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Finding Historical Information to Prepare a Speech 

Alice L. Daugherty 

 

Introduction 

This instructional session was requested by Danielle Vignes, a professor in the Communication 

Studies Department at Louisiana State University.  The e-mailed request came early in the 

semester to reserve the physical classroom.  The professor sent an attached copy of the 

assignment with the e-mail.  There was little discussion thereafter as to what or how I would 

instruct the students.   

The class, CMST 2060 Public Speaking, is one of the core classes in the Communication 

Studies program. Many students in the Communication Studies program are exposed to library 

instruction through one-shots in core English classes and through the required one-credit 

information literacy class, LIS 1001, Library Research Methods and Materials.  However, there 

isn’t a way to determine which students have had prior library instruction.  Therefore, the focus 

of this session was designed around the parameters of a specific required assignment for which 

the students needed to find information about a period in United States history.  Introductory 

library skills such as catalog searching were not included in the lesson plans. 

Library instruction was given three consecutive times in one day.  Each CMST 2060 

class consisted of an average of twenty-two students and one faculty member.  Each session was 

almost ninety minutes.  Instruction took place in an electronic classroom in the library.  The 

electronic classroom has twenty independent work stations plus a teacher’s workstation 

connected to a ceiling-mounted projector.   
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Analysis of Learning Situation 

Students are required to prepare a twenty-five minute group speech in which they persuade their 

audience to travel back in time to any decade in the one hundred years from1880 through 1980, 

inclusive.  Each group needs to choose a different decade.  Students need to quickly decide what 

decade they would like to visit and support their choice with a short list of reasons.  Groups have 

to request approval for their selected decade from the professor before beginning work on their 

speech.  Decades are approved on a first come, first serve basis by the professor and approval to 

proceed is granted based on the preliminary argument of the group (why they chose the decade).   

The students must have a list of what was going on in the years chosen: politics, world 

events, conflicts, popular culture (music, the arts, fashion, and entertainment), social conditions, 

technological and medical developments, etc.  Groups consider the kinds of events and activities 

that might be fun to experience first hand or witness the first time something took place.  Groups 

also consider events or incidents where they might be able to go back and make a difference in 

what happened--things they could conceivably change in the past to improve the future.  Topics 

should be important and interesting to the group and also to the audience. 

Each group needs to submit one formal outline that encompasses the entire speech.  The 

outline must include a thesis statement, introduction, body, conclusion, all transitions, and any 

works cited.  Each speech must have a minimum of five references.  References must be cited in 

the speech as well as in the works cited page.  After all of the speeches are given, the class votes 

to choose which decade in history to travel back to in time. 

One of the challenges of this assignment was introducing a number of online and 

traditional print resources.  I wanted to provide a learning environment that supported 

exploration and open-ended learning coupled with some structure for organization.  In order to 
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help the students sort through the information they encounter, I handed out a Historical Events 

Chart for them to fill in.  Students cite the source they use in the left column and write in 

different events or developments mentioned in that resource.  I didn’t want students to forget 

where they found certain tidbits of information.  Plus, I wanted to limit their feelings of 

disorganization and information overload. 

 

Information Literacy Standards 

(Please note:  A complete list of ACRL Information Literacy Competency Standards for Higher 
Education (Chicago:  ACRL, 2000) appears as Appendix A.) 
 

My learning objectives for the sessions coordinate with the Information Literacy Competency 

Standards for Higher Education, Performance Indicators, and Outcomes1 as follows: 

1.  Scan through print and electronic chronologies to increase familiarity with specific 

decades (1.1.c.). 

2.  Identify the differences between print indexes and electronic indexes (1.2.c.). 

3.  Gather a list of keywords and synonyms relevant to the topic (2.2.b.). 

4.  Explore the information gaps and limitations of using Google as a starting place for this 

assignment (2.2.a.). 

5.  Retrieve information from a variety of resources such as books, micro-format, and the 

Internet (2.3.a.). 

