Crop management .. 0102
Curricelum . ... ..0829
Cytology 0417

Dairy sciences
Dance ..
Danish ...
Data processmg
Debate .
Demography .........
Dental hygiene

Dental specialties .. . ... .. 1205
Dental technologies . ... . ... £224
Dentistry, D.D.S. or D.M. D.

degree ... 1204
De\elopmental psychology
Dietetics ...

Distributive educatmn
Dramatic arts ...
Drawing
Driver education

Earth sciences, general ... .
East Asian studies ..........
Eastern European studies
Ecology . -ooooicinin
Economics .. ...
Economics, agricultural ..
Economics, business
Education of the cultumliy

disadvantaged ... . ... . 0813
Education of the deaf ... ... 0812
Education of the emotionally

disturbed ... 0816
Education, general ..0801
Education of the gifted 0811

Education of mentally rctarded ..... 0810
Education of the multiple

handicapped . ... ... 0820
Education of the physncally
handicapped .. c ... 0819

Title Code
Education, religious ... . ... 2304
Education of the visually .

handicapped ... 0814
Educational administration 0827
Educational evaluation 0825
Educational measurement . 0825
Educational psychology 0822
Educational research 0824
Educational statistics 0824
Educational supervision 0828
Educational testing .. e 0825
Electrical cngincermg 0909
Electronics engincering 0909
Elementary education, gcneral 0802
Embryology . . 0427
Engineering, general 0901
Engineering mechanics . 0921
Engineering and other disciplines

(interdisciplinary) . 4904
Engincering physics . . 0919
Engineering technologies . 0925
English as a fomgn language 1508
English, general . 1501
English, literature 1502
Entomology .. .. 0421
Environmental desxgn gcncral 0201
Environmental engineering . 0922
European studies, general 0310
Experimental psychology (ammal

2nd human) . . e .. 2002

Family life education ..
Family relations ..
Farm management ...

Fashion design ... .. .1009
Ficld crops ... ... ... 0102
Finance ... .. . . 0504
Fine arts, general .. 1001
Finnish ... 1199
Fish management ... ... 0107

Floricuiture ....... ... 0109
Foods and nutrition ... .. ..1306
Food science . .0113

Food tcchnology .. ..
Foreign languages, general
Forensic science ............

Forestry ..............
Forestry technologies ..
French ... ..
Fruit production

Game management . .
General liberal arts and sciences

(mtcrdlscxplmary) e s
Genetics . R
Geochemistey . . . ...

Geography ... ... ...
Geological engmeering 0911
Geology .. e 1914
Gcophyslca] engmeenng 0912
Geophysics e e ....1916
German ... ... .. ... ... ......1103
Government . .

Greek, classical .
Guidance, education

Health care administration .. ...

104

Title Code
Health education . . . 0837
Health professions, general 1201
Hebrew 1
Helping services 2104
Higher education, general 0805
Histology .0413
History 2205
History of education . 0821
Home decoration 1302
Home economics, general 1301
Home equipment 1302
Home management 1304
Horticulture .0108
Hospital administration 1202
Hotel management 0508
Humanities and social sciences
(interdisciplinary) 4903
Husbandry, animal 0104
Husbandry, dairy 0105
Ichthyology 0499
India studies 0303
Indian (Asiatic) = ... 1113
Industrial arts education 0839
Industrial engineering 0913
Industrial psychology 2008
Industrial relations 0516
Information sciences . 0702
Information sciences, general 0701
Information systems 0702
Inorganic chemistry 1906
Institutional management 1307

Instruction

Insurance ..
Interior decoration .
Interior design . .. ... ... ...

International business ..... . 0513
International public service ... 2106
International relations ... . .. .....2210

Investments
Islamic studies .
Italian ..

Japanese ... ...
Jewelry ... . .
Journalism ... ...
Junior college educauon

Junior high school education

Kindergarten education
Korean . .
Labor relations . ... . ...
Landscape archltecture
Latin ...
Latin American studies
Law enforcement
Law, general ...
Learning theory . .
Liberal arts and sciences
(interdisciplinary) ... .
Library science, general . .
Limnology
Linguistics
Literature, comparative ...
Literature, English

Management, business .
Management, engineering . . ...