6.  Organize information into a chart, outline, and speech (4.1.a.). 

 
Lesson Plan 
 
Introduction  
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Capture students’ attention by asking, “Where should you begin to find information for this 

assignment?”  (I am fairly certain they won’t know where to begin looking for information and 

therefore will find my instruction worthwhile.)  I ask students what they know about life 

between: 1880 - 1890, 1890 - 1900, etc.  With this line of questioning I am hoping to show 

students that they can’t search for “1880” on Google and find relevant information.    I review 

the objectives of their assignment and explain how I can help them achieve those objectives. 

Body   

Show students that they need to know something about their selected decade before they can 

continue to research specifics.  Look at chronologies available through the Internet and in print,  

showing how to pull out key phrases about events they want to research further.  Gather general 

information about main events from general reference sources (both electronic and print 

reference sources).  Encourage use of article indexes and newspaper indexes for further research. 

Encourage use of appropriate online databases. Follow the CMST 2060 Outline created for class. 

Conclusion  

Take the students on a tour of the Reference Department.  Specifically, look through and handle 

appropriate print resources. 

 
Description of the Instruction Session: What Actually Happened? 
 
I opened with my understanding of the assignment parameters, reiterating that the students need 

to promote a decade from 1880 to 1980.  I chose the assignment as a starting place because I 

wanted the students to realize that there was a purpose to their library visit.  I wanted to tie 

together the objectives of their assignment and the instructional lecture I was about to give.  I 

wanted the students to understand that I knew what their information needs were for this project. 
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Next, I wanted to capture their attention and stress the necessity of library instruction in 

conjunction with this particular assignment.  I started with a few questions to the students, not 

really expecting anyone to have any answers, such as “What do you know about 1880?,” “What 

do you know about 1890? 1900? 1910?” and “How far do I have to go back until you realize that 

you know of a major event in history?”  The students remained very silent.  They were unable to 

think of any events in history before World War I.  I told the students that I wasn’t trying to 

embarrass them by asking questions they didn’t know the answers to, but that I was trying to get 

them to see what their information needs were.  I wanted the students to think about where they 

were going to start to look for information for this speech.  I also wanted them to have a plan of 

attack for their information seeking.   

One student suggested, “Google 1880.”  No one else had any ideas where to start.  I 

explained to the students that if you use 1880 as a search query in Google you will retrieve 

results for everything that has the sequence of numbers 1880 in it; addresses, phone numbers, 

manufactured parts numbers, everything.  They could be there for hours trying to find something 

relevant to their topic.  I suggested that they use Google later on in the process after they have 

gathered some keywords or key events. 

I also asked the class several questions to get them thinking about different ways 

information can be formatted and categorized, such as: “When did computers come into 

existence?”, “When did computers come into everyone’s homes?”, “Did people of yesteryear 

keep a history of their events?” and “How did people of 1880 record their information?”  I asked 

the students to think about where to find a record of modern events.  I suggested that a 

newspaper or a magazine could record today’s history.  Likewise, a newspaper or a magazine 
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from the 1880s will reflect contemporaneous thoughts and reactions relevant to given issues of 

that time period. 

The first resource we discussed was the Nineteenth Century Readers’ Guide to Periodical 

Literature, 1890-1899.  I expressed that the print Readers’ Guide to Periodical Literature was 

similar to the electronic indexes in the library.  Using an example relevant to the time period, we 

found information on Railroads.  I also used a more contemporary example and explained to 

them that if they wanted to find out more information about the Warner Brother’s television 

show The OC they could look it up in a 2004 volume of Readers’ Guide and see that the 

Readers’ Guide lists an article about The OC in the TV Guide.  I emphasized that I would have to 

go to the TV Guide to get the article, stressing that full text articles weren’t available within 

Readers’ Guide.  I passed several withdrawn Readers’ Guide volumes around the classroom as 

we talked (the library keeps these in the classroom for instruction purposes).   

I gave the same basic demonstration with the New York Times Index 1890-1893.  I looked 

up Railroad Companies in the January to June 1893 volume and then passed the book around the 

classroom.  One student asked the question “Well then where would I go to find the New York 

Times?”  This provided an excellent opportunity to briefly teach how to use the Libraries’ online 

catalog.  The students found that the LSU Libraries has the New York Times on microfilm dating 

back to September 14, 1857.  This discovery led to an interesting discussion about being afraid to 

use the microfilm reader.   