Citle

Marine biology . ... .
Marine engineering
Marketing
Materials engmcenng
Mathematics, applied . .
Mathematics, education .
Mathematics, general
Mathematics, statistics
Mechanical engineering . .
Medical laboratory technologies

Medical record librarianship . ... ..

Medical specialties .

Medicine, M.D. degrec‘;.. ,‘

Metallurgical engineering ... ... .
Metallurgy ... ...
Metalsmithing .
Meteorology . .. ...
Mexican-American cultural
studies . . e
Microbiology

Middle Eastern studies . ...

Military science

Mineral engineering
Mining engineering
Molecular biology ... ... ...
Molecular physics

Music (liberal arts pmgram} N
Music appreciation ...

Music, composition .
Music education
Music history . .. . .
Mousic, performing
Music, theory
Musicology

Natura! resources management
Naval architecture
Naval science
Neurosciences
Norwegian
Nuclear engineering
Nuclear physxcs
Nursery science
Nursing (baccalaureate and
higher programs)
Nutrition, scientific

Occupational therapy

Ocean engineering

Oceanography

Operations research

Optometry

Organic chemistry

Ornamental horticulture

Ornithology

Osteopathic medicine, D.O.
degree

Pacific area studies
Painting
Paleontology
Parasitology

Park management
Patholugy, animal
Pathology, hutnan

CONVENTICNAL ACADEMIC SUBDIVISIONS

Title

Pathology, plant ... . ...
Personnel management ...
Petroleum engineering . .
Petroleum refining . .. ...
Pharmaceutical chemistry .
Pharmacology, animal . ... ...
Pharmacology, human . ..
Pharmacology, planz

Pharmacy ... ...

Philology ............ 1505
Philosophy . .1509
Philosophy of educatxon 0821
Phonetics 1505
Photography . ... ... 1011

Physical chemistry .
Physical education ...
Physical sciences, general ... ..
Physical therapy ........
Physics, general
Physiological psychology .
Physiology, animal
Physiology, human ..
Physiology, plant ...
Plant pathology
Plant pharmacology
Plant physiology ...
Podiatry ...........
Political science .
Pouliry science
Prc-elementary education ..
Programming, computer

Psychology, clinical . ... ... .
Psychology for counseling ... ......2004
Psychology, developmental ..2009
Psychology, education ..0822
Psychology, general ..2001
Psychology, industrial . . 2008
Psychology, physiological .. 2010
Psychology, social .

Psychometrics .

Public address
Public administration
Public health e
Public utilities
Purchasing

Radio
Radiobiology
Radiologic technologies
Range management
Reading education
Real estate

Recreation management 2103
Regional planning 0206
Rehabilitation services 1222
Religious education 2304
Religious music 2302
Religious studies 1310
Remedial education 0817
Restaurant management 0508
Rhetoric 1506
Russian . 1106
Russian studies 0307
Safety education ... 0836

105

Title Code
Sanitary engineering ...............0922
Sanskrit . . ... ....1199
Scandinavian languages R 1114
Science education .. 0834
Sculpture ... ... 1002
Secondary educanon, gencral 0803

Secretarial studies .

Securities
Seismology
Semantics ... ... e
Slavic languages (other than

Russian) . JRRUR 1115
Slavic studies . . .. ..0307
Social foundations of educatxon 0821
Social sciences, general .2201

Social psychology

Social work . 2104
SOCIOIORY - ... oo 2208

Soil management

Soil science . ... e e 0103
South Asian studlcs e .. ... 0303.
Southeast Asian studies 0304
Spanish ... 1105
Special education, general . ...0808
Special learning disabilities 0818
Speech reeeeee e . ... 1506
Speech correction .. ... ... ...0815
Speech pathology . ... . 1220
Statistics, mathematical and

theoretical .......... 1702
Statistics in psychology .2007
Student personnel . 0826
Swedish . 1114
Systems analysis . . ... ..0705
Systems, information . ... . 0702
Teaching of English as a

foreign language . 1508
Technical education . .. . . ... 0839
Television .. .. .. ..0603
Textile design . . 1009
Textile engineering ... . . 0917
Textiles, home economics 1303
Theological professions, general 2301
Toxicology [RTT . 0426
Transportation ... . . . ... 0510
Transportation cngmeenng . 0908
Urban architecture 0205
Urban studies 2214
Vegetable production 0108
Veterinary medicine, D.V.M.

degree 1218
Veterinary mcdlcme specnalues 1219
Vietnamese . ...1199
Vocational education 0839
Weaving 1009
West European studies 0312
Wildlife management 0107
Writing, creative 1507
Zoology, general 0407



TECHNOLOGICAL AND OCCUPATIONAL CURRICULUMS LEADING TO ASSOCIATE DEGREES
AND OTHER AWARDS BELOW THE BACCALAUREATE

Title Code
Accounting technologies . .. ... 5002
Advertising design technologies 5012
Advertising technologies 5004
Acronautical technologies 5302
Agriculture technologies . 5402
Air conditioning technologies ... 5317
Airport management technologies . 5004
Animal laboratory assistant

technologies ... e 5206
Appliance repair technologies .. ..5310
Applied arts technologies ... . ...5012
Architectural drafting

technologies e - .2.5304
Automotive lcchnok\gxe: . ..5306
Aviation technologies ... ... ..5302
Banking technologies ................5003
Bible study ... USRI 1. 1
Biological laboratory asslstant

technologies .. ...l 5205

Broadcasting technologies ... .. ..5008
Building technologies .................5317
Business management
technologies .
Business !echnolog:es, gcncral .

Carpentry technologies .. .. ...
Chemical technologies ...
Civil technologies .

.....5004
...5001

. Commerce technologies, gencral 5001
Communications technologies . ..... 5008
Computer operator technologies ... 5104
Computer, peripheral equipment

operation technelogies . ... 5104
Computer programmer

technologies ... ... 5103
Construction technologxes . . 5317

Corrections technologies . .

Cosmetologist . ... .o
Data processing equipment
maintenance technologies ... ... 5105
Data processing technologies,
general ... <. 5101
Dental assistant technologxes .. ..5202
Dental hygiene technologies ... ..5203

Dental laboratory technologies . ..5204

Diesel technologies . .. ... 5307
Distribution technologies ... .. .. 5004
Drafting, architectural ... .........5304
Education technologies .......... 5503
Electrician technologies . ... ...5317
Electro diagnostic technologies . 5217
Electromechanical technologies 5311
Electronics and machine

technologics e 5310
Engineering graphics . . 5303
Engineering technologies,

general o .5301
Environmental hcahh

technologies 5408

Title Code
Finance technologies ... ..5003
Fine arts technologicies .5012
Firc control technology 5507
Fisheries techhologies . 5403
Food scrvices technologies .. . ..5404
Forestry technologies . . ....5403
Graphic arts technologies . ... ...5012
Health services assistant

technologies, general . ... ... 5201

Heating technologies . . O
Home economics technologies .. .....
Horticulture technologies ............
Hospital food service

technologies . ........ .....5404
Hotel management technologxes .

Industrial management
technologies
Industrial technologies .
Inhalation therapy technologxes .
Input preparation technologies ..
Institutional management
technologies

Instrumentation technologies ....... 5314
Insurance technologies .. .............5004
Key punch operator

technologies ... .. .. .....5102
Laboratory technologies, general ... 5407
Landscape technologies ... 5402
Law enforcement technologies ... 5505
Library assistant technologies . ...5504
Lithography technologies ... ... 5009
Machine draflting and design

technologies ... ... 5303
Machine repair technologies ..... ...5310
Marina management

technologies

Marine technologies ...
Marketing technologies ...
Mechanical technologies . ..
Mechanical technologies,

general ... .. 5301
Medical assistant technologies . . 5214
Medical laboratory assistant

technologies ... .. ... 5205
Medical office assistant

technologies ... ... 5214
Medical record technologies ... ....5213
Mental health aide programs . 5216
Natural science technologics,

general T . 5401
Newspaper communication

technologies . 5008
Nuclear technologies = .5316
Nursing, practical (L.P.N.