I was aware that most students will likely start their research with the Internet.  I wanted 

to guide them in their searching and enhance their skills using this valuable tool.  Therefore, I 

had the students begin by searching in online reference Web sites.  The first site I asked the 

students to search was Bartleby.com.   I explained that this site had valuable reference materials 
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that might aid them in other classes as well.  Using the online version of the Columbia 

Encyclopedia in Bartleby.com we found the article titled “United States,” 2 selected the first 

result retrieved and scrolled through to the section subtitled “The Late Nineteenth Century.” I 

used this source so that students could get a general idea of events occurring in United States 

history at that time.  Bartleby.com does an excellent job of hyperlinking prominent events and 

persons to other areas within their reference collection. 

The second online reference Web site I asked the students to use was Infoplease.com.  

Infoplease.com Almanac organizes various timelines under the broad categories of “World 

History” and “U.S. History.”  One example, the U.S. History timeline from 1900 – 19493 

provides a brief description of each year, specific dates of major events, and pictures of key 

events.   

Another valuable resource within Infoplease.com Almanac is “Year by Year.”  Although 

the groups needing information for earlier decades would not find this useful, it is very well 

organized for the groups researching from 1900 – 1980.  The “Year by Year” feature includes 

major world events, U.S. events, economic information, sports information, entertainment 

information, and science information.  Again, all important keywords are hyperlinked to more 

information.  As an example, the year “1970”4 includes world population statistics, life 

expectancy statistics, Pulitzer Prize winners, professional sports summaries, and other 

information. 

 Using the LSU Libraries Web page5 as a springboard to finding information, I clicked 

through the history subject guide to HyperHistory ONLINE.6  This online timeline gives students 

a visual display of events that were occurring during the times designated in the assignment. I 
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explained to students that they needed to pull out the major events that happened during their 

decade of choice or find the names of famous people that were influential during that time.  

The library also has a detailed website about Internet guides.7  I explained to the students 

that the Internet consists of hundreds of billions of Web pages and that it would be easy for them 

to loose a great deal of time searching aimlessly for information.  One specific Web site I wanted 

to share for this project was BUBL Information Service.8  The BUBL website breaks down 

content according to the Dewey Decimal System.  BUBL has excellent annotations that help 

students select Web pages of interest.  The annotations help students create lists of search 

phrases.   

The last thing I did with the class was to bring them into the reference stacks for a tour.  I 

specifically went by the reference table with the Readers’ Guide and all of the newspaper 

indexes.  This gave me a chance to stop and repeat some of the lesson.  I also took them into the 

stacks of world history chronologies and United States chronologies.  At this point, I pulled out 

several print reference books and handed them to the students.  I finished by asking them if they 

had any questions and I handed out a Sixty Seconds evaluation form for them to fill out.   

 
Reflection on the Instruction Session: Lessons Learned 
 
Even after the class had started looking through the print resources in the reference stacks, one of 

the students went to the professor and asked, “You mean I can’t just use Google for all of this?”  

Students had limited concepts of why print resources were necessary to this assignment.  They 

were baffled that not everything was available to them online and unfamiliar with using indirect 

sources in order to dig deeper for further information. 

One of the challenges I faced was trying to present so many different resources and 

multiple formats of information.  I was hoping to meet the needs of several learning styles by 
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introducing different ways to find information.  I tried to offer structure by providing detailed 

handouts. 

After all three sessions were over I was approached near the reference stacks by a non-

traditional student who thanked me tremendously for showing the class how to find the 

information they needed in books.  The student said she felt more comfortable with print 

resources because she was used to print resources for work in high school.  She also stated that 

she couldn’t get over how easy it was to gather most of the information she needed in one or two 

reference books.  This encounter was extremely encouraging to me. 