or LV.N.Y . . .. L. 5209
Nursing R.N. prcparauon 5208

Title

Occupational therapy
technologies R
Occanographic (cchnologles
Ocular care, technologies
Office machine repair
technologies
Office machine trammg
Ophthalmic, technologies
Optical technologies .. ...
Optometric technologies

Personal service technologies ... .
Personnel management
technologies ... e
Photogrammetry lcchnologles ......
Photography technologies

Physical therapy technology ...... ...

Plastics technologies .. ... ...
Plumbing technologies ... ... ... .

Police technologies ............. ... ...

Printing technologies . . ...
Programmer technologies .
Psychiatric technologies
Public administration and
management technologies
Public health inspection
technologies .
Public service technologies,
general . RO
Public utility tcchnologxes .
Purchasing technologies .

Radio broadcasting technologies
Radio repair technologies . ... ...
Radiologic technologies ........
Real estate technologies . ... ...
Recreation technologies
Religion related occupations . .
Rest home management
technology .
Restaurant managemem
technologies

Sales technologies

Sanitation technologies . ..........

Secretarial technologies
Sheet metal technologies ...
Social work related tcchnologxes
Stewardess preparation
Surgical technologies ... ..
Surveying technologies .. .
Teacher aide preparation . .
Television broadcasting
technologies
Television repair tcchnologlcs
Textile technologies
Tool design technologies
Transportation technologies
Welding technologics
Wildlife technologies
X-ray technologies

106
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List ¢ (#14 "other")

1. Faculty advisor

2. Counselor

3. Service on committees
9. Other

List D (#16 "institutions")

1. College or University
2. Junior College

3. Elem. or High School
4. Other (not in Ed.)

List E (#16 "activity")

1. Teaching

2. Research

3. Administration

L, Service

5. Graduate assistant

6. Consultant ‘

7. Employee (in commercial enterprise)

9. Other
List ¥

1. French
2. German
3. Italian
4, Spanish
5. Russian
6. Chinese
7. Japanese
8. Latin

9. Other



List G (#18 "country")

l. France 32. Belgium

2., Germany 33. Israel

3. England 34. China (Republic)
L, MNexico 35. Honduras

5, Canada 36. Argentina

6. Italy 37. Greenland

7. Ireland 38. USSR

8. Austria 39. Surinam

9. Switzerland 4o. Cuba
10. Spain L1, Costa Rica
11. Norway L2, Brazil
12. The Netherlands L3. Czechoslovakia
13. Sweden L, Equador
14, Denmark s, Pakistan
15. Iraq L6. Holland

- 16. Lebanon 47. Chile

17. Turkey 48, Iran
18. Pakistan L9, Iceland
19. 1India 50. Peru
20. Korea 51. Burmuda
21. New Guinea 52. Africa

22. Australia 53. Ghana
23. Japan 54, Saudi Arabia
24, Panama 55. Trinidad

25. Colombia 56. Algeria
26. Dominican Republic
27. Greece
28. Philippines
29. Venegzuels

30. General travels (European)
31. General travels (other)

List E (#18 "purpose")

1. Vacation (pleasure
2. Research (study)

3. To Teach

L, Government service
5. Native land

6. Consultant

7. Armed Forces Member
9. Other
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APPENDIX E

INTEGER A (5)
NAP=15
NAP=NAP+1
PRINT26

FORMAT (' 1*,90X,* PROGRAY FOR ACDHE BY

PRINT 888

888 FCHAAT('0°,45X,"MAJOR?

02X,

*TEACHINGY,

TTV,7.91X,*BERNAPD SLOANY)

2%,

'#23-1',3X, *RANK", 2X,

*UNDER-',3X,*GRADS',2X, ' SEM/QTR *,1X,*% ADM',3X,*4% RES', 2X,

'% TECH',2X,'3% OTHER

" PRINT 889
889 FORMAT(46X,fFIZLD',3X,

83¢C

*

5X,'TIME!,4%X,*TINE',3
PRINT 890
FOERNAT ('O, "
ALABANA AGN
HUNTINGDCN
JUDSON

MILES

STILLUAN

THE U OF ALABAMA

U GF MONTEVALLO
N=647

NT=1167

" LAP=0

2

1=1
K=0

')

PTE

X,'"TIMNE', 4%, "TINE")

1000
2000
3cee
4009
5002
60C0
7000

LD®,18X,%GRADS*, 12X, *HOURS Y,

NT=179
NT= 46
NTI= 29
NT= 86
NT= 43
NTI=603
NT=128

N=98 )
N= 42 T
N= 28
N= 24
N= 37
N=315
N=106

READ(5,1)IC1,A,INST,ISEX,IRAC,IMAT,DEDPS,IDIV,IRNK,ISTAT,ITEN,
IDEG,MAJ,MIN,IPOST,IDECU,IMAJ,IMIN,LIKE,ITECH,IPREF,UNDE, GRAD,
3GRES,HRS,ACM,RES,TZCH,0TH, NOTH,YRS,KIND1,KACT1,DURT,KIND2,KACT2,
UDURZ,TNO,LANG1,ISPK1,IRBD1,IWET\,LANGZ,ISPKZ,IREDZ,IwRTZ,LANG3,
5ISEK3,IREC2,IWRT3,LAWGY ,ISPKU,IREDL,IWRTY,NATT,KPI'R1,DAYY,
6NAT2,KPUR2,DAY2, NAT3,KPUP3,DAY3,LIC,KSOC,KADD,KWORK, KBKS,KARTS,
TETV,KDRAN,KAPT,KCONS,KCTH, OLTJ-,ID’ NC1,NC2,NQ3,NQ8,N0Q5,ID3

1 FORMAT(IS,5A4,12,1%,3(11),

AT E W

302
301

305
30¢
304

308
3c¢
3C7

311
312

©70X,15)

"IF (INST.EQ. stv)co TO

Go TO 3

Do 4 J=1,L

K=K+ 1

IF (INST-C1)3C1,3C2,30
FRINT 303

9

1

Fl.0,12, IZ I1,11,13, 3(IJ),1X,;3 2(Iwy,

TV, T4, T4,  F4.0,2X,/.1%,7 (F2.0
12,F2.6,1%X,11,11,F1.0,1X,I1,I1, F1 0,F1.0,11,11,11,11,11,11,11,
CINT1,11,TI1,11,11,11,11,11,12,11,F100,12,11,F1.0,12,11,F1.0,
8x,11,1Xx,11,11,11,11,71,11,11,14,11,11,11,13,/,11,11,11,11,11,

FORMAT(' ',28X,'ALA3AMA A & NY)

CONTINUE

IF (INST-£2) 304,335,390
ERINT 376

FORMAT(* *,28%,'HUNTIN
CCHTINUE

IF (INST-03)307,308,3C
ERINT 309

FCRMAT (* *,28X,'JUDSON
CONTINUL

4
GDON

7

IF (INST-"U)310,311,310

PRINT 212
FOFMAT (* ?,28X,YHILES

109

‘)

)

')



38
39
40

42
L3
Ly
4s
46
47

49
510

51

€3
54
g5
56

33C

314
315
313

317
318
316

7320

321
319

15¢
1688

1889

189C
151

4
8

3
6
92

102

icu

110

CCNTINUE

IF (INST- 05)413,31u 313

ERINT 315

FORMAT (' ,28X,'STILLMAN ) S )
CCNTINUE i

IF (INST-(6) 316,317,316 i}

PRINT 318 B

FORMAT(' *,28X,'U OF RLABAMA St i

CCNTINUE o ) i

IF (INST-(7)2319,320,319 ‘ ‘

PRINT 321 )

FOSMAT (' *,28X,'U CF MCNTEVALLO "y

CCNTINUE B

LAP=LAP+1 )

IF (LAP.EQ.51)GO TO 159 )

GO TO 4

PO 151 INK=1,L

PRINT 18¢€8

FCEMAT (' 1¢,45X,'MAJOR® ,2X, *TEACHING',2X, " #23-1°,3X, *RANK', 2X,
* SUNDER-',3X,*'GRADS',2X,'SEM/CTR °,1X,'% ADM*,3X,'% RES',2X,
* 1'% TECH',2X,'% OTHER?) .