I asked the students to fill out a Sixty Seconds evaluation form so that I could assess how 

the students embraced the instruction they had received.  In response to the question “What is 

one concept in today’s instruction session that you found interesting, or that you learned for the 

first time?”  A majority of the students indicated that they did not know how to find information 

in reference books.  One student wrote, “I was interested in the Reference Department.  It seems 

a lot easier and faster to just look up the book instead of Googling for twenty minutes.”  Another 

student said, “None of it was really interesting but it was helpful - - especially the part about the 

reference section in the library.”  The other responses included learning how to effectively search 

the Internet, targeting or narrowing the search, and using the library’s subject guides.  A few 

remarked that after receiving library instruction they didn’t feel that Google was an appropriate 

or effective starting place for their research.   

The student responses were very encouraging.  I was afraid that there was too much 

information being offered to them without enough hands-on experience to reinforce what I was 

teaching.  However, several students commented that although there was a large amount of 

information given they felt it was very well organized and presented clearly. 
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I found that scheduling all of the sessions on the same day made for a very tiresome 

workday.  By the time I was teaching the last class, I was getting bored with my own instruction 

and wanting to use fresh examples.  I also had to make more of an effort in the later classes to 

remember what questions were asked by those specific students as opposed to students from an 

earlier class.  In the future, I will try not to schedule all three classes on the same day. 

Finally, I wish there was a way to actually evaluate what the students had learned from 

this session.  I e-mailed the professor toward the end of the semester, asking if the students used 

any of the resources that I had shown them.  I also asked if there was anything I should have 

clarified in my instruction, but I did not receive a response (although the professor thanked me 

profusely at the time the instruction ended and said that I had done a wonderful job).  

I want to continue to collaborate with this professor in the future.  I want to discuss 

improvements for the following semesters and suggest a greater collaboration between us.  I 

want to also suggest a follow-up session for the students where the students spend their time 

researching while I walk around the computer lab to help them with their research strategies.  I 

want to be able to provide the students with the opportunities to ask questions while keeping the 

“learn by doing” atmosphere.     

 

Notes 

1.  Association of College and Research Libraries, Information Literacy Standards for Higher 

Education (Chicago: Association of College and Research Libraries, 2000), 

http://www.ala.org/ala/acrl/acrlstandards/informationliteracycompetency.htm. 

2.  Columbia Encyclopedia, 6th ed., s.v. “United States,” 

http://www.bartleby.com/65/us/US.html (accessed March 11, 2006). 
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3.  Infoplease Almanac, s.v. “1900-1949,” http://www.infoplease.com/ipa/A0903596.html 

(accessed March 11, 2006). 

4.  Infoplease Almanac, Year by Year, s.v.“ 1970,” http://www.infoplease.com/year/1970.html 

(accessed March 12, 2006). 

5.  “LSU Libraries,” Louisiana State University, http://www.lib.lsu.edu/. 

6.  HyperHistory ONLINE, http://www.hyperhistory.com/online_n2/History_n2/a.html (accessed 

March 12, 2006). 

7.  “Internet Searching, Search Engines,” Louisiana State University, 

http://www.lib.lsu.edu/general/internet_search.html. 

8.  BUBL Information Service, at http://bubl.ac.uk/ (accessed March 12, 2006). 
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Teaching Resources 

CMST 2060 Handout for Time Travel Speech 
 
Readers’ Guide to Periodical Literature 
Reference Table 5 
AI 3 R48 
Reader’s Guide indexes popular literature.  The Guide will tell you titles of articles, titles of journals, date 
of article, etc. 
 
The New York Times Index 
Reference Table 5 
AI 21 N44 
The NY Times Index provides the titles of the newspaper articles. 
 
 
USE GENERAL ENCYCLOPEDIAS & GENERAL REFERENCE SOURCES- - General encyclopedias 
provide quick answers to quick questions. A general reference source (i.e. almanacs) provide a broad 
amount of information on general topics 
 
Columbia Encyclopedia 
http://bartleby.com 
Under Search, Use the pull down menu to select Columbia Encyclopedia 
Type in United States and press Enter. 
Select the First Result 
Scroll through text to subtitle The Late Nineteenth Century 
 
http://www.infoplease.com 
On Left side of screen under Home click on United States, The Almanac United States appears, Under 
History & Gov’t Click on Timelines 
OR 
Under Related Content go to Year by Year: 1900-2005 and type in a year. 
 