PRINT 1889

FORMAT (46X, FIFLDY,3X,'FIELD', 18X, 'GRADS ', 12X, * HOURS?,

* 5X,'TIME® ,4X,*TINE',3X, ' TIME',4X,  TINE")

PRINT1890 ‘

FORMAT (*07,* ")

LAE=)

CONTINUE

WRITZ(6,8)K,A,MAJ,ITECH,NQ1,IRNK, UNDE, GRAD,HRS ,ADH RES,LECH OTH

FORMAT('+?,
9uxX,F5.1,

1x,Lu 2x 5a4,17%,15,3%,15,3X,15,3%,15,
3X,F5.1,3X.F5¢1,3X,F5°1.3X,F5°1,3X,F5.1,3X,F5.1)
CONTINUE B

CONTINUE

CCNTINUE

K3=R

E=K2

B=N

Cc=K

C=NT

ERINT26

PRINT 73

FCRUAT (*G*,95X,'CATEGORY="1)

PRINT 74

FOEMAT (97X, " SUBCATEGORY=")

WRITZ (6,777) NAP
FCRMAT (*£',97X,"NAP="
PRINT 125
FOEMAT('C','SUMNARY OF TOTALS:?)
FER6=R/E*170,0
PER=E/E*1(0,9
FER2=B/D*150,(
PER3=C/D*13%.(
PERY=C/E*110,0
PE®5=C/B*10)
WRITE(6,102) D
FORMAT('C ', *TOTAL IN ALL
WRITZ(6,174) B

FORMAT ('C*, 'TOTAL FACULTY WHOSY,

1' RESPONDEC TO THE INSTRUMENT®,F6.0)

¢ I5)

INSTITUTIONS®,3X,F6.9)



111

92 WRITE (6,5)PER2

93 5 FGRMAT (90, iPURCENTAGE OF THE TOTAL FACULTY WHO RESPONDED TOY,
1' THE INSTRUMENT*, 3X,F6,0)

94 WRITE(6,103) E

g5 103 FORMAT('C','TOTAL IN THIS CATEGORY',3X,F6.0)

96 WRITZ(6,45)C :

97 45 FORXKAT ('0','TOTAL IN THIS SUBCATEGORY®,FS5.()

CE: WRITE (6,7)PER

99 7 FORMAT(®2Y,'PFRCENTAGE(IN THTS CATEGORY) OF THE TOTAL FACULTY?®,
1* WHO REZSECNDED TO THE INSTRUMENT',3X,F5.1)

100 WRITE(6,90)PERY

101 90 FCEMAT('C',*PIPCENTAGE CF POSITIVE RESPONSES IN THIS CATEGCRY®,
*3X,F5.1)

162 WRITE(H6,101) PER3

1C3 101 FORMAT('Q','PERCENTAGE OF THE TOTAL {IN THIS CATEGORY) Y,
1* WHO RESECYDED ',3%,75.1)

104 WRITE(6,86) PERS

105 86 FOEMAT(®J*','PERC®NTAGE (IN THIS SUBCATEGORY) OF THE TOTAL ¢,
%% FACULTY RESPONDING®,3X,F5.1)

106 ERINT 555

107 555 FORMAT(*1%,$ o)

108 PRINT 26

109 PRINT 73 o

1190 ERINT 74

111 WRITE(6,777)NAP °

112 ERINT 125 i

113 WRITZ (6,102)D )

114 WRITE(6,104)B

115 WRITE(6,5)PER2 )

116 WRITE(6,45)F

117 WRITE(6, u45)C

118 WRITE(6,7)DER i

119 WRITE(6,90) PERY '

120 WRITS(6, 121) PER3

121 WRITE(6,86) PERS

122 PRINT 555

123 STOP

124 END

SENTFY
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