GENERAL & SUBJECT SPECIFIC ENCYLOPEDIAS are located at  
Reference Table 2 
 
 
USE SUBJECT GUIDES- - Subject Guides are various resources compiled by an information expert 
within that discipline. 
From the Library Homepage: 
Subject Guides  Social Sciences  History  Reference Sources and Maps  Hyper History Online 
 
 
USE LIBRARY INTERNET GUIDES - - There are HUNDREDS of BILLIONS of web pages out there, use 
the information provided carefully!!! 
From the Library Homepage: 
Internet Searching Academic Search Engines BUBL 
 Click on 900 Geography and History 
 Click on 970 History of North America 
 Click on 973.9 History of the United States from 1901 
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USE DATABASES - - Databases provide paid for sources of information, when you pay for a product, the 
product being information, you get a higher quality. 
From the Library Homepage: 
Indexes and Databases (Select a discipline of information) History (by Arts and Humanities) 
 
 
SEARCH DIGITAL COLLECTIONS 
The Library of Congress,  
WWW.LOC.GOV 
 
 Search in American Memory 
 
 Under “find it” click on “Search our Catalogs” On the right choose Prints and Photographs Online 
Collection 
 
 
NEED HELP?  
 
USE LIBRARY TUTORIALS! 
From the Library Homepage: 
Click on Tutorials 
http://www.lib.lsu.edu/instruction/tutorials.html 
 
LIVE ASSISTANCE: 
From the Library Homepage: 
Click on Ask a Librarian 
http://www.lib.lsu.edu/virtual/ 
OR  
Click on Live Assistance! 
 
CALL OR EMAIL ME! 
Alice Daugherty 
adaugher@lsu.edu 
578-7652 
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Print Resources Compiled for CMST 2060 Time Travel Speech  
By Alice Daugherty, adaugher@lsu.edu 
Spring 2005 
 
D21 .E578 2001 
The Encyclopedia of world history : ancient, medieval, and modern, chronologically arranged   
 
 
E169.1 .E626 2001 V.3 
Encyclopedia of the United States in the nineteenth century 
 
 
D422 .B76 1996 
Timelines of the 20th century : a chronology of 7500 key events, discoveries, and people that 
shaped our century   
 
 
D421 .G63 V.1 
Great events from history--worldwide twentieth century series   
 
 
D11 .T83 1994 
The people's chronology : a year-by-year record of human events from prehistory to the present 
 
 
D11 .S83 1991 
Historical tables, 58 BC-AD 1990 
 
 
D11 .M39 1999 V.4 
Chronology of world history 
 
 
E 18 .5 T553 1996 
The timetables of American history   
 
 
D11 .G78 2005 
The timetables of history : a horizontal linkage of people and events, based on Werner Stein's 
Kulturfahrplan   
 
 
D11 .F75 1978B 
Chronology of world history : a calendar of principal events from 3000 BC to AD 1976 
 
 
D11 .C57 1997 V.1 
Chronology of European history, 15,000 B.C. to 1997 
 
 
E169.1 .G664 1990 
American chronicle : seven decades in American life, 1920-1989 
 
 
E174 .E53 2003 V.1 
Encyclopedia of American history 
 
 
D421 .P87 1979 V.1 
20th century   
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Historical Events Chart 
Use this chart to help you organize your information.  Write down major events and 
activities under each topic provided.  Make sure you record what resources you used in 
the first column. 
 

Historical Events Chart  For the years ________ to _________ 
Name of 
Resource 
(book, 
website, 
newspaper, 
etc.) 

Politics or 
World 
Events 

Medical, 
Science, or 
Technological 
Developments 

Religion or 
Learning or 
Philosophy 

Popular 
Culture 

Social 
Conditions 
or Daily Life 
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Sixty Seconds Response Form 
 
Please take the next 60 seconds to respond to the following.  When you are finished return it to 
the librarian.  Thanks! 
 
1.  What is one concept in today’s instruction session that you found interesting? or that you 
learned for the first time? 
 
 
 
 
 
 
2.  Was there anything you were hoping would be covered, but wasn’t? 
 
 
 
 
 
 
Thanks!  Have a Great Day!! 
 

 

 


